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Kathleen: You bet. In fact, while in this (brief) essay I don't have the
space to report on every economic development, I can't believe it  would
be hard to show
that the fastest growing cost in American higher ed over the past 25 years
was administrative overhead.
 
Steve North
 
On Sun, 28 Feb 1999, Kathleen Yancey wrote:
 
> **I want to add to this that the salary a dean is paid is in fact part of
> the package; the entire structure wants to be examined, not just our little
> corner of it. In fact, my sense is that limiting our concerns to our little
> corner is a good way to somehow excuse those with more authority than we
> have and to pit us against ourselves--in one fell swooop, as it were.
>
> Besides which, it's often that dean who decides how much "soft" money there
> is and thus, de facto, how much an adjunct will be paid. Given this defining
> role, I want the Dean included.
>
> Also, let's remember that adjuncts are not adjuncts are not adjuncts (ie,
> adjunct does not = a unified structure).  This week at my place we're going
> to be asked to include *some* of them as grad faculty; these
> folks--accountants, for instance--already make more than my colleague
> teaching 1101. This will simply exacerbate the salary and status differentials.
>
> So it's complicated, and I'd prefer to see that complexity included--and
> accounted for.
>
>
> kathleen yancey
>
> At 06:39 PM 2/28/99 -0500, you wrote:
> >P.D. : Actually, my interest is in salary structures, and a process I call
> >discounting: i.e., what has long been the practice in English (and other
> >disciplines, to be sure) of staffing certain of its offerings (notably fy
> >comp, but lots of others, too) with low-cost help while still charging
> >full tuition prices. And my observations concern the viability of this as
> >a business practice--my argument being that it is catching up with English
> >in particularly threatening ways (hence, e.g., the MLA's recent visible
> >concern with it).
> >
> >Steve North
> >
> >On Sat, 27 Feb 1999, pdl wrote:
> >
> >> This is an interesting post. I would be interested in knowing why you want
> >> to make a comparison between what Mr. Fish is paid, and what adjunct
> >> faculty at the school are paid. Is the logic that this one man earns so
> >> much more that it is simply obscene?
> >>
> >> According to figures the National Adjunct Faculty Guild has gathered,
> >> during 1997-1998, part-time adjunct faculty earned, on average, just over
> >> $15,000 per year.
> >>
> >> The only problem is this: any comparison between Mr. Fish and Jane Adjunct
> >> in the English Department is rather pointless. As we well know, Jane
> >> Adjunct and Mr. Fish have very dissimilar professional standings. The
> >> compensation structure within Academe is not modeled after those in
> >> companies such as Ben & Jerry's, as we well know.
> >>
> >> However, if one were to make a comparison, one might look at the salary
> >> paid a Writing Program Administrator, or a tenure-line faculty member with
> >> similar credentials and similar teaching loads to the adjunct faculty in
> >> the same department. This is where, I believe, we come across salary
> >> comparisons which are useful and a bit more realistic.
> >>
> >> P.D. Lesko
> >> Executive Director
> >> National Adjunct Faculty Guild
> >>
> >>
> >>
> >> >I have an odd request: does anyone either know or know how I can find out
> >> >the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
> >> >a matter of public record (and if that's not correct, obviously, then
> >> >forget it), and I simply want to use it by way of contrasting those $$
> >> >with what part-timers get teaching in the same institution. Any leads
> >> >would be much appreciated. Off list is fine, too.
> >> >
> >> >Thanks
> >> >
> >> >Steve North
> >> >SUNY Albany
> >>
> >
>
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Although the report was, to some extent, politically compromised, to what was
the federal commission on higher ed able to attribute increasing costs of hig
her education? As I recall, they had a great deal of trouble pinning it on any
particular function--with the possible exception of technology.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dear Bob,
        I have taught the grammar course you're speking of, and have used
several different books.  None are perfect, but the one I liked best is
Clifford Vaida's _Liberating Grammar_.  It takes a more linguistic
approach, and the students get a better understanding of why things are
the way they are.  A more basic text would be Greenbaum (I think) 's
_College Grammar of English_.  I have also used Silva's _Grammar in Many
Voices_, and although I wasn't as happy with the order of presentation
there, it uses real life examples from actual literary (prose) texts.
Good luck!
 
Jan McIntire-Strasburg
St. Louis University
 
On Sat, 27 Feb 1999, Dr. Bob Holderer wrote:
 
> This fall I will be teaching a class called *Traditional Grammar*.  It
> is a 200-level course and is required for those going into English
> Education.  The books I have looked at are either too theoretical or
> are too remedial in nature.
>
> Many of our students went through school when grammar was "out," so
> many are not completely familiar with concepts as elementary as the
> "parts of speech."  I am looking for a text that will start with the
> parts of speech but will deal with more sophisticated concepts as
> sentence patterns.  I would like a book that sticks to traditional
> descriptive grammar rather than one that attempts to embed other
> systems.
>
> Thanks for any help that you can offer.
>
> Bob Holderer
> Edinboro University of PA
>
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>Joel Wingard writes:
 
"What IS the difference between putting such a narrative up on a listserv
and publishing it in magazine or newspaper?"
 
First off, magazines and newspapers have fact-checkers, editors and lawyers
who would review such material BEFORE printing it.
 
Second, from the perspective of one who publishes a nationally-distributed
magazine, and sponsors a listserv discussion group, I can tell you that
such "narratives" as you describe the so-called, bathroom story, could
possibly open both the writer and the magazine/newspaper up to a libel
suit. Libel is any written, printed or pictorial statement that damages a
person by defaming his character and/or exposing him to ridicule. Did the
"narrative," as you describe it, ridicule Mr. Fish?
 
I'll leave that to the lawyers, but I wouldn't have printed it in the
magazine, and had it shown up on the NAFG listserv I would most certainly
have sent a private message to the writer (as well as a public message to
the whole group) reminding everyone of the inappropriateness of public
"narratives" such as this.
 
P.D. Lesko, Executive Director
National Adjunct Faculty Guild
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>Steve North writes:
that the fastest growing cost in American higher ed over the past 25 years
was administrative overhead.
 
Sorry Steve:
 
According to the U.S. Department of Education, the fastest growing cost in
American higher ed. over the past 25 years has been:
 
1. tuition (385 percent)
2. full-time faculty salaries (189 percent)
 
Explaining to the average American family of four, which subsists on about
$36,000, that a tenured professor who earns an average of $69,867, an
associate professor who earns an average of $51,219 (AAUP 1997-1998 salary
figures) or an assistant professor who earns an average of $42,241 is
underpaid isn't a sound strategy.
 
This is why I believe that academic superstars are a shot in the arm for a
beleaguered professoriate. Why not celebrate the women and men who shoot
nothing but intellectual net? I understand that the discussion is a bit
more complicated, but an associate professor earns more than 4 times per
year what the average adjunct faculty member in his/her department earns.
How, then, can that same associate professor see inequity in another
faculty member earning 4 times more than s/he earns?
 
Until the American public views higher education (and the talents of those
who work in higher education) with the same admiration that they view, say,
Mark McGuire, then American higher education will still pay salaries to
full-time faculty far and above the median income, but far and below what
those women and men might command in, say, Japan or Germany, where college
faculty are among the highest academic earners.
 
P.D. Lesko, Executive Director
National Adjunct Faculty Guild
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Professor Smith:
 
Thank you very much for your public response. I, too, thought the post
utterly tasteless and inappropriate.
 
P.D. Lesko
 
 
>The original story was related inappropriately--the author should have
>considered audience, which consists of WPAers of all ages and students who
>are listening in to see what the professional  conversation is about.  I
>thought the author simply chose anecdotes poorly.  But to label it
>"purposeful" is to elevate it to something we would benefit from knowing.
>I don't want people to "circumlocute" or "euphemize" this behavior, I want
>them to recognize that it is inappropriate and avoid talking about it at
>all.  It was private information about a public person which should have
>remained private.
>
>Susan N. Smith snsmith@U.Arizona.EDU
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To be libelous, the "bathroom story, " if published, would have to
clearly identify whoever it was that had trouble peeing.  It was also
have to "defame" him--which is to say hold him up to public ridicule and
scorn.  While I am not a lawyer, I have trouble seeing the "bathroom
story" as doing either one of these, especially if it were to appear out
of a context in which Stanley Fish had recently been mentioned.
 
My question was not about the legal technicalities of such a narrative
as the "bathroom story," but the effect and the rhetoric of such a
narrative, if published "for all to see" in a magazine/newspaper vs. on
the web.
 
JW
 
> -----Original Message-----
> From: pdl [SMTP:adjunct@SAI.COM]
> Sent: Monday, March 01, 1999 11:19 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: bathroom story
>
> >Joel Wingard writes:
>
> "What IS the difference between putting such a narrative up on a
> listserv
> and publishing it in magazine or newspaper?"
>
> First off, magazines and newspapers have fact-checkers, editors and
> lawyers
> who would review such material BEFORE printing it.
>
> Second, from the perspective of one who publishes a
> nationally-distributed
> magazine, and sponsors a listserv discussion group, I can tell you
> that
> such "narratives" as you describe the so-called, bathroom story, could
> possibly open both the writer and the magazine/newspaper up to a libel
> suit. Libel is any written, printed or pictorial statement that
> damages a
> person by defaming his character and/or exposing him to ridicule. Did
> the
> "narrative," as you describe it, ridicule Mr. Fish?
>
> I'll leave that to the lawyers, but I wouldn't have printed it in the
> magazine, and had it shown up on the NAFG listserv I would most
> certainly
> have sent a private message to the writer (as well as a public message
> to
> the whole group) reminding everyone of the inappropriateness of public
> "narratives" such as this.
>
> P.D. Lesko, Executive Director
> National Adjunct Faculty Guild
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These figures must not include what our university pays adjunct.  While we
are on this thread, an interesting topic was raised by several faculty
members when the Alabama National Guard changed the pay scale this semester.
 Adjunct faculty with a masters receive $800 per class plus $200 for travel
(we oversee sights in a 150 mile radius.  Doctoral level instructors receive
$1000 but no travel stipend.  When queried, the response from the National
Guard was a master's level person could teach the course so why bother to
pay extra for the Ph.D.  All of the Ph.D. people have refused to teach for
this program now, but I don't believe we are providing the highest quality
of educational services for these students.
 
>
>According to figures the National Adjunct Faculty Guild has gathered,
>during 1997-1998, part-time adjunct faculty earned, on average, just over
>$15,000 per year.
>
 
 
Cindy Walker, Director
Freshman Composition
Assistant Professor
Faulkner University
5345 Atlanta Hwy.
Montgomery, AL  36109
(334)260-6305
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 While I agree with most of PD Lesko's arguments on behalf of adjunct
faculty, I don't think that it's a good idea to use Stanley Fish's salary as
support for those arguments or to see anything that augurs for more
equitable distribution of salaries in his case. If there's any "shot" here
for us, it's likely to be to some other portion of the anatomy than our
arms.  To borrow some language from another recent thread on this list, what
"warrants" Professor Fish's salary has little to do with what any of
us--track faculty or adjuncts--does with most of our professional lives.
He's not being paid for his labor or his use value, his hard work, his
classroom or committee performance, etc.  Or at least, the bulk of his
fabulous salary has little to do with such matters.  He's being paid, I
would argue, for his celebrity as much as anything.  His hiring, like the
Arizona Diamondbacks' signing of superstar Randy Johnson, or K-Mart's hiring
of Martha Stewart provides instant visibility and in the eyes of those doing
the hiring, enhanced credibility, to his new institution.  It's a familiar
pattern to anyone who has observed compensation patterns in the private
sector in recent years.  And the net result there has been to depress
salaries at the lower end of the scale. (Last year's Chicago Bulls' salary
scale--perhaps UIC's model-- is a good example of the phenomenon, with one
player making more than the other 4 starters combined.)  When scarcity--and
celebrity in our profession is a pretty scarce commodity--starts driving
values, the masses can hold out little hope for economic betterment from
such a shift.  As we learned under Reaganomics, those rising tides that lift
yachts to untold heights often swamp the dinghies. In fact, one could argue
that the grounds justifying Fish's salary warrant a lowering of salaries in
the professoriate more readily than they do raising the salaries of
adjuncts. If we're looking for a rallying point,this ain't it.  j.r.
 
-----Original Message-----
From: pdl
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 3/1/99 9:22 PM
Subject: Re: salaries in English
 
>Steve North writes:
that the fastest growing cost in American higher ed over the past 25
years
was administrative overhead.
 
Sorry Steve:
 
According to the U.S. Department of Education, the fastest growing cost
in
American higher ed. over the past 25 years has been:
 
1. tuition (385 percent)
2. full-time faculty salaries (189 percent)
 
Explaining to the average American family of four, which subsists on
about
$36,000, that a tenured professor who earns an average of $69,867, an
associate professor who earns an average of $51,219 (AAUP 1997-1998
salary
figures) or an assistant professor who earns an average of $42,241 is
underpaid isn't a sound strategy.
 
This is why I believe that academic superstars are a shot in the arm for
a
beleaguered professoriate. Why not celebrate the women and men who shoot
nothing but intellectual net? I understand that the discussion is a bit
more complicated, but an associate professor earns more than 4 times per
year what the average adjunct faculty member in his/her department
earns.
How, then, can that same associate professor see inequity in another
faculty member earning 4 times more than s/he earns?
 
Until the American public views higher education (and the talents of
those
who work in higher education) with the same admiration that they view,
say,
Mark McGuire, then American higher education will still pay salaries to
full-time faculty far and above the median income, but far and below
what
those women and men might command in, say, Japan or Germany, where
college
faculty are among the highest academic earners.
 
P.D. Lesko, Executive Director
National Adjunct Faculty Guild
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P. D. Lesko:
 
(1) Nowhere in Connors' story does he say the "well-known literary
critic" was Stanley Fish.  In the context of the post, in fact, his
first sentence implies it was someone else than Fish.
 
(2) North's query had to do with administrative "overhead," not the same
as salary, although salaries are part of overhead.
 
Rich Haswell
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Concerning John's conjecture about why UIC hired Fish to be dean of the
College of Liberal Arts and Sciences:  The trope that was most regularly
invoked--indeed, I believe the chancellor of the university was quoted to
this effect in the Chicago Tribune--was that Fish's hiring put UIC "in the
academic big leagues."
 
David Jolliffe
Chicago, Home of "Your World Champion Chicago Bulls"
 
On Mon, 1 Mar 1999, John Ramage wrote:
 
>  While I agree with most of PD Lesko's arguments on behalf of adjunct
> faculty, I don't think that it's a good idea to use Stanley Fish's salary as
> support for those arguments or to see anything that augurs for more
> equitable distribution of salaries in his case. If there's any "shot" here
> for us, it's likely to be to some other portion of the anatomy than our
> arms.  To borrow some language from another recent thread on this list, what
> "warrants" Professor Fish's salary has little to do with what any of
> us--track faculty or adjuncts--does with most of our professional lives.
> He's not being paid for his labor or his use value, his hard work, his
> classroom or committee performance, etc.  Or at least, the bulk of his
> fabulous salary has little to do with such matters.  He's being paid, I
> would argue, for his celebrity as much as anything.  His hiring, like the
> Arizona Diamondbacks' signing of superstar Randy Johnson, or K-Mart's hiring
> of Martha Stewart provides instant visibility and in the eyes of those doing
> the hiring, enhanced credibility, to his new institution.  It's a familiar
> pattern to anyone who has observed compensation patterns in the private
> sector in recent years.  And the net result there has been to depress
> salaries at the lower end of the scale. (Last year's Chicago Bulls' salary
> scale--perhaps UIC's model-- is a good example of the phenomenon, with one
> player making more than the other 4 starters combined.)  When scarcity--and
> celebrity in our profession is a pretty scarce commodity--starts driving
> values, the masses can hold out little hope for economic betterment from
> such a shift.  As we learned under Reaganomics, those rising tides that lift
> yachts to untold heights often swamp the dinghies. In fact, one could argue
> that the grounds justifying Fish's salary warrant a lowering of salaries in
> the professoriate more readily than they do raising the salaries of
> adjuncts. If we're looking for a rallying point,this ain't it.  j.r.
>
> -----Original Message-----
> From: pdl
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Sent: 3/1/99 9:22 PM
> Subject: Re: salaries in English
>
> >Steve North writes:
> that the fastest growing cost in American higher ed over the past 25
> years
> was administrative overhead.
>
> Sorry Steve:
>
> According to the U.S. Department of Education, the fastest growing cost
> in
> American higher ed. over the past 25 years has been:
>
> 1. tuition (385 percent)
> 2. full-time faculty salaries (189 percent)
>
> Explaining to the average American family of four, which subsists on
> about
> $36,000, that a tenured professor who earns an average of $69,867, an
> associate professor who earns an average of $51,219 (AAUP 1997-1998
> salary
> figures) or an assistant professor who earns an average of $42,241 is
> underpaid isn't a sound strategy.
>
> This is why I believe that academic superstars are a shot in the arm for
> a
> beleaguered professoriate. Why not celebrate the women and men who shoot
> nothing but intellectual net? I understand that the discussion is a bit
> more complicated, but an associate professor earns more than 4 times per
> year what the average adjunct faculty member in his/her department
> earns.
> How, then, can that same associate professor see inequity in another
> faculty member earning 4 times more than s/he earns?
>
> Until the American public views higher education (and the talents of
> those
> who work in higher education) with the same admiration that they view,
> say,
> Mark McGuire, then American higher education will still pay salaries to
> full-time faculty far and above the median income, but far and below
> what
> those women and men might command in, say, Japan or Germany, where
> college
> faculty are among the highest academic earners.
>
> P.D. Lesko, Executive Director
> National Adjunct Faculty Guild
>
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Stephen Jay Gould has a great explanation of what various statistical
views (median, mode, average, etc) imply and how they are often
misinterpreted. It was a great explanation for me, anyway, since I'm
statistically challenged and had often made the very misinterpretations he
describes.
 
He notes especially how we tend to make bad assumptions about averages,
which fail to account for the extreme cases that really do matter. For
instance, in this case, the average faculty salary might be $50,000 or
whatever, but if we're counting Stanley Fish and all the many underpaid
adjuncts to get that average, we don't see how skewed the situation really
is, how very many are underpaid and how very few are 'over'paid. There
may, in fact, be few who actually make $50,000, but the average implies
(or we misinterpret it as indicating) that $50,000 is a common salary for
faculty.
 
It's in his book _Full House: The Spread of Excellence from Plato to
Darwin_. Might be a useful source, Steve, though you may not need to be
instructed in such stuff as I was.
 
--Eric Crump
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Eric's point is important. The distribution of faculty salaries is a much more
interesting figure than the average. Generally, distributions are more
interesting than averages.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Regarding Eric Crump's point about misinterpreting the mean, I recently
overheard a colleague explaining that UNC geology majors have a fabulous
average salary--I don't remember the exact figure, but let's say
$300,000/yr.  Of course, one of those majors, Michael Jordan, pulls the
average up a bit.
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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One additional consideration is that Fish probably has a 12 month contract
which further "inflates" his salarly. I am sometimes reminded about "how
much more money I make" with a 12 month contract; of course, I am not
reminded about being in the office 5 days a week for those 12 months.
 
What I find more startling is Jane Tompkins' cost per student credit hour.
 
At 10:30 AM 3/1/1999 -0600, Eric Crump wrote:
>Stephen Jay Gould has a great explanation of what various statistical
>views (median, mode, average, etc) imply and how they are often
>misinterpreted. It was a great explanation for me, anyway, since I'm
>statistically challenged and had often made the very misinterpretations he
>describes.
>
>He notes especially how we tend to make bad assumptions about averages,
>which fail to account for the extreme cases that really do matter. For
>instance, in this case, the average faculty salary might be $50,000 or
>whatever, but if we're counting Stanley Fish and all the many underpaid
>adjuncts to get that average, we don't see how skewed the situation really
>is, how very many are underpaid and how very few are 'over'paid. There
>may, in fact, be few who actually make $50,000, but the average implies
>(or we misinterpret it as indicating) that $50,000 is a common salary for
>faculty.
>
>It's in his book _Full House: The Spread of Excellence from Plato to
>Darwin_. Might be a useful source, Steve, though you may not need to be
>instructed in such stuff as I was.
>
>--Eric Crump
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Sigh.  My apologies to all who were offended.  I had thought Lenny Bruce
had died for my sins, but perhaps not.  Was the story offensive because it
took place in a bathroom, or because it involved issues "down there," or
because I seemed not solicitous enough about someone else's pain?  Clearly
I got the rhetoric wrong.  Sometimes I feel like a Regency clubman who has
lived on into the 1840s, with new versions of "appropriate behavior"
appearing with each new season and the adult rhetoric of narrative and
anecdote my friends and I once took for granted now subject to shocked
condemnation by the rising generation.  Discourse communities really do
police themselves, don't they?
 
Bob
 
At 11:19 PM 3/1/99 -0500, you wrote:
>>Joel Wingard writes:
>
>"What IS the difference between putting such a narrative up on a listserv
>and publishing it in magazine or newspaper?"
>
>First off, magazines and newspapers have fact-checkers, editors and lawyers
>who would review such material BEFORE printing it.
>
>Second, from the perspective of one who publishes a nationally-distributed
>magazine, and sponsors a listserv discussion group, I can tell you that
>such "narratives" as you describe the so-called, bathroom story, could
>possibly open both the writer and the magazine/newspaper up to a libel
>suit. Libel is any written, printed or pictorial statement that damages a
>person by defaming his character and/or exposing him to ridicule. Did the
>"narrative," as you describe it, ridicule Mr. Fish?
>
>I'll leave that to the lawyers, but I wouldn't have printed it in the
>magazine, and had it shown up on the NAFG listserv I would most certainly
>have sent a private message to the writer (as well as a public message to
>the whole group) reminding everyone of the inappropriateness of public
>"narratives" such as this.
>
>P.D. Lesko, Executive Director
>National Adjunct Faculty Guild
>
=========================================================================
Date:         Mon, 1 Mar 1999 10:47:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: bathroom story
In-Reply-To:  <B36C93E90620D2118AF800805F6F4633B41446@exchange.moravian.e du>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Just to be a pedant, I think people are confusing the two *different*
stories.  One had to do with Fish, the other one (the bathroom story)
did not.
 
I'm genuinely troubled by the idea that identifying someone as having
prostate problems is defaming.  (And, btw, in the US, for something to
be libelous, it must be untrue.)  The story would be the same were
the ending, "I discovered he had just lost a son in a tragic accident"
or, "I discovered he was suffering from MS."
 
I'm not troubled by the idea that students might discover that some
men have prostate problems.  (Sheesh, you can't stand in line at the
grocery store without learning all sorts of details about celebrities'
medical conditions.)
 
I'd have expected the other story (which was explicitly about Fish) to
have raised more ire.
 
 
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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**and could we look as well at *where* those distributions take place? I
don't know about your English Departments, but at ours, there is *not a
single* assistant professor in English making in the low 40's--regardless,
btw, of how much experience they brought with them, how good they are at
teaching, what genuine contributions to the field they have made. So in our
department, we're bringing the average down, I guess.
 
Or: is this pattern of income for tenure-line faculty in English, or for
*all* tenure-line faculty?
 
kathleen yancey
 
 
 
 
At 09:46 AM 3/1/99 -0700, you wrote:
>Eric's point is important. The distribution of faculty salaries is a much more
>interesting figure than the average. Generally, distributions are more
>interesting than averages.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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P.D.: Interesting numbers you offer, but not directly germane: i.e.,
learning that the cost of tuition has gone up doesn't speak to where the
tuition gets spent. I'll be glad to back off enough to say--what I said to
begin with--that I'm already in over my head, but I wouldn't flat concede
the point yet, either. At my institution, e.g., we have gone from two
v.p.s to a half dozen or more since I've been here. I'm pretty sure the
number of faculty has not kept pace. But whatever--a research project for
another time.
 
As for my stance on salaries: your baseball analogy was interesting, but
it reminds me of a piece I just read on major league baseball (I forget
where, to be honest: probably Sports Illustrated) which indicates that 20
ofbaseball's 30 teams really can't afford to play with the top 10 anymore:
i.e., that their markets (TV, in particular) leave their team payrolls as
much as 50 or 60 million dollars per year behind the big-maret cities
(like NY). My argument is sort of along these lines (and is more by way of
cautionary awareneess raising than solution): in the end, it will be very
bad business of all of baseball if the fans in 2/3rds of the cities can't
begin the season with any reasonable hope of being competitive.
 
Well, that didn't come out quite as germane as it ought to have, but maybe
the drift is clear. It isn't any high salary that concerns me, but rather
what happens to the product (English courses, insofar as they are the key
product) when you discount too many of them (and sometimes, of course, use
the discount proceeds to pay for marquee players).
 
Steve North
 
On Mon, 1 Mar 1999, pdl wrote:
 
> >Steve North writes:
> that the fastest growing cost in American higher ed over the past 25 years
> was administrative overhead.
>
> Sorry Steve:
>
> According to the U.S. Department of Education, the fastest growing cost in
> American higher ed. over the past 25 years has been:
>
> 1. tuition (385 percent)
> 2. full-time faculty salaries (189 percent)
>
> Explaining to the average American family of four, which subsists on about
> $36,000, that a tenured professor who earns an average of $69,867, an
> associate professor who earns an average of $51,219 (AAUP 1997-1998 salary
> figures) or an assistant professor who earns an average of $42,241 is
> underpaid isn't a sound strategy.
>
> This is why I believe that academic superstars are a shot in the arm for a
> beleaguered professoriate. Why not celebrate the women and men who shoot
> nothing but intellectual net? I understand that the discussion is a bit
> more complicated, but an associate professor earns more than 4 times per
> year what the average adjunct faculty member in his/her department earns.
> How, then, can that same associate professor see inequity in another
> faculty member earning 4 times more than s/he earns?
>
> Until the American public views higher education (and the talents of those
> who work in higher education) with the same admiration that they view, say,
> Mark McGuire, then American higher education will still pay salaries to
> full-time faculty far and above the median income, but far and below what
> those women and men might command in, say, Japan or Germany, where college
> faculty are among the highest academic earners.
>
> P.D. Lesko, Executive Director
> National Adjunct Faculty Guild
>
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pdl wrote:
 
>>Steve North writes:
>that the fastest growing cost in American higher ed over the past 25 years
>was administrative overhead.
 
>Sorry Steve:
 
>According to the U.S. Department of Education, the fastest growing cost in
>American higher ed. over the past 25 years has been:
 
>1. tuition (385 percent)
>2. full-time faculty salaries (189 percent)
 
These two figures tell me that in fact salary is not keeping pace with other
costs being incurred by colleges - at least unless colleges are making a
secret profit off that higher rate of tuition increase.  Thus, these figures
seem to support Steve's hypothesis, not counter it.  Am I missing a warrant
or something here?
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Department of English, Colden Hall
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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I appreciate all the good-natured advice, the sources, the clarifications,
etc., and I regret having--or seeming to have--launched a thread that also
seems to have a bit of an edge to it. In the end, I used no example to
make the point I was seeking to make, which was not about average
salaries, salary ranges, contract lengths, cost-per-credit hour, office
size, parking privileges, etc. My only concern, really, is with the
mechanism--widespread--by which colleges and universities charge full
tuition for courses, and then staffs them with people paid at a tiny
fraction of the rate the customer might assume (given an equal
distribution of the fee) they would be paid. It isn't overtly illegal or
immoral (unless it is overtly a bait-and-switch, which does happen
occasionally, and might be grounds for a breach of contract suit), and
English is hardly the only outfit involved.
 
I do think, though, that English has a pretty big stake in this kind of
operation--and the numbers in support of this claim have been on this list
before. And I think English--as a quasi-corporate enterprise--is clearly
very concerned about the prospect of it having slipped out of its control
(illusory as that control may have been): i.e., afraid that, to suggest
the worst-case scenario, colleges and universities might try running a 75%
discounted English operation, or maybe more.
 
I'd be interested, P.D., if you have numbers specific to English on the
percentage of sections offered in the U.S. staffed by non-tenure-track
employees. My extrapolation from MLA data, DOE studies, and the like
suggests that we have crossed over the 50% barrier: i.e., that more
colleg English courses will be taught this year by those with no hope of
gaining tenure than by those who have it or might (in their current
positions) expect to gain it. You think?
 
Steve North
=========================================================================
Date:         Mon, 1 Mar 1999 11:26:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Ciesielski <ciesield@UWPLATT.EDU>
Subject:      Re: Grammar Text
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Bob
I've had some sucess with Martha Koln's and Rob't Funk's  _Understanding
English Grammar_    Althought there are a few overtly theoretical
approaches here and there, the book itself offers 200 level students
(and in my experience they are mostly english ed students, i.e., future
teachers) the basics of descriptive grammar with a fair dollop of
generative stuff too.  I  use Kolln's text in conjunction with the
Harbrace manual.
Because, as you say,  Grammar was once "out," a lot of my students fail
to see its importance.  Thus, part of my course work addresses the
"attitude" toward the subject.  Success in this part helps to assure a
more lively classroom and the students' a more personal feel for their
own education.
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 I would second Eric's recommendation of Gould's book, not just for its very
cogent treatment of statistical niceties but for its linkage of common
statistical misunderstandings to general misperceptions of value.  I'd also
recommend Robert Frank and Philip Cook's "The Winner-Take-All Society"
(1995)for a nice economic analysis of, among other things, status,
credentialism and salary in higher ed, written in layperson's terms.
 
-----Original Message-----
From: Eric Crump
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 3/1/99 9:30 AM
Subject: Re: salaries in English
 
Stephen Jay Gould has a great explanation of what various statistical
views (median, mode, average, etc) imply and how they are often
misinterpreted. It was a great explanation for me, anyway, since I'm
statistically challenged and had often made the very misinterpretations
he
describes.
 
He notes especially how we tend to make bad assumptions about averages,
which fail to account for the extreme cases that really do matter. For
instance, in this case, the average faculty salary might be $50,000 or
whatever, but if we're counting Stanley Fish and all the many underpaid
adjuncts to get that average, we don't see how skewed the situation
really
is, how very many are underpaid and how very few are 'over'paid. There
may, in fact, be few who actually make $50,000, but the average implies
(or we misinterpret it as indicating) that $50,000 is a common salary
for
faculty.
 
It's in his book _Full House: The Spread of Excellence from Plato to
Darwin_. Might be a useful source, Steve, though you may not need to be
instructed in such stuff as I was.
 
--Eric Crump
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I would be remiss if I didn't plug my department chair's text:  _Discovering
English Grammar_, by Richard Veit, is in its 2nd edition, this one with
Allyn & Bacon.
 
Don Bushman
UNC-Wilmington
 
At 11:26 AM 3/1/99 -0600, you wrote:
>Bob
>I've had some sucess with Martha Koln's and Rob't Funk's  _Understanding
>English Grammar_    Althought there are a few overtly theoretical
>approaches here and there, the book itself offers 200 level students
>(and in my experience they are mostly english ed students, i.e., future
>teachers) the basics of descriptive grammar with a fair dollop of
>generative stuff too.  I  use Kolln's text in conjunction with the
>Harbrace manual.
>Because, as you say,  Grammar was once "out," a lot of my students fail
>to see its importance.  Thus, part of my course work addresses the
>"attitude" toward the subject.  Success in this part helps to assure a
>more lively classroom and the students' a more personal feel for their
>own education.
>
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At 10:30 AM -0600 3/1/99, Eric Crump wrote:
>Stephen Jay Gould has a great explanation of what various statistical
>views (median, mode, average, etc) imply and how they are often
>misinterpreted. It was a great explanation for me, anyway, since I'm
>statistically challenged and had often made the very misinterpretations he
>describes.
>
>He notes especially how we tend to make bad assumptions about averages,
>which fail to account for the extreme cases that really do matter. For
>instance, in this case, the average faculty salary might be $50,000 or
>whatever, but if we're counting Stanley Fish and all the many underpaid
>adjuncts to get that average, we don't see how skewed the situation really
>is, how very many are underpaid and how very few are 'over'paid. There
>may, in fact, be few who actually make $50,000, but the average implies
>(or we misinterpret it as indicating) that $50,000 is a common salary for
>faculty.
>
>It's in his book _Full House: The Spread of Excellence from Plato to
>Darwin_. Might be a useful source, Steve, though you may not need to be
>instructed in such stuff as I was.
>
>--Eric Crump
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Certainly I agree with P.D. Lesko's comments about the rhetorical
ineffectiveness of arguing about professors' salaries to publics whose
family incomes are considerably less.  I'm fairly pessimistic about being
able to persuade others that those salaries are reasonable in the context
of both the real costs and the opportunity costs of getting a PhD or being
able to persuade people that English professors, at least, work 50 to 60
hours a week, not 9 or 12 or 15.  I believe these things, of course.
 
However, I'm disturbed always by the brandishment of averages in order to
discipline faculty members about their incomes, even in the service of a
good cause like the conditions of adjunct faculty.  So, I'll be specific.
 
At the time I graduated from college as an undergraduate in 1978, I had
what to me was a worthy and viable option.  My father, after years of
various labor jobs, had a decade earlier bought a trash truck, and he was
making pretty good money.  I'd worked summers and Christmas vacations and
spring breaks with him since I was 14, and he proposed that I join him in
"the business."  Obviously I didn't, and from a financial viewpoint that
was a mistake, though from the viewpoint of my hips and knees, it  wasn't.
 
My first teaching job, following the Masters' in 1980 was at $10,500 a
year.  In 1983 I went back to the PhD for $7200 a year in assistantship,
plus a 10-hour a week job at $6/hr writing for the university hospitals.
In 1986 I started at ISU for $23,400.  Tenure, two promotions, merit
raises, and thirteen years later I am making $54,594.  For 1 1/2 month's
teaching and administrative duties in the summer I make an additional
$9,099.  I mostly like the work and remind myself, whever I grouse about
pay, about the flexibility and creativity that I have for the most part.
The difference between my salary and those of professionals who make a lot
more than I do is almost compensated by perks of the job.  I fret that
those perks are eroding.
 
However, I  do not feel as guilty about my pay as Lesko perhaps
unintentionally implies that I ought.  I note further that *top* salaries
in our department, for two university distinguished professors, are less
than the *average* salaries that Lesko cites for full professors.  I'm
guessing that's true of a lot of English departments.
 
My father, who I can remember grousing about teachers' salaries when I was
growing up, has had a different perspective as he's watched my career.  We
can't depend for rhetorical leverage on all of us being the children of
working class parents, but we might be take heart that such workers can
understand the efforts and costs of doing such work, even if the
legislators and governing boards who really set salary conditions for
academics cannot.
 
Blaming the rank and file tenure-line professoriate, even implicitly, for
the shortsightedness with which adjunct faculty are often compensated
doesn't much help either group.
 
I will say that Lesko's analysis has made me think harder about the "us"
and "themness" underlying Steve's argument.  And I do think Lesko is spot
on with the analysis of how any discussion of salaries is contained within
a broader American opinion of higher education.  One contrast, though, is
that in Japan and Germany there are relatively fewer major league academic
franchises and faculty players.
 
 
Doug
 
 
>
>Explaining to the average American family of four, which subsists on about
>$36,000, that a tenured professor who earns an average of $69,867, an
>associate professor who earns an average of $51,219 (AAUP 1997-1998 salary
>figures) or an assistant professor who earns an average of $42,241 is
>underpaid isn't a sound strategy.
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I don't think I can help Bob Holderer with his quest for a good traditional
grammar text--if "good" means effective-- but I will offer two ideas.
 
First, I teach an upper division "Approaches to Grammar" class that serves
mainly Education majors.  I embed traditional grammar review in a look at
three different approaches:  traditional, sentence combining, and
contextual or "constructivist," as Constance Weaver terms it.   I use the
following texts:
 
Hacker, Diana.  THE BEDFORD HANDBOOK FOR WRITERS.  New York:  St. Martin's
Press, 1998. Fifth Edition.  (H)
 
Morenberg, Max, et. al.  THE WRITER'S OPTIONS:  LESSONS IN STYLE AND
ARRANGEMENT.  New York:  Longman, 1999.  Sixth Edition.  (M)
 
Weaver, Constance.  TEACHING GRAMMAR IN CONTEXT.  Portsmouth, NH:
Heinemann, 1996.  (W)
 
 
Putting traditional grammar in the context of other approaches--and of
classroom teaching--helps us see the advantages and disadvantages of the
traditional approach.  I actually have the students read Hacker more or
less cover to cover (which I tell them no one should ever do), answer study
guide questions about it, and compare it in terms of effectiveness to other
approaches.  This way they do get a quick review of everything from parts
of speech and usage to the composing process.  Sentence combining really
reinforces their brief study of sentence structure in Hacker.  It is
extremely doubtful they would retain any of that information about sentence
structure from Hacker otherwise.  But this model may not be relevant to the
200 level Tradtional Grammar course Dr. Holderer mentions.  So . . .
 
Second, if I were going to teach a sophomore level grammar course whose
objective would be actually nmproving the students' ability to edit--a
traditional approach is unlikely to have this effect for most students--I
would teach it in a computer lab.  There each week students would bring in
essays they are working on.  If they didn't have essays from other classes,
I would assign them some.  (Looking at grammar without connecting it to
actual student writing is unlikely to be effective.)  Then we sould put a
student essay on a central screen (or on each screen) and run it through
the grammar checker.  Then we would discuss each point the grammar checker
highligths and decide if it is actually a point of grammar or one of style
(grammar checkers can't tell the difference) or the writer's prose is just
beyond the ability of the grammar checker to analyze.  (That happens with a
lot of my sentences, as you can no doubt easily imagine.)  We would just
keep doing this all term.  By the end of the term, I predict (as I haven't
actually tried this), students in the class will have seen every grammar
mistake students usually make and will be able to diagnose them and, more
importantly, correct them.
 
If one really must teach traditional grammar, then I suppose Martha Kolln's
_Understanding English Grammar_ would be a good choice, although I don't
think such an approach will benefit many students.  It may well benefit
some and then it's more than possible that there are instructors who can
teach traditional grammar more effectively than I.
 
dw
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Hello Dr. Holderer,
    I teach a class call Modern English Syntax here at Southwest Texa=
s
State University, and the main text is a booklet written by one of my
colleagues.  But what I've done is to supplement this grammar overvie=
w of
sentence patterns with Edward P. J. Corbett's essay, "Teaching Style"
which provides an overview of an analysis of prose that I've used and
that my students find extremely illuminating when analyzing their own
prose.  That is, I have them learn grammatical sentence patterns firs=
t,
then I ask them to apply this knowledge in a stylistic analysis of a
sample of their own prose, which they write at the beginning of the
semester.  I'd also suggest reading Patrick Hartwell's "Grammar,
Grammars, and the Teaching of Grammar."  He suggests teaching grammar=
 can
cause deleterious things to happen to students' prose, which I'm
convinced is true.  But students who plan teaching language arts
nevertheless need to know "grammar," whatever one means by that term.
Laterz, Jaime Armin Mej=EDa.
 
"Dr. Bob Holderer" wrote:
 
> This fall I will be teaching a class called *Traditional Grammar*. =
 It
> is a 200-level course and is required for those going into English
> Education.  The books I have looked at are either too theoretical o=
r
> are too remedial in nature.
>
> Many of our students went through school when grammar was "out," so
> many are not completely familiar with concepts as elementary as the
> "parts of speech."  I am looking for a text that will start with th=
e
> parts of speech but will deal with more sophisticated concepts as
> sentence patterns.  I would like a book that sticks to traditional
> descriptive grammar rather than one that attempts to embed other
> systems.
>
> Thanks for any help that you can offer.
>
> Bob Holderer
> Edinboro University of PA
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I suppose I'm less ready to take offense than most people, as well as
corrupted by my old-fashioned literary training.  But I took the bathroom
story as an exemplum, a reminder that we all suffer our common
mortality whatever our salary may be.  It reminded me of the terrific
student tennis player that used to play on an adjoining court while my
friend Bob and I did our woeful best; how we envied his skill!  Then the
student enrolled in one of Bob's courses.  Shortly after, with great glee,
Bob told me the guy could barely read.  Made us feel much better.
                                                --Ed White
 
On Mon, 1 Mar 1999, Robert J. Connors wrote:
 
> Sigh.  My apologies to all who were offended.  I had thought Lenny Bruce
> had died for my sins, but perhaps not.  Was the story offensive because it
> took place in a bathroom, or because it involved issues "down there," or
> because I seemed not solicitous enough about someone else's pain?  Clearly
> I got the rhetoric wrong.  Sometimes I feel like a Regency clubman who has
> lived on into the 1840s, with new versions of "appropriate behavior"
> appearing with each new season and the adult rhetoric of narrative and
> anecdote my friends and I once took for granted now subject to shocked
> condemnation by the rising generation.  Discourse communities really do
> police themselves, don't they?
>
> Bob
>
> At 11:19 PM 3/1/99 -0500, you wrote:
> >>Joel Wingard writes:
> >
> >"What IS the difference between putting such a narrative up on a listserv
> >and publishing it in magazine or newspaper?"
> >
> >First off, magazines and newspapers have fact-checkers, editors and lawyers
> >who would review such material BEFORE printing it.
> >
> >Second, from the perspective of one who publishes a nationally-distributed
> >magazine, and sponsors a listserv discussion group, I can tell you that
> >such "narratives" as you describe the so-called, bathroom story, could
> >possibly open both the writer and the magazine/newspaper up to a libel
> >suit. Libel is any written, printed or pictorial statement that damages a
> >person by defaming his character and/or exposing him to ridicule. Did the
> >"narrative," as you describe it, ridicule Mr. Fish?
> >
> >I'll leave that to the lawyers, but I wouldn't have printed it in the
> >magazine, and had it shown up on the NAFG listserv I would most certainly
> >have sent a private message to the writer (as well as a public message to
> >the whole group) reminding everyone of the inappropriateness of public
> >"narratives" such as this.
> >
> >P.D. Lesko, Executive Director
> >National Adjunct Faculty Guild
> >
>
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It would also have to be false.  Truth is an absolute defense to libel.
You can't libel someone by telling the truth about him.
Bill
 
>To be libelous, the "bathroom story, " if published, would have to
>clearly identify whoever it was that had trouble peeing.  It was also
>have to "defame" him--which is to say hold him up to public ridicule and
>scorn.  While I am not a lawyer, I have trouble seeing the "bathroom
>story" as doing either one of these, especially if it were to appear out
>of a context in which Stanley Fish had recently been mentioned.
>
>My question was not about the legal technicalities of such a narrative
>as the "bathroom story," but the effect and the rhetoric of such a
>narrative, if published "for all to see" in a magazine/newspaper vs. on
>the web.
>
>JW
>
>> -----Original Message-----
>> From: pdl [SMTP:adjunct@SAI.COM]
>> Sent: Monday, March 01, 1999 11:19 PM
>> To:   WPA-L@ASUVM.INRE.ASU.EDU
>> Subject:      Re: bathroom story
>>
>> >Joel Wingard writes:
>>
>> "What IS the difference between putting such a narrative up on a
>> listserv
>> and publishing it in magazine or newspaper?"
>>
>> First off, magazines and newspapers have fact-checkers, editors and
>> lawyers
>> who would review such material BEFORE printing it.
>>
>> Second, from the perspective of one who publishes a
>> nationally-distributed
>> magazine, and sponsors a listserv discussion group, I can tell you
>> that
>> such "narratives" as you describe the so-called, bathroom story, could
>> possibly open both the writer and the magazine/newspaper up to a libel
>> suit. Libel is any written, printed or pictorial statement that
>> damages a
>> person by defaming his character and/or exposing him to ridicule. Did
>> the
>> "narrative," as you describe it, ridicule Mr. Fish?
>>
>> I'll leave that to the lawyers, but I wouldn't have printed it in the
>> magazine, and had it shown up on the NAFG listserv I would most
>> certainly
>> have sent a private message to the writer (as well as a public message
>> to
>> the whole group) reminding everyone of the inappropriateness of public
>> "narratives" such as this.
>>
>> P.D. Lesko, Executive Director
>> National Adjunct Faculty Guild
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I've loved this thread for its interesting turns, and I have to say what a
terrifying situation most of us "postmodern" composition teachers would
be in if our only absolute defense in court were "Truth."  Oh the
irony--finding God in the foxhole, I suppose.
 
jeff white
 
>It would also have to be false.  Truth is an absolute defense to libel.
>You can't libel someone by telling the truth about him.
>Bill
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Well, yes, the anecdote might offend some readers.  That's regrettable.
But it might be read profitably as a little satire on human vanity,which
is often undercut by reminders of our mortality. Another profit, at
least for me, lies in the uses I have for just such
discussions/arguments/frays when I teach courses concerned with public
discourse and censorship. My students love to wade through our posts over
such issues. So who's to say? WPAers of all ages and students
too can benefit from Connors's anecdote.  I doubt in any case there's
such harm in it that he needs chastising.
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Bill:  Yes, telling the truth about somebody must be a different offense.
But seriously, all you legal scholars out there:  Is it every illegal to
tell the truth?  Just curious.  Clyde
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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For what it's worth, I'd have to agree with Doug here.  Recently my
well-intentioned mother felt compelled to tell my adult but slightly
wayward brother that the salary he hoped to make in his next truck driving
job was actually quite a lot and she used me as an example of a comparable
salary, to which my brother replied "But she doesn't work full time."  I
almost broke the phone.
 
Kim Dozier
 
>I'm fairly pessimistic about being
>able to persuade others that those salaries are reasonable in the context
>of both the real costs and the opportunity costs of getting a PhD or being
>able to persuade people that English professors, at least, work 50 to 60
>hours a week, not 9 or 12 or 15.  I believe these things, of course.
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Though Bob's original request was not for a supplementary text, I would
recommend _Grammar for Smart People_ by Barry Tarshis for anecdotal
interest.  It is designed as a user's guide, but it's 'cute.'  And it's
definitely less ponderous than Madeline Semmelmeyer's _Practical English_
which we're now using as the main text for _our_ college grammar course.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Dr. Clyde Moneyhun wrote:
 
>Bill: Yes, telling the truth about somebody must be a different offense.
>But seriously, all you legal scholars out there: Is it every illegal to
>tell the truth? Just curious. Clyde
 
Yes, but the instances are mostly pretty strange ones, tied up in your
commercial interests in your identity more than anything else.  The
combination of truth and lack of malice is pretty sturdy insurance against
liability - especially when you are talking about famous people. Even if
truth can be slippery, having good grounds and warrants for your claims will
serve you in good stead in court.
 
Besides, the common law courts were way ahead of "postmodernists." "Truth"
in court is whatever the designated discourse community (jury or judge,
accordingly) says it is. Has been for quite a while.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Department of English, Colden Hall
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Carol,
Re: What You Said About UNC Geology Major's Mean Starting Salary
 
I don't meant to be glib, but I honestly remembered that Michael did
his UNC work in business.  Although he left the school his early year
he did all the work and graduated, but I didn't remember that his
major was geology. Kim, a UNCC grad
ballardk@omni.cc.purdue.edu
 
P.S. For what it's worth, I found the bathroom story (and the Jordan
point) compelling.
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On the other hand, I took the bathroom story to be a kind of late 20th
century memento mori, a descendant of the Dutch still life with the worm
growing out of the beautiful apple, or the skeleton peering back from the
mirror.  Why not consider our mortality and frailty as grounds for humility
(as some early preacher might say)?
Bob Schwegler
College Writing Program
University of Rhode Island
RSchweg@uri.edu
 
 
At 11:50 AM 3/1/99 -0500, Robert J. Connors wrote:
>Sigh.  My apologies to all who were offended.  I had thought Lenny Bruce
>had died for my sins, but perhaps not.  Was the story offensive because it
>took place in a bathroom, or because it involved issues "down there," or
>because I seemed not solicitous enough about someone else's pain?  Clearly
>I got the rhetoric wrong.  Sometimes I feel like a Regency clubman who has
>lived on into the 1840s, with new versions of "appropriate behavior"
>appearing with each new season and the adult rhetoric of narrative and
>anecdote my friends and I once took for granted now subject to shocked
>condemnation by the rising generation.  Discourse communities really do
>police themselves, don't they?
>
>Bob
>
>At 11:19 PM 3/1/99 -0500, you wrote:
>>>Joel Wingard writes:
>>
>>"What IS the difference between putting such a narrative up on a listserv
>>and publishing it in magazine or newspaper?"
>>
>>First off, magazines and newspapers have fact-checkers, editors and lawyers
>>who would review such material BEFORE printing it.
>>
>>Second, from the perspective of one who publishes a nationally-distributed
>>magazine, and sponsors a listserv discussion group, I can tell you that
>>such "narratives" as you describe the so-called, bathroom story, could
>>possibly open both the writer and the magazine/newspaper up to a libel
>>suit. Libel is any written, printed or pictorial statement that damages a
>>person by defaming his character and/or exposing him to ridicule. Did the
>>"narrative," as you describe it, ridicule Mr. Fish?
>>
>>I'll leave that to the lawyers, but I wouldn't have printed it in the
>>magazine, and had it shown up on the NAFG listserv I would most certainly
>>have sent a private message to the writer (as well as a public message to
>>the whole group) reminding everyone of the inappropriateness of public
>>"narratives" such as this.
>>
>>P.D. Lesko, Executive Director
>>National Adjunct Faculty Guild
>>
>
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Just to tie together two threads here:
 
The average salary for tenured faculty here at the IU Kelley
School of Business last year was over $100K; the average
salary for teaching faculty(1) was $47K.
 
There are universities/schools that treat their faculty well,
though there could me more, I admit.
 
(1) I was shocked to see that universities hire "adjunct"
faculty without giving benefits packages.  There is no such
employment category here, as far as I know; all academic
positions carry full benefits packages.
 
--
"IRIX, properly prepared, tastes like Linux, with a little extra
flab."
                                                        -- Shawn Slavin
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Below is a list of schools that have certificates in technical and professional
writing (gleamed from a previous discussion on the issue).  Who have I missed?
I am looking for certificate programs only and at the graduate level.
thanks
irv peckham
 
------
California State University at Long Beach
De Anza College, California
Humber College, Ontario, Canada
San Diego State University
Simon Fraser University (Vancouver, British Columbia)
University of Alabama at Huntsville
Youngstown State University
Christopher Newport (Virginia)
Illinois Institute of Technology
Wright State University
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************************************************************************
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                       Thursday, March 4, 7-8pm CST
 
                    "Distance Education and Visibility"
 
            Hosted this week by Tim Morris and Cynthia Haynes
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000
                                   or
                   telnet to: lingua.utdallas.edu 8888
*************************************************************************
 
This week's facilitator, Dr. Timothy Morris of UT-Arlington, will guide
our discussions by raising the issue of "visibility" and distance
learning. Tim writes: "I have been doing a lot of web courses recently
and sharing this work with other teachers. I think I got the support to
do so because of the "distance" promise of the work, but paradoxically,
the more I draw on distant resources and put myself on the web for
distant folk to see, the more I feel that I need to be in the same room
with the students I'm directly responsible for. Hence my concern with
labor-intensiveness. Though indeed, writing web pages as teaching tools
makes me aware in return of how open books are to misprision and how
volatile a hypertext environment the old-fashioned research library used
to be."
 
BACKGROUND:
In the past three years, C-FEST has set a precedent for pre-CCCC
discussions related to the "state of the profession," job market,
conference presentation formats, conference ethics, impact of technology
on conferences (and teaching and research), and other issues of
"delivery." The theme of the 1999 CCCC calls us to demonstrate
"visibility," and Chair Keith Gilyard calls us to "see" our students in
new ways, and to "reaffirm that for which [we] stand as well as name
explicitly that for which [we] do not stand and why." Over the next six
weeks, we would like to open a forum on "distance education" in order to
reaffirm our positions as advocates for distance learning, but a distance
learning that is faculty and student-oriented.
 
NEXT MEETINGS:
After this week's meeting on the 4th, our next meeting is scheduled for
Wednesday, March 10, from 7-8pm (CST) at Lingua MOO. We invite everyone
to participate in this important forum, so please forward this
announcement to your friends and colleagues, inside and outside of
academia.
 
As in the past, we need volunteers to facilitate the discussions. If you
would like to volunteer to help facilitate on Wednesday, March 10, please
contact Cynthia at 'cynthiah@utdallas.edu'. Otherwise, all YOU have to do
is show up and enter the discussions! Each C-FEST meeting will be
recorded and archived at Lingua MOO in the C-FEST Forum.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
 
Thu -- 3/4 --  7pm CST - Tim Morris (facilitator)
Wed -- 3/10 -- 7pm CST
Mon -- 3/15 -- 7pm CST - Keith Dorwick, Harold Knight, and Walt Turner
 
As you can see, we chose alternating nights of the week. Hopefully, this
will enable as many as possible to attend at least once. If you cannot
attend, the logs of each session will be available in the C-FEST Forum
room at Lingua and on our website.
 
2/10 log : http://lingua.utdallas.edu:7000/4759
2/16 log : http://lingua.utdallas.edu:7000/3786
2/24 log : http://lingua.utdallas.edu:7000/4527
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via the latest
versions of Netscape or Internet Explorer. Go to this URL location:
http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu 8888.
2.  Log on as a guest if you do not have a character at Lingua. At Lingua
welcome screen simply click on login if you are using Xpress (it will
then ask for a name) or type: 'connect guest firstname' if you are using
telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to MOOs,
or click on the HELP icon if you are using the enCore Xpress client via
Netscape and use the Search feature to find 'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We will send brief notices about the next meeting each week, so please
save this for future reference.  We hope you can join us, and don't worry
if you've never MOOed, it's easy!  Log on in advance and practice
anytime.  We have help tutorials in the Help Kiosk off the main Courtyard
where you land when you log on. You are also welcome to request a
character account at Lingua MOO. Click on the Request icon if you are
using Xpress, or type @request if you are logged in via telnet.
 
See you on March 4th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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It may not be illegal to tell the truth but it may be irrelevant.  I once
mentioned to a local Eng dept chair that a member of her staff had
plagiarized a paper in one of my classes.  That became part of a large
dossier (over 100 different counts) that led to his dismissal despite
tenure.  When he started to bring suit against those listed in his
dossier, I checked with the CSU attorney.  He told me that the truth or
falsity of what I had said was irrelevant; as long as I had not sent a
copy of what I told the chair to the fellow who had been fired, I was
culpable under certain laws and the university attorneys would not defend
me, even though I was English dept chair at the time. I immediately bought
major professional liability insurance (very cheap and easy to attach to
homeowner's policies), something everyone on this list should have.  For
some reason, the plagiarist never did sue me, though he wound up spending
a lot of time in court sueing others.  --Ed White
 
On Mon, 1 Mar 1999, Dr. Clyde Moneyhun wrote:
 
> Bill:  Yes, telling the truth about somebody must be a different offense.
> But seriously, all you legal scholars out there:  Is it every illegal to
> tell the truth?  Just curious.  Clyde
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                 Si quieres paz, lucha por la justicia.
>
> -------------------------------------------------------------------------------
>
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Ed: Run that by me again--I've never heard of such a policy.
Thanks
 
Steve North
 
On Mon, 1 Mar 1999, Edward White wrote:
 
> It may not be illegal to tell the truth but it may be irrelevant.  I once
> mentioned to a local Eng dept chair that a member of her staff had
> plagiarized a paper in one of my classes.  That became part of a large
> dossier (over 100 different counts) that led to his dismissal despite
> tenure.  When he started to bring suit against those listed in his
> dossier, I checked with the CSU attorney.  He told me that the truth or
> falsity of what I had said was irrelevant; as long as I had not sent a
> copy of what I told the chair to the fellow who had been fired, I was
> culpable under certain laws and the university attorneys would not defend
> me, even though I was English dept chair at the time. I immediately bought
> major professional liability insurance (very cheap and easy to attach to
> homeowner's policies), something everyone on this list should have.  For
> some reason, the plagiarist never did sue me, though he wound up spending
> a lot of time in court sueing others.  --Ed White
>
> On Mon, 1 Mar 1999, Dr. Clyde Moneyhun wrote:
>
> > Bill:  Yes, telling the truth about somebody must be a different offense.
> > But seriously, all you legal scholars out there:  Is it every illegal to
> > tell the truth?  Just curious.  Clyde
> >
> > -------------------------------------------------------------------------------
> > Dr. Clyde Moneyhun                      Composition Program
> > (330) 742-1649                          English Department
> > camoneyh@cis.ysu.edu                    Youngstown State University
> > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> >
> >                 Si quieres paz, lucha por la justicia.
> >
> > -------------------------------------------------------------------------------
> >
>
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We have a complete certificate program in Technical and Professional Writing at
California State University, Long Beach.
Bill Gilbert, Assistant Composition Coordinator and TPW Faculty member
California State University, Long Beach
 
 
Irvin Peckham wrote:
 
> Below is a list of schools that have certificates in technical and professional
> writing (gleamed from a previous discussion on the issue).  Who have I missed?
> I am looking for certificate programs only and at the graduate level.
> thanks
> irv peckham
>
> ------
> California State University at Long Beach
> De Anza College, California
> Humber College, Ontario, Canada
> San Diego State University
> Simon Fraser University (Vancouver, British Columbia)
> University of Alabama at Huntsville
> Youngstown State University
> Christopher Newport (Virginia)
> Illinois Institute of Technology
> Wright State University
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Sorry Irvin:
I wrote in response to the Tech writing certificate program from earlier posting.
CSULB is on this list.
Bill Gilbert
 
Irvin Peckham wrote:
 
> Below is a list of schools that have certificates in technical and professional
> writing (gleamed from a previous discussion on the issue).  Who have I missed?
> I am looking for certificate programs only and at the graduate level.
> thanks
> irv peckham
>
> ------
> California State University at Long Beach
> De Anza College, California
> Humber College, Ontario, Canada
> San Diego State University
> Simon Fraser University (Vancouver, British Columbia)
> University of Alabama at Huntsville
> Youngstown State University
> Christopher Newport (Virginia)
> Illinois Institute of Technology
> Wright State University
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Steve, we have attorneys on the list who I'm sure can make this clearer.
But as I say below, I asked the lead attorney for the Cal State system
about whether the situation was a problem for me and whether his office
would defend me if the plagiarist sued me as contributing to the loss of
his job. He said I would be in real trouble, that my proof of the
plagiarism would not be relevant under certain laws, and that his office
has the right to turn down cases they think they will lose.  "You're on
your own here, my friend," he said.  This was over lunch at the
Chancellor's Office, maybe fifteen years ago.  Scared me witless.
                                                --Ed
 
On Mon, 1 Mar 1999, Steve North, SUNY Albany wrote:
 
> Ed: Run that by me again--I've never heard of such a policy.
> Thanks
>
> Steve North
>
> On Mon, 1 Mar 1999, Edward White wrote:
>
> > It may not be illegal to tell the truth but it may be irrelevant.  I once
> > mentioned to a local Eng dept chair that a member of her staff had
> > plagiarized a paper in one of my classes.  That became part of a large
> > dossier (over 100 different counts) that led to his dismissal despite
> > tenure.  When he started to bring suit against those listed in his
> > dossier, I checked with the CSU attorney.  He told me that the truth or
> > falsity of what I had said was irrelevant; as long as I had not sent a
> > copy of what I told the chair to the fellow who had been fired, I was
> > culpable under certain laws and the university attorneys would not defend
> > me, even though I was English dept chair at the time. I immediately bought
> > major professional liability insurance (very cheap and easy to attach to
> > homeowner's policies), something everyone on this list should have.  For
> > some reason, the plagiarist never did sue me, though he wound up spending
> > a lot of time in court sueing others.  --Ed White
> >
> > On Mon, 1 Mar 1999, Dr. Clyde Moneyhun wrote:
> >
> > > Bill:  Yes, telling the truth about somebody must be a different offense.
> > > But seriously, all you legal scholars out there:  Is it every illegal to
> > > tell the truth?  Just curious.  Clyde
> > >
> > > -------------------------------------------------------------------------------
> > > Dr. Clyde Moneyhun                      Composition Program
> > > (330) 742-1649                          English Department
> > > camoneyh@cis.ysu.edu                    Youngstown State University
> > > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> > >
> > >                 Si quieres paz, lucha por la justicia.
> > >
> > > -------------------------------------------------------------------------------
> > >
> >
>
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Dr. Bob Holderer wrote:
>
> This fall I will be teaching a class called *Traditional Grammar*.  It
> is a 200-level course and is required for those going into English
> Education.  The books I have looked at are either too theoretical or
> are too remedial in nature.
>
> Many of our students went through school when grammar was "out," so
> many are not completely familiar with concepts as elementary as the
> "parts of speech."  I am looking for a text that will start with the
> parts of speech but will deal with more sophisticated concepts as
> sentence patterns.  I would like a book that sticks to traditional
> descriptive grammar rather than one that attempts to embed other
> systems.
>
> Thanks for any help that you can offer.
>
> Bob Holderer
> Edinboro University of PA
 
Before choosing a book you have to decide if the goal of the class is to
teach the students to teach grammar rules or to diagnose the convoluted
discourse they will see and then categorize the language problems so
they can better talk to them about their language.  If you shy away from
linguistics because it might be too theoretical, then will your students
really have the ability to diagnose and articulate the problems of
students who are non-native speakers, learning and language disabled,
products of an oral culture with little familiarity with formal written
discourse, etc?  Whichever approach you choose, it is essential to give
them examples of the problems that arise in real writing.  No textbook
examples can ever achieve the confusion of the average student's mangled
syntax.
 
Some linguistic books to consider are Raskin and Weiser *Language and
Writing* (if it's still in print), Delahunty and Garvey's *Language,
Grammar, and Communication*, Cleary and Linn's *Linguistics for
Teachers*, and O'Grady/Dobrovolsky/Aronoff's *Contemporary Linguistics*
 
Julie Farrar
Fontbonne College
St. Louis, MO
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It is true that what seems to be overlooked in Toulmin is that he
offers acontextual truth statements as examples for his structure.
Harry and his life in Bermuda will never be a question at issue.  We
argue primarily about value judgments, which implies an audience in the
conversation.  Toulmin, as a scientist, was not focused on audience and
how a writer connects to it.  However, if you can get beyond the English
teachers' passion for formula in teaching argument (which makes them
hold so firmly to the Toulmin model) it is possible to make warrants
relevant to students and to argument as we practice it in real life.  To
understand warrants reread *Uses of Argument* and concentrate on his
section on force and criteria.  An effective warrant will be based in
field-independent criteria and appeal to Perelman's universal audience
(to throw another wrench into the mix).
        Better yet, to find audience in Toulmin read not his *Uses* but *The
Place of Reason in Ethics* and his book on casuistry (can't remember the
title).  *Reason in Ethics* asks and answers the important question
"what is a good reason in ethics?"
        In the end, though, I would toss Toulmin aside in the classroom and
just go with John Gage.  He got it right, especially with the place of
underlying assumptions in connecting the writer and the audience.  John
has already figured out and offered to us what we are trying to force
Toulmin to do (and what he never intended).
 
Julie Farrar
Director of Composition
Fontbonne College
St. Louis, MO
 
 
 
John C. Bean wrote:
>
> The thread on Toulmin raises an interesting quandary for our profession:
> Toulmin as an intertextual construct.  The problems Toulmin raises for
> compositionists are twofold:  (1) In his general discussion of warrants,
> Toulmin  focuses on high-level questions about how discourse communities
> are constructed, what counts as evidence within them, what assumptions
> underlie them and so forth.   These questions are often over the heads of
> students in a first-year-composition unit on argumentation.  (2) At the
> concrete level, Toulmin's examples are a-rhetorical and even positivist.
> He begins with grounds (Harry was born in Bermuda) and then moves directly
> to a claim (so he is probably a British citizen), without any sense of a
> controversy or issue.  (Who is debating whether or not Harry is a British
> citizen?  Why is this a question worth arguing?  What other points of view
> are being proposed in the conversation?)  Thus Toulmin's main move is
> GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
> themselves, are mere facts--inert and meaningless.  If you just start with
> GROUNDS, any number of claims can be developed:  Harry was born in
> Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
> therefore he probably speaks English.
>         When John Ramage and I wrote our textbook on argument, we wanted the
> primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
> This move highlights issue and audience as rhetorical context and meshes
> well with John Gage's powerful discussions of the enthymeme (which often
> allows us to use the term warrant for the missing premise).   We therefore
> added to Toulmin a new term we called the STATED REASON.  This approach
> encourages beginning arguers to focus on the reasons that support a claim.
> In natural language, the words "reason" and "because" are so common and so
> powerful that we wanted to incorporate them into an argument course.  But
> these words don't appear in Toulmin.  If Bloom is right that every
> reading is a misreading, then our version of Toulmin strongly misreads the
> original.  Is it still Toulmin?
>  To answer Joe's question:  For my money, the hardest part of Toulmin for
> students is applying the Toulmin schemata to readings.  It is one thing to
> use it to generate ideas for one's own argument.  It is another thing to
> apply it to a someone else's completed argument with its bewildering
> layering of claim upon claim. It is also worth noting that Dick
> Fulkerson's NCTE book on argument is quite skeptical about the value of
> Toulmin.
>
> John C. Bean
> Director of Writing
> Seattle University
> Seattle, WA 98122
> (206) 296-5421
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Before choosing a book you have to decide if the goal of the class is to
teach the students to teach grammar rules or to diagnose the convoluted
discourse they will see and then categorize the language problems so
they can better talk to them about their language.  If you shy away from
linguistics because it might be too theoretical, then will your students
really have the ability to diagnose and articulate the problems of
students who are non-native speakers, learning and language disabled,
products of an oral culture with little familiarity with formal written
discourse, etc?  Whichever approach you choose, it is essential to give
them examples of the problems that arise in real writing.  No textbook
examples can ever achieve the confusion of the average student's mangled
syntax.
 
Some linguistic books to consider are Raskin and Weiser *Language and
Writing* (if it's still in print), Delahunty and Garvey's *Language,
Grammar, and Communication*, Cleary and Linn's *Linguistics for
Teachers*, and O'Grady/Dobrovolsky/Aronoff's *Contemporary Linguistics*
 
Julie Farrar
Fontbonne College
St. Louis, MO
 
Dr. Bob Holderer wrote:
>
> This fall I will be teaching a class called *Traditional Grammar*.  It
> is a 200-level course and is required for those going into English
> Education.  The books I have looked at are either too theoretical or
> are too remedial in nature.
>
> Many of our students went through school when grammar was "out," so
> many are not completely familiar with concepts as elementary as the
> "parts of speech."  I am looking for a text that will start with the
> parts of speech but will deal with more sophisticated concepts as
> sentence patterns.  I would like a book that sticks to traditional
> descriptive grammar rather than one that attempts to embed other
> systems.
>
> Thanks for any help that you can offer.
>
> Bob Holderer
> Edinboro University of PA
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It is true that what seems to be overlooked in Toulmin is that he
offers acontextual truth statements as examples for his structure.
Harry and his life in Bermuda will never be a question at issue.  We
argue primarily about value judgments, which implies an audience in the
conversation.  Toulmin, as a scientist, was not focused on audience and
how a writer connects to it.  However, if you can get beyond the English
teachers' passion for formula in teaching argument (which makes them
hold so firmly to the Toulmin model) it is possible to make warrants
relevant to students and to argument as we practice it in real life.  To
understand warrants reread *Uses of Argument* and concentrate on his
section on force and criteria.  An effective warrant will be based in
field-independent criteria and appeal to Perelman's universal audience
(to throw another wrench into the mix).
        Better yet, to find audience in Toulmin read not his *Uses* but
*The
Place of Reason in Ethics* and his book on casuistry (can't remember the
title).  *Reason in Ethics* asks and answers the important question
"what is a good reason in ethics?"
        In the end, though, I would toss Toulmin aside in the classroom
and
just go with John Gage.  He got it right, especially with the place of
underlying assumptions in connecting the writer and the audience.  John
has already figured out and offered to us what we are trying to force
Toulmin to do (and what he never intended).
 
Julie Farrar
Director of Composition
Fontbonne College
St. Louis, MO
 
John C. Bean wrote:
>
> The thread on Toulmin raises an interesting quandary for our profession:
> Toulmin as an intertextual construct.  The problems Toulmin raises for
> compositionists are twofold:  (1) In his general discussion of warrants,
> Toulmin  focuses on high-level questions about how discourse communities
> are constructed, what counts as evidence within them, what assumptions
> underlie them and so forth.   These questions are often over the heads of
> students in a first-year-composition unit on argumentation.  (2) At the
> concrete level, Toulmin's examples are a-rhetorical and even positivist.
> He begins with grounds (Harry was born in Bermuda) and then moves directly
> to a claim (so he is probably a British citizen), without any sense of a
> controversy or issue.  (Who is debating whether or not Harry is a British
> citizen?  Why is this a question worth arguing?  What other points of view
> are being proposed in the conversation?)  Thus Toulmin's main move is
> GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
> themselves, are mere facts--inert and meaningless.  If you just start with
> GROUNDS, any number of claims can be developed:  Harry was born in
> Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
> therefore he probably speaks English.
>         When John Ramage and I wrote our textbook on argument, we wanted the
> primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
> This move highlights issue and audience as rhetorical context and meshes
> well with John Gage's powerful discussions of the enthymeme (which often
> allows us to use the term warrant for the missing premise).   We therefore
> added to Toulmin a new term we called the STATED REASON.  This approach
> encourages beginning arguers to focus on the reasons that support a claim.
> In natural language, the words "reason" and "because" are so common and so
> powerful that we wanted to incorporate them into an argument course.  But
> these words don't appear in Toulmin.  If Bloom is right that every
> reading is a misreading, then our version of Toulmin strongly misreads the
> original.  Is it still Toulmin?
>  To answer Joe's question:  For my money, the hardest part of Toulmin for
> students is applying the Toulmin schemata to readings.  It is one thing to
> use it to generate ideas for one's own argument.  It is another thing to
> apply it to a someone else's completed argument with its bewildering
> layering of claim upon claim. It is also worth noting that Dick
> Fulkerson's NCTE book on argument is quite skeptical about the value of
> Toulmin.
>
> John C. Bean
> Director of Writing
> Seattle University
> Seattle, WA 98122
> (206) 296-5421
=========================================================================
Date:         Mon, 1 Mar 1999 22:55:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Grammar Text
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 03/01/99 20:18
 
The tenacity of "traditional" grammar is frustrating but understandable. The
Latin-English system and its terminology do not come close to being adequate
to describing the phenomenon they purport to describe, and the terminology is
alien and offputting. But the more adequate descriptive grammars are so
complicated (because the phenomenon is complicated) and the terminology
equally alien. Thus we keep bouncing back to our old simple friend whom we
fool ourselves into thinking adequate because we are so able unconsciously to
fill in the gaps. Both the new and the old grammars actually presuppose that
we already understand grammar in some way, and thus neither is much good for
instructing those who don't. We can probably use both to explain to ourselves
things we already know. The use of language is something almost everyone can
do and almost no one can understand.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Irv,
    If you're interested in graduate programs _only_, then you'll have
to remove both Humber and De Anza colleges which are fellow two-year
institutions.  Nevertheless, the three of us do have technical writing
certificate programmes.
 
      Chet Pryor / Montgomery College / Germantown, Maryland
 
----------------------------------------------------------------------------
From: Irvin Peckham
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: certificates in tech & professional writing
Date: Monday, March 01, 1999 5:53PM
 
Below is a list of schools that have certificates in technical and
professional
writing (gleamed from a previous discussion on the issue).  Who have I
missed?
I am looking for certificate programs only and at the graduate level.
thanks
irv peckham
 
----------------------------------------------------------------------------
California State University at Long Beach
De Anza College, California
Humber College, Ontario, Canada
San Diego State University
Simon Fraser University (Vancouver, British Columbia)
University of Alabama at Huntsville
Youngstown State University
Christopher Newport (Virginia)
Illinois Institute of Technology
Wright State University
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On Mon, 1 Mar 1999, David E. Schwalm wrote:
 
> The tenacity of "traditional" grammar is frustrating but understandable. The
> Latin-English system and its terminology do not come close to being adequate
> to describing the phenomenon they purport to describe, and the terminology is
> alien and offputting.
 
Avoid the Latinate models, unless you want hours of students'
pointing out exceptions.  Go with one of the (many) Germanic-
based grammars; check out the ESL offerings in your catalogues.
English is not a Romance language, and Latinate grammars are
at best unwieldy renderings of a subset of English.
 
Also consider this: are you teaching a discrete-point grammar
class, or a grammar in context class?  This will have a large
effect on what textbook you choose, as well as the overall
shape of your classroom activity.  And finally, you had better
know grammar upside down and backward before you go to your
first class.  If you have non-native speakers, they'll catch
you, and they have no respect for teachers who do not know
grammar at least as well as they do.
 
 
--
"IRIX, when properly prepared, tastes like Linux, with extra flab."
                                                    -- Shawn Slavin
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Irv, we have one: Greg Wickliff is the director.
 
UNC Charlotte
 
At 04:53 PM 3/1/99 -0600, you wrote:
>Below is a list of schools that have certificates in technical and professional
>writing (gleamed from a previous discussion on the issue).  Who have I missed?
>I am looking for certificate programs only and at the graduate level.
>thanks
>irv peckham
>
>------
>California State University at Long Beach
>De Anza College, California
>Humber College, Ontario, Canada
>San Diego State University
>Simon Fraser University (Vancouver, British Columbia)
>University of Alabama at Huntsville
>Youngstown State University
>Christopher Newport (Virginia)
>Illinois Institute of Technology
>Wright State University
>
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Irv,
 
We have one, too.  The director is Roger Graves.
 
David Jolliffe
DePaul, Chicago
 
On Tue, 2 Mar 1999, Kathleen Yancey wrote:
 
> Irv, we have one: Greg Wickliff is the director.
>
> UNC Charlotte
>
> At 04:53 PM 3/1/99 -0600, you wrote:
> >Below is a list of schools that have certificates in technical and professional
> >writing (gleamed from a previous discussion on the issue).  Who have I missed?
> >I am looking for certificate programs only and at the graduate level.
> >thanks
> >irv peckham
> >
> >------
> >California State University at Long Beach
> >De Anza College, California
> >Humber College, Ontario, Canada
> >San Diego State University
> >Simon Fraser University (Vancouver, British Columbia)
> >University of Alabama at Huntsville
> >Youngstown State University
> >Christopher Newport (Virginia)
> >Illinois Institute of Technology
> >Wright State University
> >
>
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thanks, david.  I'll email him.
irv
 
 
 
 
 
 
 
David Jolliffe <djolliff@CONDOR.DEPAUL.EDU> on 03/02/99 07:52:14 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: certificates in tech & professional writing
 
 
 
 
 
 
 
 
 
Irv,
 
We have one, too.  The director is Roger Graves.
 
David Jolliffe
DePaul, Chicago
 
On Tue, 2 Mar 1999, Kathleen Yancey wrote:
 
> Irv, we have one: Greg Wickliff is the director.
>
> UNC Charlotte
>
> At 04:53 PM 3/1/99 -0600, you wrote:
> >Below is a list of schools that have certificates in technical and
professional
> >writing (gleamed from a previous discussion on the issue).  Who have I
missed?
> >I am looking for certificate programs only and at the graduate level.
> >thanks
> >irv peckham
> >
> >------
> >California State University at Long Beach
> >De Anza College, California
> >Humber College, Ontario, Canada
> >San Diego State University
> >Simon Fraser University (Vancouver, British Columbia)
> >University of Alabama at Huntsville
> >Youngstown State University
> >Christopher Newport (Virginia)
> >Illinois Institute of Technology
> >Wright State University
> >
>
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Irv--
 
Illinois Institute of Technology is one you missed.
 
Dave Coogan
IIT
 
 
>From: David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: Re: certificates in tech & professional writing
>Date: Tue, Mar 2, 1999, 8:52 AM
>
 
>Irv,
>
>We have one, too.  The director is Roger Graves.
>
>David Jolliffe
>DePaul, Chicago
>
>On Tue, 2 Mar 1999, Kathleen Yancey wrote:
>
>> Irv, we have one: Greg Wickliff is the director.
>>
>> UNC Charlotte
>>
>> At 04:53 PM 3/1/99 -0600, you wrote:
>> >Below is a list of schools that have certificates in technical and professional
>> >writing (gleamed from a previous discussion on the issue).  Who have I missed?
>> >I am looking for certificate programs only and at the graduate level.
>> >thanks
>> >irv peckham
>> >
>> >------
>> >California State University at Long Beach
>> >De Anza College, California
>> >Humber College, Ontario, Canada
>> >San Diego State University
>> >Simon Fraser University (Vancouver, British Columbia)
>> >University of Alabama at Huntsville
>> >Youngstown State University
>> >Christopher Newport (Virginia)
>> >Illinois Institute of Technology
>> >Wright State University
>> >
>>
>
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Irvin Peckham wrote:
>
> Below is a list of schools that have certificates in technical and professional
> writing (gleamed from a previous discussion on the issue).  Who have I missed?
> I am looking for certificate programs only and at the graduate level.
> thanks
> irv peckham
>
> ------
> California State University at Long Beach
> De Anza College, California
> Humber College, Ontario, Canada
> San Diego State University
> Simon Fraser University (Vancouver, British Columbia)
> University of Alabama at Huntsville
> Youngstown State University
> Christopher Newport (Virginia)
> Illinois Institute of Technology
> Wright State University
 
 
You have missed Northeastern University in Boston, Mass.  We have both a
graduate certificate and a Master of Technical and Professional Writing.
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> We have one at Cal Poly, San Luis Obispo
 
David Kann
 
>
>
> At 04:53 PM 3/1/99 -0600, you wrote:
> >Below is a list of schools that have certificates in technical and professional
> >writing (gleamed from a previous discussion on the issue).  Who have I missed?
> >I am looking for certificate programs only and at the graduate level.
> >thanks
> >irv peckham
> >
> >------
> >California State University at Long Beach
> >De Anza College, California
> >Humber College, Ontario, Canada
> >San Diego State University
> >Simon Fraser University (Vancouver, British Columbia)
> >University of Alabama at Huntsville
> >Youngstown State University
> >Christopher Newport (Virginia)
> >Illinois Institute of Technology
> >Wright State University
> >
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Julie, could you pass along the publishers of the texts you suggest below?
Thanks.  Linda Bergmann
 
>Before choosing a book you have to decide if the goal of the class is to
>teach the students to teach grammar rules or to diagnose the convoluted
>discourse they will see and then categorize the language problems so
>they can better talk to them about their language.  If you shy away from
>linguistics because it might be too theoretical, then will your students
>really have the ability to diagnose and articulate the problems of
>students who are non-native speakers, learning and language disabled,
>products of an oral culture with little familiarity with formal written
>discourse, etc?  Whichever approach you choose, it is essential to give
>them examples of the problems that arise in real writing.  No textbook
>examples can ever achieve the confusion of the average student's mangled
>syntax.
>
>Some linguistic books to consider are Raskin and Weiser *Language and
>Writing* (if it's still in print), Delahunty and Garvey's *Language,
>Grammar, and Communication*, Cleary and Linn's *Linguistics for
>Teachers*, and O'Grady/Dobrovolsky/Aronoff's *Contemporary Linguistics*
>
>Julie Farrar
>Fontbonne College
>St. Louis, MO
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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There's one here, as well.
 
Patricia
 
Patricia LaCoste
Department of English
North Carolina State University
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I've been out sick but wanted to add my two cents before this thread completely disappears:
 
AAUP classifies saleries by a number of things, and the "averages" that Lesko gave is for a very specific kind of school (R1 if I'm not mistaken).  Average salery for full professors at most small schools, community colleges &c. is far below that (mid to low $40,000).
 
The school I am teaching at is interesting in two regards:  1.  we have no adjunct positions, except in emergancy situations (our poet quit three days before fall semester started -- tough to pull off a national search in that time...) and 2. our average salery is above the national average for our classification (four year liberal arts college) but way below the R1 catagory.
 
The more and more I work here, the more and more I'm reminded that things really are different once you leave the big school.
 
cheers;
 
 
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"The three main problems with our society today are violence, crime, and nudity."
--  From a student placement essay, summer 1998.
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Would anyone be willing to email me (beaufor@american.edu) or send via
snail mail the essay questions/writing prompts used as competency or exit
exams for meeting your school's writing requirement?
 
I haven't found any guidelines in my reading on assessment for devising the
fairest prompt to test critical thinking/argument/academic essay skills.
Some "live" examples would help a lot.  Thanks.
 
PS.This request flies in the face of CCCC guidelines for assessment I
know...Apologies to Kathy Yancey, Brian Huot and others who have worked so
hard to improve assessment practices in our field.  I haven't totally given
up on arguing for portfolio assessment at AU, but I have to demonstrate
having considered all the options.
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Ed White has once again turned a theoretical question into something
practical. (Okay, okay, that's "Dog Bites Man.") As far as real life is
concerned, there are certainly all sorts of ways for "truth" to get you in
trouble! We can classify most of them as lapses of justice, not the actual
intent of the law. Not that it matters much when you are in the seat Ed
describes below.  But again we find that usually when truth gets you in
trouble it relates to commercial or contractual interests, not the more
abstract tort of defamation as to which "truth" (once found by the court on
permissible evidence!) is a good defense.
 
But realistically, the best insurance is actually having insurance.  It's
easier to prove than truth and lack of malice.
 
I suspect that the proof in Ed's case was of a kind that would have to be
established by expert opinion, which can be contested, so that you would
have to enter the trial not knowing whether your key evidence would be
accepted as such. Besides, any case involving expert testimony becomes
geometrically more expensive to prepare and try.
 
We could debate whether the law is positivistic or relativistic regarding
"truth," but the one thing it clearly isn't is solipsistic. Whatever you
*think* is the truth has no weight at all (though once the discourse
community has determined what you think, it can take that "truth" about your
intentions into account!).
 
Keith Rhodes
 
-------------------------------------
Edward White wrote:
 
Steve, we have attorneys on the list who I'm sure can make this clearer.
But as I say below, I asked the lead attorney for the Cal State system
about whether the situation was a problem for me and whether his office
would defend me if the plagiarist sued me as contributing to the loss of
his job. He said I would be in real trouble, that my proof of the
plagiarism would not be relevant under certain laws, and that his office
has the right to turn down cases they think they will lose. "You're on
your own here, my friend," he said. This was over lunch at the
Chancellor's Office, maybe fifteen years ago. Scared me witless.
--Ed
 
On Mon, 1 Mar 1999, Steve North, SUNY Albany wrote:
 
> Ed: Run that by me again--I've never heard of such a policy.
> Thanks
>
> Steve North
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I am momre concerned about the wrist slapping on this list than about the
well-written-with-a-point narrative. If someone says something you don't
like, why not just zap it, or quit reading, or say aloud to the wall, You
jerk. If there is an intellectual issue, we can argue about it--reasons,
facts, values, etc. But jokes and stories, can't we just let them alone?
Beth
 
 th>I suppose I'm less ready to take offense than most people, as well as
>corrupted by my old-fashioned literary training.  But I took the bathroom
>story as an exemplum, a reminder that we all suffer our common
>mortality whatever our salary may be.  It reminded me of the terrific
>student tennis player that used to play on an adjoining court while my
>friend Bob and I did our woeful best; how we envied his skill!  Then the
>student enrolled in one of Bob's courses.  Shortly after, with great glee,
>Bob told me the guy could barely read.  Made us feel much better.
>                                                --Ed White
>
>On Mon, 1 Mar 1999, Robert J. Connors wrote:
>
>> Sigh.  My apologies to all who were offended.  I had thought Lenny Bruce
>> had died for my sins, but perhaps not.  Was the story offensive because it
>> took place in a bathroom, or because it involved issues "down there," or
>> because I seemed not solicitous enough about someone else's pain?  Clearly
>> I got the rhetoric wrong.  Sometimes I feel like a Regency clubman who has
>> lived on into the 1840s, with new versions of "appropriate behavior"
>> appearing with each new season and the adult rhetoric of narrative and
>> anecdote my friends and I once took for granted now subject to shocked
>> condemnation by the rising generation.  Discourse communities really do
>> police themselves, don't they?
>>
>> Bob
>>
>> At 11:19 PM 3/1/99 -0500, you wrote:
>> >>Joel Wingard writes:
>> >
>> >"What IS the difference between putting such a narrative up on a listserv
>> >and publishing it in magazine or newspaper?"
>> >
>> >First off, magazines and newspapers have fact-checkers, editors and lawyers
>> >who would review such material BEFORE printing it.
>> >
>> >Second, from the perspective of one who publishes a nationally-distributed
>> >magazine, and sponsors a listserv discussion group, I can tell you that
>> >such "narratives" as you describe the so-called, bathroom story, could
>> >possibly open both the writer and the magazine/newspaper up to a libel
>> >suit. Libel is any written, printed or pictorial statement that damages a
>> >person by defaming his character and/or exposing him to ridicule. Did the
>> >"narrative," as you describe it, ridicule Mr. Fish?
>> >
>> >I'll leave that to the lawyers, but I wouldn't have printed it in the
>> >magazine, and had it shown up on the NAFG listserv I would most certainly
>> >have sent a private message to the writer (as well as a public message to
>> >the whole group) reminding everyone of the inappropriateness of public
>> >"narratives" such as this.
>> >
>> >P.D. Lesko, Executive Director
>> >National Adjunct Faculty Guild
>> >
>>
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 2 Mar 1999 12:24:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: Telling the truth: Liability
In-Reply-To:  <153B8DF8770CD211AB0A0000F8257DD82C0653@DILBERT>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Keith: Eloquently put. And the scary part about it to me--materially
speaking--is that in the end, you still have to pay the attorney's fees.
Being right, in this context, is vastly overrated.
 
Steve North
 
On Tue, 2 Mar 1999, Rhodes, Keith wrote:
 
> Ed White has once again turned a theoretical question into something
> practical. (Okay, okay, that's "Dog Bites Man.") As far as real life is
> concerned, there are certainly all sorts of ways for "truth" to get you in
> trouble! We can classify most of them as lapses of justice, not the actual
> intent of the law. Not that it matters much when you are in the seat Ed
> describes below.  But again we find that usually when truth gets you in
> trouble it relates to commercial or contractual interests, not the more
> abstract tort of defamation as to which "truth" (once found by the court on
> permissible evidence!) is a good defense.
>
> But realistically, the best insurance is actually having insurance.  It's
> easier to prove than truth and lack of malice.
>
> I suspect that the proof in Ed's case was of a kind that would have to be
> established by expert opinion, which can be contested, so that you would
> have to enter the trial not knowing whether your key evidence would be
> accepted as such. Besides, any case involving expert testimony becomes
> geometrically more expensive to prepare and try.
>
> We could debate whether the law is positivistic or relativistic regarding
> "truth," but the one thing it clearly isn't is solipsistic. Whatever you
> *think* is the truth has no weight at all (though once the discourse
> community has determined what you think, it can take that "truth" about your
> intentions into account!).
>
> Keith Rhodes
>
> -------------------------------------
> Edward White wrote:
>
> Steve, we have attorneys on the list who I'm sure can make this clearer.
> But as I say below, I asked the lead attorney for the Cal State system
> about whether the situation was a problem for me and whether his office
> would defend me if the plagiarist sued me as contributing to the loss of
> his job. He said I would be in real trouble, that my proof of the
> plagiarism would not be relevant under certain laws, and that his office
> has the right to turn down cases they think they will lose. "You're on
> your own here, my friend," he said. This was over lunch at the
> Chancellor's Office, maybe fifteen years ago. Scared me witless.
> --Ed
>
> On Mon, 1 Mar 1999, Steve North, SUNY Albany wrote:
>
> > Ed: Run that by me again--I've never heard of such a policy.
> > Thanks
> >
> > Steve North
>
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Well, Patricia, thanks for finally checking in.  We thought the universe
had swallowed you up, whole.  BTW, our technical writing certificate program
coordinator is a NCSU grad.
 
        Chet Pryor /Montgomery College / Germantown, Maryland
 
----------------------------------------------------------------------------
-
From: Patricia LaCoste
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: certificates in tech & professional writing
Date: Tuesday, March 02, 1999 11:06AM
 
There's one here, as well.
 
Patricia
 
Patricia LaCoste
Department of English
North Carolina State University
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I posed this question to a grad research class recently, as a way of
illustrating the slippage between research findings and teaching practice
in our field.  Almost everyone in the class was a school teacher.  One
cynical old-timer put it this way: "It's basically a means of classroom
control.  The students never learn it, so you can teach the same stuff at
any grade, and you can pretend that you understand it even if you don't.
The work sheets sure keep the class quiet."  --Ed White
 
On Mon, 1 Mar 1999, David E. Schwalm wrote:
 
> The tenacity of "traditional" grammar is frustrating but understandable. The
> Latin-English system and its terminology do not come close to being adequate
> to describing the phenomenon they purport to describe, and the terminology is
> alien and offputting. But the more adequate descriptive grammars are so
> complicated (because the phenomenon is complicated) and the terminology
> equally alien. Thus we keep bouncing back to our old simple friend whom we
> fool ourselves into thinking adequate because we are so able unconsciously to
> fill in the gaps. Both the new and the old grammars actually presuppose that
> we already understand grammar in some way, and thus neither is much good for
> instructing those who don't. We can probably use both to explain to ourselves
> things we already know. The use of language is something almost everyone can
> do and almost no one can understand.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Bob:
I liked your bathroom story.  Some didn't.  Some wouldn't print it,
wouldn't repeat it, find it "inappropriate," etc.  I guess you better
watch yourself, Bob.  Some of us out here are clearly without sin.  Alas,
not yours truly,
 
Ed Kearns.
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"If there is an intellectual issue, we can argue about it--reasons,
facts, values, etc. But jokes and stories, can't we just let them
alone?"  Beth
 
In one of his posthumous poems, Charles Bukowski makes a telling point
about academics.  He says, if I read one of their essays on contemporary
poetry and don't like it, I just set it aside, forget about it.  But if
they read one of my volumes of poetry and don't like it, they sit down
and write essays about why they don't like it.  Bukowski can't figure
out why they do that.
 
Most of the time I'm with Beth and Bukowksi, but then the academic in me
rears its head and says, what a minute, don't jokes and stories, and
poems, convey "reasons, facts, values, etc."?
 
Rich
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I agree with Beth Daniel about leaving some stories, jokes, whatever
alone.  I suppose thought police we always have with us.  Some are more
holy than thou, Beth.
 
Ed Kearns
=========================================================================
Date:         Tue, 2 Mar 1999 12:29:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan N Smith <snsmith@U.ARIZONA.EDU>
Subject:      Re: salaries in English (fwd)
In-Reply-To:  <Pine.A41.4.02.9903021150410.15278-100000@bentley.univnorthco.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
A)  I was inappropriate when I labeled the story.
B)  I'm not without sin.
C)  I'm sorry.
Susan N. Smith
 
On Tue, 2 Mar 1999,
Edward A Kearns wrote:
 
> Bob:
> I liked your bathroom story.  Some didn't.  Some wouldn't print it,
> wouldn't repeat it, find it "inappropriate," etc.  I guess you better
> watch yourself, Bob.  Some of us out here are clearly without sin.  Alas,
> not yours truly,
>
> Ed Kearns.
>
 
----------------------
 
Susan N Smith
snsmith@U.Arizona.EDU
=========================================================================
Date:         Tue, 2 Mar 1999 11:27:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Rising Junior Test Questions
In-Reply-To:  <v01520c06c0e2cf9ebff3@[32.100.209.58]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Anne, I've been and continue to be involved in a number of these
mid-career essay exams and every one of them is different, depending on
the institution.  I would not be comfortable sending essay questions
developed to a particular institution's criteria and circumstances out to
a different place that is likely to have very different needs.  Usually
the question or questions are the result of a necessary process that
involves many faculty and the development of procedures as well as
practices.  In this sense the question is only the flower of a plant with
deep roots; to send it out without the roots will not do much good.
                                                --Ed White
 
On Tue, 2 Mar 1999, Anne Beaufort wrote:
 
> Would anyone be willing to email me (beaufor@american.edu) or send via
> snail mail the essay questions/writing prompts used as competency or exit
> exams for meeting your school's writing requirement?
>
> I haven't found any guidelines in my reading on assessment for devising the
> fairest prompt to test critical thinking/argument/academic essay skills.
> Some "live" examples would help a lot.  Thanks.
>
> PS.This request flies in the face of CCCC guidelines for assessment I
> know...Apologies to Kathy Yancey, Brian Huot and others who have worked so
> hard to improve assessment practices in our field.  I haven't totally given
> up on arguing for portfolio assessment at AU, but I have to demonstrate
> having considered all the options.
>
=========================================================================
Date:         Tue, 2 Mar 1999 16:03:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mara Holt <holt@OHIOU.EDU>
Subject:      doctoral exam procedures
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
My chair, Betty Pytlik, asked me to send this message to you.  Reply to me,
if you will, and I will forward the messages to her.   Thank you.   Mara
Holt
 
 
A question about doctoral exam procedures:
 
Those of us on the Rhet/Comp faculty want to deviate from the usual
structure of our standard doctoral exams by giving a take-home exam.  We
are considering giving the exam takers (who already have a reading list)
ten questions to work on on their own for two weeks.  Then, they would sit
for the actual exam, which would consist of four of the ten questions for
which they had prepared.
 
Have you used take-home exams in any of their possible configurations?  If
you have time, could you let me know how your procedure has worked.
 
Mara Holt
Ohio University
=========================================================================
Date:         Tue, 2 Mar 1999 13:23:17 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: salaries in English (fwd)
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 03/02/99 12:28
 
I do not (I repeat) I DO NOT want to know who on this list is not without sin.
I am already totally disillusioned by the confessions of Ed and Susan. I do
not want to be surprised by sin. Absolution for everyone. It's on special this
week.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Mar 1999 13:27:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Ramage <john.ramage@ASU.EDU>
Subject:      Re: salaries in English (fwd)
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
 
How about indulgences?  You know, just in case something comes up.
 
                -----Original Message-----
                From:   David E. Schwalm [mailto:DAVID.SCHWALM@asu.edu]
                Sent:   Tuesday, March 02, 1999 1:23 PM
                To:     WPA-L@ASUVM.INRE.ASU.EDU
                Subject:        Re: salaries in English (fwd)
 
                I do not (I repeat) I DO NOT want to know who on this list
is not without sin.
                I am already totally disillusioned by the confessions of Ed
and Susan. I do
                not want to be surprised by sin. Absolution for everyone.
It's on special this
                week.
 
                -- David E. Schwalm, Vice Provost and Dean of East College
                ___ASU East--A New University for a New Century
                ___6001 South Power Road
                ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Mar 1999 14:27:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: doctoral exam procedures
In-Reply-To:  <v03007809b301f449a33e@[132.235.72.240]>
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
Mara,
 
 
At Illinois State I coordinated a revision of our PhD in English
studies exam last year.  Following is the nutshell version of what we
do now. Note that Part 2 is "take home."  I can provide more details,
if you'd like.
 
 
Doug
 
 
 
<fontfamily><param>Arial</param><bigger><bigger>Illinois State
University PhD in English Studies
 
Comprehensive Exams
 
 
Ph.D. students write exams in each of three areas:  a broad area of
specialization within English studies; an area focusing on pedagogical
issues; and a synthesis of fields within English studies.  For each
area, students will prepare a reading list and write a 500-1000 word
overview of that list and the specific issues it raises.  The reading
lists and overviews, after approval by the Director of Graduate Studies
and selected faculty, will form the basis of exam questions. In brief,
the examination format will be as follows:
 
 
 
<bold>1</bold>.  Synthesis of issues in English Studies.  Students will
prepare a reading list consisting of readings from all three areas
within English studies (literature, rhetoric/composition, and language)
and a 500-1000 word discussion of themes and issues raised by that
reading list.  The discussion will establish connections or
relationships between the areas. Students will have four hours to
answer at least two questions based on that list.  The questions
together will cover all three areas, in any combination.
 
 
<bold>2</bold>.  Specialization. Students will prepare a reading list
in a broad area of specialization (for example, "TESOL," "children's
literature," "rhetoric," "the Rennaisance" and so on).  They will write
a 500-1000 word introduction to / overview of that reading list,
concentrating on themes or issues.  Students will have one week to
prepare a 15 to 20 page answer in response to one or two specific
questions.
 
 
<bold>3</bold>.  Pedagogical issues in English Studies.  Students will
prepare a reading list of texts that concern pedagogical issues in
English Studies and a 500-1000 word introduction to / overview of that
reading list, concentrating on themes or issues.  They will have four
hours to answer one or two questions based on that list.
 
 
It is the expectation of the graduate faculty that students will be
able to propose areas, compile reading lists and overview statements,
study, and complete the comprehensive exams in the space of one
semester.  Reading lists will be extensively grounded in the coursework
students have completed.  We expect, further that students will emerge
from that process with clear momentum toward the dissertation.  The
assumption that students should be able to plan and take the exams
within a single semester must guide the scope and expectations for each
area.
 
 
 
</bigger></bigger></fontfamily>
Doug Hesse
 
President, Council of Writing Program Administrators (WPA)
 
 
Professor of English          /     Director of Graduate Studies
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
WPA page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Tue, 2 Mar 1999 15:35:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carrie Leverenz <cleverenz@ENGLISH.FSU.EDU>
Subject:      Re: doctoral exam procedures
In-Reply-To:  <v03007809b301f449a33e@[132.235.72.240]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Dear Mara:
 
When I was at Ohio State in the early 90's, everyone in English, lit as
well as rhet/comp, had the choice of take-home exams and most of us chose
to do them that way.  We took 3 exams (one major and two minor) that had to
be within a ninety day period (not counting holidays, weekends, etc.)
Typically, the student picked up the exam Friday morning and returned it
Monday by 4:00. We did this for three weekends--as close together or far
apart as we liked, within the 90-day limit. It was absolutely the most
humane exam process I have ever heard of.  Instead of spending time
memorizing authors and titles and dates, I could actually think about
concepts--as we all do when we write.  I could quote from my sources, with
the books open in front of me--as we all do when we write.  We were
expected to write a lot--my major exam was 24 single-spaced pages (6
single-spaced pages on a choice of 4 questions), so there was plenty of
rigor. I'd highly recommend this process over the more familiar one of
locking someone in a room with a strange computer and no coffee pot and
worst of all, no way to check a reference or peruse an important passage.
 
Carrie Leverenz
 
At 04:03 PM 3/2/99 -0400, you wrote:
>My chair, Betty Pytlik, asked me to send this message to you.  Reply to me,
>if you will, and I will forward the messages to her.   Thank you.   Mara
>Holt
>
>
>A question about doctoral exam procedures:
>
>Those of us on the Rhet/Comp faculty want to deviate from the usual
>structure of our standard doctoral exams by giving a take-home exam.  We
>are considering giving the exam takers (who already have a reading list)
>ten questions to work on on their own for two weeks.  Then, they would sit
>for the actual exam, which would consist of four of the ten questions for
>which they had prepared.
>
>Have you used take-home exams in any of their possible configurations?  If
>you have time, could you let me know how your procedure has worked.
>
>Mara Holt
>Ohio University
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
=========================================================================
Date:         Tue, 2 Mar 1999 13:30:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@CC.WWU.EDU>
Organization: English
Subject:      Re: doctoral exam procedures
 
-----Original Message-----
From:   Mara Holt [SMTP:holt@OHIOU.EDU]
Sent:   Tuesday, March 02, 1999 12:03 PM
To:     WPA-L@ASUVM.INRE.ASU.EDU
Subject:        doctoral exam procedures
 
My chair, Betty Pytlik, asked me to send this message to you.  Reply to me,
if you will, and I will forward the messages to her.   Thank you.   Mara
Holt
 
 
A question about doctoral exam procedures:
 
Those of us on the Rhet/Comp faculty want to deviate from the usual
structure of our standard doctoral exams by giving a take-home exam.  We
are considering giving the exam takers (who already have a reading list)
ten questions to work on on their own for two weeks.  Then, they would sit
for the actual exam, which would consist of four of the ten questions for
which they had prepared.
 
Have you used take-home exams in any of their possible configurations?  If
you have time, could you let me know how your procedure has worked.
 
Mara Holt
Ohio University
=========================================================================
Date:         Tue, 2 Mar 1999 15:13:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: salaries in English (fwd)
In-Reply-To:  <WPA-L%99030213231846@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Yeah, sure, David, but what's it gonna cost NEXT week?
P.S. Would you be open to being amused by sin?
 
Ed Kearns
 
On Tue, 2 Mar 1999, David E. Schwalm wrote:
 
> I do not (I repeat) I DO NOT want to know who on this list is not without sin.
> I am already totally disillusioned by the confessions of Ed and Susan. I do
> not want to be surprised by sin. Absolution for everyone. It's on special this
> week.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 2 Mar 1999 14:20:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: salaries in English (fwd)
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
One again, in his inimitable way, David Schwalm has freed wpa-l.
Thank you, Mr. VICE Provost.
Bill  ;-)
 
>I do not (I repeat) I DO NOT want to know who on this list is not without sin.
>I am already totally disillusioned by the confessions of Ed and Susan. I do
>not want to be surprised by sin. Absolution for everyone. It's on special this
>week.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Mar 1999 17:31:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Ammirati <tpamm@CONNCOLL.EDU>
Subject:      sin: was salaries
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
Thank you David.  It being Lent and all, your absolution is particularly
welcome.
Theresa Ammirati
=========================================================================
Date:         Tue, 2 Mar 1999 15:42:32 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      doctoral exam procedures
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 03/02/99 13:09
 
My spouse is about to take her PhD comps in Curriculum and Instruction at ASU,
and it is a take home exam. She will get four questions, each covereing a
different area. She is expected to write about a 12 page typed "paper" on each
question, manifesting her knowledge of the relevant research, her ability to
write in general, and her ability to analyze and discuss a significant problem
within an explicit conceptual framework. In a sense, each response should
resemble a journal article. She has some input into the framing of the
questions and considerable freedom in determining how long she will take to
complete the task. She has one of those 60-hour a week jobs, so she is going
to do about one per week more or less. After her responses have been reviewed,
she will sit for an oral exam (which will not happen if the responses are not
basically acceptable). I think this is a wonderful model for comps. In fact, I
cannot imagine why we would want to do it any other way if our objective is
not some sort of fraternity hazing but an effort to determine if the candidate
in in possession of the knoweldge and skills we value in our profession
colleagues. And, the responses willbe typed, to boot! I had take home comps at
Chicago in 1969, but I had to do them one a day for four days, and the final
product was much more like a final exam response than a piece of fully
professional writing.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Mar 1999 17:23:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan McGavin <dmcgavin@DAVENPORT.EDU>
Subject:      Re: certificates in tech & professional writing -Reply
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
You also missed Michigan Technological University which has a MA and Ph.D. =
in Rhetoric and Technical Communication
 
>>> Cynthia Bradley Richards <cbradley@LYNX.DAC.NEU.EDU> 03/02/99 01:08pm =
>>>
Irvin Peckham wrote:
>
> Below is a list of schools that have certificates in technical and =
professional
> writing (gleamed from a previous discussion on the issue).  Who have I =
missed?
> I am looking for certificate programs only and at the graduate level.
> thanks
> irv peckham
>
> ------
> California State University at Long Beach
> De Anza College, California
> Humber College, Ontario, Canada
> San Diego State University
> Simon Fraser University (Vancouver, British Columbia)
> University of Alabama at Huntsville
> Youngstown State University
> Christopher Newport (Virginia)
> Illinois Institute of Technology
> Wright State University
 
 
You have missed Northeastern University in Boston, Mass.  We have both a
graduate certificate and a Master of Technical and Professional Writing.
=========================================================================
Date:         Tue, 2 Mar 1999 18:32:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: doctoral exam procedures
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
Content-transfer-encoding: 7bit
 
At Texas Tech we are moving quickly toward take-home exams.  The more
traditional elements in the faculty still privilege memorized knowledge as a
criteria for whatever, but those folks are depleting quickly.  A new
understanding of what knowledge is, of what makes a real connection with a
defined domain of knowledge, is rising up.  Fixed concepts of what
constitutes the "knowledge" that we wish our students to know are so
regularly being shot full of holes by just about every element of daily life
that only the most cave-bound reactionary can claim the usual 19th century
validity for fixed knowledge.
 
"Truth" has become a highly porous intellectual commodity.  Once "truth"
goes, then almost every other element of the usual curriculum begins to
shudder apart.
 
And even Writing Program Administrators must start rethinking their basic
assumptions about what they are, indeed, are.
 
Fred Kemp
f.kemp@ttu.edu
 
 
>My chair, Betty Pytlik, asked me to send this message to you.  Reply to me,
>if you will, and I will forward the messages to her.   Thank you.   Mara
>Holt
>
>
>A question about doctoral exam procedures:
>
>Those of us on the Rhet/Comp faculty want to deviate from the usual
>structure of our standard doctoral exams by giving a take-home exam.  We
>are considering giving the exam takers (who already have a reading list)
>ten questions to work on on their own for two weeks.  Then, they would sit
>for the actual exam, which would consist of four of the ten questions for
>which they had prepared.
>
>Have you used take-home exams in any of their possible configurations?  If
>you have time, could you let me know how your procedure has worked.
>
>Mara Holt
>Ohio University
=========================================================================
Date:         Tue, 2 Mar 1999 18:40:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: certificates in tech & professional writing -Reply
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
Content-transfer-encoding: 7bit
 
I'm not sure what "certificate" means, but Texas Tech provides an MA and
PhD in technical communication.  Maybe a masters and a doctorate consitutes
a "certificate"?
 
fred kemp
 
-----Original Message-----
From: Dan McGavin <dmcgavin@DAVENPORT.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Tuesday, March 02, 1999 5:32 PM
Subject: Re: certificates in tech & professional writing -Reply
 
 
You also missed Michigan Technological University which has a MA and Ph.D.
in Rhetoric and Technical Communication
 
>>> Cynthia Bradley Richards <cbradley@LYNX.DAC.NEU.EDU> 03/02/99 01:08pm
>>>
Irvin Peckham wrote:
>
> Below is a list of schools that have certificates in technical and
professional
> writing (gleamed from a previous discussion on the issue).  Who have I
missed?
> I am looking for certificate programs only and at the graduate level.
> thanks
> irv peckham
>
> ------
> California State University at Long Beach
> De Anza College, California
> Humber College, Ontario, Canada
> San Diego State University
> Simon Fraser University (Vancouver, British Columbia)
> University of Alabama at Huntsville
> Youngstown State University
> Christopher Newport (Virginia)
> Illinois Institute of Technology
> Wright State University
 
 
You have missed Northeastern University in Boston, Mass.  We have both a
graduate certificate and a Master of Technical and Professional Writing.
=========================================================================
Date:         Tue, 2 Mar 1999 17:52:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John C Briggs <jcbriggs@UCRAC1.UCR.EDU>
Subject:      Re: doctoral exam procedures
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
     If I were arrested for a crime I did not commit, I wonder whether I
would welcome a jury of colleagues who claimed to have dispensed with truth.
The quotation marks around the word seem to indicate discomfort with taking
a position that in fact is not validated by a discourse community.  More
importnat, it begs the question of whether something might indeed be true.
Fencing off the word with such bracketing punctuation seems to argue that
the pursuit of truth is, at bottom, irrelevant, and that even in its
superficial manifestations such a pursuit is a suspicious activity, perhaps
worthy of being prohibited.  Strangely, it is a truth-claim that there is no
truth.  Schoolchildren used to read the first line of Bacon's Essays:  "What
is Truth? said juesting Pilate; and would not stay for an answer."
 
 
John Briggs
Dept. of English
UC Riverside
Riverside, Ca  92521
 
 
 
 
 
 
At 06:32 PM 3/2/99 -0600, you wrote:
>At Texas Tech we are moving quickly toward take-home exams.  The more
>traditional elements in the faculty still privilege memorized knowledge as a
>criteria for whatever, but those folks are depleting quickly.  A new
>understanding of what knowledge is, of what makes a real connection with a
>defined domain of knowledge, is rising up.  Fixed concepts of what
>constitutes the "knowledge" that we wish our students to know are so
>regularly being shot full of holes by just about every element of daily life
>that only the most cave-bound reactionary can claim the usual 19th century
>validity for fixed knowledge.
>
>"Truth" has become a highly porous intellectual commodity.  Once "truth"
>goes, then almost every other element of the usual curriculum begins to
>shudder apart.
>
>And even Writing Program Administrators must start rethinking their basic
>assumptions about what they are, indeed, are.
>
>Fred Kemp
>f.kemp@ttu.edu
>
>
>>My chair, Betty Pytlik, asked me to send this message to you.  Reply to me,
>>if you will, and I will forward the messages to her.   Thank you.   Mara
>>Holt
>>
>>
>>A question about doctoral exam procedures:
>>
>>Those of us on the Rhet/Comp faculty want to deviate from the usual
>>structure of our standard doctoral exams by giving a take-home exam.  We
>>are considering giving the exam takers (who already have a reading list)
>>ten questions to work on on their own for two weeks.  Then, they would sit
>>for the actual exam, which would consist of four of the ten questions for
>>which they had prepared.
>>
>>Have you used take-home exams in any of their possible configurations?  If
>>you have time, could you let me know how your procedure has worked.
>>
>>Mara Holt
>>Ohio University
>
=========================================================================
Date:         Tue, 2 Mar 1999 20:23:46 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: doctoral exam procedures
In-Reply-To:  <WPA-L%99030215423387@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
But there is a fairness problem with take-home exams that you only hint
at, David.  Some people have MUCH more time than other people do. I can't
think of a worse situation for a single self-supporting parent, trying to
compete with people who can devote themselves wholly to the test.  The
timed test at least has the virtue of equalizing the conditions for all.
                                                        -Ed White
 
On Tue, 2 Mar 1999, David E. Schwalm wrote:
 
> My spouse is about to take her PhD comps in Curriculum and Instruction at ASU,
> and it is a take home exam. She will get four questions, each covereing a
> different area. She is expected to write about a 12 page typed "paper" on each
> question, manifesting her knowledge of the relevant research, her ability to
> write in general, and her ability to analyze and discuss a significant problem
> within an explicit conceptual framework. In a sense, each response should
> resemble a journal article. She has some input into the framing of the
> questions and considerable freedom in determining how long she will take to
> complete the task. She has one of those 60-hour a week jobs, so she is going
> to do about one per week more or less. After her responses have been reviewed,
> she will sit for an oral exam (which will not happen if the responses are not
> basically acceptable). I think this is a wonderful model for comps. In fact, I
> cannot imagine why we would want to do it any other way if our objective is
> not some sort of fraternity hazing but an effort to determine if the candidate
> in in possession of the knoweldge and skills we value in our profession
> colleagues. And, the responses willbe typed, to boot! I had take home comps at
> Chicago in 1969, but I had to do them one a day for four days, and the final
> product was much more like a final exam response than a piece of fully
> professional writing.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Actually, one of the features of the College of Education's approach at ASU is
that the time is highly negotiable--primarily to allow for variable life
situations. Thus all kinds of approaches are possible. Someone who wants to
take them in a compressed time frame may want to do a lot of reading before
actually undertaking the exams. Others can do essential reading while taking
the exams. This approach really gives people in all kinds of situations a
chance to do their best. A timed test with surprise questions tapping into a
fixed body of reading is for many people the most anxiety producing kind of
tes imaginable--like every final exam week I can remember.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I agree.
 
There have been enough cracks about sin on this list to last a lifetime,
though it has not been surprising how simultaneously _fascinating_ and
_repulsive_ they may be (in the
carnivalesque sense of the words) to those obsessed by them.
 
mer
 
On Tue, 2 Mar
1999, Bill Condon wrote:
 
> One again, in his inimitable way, David Schwalm has freed wpa-l.
> Thank you, Mr. VICE Provost.
> Bill  ;-)
>
> >I do not (I repeat) I DO NOT want to know who on this list is not without sin.
> >I am already totally disillusioned by the confessions of Ed and Susan. I do
> >not want to be surprised by sin. Absolution for everyone. It's on special this
> >week.
> >
> >-- David E. Schwalm, Vice Provost and Dean of East College
> >___ASU East--A New University for a New Century
> >___6001 South Power Road
> >___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
Martin E. Rosenberg
mrosenbe@kettering.edu
emazurmrosen@earthlink.net
Assistant Professor of Communication
Business and Industrial Management Dept.
Kettering University
1700 W. Third Ave  Flint, MI 48504-4898
810-762-7968 (O) 810-606-0044 (H)
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Edward White wrote:
>
> I posed this question to a grad research class recently, as a way of
> illustrating the slippage between research findings and teaching practice
> in our field.  Almost everyone in the class was a school teacher.  One
> cynical old-timer put it this way: "It's basically a means of classroom
> control.  The students never learn it, so you can teach the same stuff at
> any grade, and you can pretend that you understand it even if you don't.
> The work sheets sure keep the class quiet."  --Ed White
 
Depends on your perspective, I guess.  I have found it to be the
biggest
stumbling block, having gone from years of ESL to teaching native
speakers.
I can no longer discuss usage when it comes up; my students don't
have
the concepts or shared terminology.  And believe me, this is
*not* a
problem in ESL, at least not when most of your students are from
Japan
and Korea.
 
--
"IRIX, properly prepared, tastes like Linux, with a little extra
flab."
                                                        -- Shawn Slavin
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         Ed White wrote:
> But there is a fairness problem with take-home exams that you only hint
> at, David.  Some people have MUCH more time than other people do. I can't
> think of a worse situation for a single self-supporting parent, trying to
> compete with people who can devote themselves wholly to the test.  The
> timed test at least has the virtue of equalizing the conditions for all.
>                                                         -Ed White
>
         But, Ed, isn't any "timed test" little more than the "know this
information and regurgitate it" and not only that, you don't get any time to
revise, model?  And wouldn't the situation you worry about in terms of who
has more time be the same in terms of studying and preparing for a timed
test?
 
        I, for one, am pleased that more programs are opting for a portfolio
of publishable papers rather than asking people to sit for a test of some
sort.  It's always seemed disengenuous to me to have our ENG 101 and 102
students revise and revise and then ask the grad students who are teaching
those students about a process to "sit for a timed test."
 
        best,
 
        Greg
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302
 
e-mail: gglau@asu.edu
Office: (602) 965-3898
FAX: (602) 965-3451
http://www.public.asu.edu/~gglau/
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Like Fred Kemp, I'm also not sure what certificate means, but University of
Arkansas--Little Rock's Dept. of Rhetoric and Writing offers an MA in
Technical and Expository Writing; for undergraduates, there is a major in
Professional and Technical writing available.
 
Barbara L'Eplattenier
 
Fred Kemp wrote:
 
> I'm not sure what "certificate" means, but Texas Tech provides an MA and
> PhD in technical communication.  Maybe a masters and a doctorate consitutes
> a "certificate"?
>
> fred kemp
>
 
Barbara L'Eplattenier
bleplatt@ualr.edu
Dept. of Rhetoric and Writing
University of Arkansas--Little Rock
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As a migraine sufferer, I was terrified of the do-or-die oral exams
required for candidacy at Cincinnati. My migraines are often triggered by
sunlight, especially in the spring (and the exam was in May). I was so
worried that I would get an attack during the test that I made sure the
room would have no windows, and I wore dark glasses during the entire exam.
I also found a proctor who was willing to "call time-out" at any time
because of the problem. I'm sure my committee thought I was a little
strange, but since they had no clear provisions for second chances, I tried
to stack the deck in my favor as much as possible.
 
My "now you see it now you don't" disability has made me more tolerant of
others who have invisible problems, but most academic rules do not provide
enough flexibility for individual situations. I have heard similar tales
from dyslexics who were required to do timed written exams.
 
--Beth
 
Elizabeth H. Campbell, Ph.D.
Dept. of Business & Industrial Management
Kettering University
1700 W. Third Ave.
Flint, MI 48504
(810)762-7988
 
Kettering University: Continuing the GMI Co-opTradition
Home of the World's Largest Mechanical Engineering Department
Home of the World's Largest chapter of the Society of Automotive Engineers
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1.    The risk of getting sued is very low.  The threat of being sued is higher.
 
2.    The only response is to say - "if you think you have a case, prove it."  Otherwise you will end up subject to extortion from the mere threat of a suit.  You cannot choose not to do your job because you might get sued.
 
3.    Corporate counsel are by nature and position preternaturally conservative.  Their job is to keep the company/school out of litigation.  And they are trained to see and foresee risks and to counsel to avoid them.  Their job is not to balance the conflicting interests at stake.
 
4.    Most (surely all?) schools have review procedures for plagiarism accusations.  If you document the plagiarism and the student appeals and the university backs you up, you are in good (never perfect) shape legally - if the review panel does its job fairly and honorably.
 
5.    Judges are not going to have a lot of patience with claims about consequences from being a plagiarist.
 
6.    We had a case of plagiarism involving two students copying from a third, with the third student's knowledge.  All three threatened to sue.  One had her parent-judge fly in from California.  When we pointed out to the judge that her daughter had not only violated the schools rules by letting other students copy her paper, but had also violated the rules by having her
mother, the judge, read and critique her paper before she handed it in, Mom backed off.  The student was allowed to stay in school.  The other two did not return.  One said that we had just ruined his opportunity to be a US Senator or PResident.  (Never mind that we were not the ones doing the plagiarism.)
 
7.    We cannot do our jobs if we cower at the prospect of having to defend what we do and the decisions we make.  But we also must not be so arrogant as to think that all of our decisions will be right or so naive as to think that all of our right decisions will always be perceived that way by others.  Keith's summary of the evidence problems and proof problems is sufficient on
this point, I think.
 
8.    As to proof of plagiarism "not being relevant under certain laws", I find this hard to understand.  The way you determined plagiarism occurred matters - almost as much as whether the plagiarism occurred.  If you act on mere suspicion and kick the student out of school because you vaguely recall reading something like it before - you will be in trouble.  I had a student who
had written a poor draft of a paper for a seminar in Computer Law.  Three weeks before graduation she asked to change her topic to a related one - some of the same research and thinking, but a different point in the end.  I always grant such requests after discussing the reasons for the change.  She then turned in the final paper with the most recent citation being from about 2
years earlier.  I *know* she copied it from someone at another school.  I *know* it was not really her work.  I know some of the ideas and writing were hers, but some wasn't.  But she graduated anyway because in the short time available I could not find the law review article she copied it from (meaning she copied it from some other source) and when I confronted her with my
suspicions, she denied the plagiarism and had "plausible" explanations for the lack of recent authorities.  In the area of computer law any topic you write on has mostly been written on recently - the growth is exponential - and the lack of use of the most current stuff shows poor research and you will miss something.  This case still troubles me, but I needed more than the
suspicion I had.  My personal, moral certainty is not the test for making a formal accusation of such magnitude.  As the accuser I would need to prove something more than just using old, dated authorities.
 
9.    Fortunately Ed has recovered his wits from fright he received at the hands of the university attorney.  :-)
 
Cheers,
Steve
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
=========================================================================
Date:         Wed, 3 Mar 1999 07:50:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: doctoral exam procedures
In-Reply-To:  <199903031527.KAA05628@nova.kettering.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I, too, am a "survivor" of timed, written then oral doctoral exams.  I can
honestly state, with a very strong element of "t"ruth, that I learned
absolutely nothing from the experience except that I had to jump through
a hoop for stupid reasons. Other than that I learned zip. Nada. Bravo to
those programs who are working towards making the exams purposeful.  After
all, isn't an important factor of any type of writing PURPOSE?
 
About "leveling the board" and "fairness" -- I think not.  Tests of any
type aren't fair.  They are used to weed people out and exclude those who
don't perform well under pressured situations from a "professional
status." However, I will say that timed writings and orals for doctoral
exams do prepare one for the profession in the sense that one can become
brave/arrogant enough to disagree with Ed White -- and publically!
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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>        I, for one, am pleased that more programs are opting for a portfolio
>of publishable papers rather than asking people to sit for a test of some
>sort.  It's always seemed disengenuous to me to have our ENG 101 and 102
>students revise and revise and then ask the grad students who are teaching
>those students about a process to "sit for a timed test."
>
 
One of the reasons we at ISU retained a timed part of the exam is because
there are many situations when people with PhDs in English are asked to
perform their knowledge in time-bound circumstances.  Job interviews.
Conference question and answer sessions.  Interviews with the media.
Faculty committees or academic senate debates.  Questions that come up in
seminars one is teaching.  (In these cases one cannot say "let me get back
to you after I've had a chance to read up and revise.")  It struck us as
professionally responsible to have a portion of our PhD comps timed and a
portion take-home; doing so reflects our sense of the various ways English
PhDs need to use their knowledge.  (More purely we might have gone to an
oral component, which we discussed but discarded for various other
problems.)  Recall the way we've done this here: in addition to reading
lists, students also have to write a synthesis statement that articulates
specific topics and issues.  The "timed" questions are based on these
syntheses, and the answers are read as "timed answers," that is differently
than take-home answers.  D. Gordon Rohman might even have seen the
students' construction of synthesis statements as pre-writing, the exam
process then  long preceding the four hours students actually write.
 
Doug Hesse
Director of Graduate Studies
Illinois State U
ddhesse@ilstu.edu
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I think Irv meant 'certificate' as in state-certified program.  For
instance, our state-certified technical writing program leads to a
(document called a) certificate following 28 credit-hours of study, but it
does not lead to a degree.  As a statewide program, it also receives
students without regard to jurisdictional boundaries.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Wed, 3 Mar 1999, Barbara E. L'Eplattenier wrote:
>
> Like Fred Kemp, I'm also not sure what certificate means, but University
> of Arkansas--Little Rock's Dept. of Rhetoric and Writing offers an MA in
> Technical and Expository Writing; for undergraduates, there is a major
> in Professional and Technical writing available.
----------------------------------------------------------------------------
> > Fred Kemp wrote:
> >
> > I'm not sure what "certificate" means, but Texas Tech provides an MA
> > and PhD in technical communication.  Maybe a masters and a doctorate
> > consitutes a "certificate"?
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Doug,
 
can't argue with you, other than _all_ of what you noted to justify a timed
test is verbal:
 
        Job interviews.
        Conference question and answer sessions.  Interviews with the media.
        Faculty committees or academic senate debates.  Questions that come
up in seminars one is teaching.
 
 
        So, yes, adding an oral component might make sense; sitting and
writing for a period of time may not be of much help in the situations you
describe.
 
        Greg Glau
 
> -----Original Message-----
> From: Doug Hesse [SMTP:ddhesse@ILSTU.EDU]
> Sent: Wednesday, March 03, 1999 10:36 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: doctoral exam procedures
>
> >        I, for one, am pleased that more programs are opting for a
> portfolio
> >of publishable papers rather than asking people to sit for a test of some
> >sort.  It's always seemed disengenuous to me to have our ENG 101 and 102
> >students revise and revise and then ask the grad students who are
> teaching
> >those students about a process to "sit for a timed test."
> >
>
> One of the reasons we at ISU retained a timed part of the exam is because
> there are many situations when people with PhDs in English are asked to
> perform their knowledge in time-bound circumstances.  Job interviews.
> Conference question and answer sessions.  Interviews with the media.
> Faculty committees or academic senate debates.  Questions that come up in
> seminars one is teaching.  (In these cases one cannot say "let me get back
> to you after I've had a chance to read up and revise.")  It struck us as
> professionally responsible to have a portion of our PhD comps timed and a
> portion take-home; doing so reflects our sense of the various ways English
> PhDs need to use their knowledge.  (More purely we might have gone to an
> oral component, which we discussed but discarded for various other
> problems.)  Recall the way we've done this here: in addition to reading
> lists, students also have to write a synthesis statement that articulates
> specific topics and issues.  The "timed" questions are based on these
> syntheses, and the answers are read as "timed answers," that is
> differently
> than take-home answers.  D. Gordon Rohman might even have seen the
> students' construction of synthesis statements as pre-writing, the exam
> process then  long preceding the four hours students actually write.
>
> Doug Hesse
> Director of Graduate Studies
> Illinois State U
> ddhesse@ilstu.edu
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Polytechnic University in Brooklyn has a Certificate program in Technical
Communication and Specialized Journalism.
 
Contact person:
Elizabeth Chesla
echesla@duke.poly.edu
Dept. of Humanities
Polytechnic University
6 Metrotech Center
Brooklyn, NY  11201
718-260-3035
 
 
 
 
On Wed, 3 Mar 1999, Chet Pryor of Montgomery College-Germantown wrote:
 
> I think Irv meant 'certificate' as in state-certified program.  For
> instance, our state-certified technical writing program leads to a
> (document called a) certificate following 28 credit-hours of study, but it
> does not lead to a degree.  As a statewide program, it also receives
> students without regard to jurisdictional boundaries.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> ----------------------------------------------------------------------------
> > On Wed, 3 Mar 1999, Barbara E. L'Eplattenier wrote:
> >
> > Like Fred Kemp, I'm also not sure what certificate means, but University
> > of Arkansas--Little Rock's Dept. of Rhetoric and Writing offers an MA in
> > Technical and Expository Writing; for undergraduates, there is a major
> > in Professional and Technical writing available.
> ----------------------------------------------------------------------------
> > > Fred Kemp wrote:
> > >
> > > I'm not sure what "certificate" means, but Texas Tech provides an MA
> > > and PhD in technical communication.  Maybe a masters and a doctorate
> > > consitutes a "certificate"?
>
=========================================================================
Date:         Wed, 3 Mar 1999 11:56:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: certificates in tech & professional writing -Reply
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
what certificate means:
Of course that's what I'm trying to find out.
But for our purposes, it respresents a non-degree program at the graduate level
(it can of course be done at the undergraduate level, too, but that's not what
we're after here).
 
It is in general designed for people in the community who are not trying to get
a degree; maybe we should call it a certificate a targeted degree.  many of them
will be sent to this program by their employers so that they will gain a
targeted set of skills.  Around here, 9 to 15 credits seem to be the norm for a
certificate program.  We're going to focus on technical and professional writing
(but call it rhetoric and professional writing for rhetorical reasons :-)  ).
We expect to use or team teach with people in other disciplines.  We will focus
as much as possible on writing & technology (but we don't have a lot of people
in the English Dept. interested in doing this).
 
Obviously, it's not very complicated:  9 to 15 credits of writing & technology
related courses.  Take 'em; you get a certificate :-).  You might even hang
around and get an M.A.
 
Irv
 
 
 
 
 
 
 
 
Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM> on 03/03/99
11:42:16 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: certificates in tech & professional writing
          -Reply
 
 
 
 
 
 
 
 
 
I think Irv meant 'certificate' as in state-certified program.  For
instance, our state-certified technical writing program leads to a
(document called a) certificate following 28 credit-hours of study, but it
does not lead to a degree.  As a statewide program, it also receives
students without regard to jurisdictional boundaries.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Wed, 3 Mar 1999, Barbara E. L'Eplattenier wrote:
>
> Like Fred Kemp, I'm also not sure what certificate means, but University
> of Arkansas--Little Rock's Dept. of Rhetoric and Writing offers an MA in
> Technical and Expository Writing; for undergraduates, there is a major
> in Professional and Technical writing available.
----------------------------------------------------------------------------
> > Fred Kemp wrote:
> >
> > I'm not sure what "certificate" means, but Texas Tech provides an MA
> > and PhD in technical communication.  Maybe a masters and a doctorate
> > consitutes a "certificate"?
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Doug:  Doesn't the oral defense of the written exam more closely replicate
the kinds of professional scenarios you describe above?  Having taken a
rigorous take-home exam (and having seen many, many grad students at Ohio
State take them) and having then performed in a 90-minute oral exam, I can't
imagine what a timed writing test would have allowed me to demonstrate that
I couldn't demonstrate in the other forums.  I took a took a timed exam for
my MA, which was a comprehensive exam in literature starting with Beowulf
and going up to 1950, American and British, and that exam was a waste.  In
fact, the oral defense after the timed exam was such a pleasure because I
was actually able to elaborate on ideas and respond to real questions rather
than try to remember how to spell the names of characters in various plays
of Shakespeare.
 
Carrie Leverenz
>
>One of the reasons we at ISU retained a timed part of the exam is because
>there are many situations when people with PhDs in English are asked to
>perform their knowledge in time-bound circumstances.  Job interviews.
>Conference question and answer sessions.  Interviews with the media.
>Faculty committees or academic senate debates.  Questions that come up in
>seminars one is teaching.  (In these cases one cannot say "let me get back
>to you after I've had a chance to read up and revise.")  It struck us as
>professionally responsible to have a portion of our PhD comps timed and a
>portion take-home; doing so reflects our sense of the various ways English
>PhDs need to use their knowledge.  (More purely we might have gone to an
>oral component, which we discussed but discarded for various other
>problems.)  Recall the way we've done this here: in addition to reading
>lists, students also have to write a synthesis statement that articulates
>specific topics and issues.  The "timed" questions are based on these
>syntheses, and the answers are read as "timed answers," that is differently
>than take-home answers.  D. Gordon Rohman might even have seen the
>students' construction of synthesis statements as pre-writing, the exam
>process then  long preceding the four hours students actually write.
>
>Doug Hesse
>Director of Graduate Studies
>Illinois State U
>ddhesse@ilstu.edu
>
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This has been a stimulating thread, especially because it goes to the
heart of so much we do at any level of learning and assessment.  However,
unless I missed something, we've neglected to note one of the primary
purposes for "testing" students' knowledge/understanding: as
degree-granting institutions we are "certifying" to the public that our
graduates know what their degrees indicate they know.
        Not all exams need to be "learning experiences."  While they may
be dismissed as "jumping through hoops," the reasons behind the hoops and
the jumping are not necessarily "stupid."  I like the reasonable level of
assurance that my doctor has been tested, pressured, and made to
demonstrate that she can do what her degree and license says she can and
that my lawyer is quick on his feet and in his brain in court.
        Assuredly, testing situations are artificial; at best they only
mimic the "real world."  But part of the mimicry, surely, should involve
pressure of various kinds (including time), and surely I and the rest of
the public deserve some assurance that people with degrees have been
treated AND EXAMINED fairly and equally.
        Obviously examination procedures are complicated, but it seems
to me a bit dangerous to dismiss any procedure out of hand.  ????
 
Ed Kearns
University of Northern Colorado
 
On Wed, 3 Mar 1999, SUSAN TAYLOR wrote:
 
> I, too, am a "survivor" of timed, written then oral doctoral exams.  I can
> honestly state, with a very strong element of "t"ruth, that I learned
> absolutely nothing from the experience except that I had to jump through
> a hoop for stupid reasons. Other than that I learned zip. Nada. Bravo to
> those programs who are working towards making the exams purposeful.  After
> all, isn't an important factor of any type of writing PURPOSE?
>
> About "leveling the board" and "fairness" -- I think not.  Tests of any
> type aren't fair.  They are used to weed people out and exclude those who
> don't perform well under pressured situations from a "professional
> status." However, I will say that timed writings and orals for doctoral
> exams do prepare one for the profession in the sense that one can become
> brave/arrogant enough to disagree with Ed White -- and publically!
>
> _____________________________________________________________________________
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Writing Program Administrator           4505 Maryland Parkway
> Phone: (702) 895-4186                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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When we can decide what is fair and equal, let me know... Yes, it was
dangerous -- not to mention ill-advised -- of me to make the statement
I did about testing.  So be it.  I am not comforted by testing.
Nevertheless, I do it and am a part of the institution that perpetuates
it.  However, I will not defend the practice/mimickry as myth of testing
-- oral or written because it is only one way, and not necessarily the
*best* (and when we can decide what best means let me know too) of
measuring knowledge.  In fact, I *am* comforted by an M.D. who does the
research BEFORE/during the diagnosis stage.  That's what shows me that she
knows what's she's doing because she knows where to look for possible
answers.  Emergency situations, yes, a very different scenario.  I cannot
see how doctoral timed written and oral exams in English Studies compare
to the work of an M.D. and think the programs who are working towards
making/measuring the culmination of several years of graduate schooling
into a much more meaningful -- in place of expedient -- experience are on
the right track to insuring the useful of academe in the culture of the
next millenium.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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fyi,
 
New additions to the  CCCC convention website:
 
== Workshop Enrollment Update ==
 
It may be helpful for presenters' and participants' planning to get an
idea how full workshops are getting. We just posted the current enrollment
figures for each workshop and will update the numbers several times a week
until the convention.
 
http://www.ncte.org/cccc/99/workshop-status.html
 
== CCCC/2000 Call for Proposals ==
 
The theme and call for proposals is available in PDF format. Requires
Adobe Acrobat Reader to view or print the document, but Acrobat Reader is
available at no cost from
 
http://www.adobe.com/prodindex/acrobat/readstep.html
 
The CFP is at
 
http://www.ncte.org/cccc/2000/cfp.pdf
 
An HTML version, including online proposal submission form, will be
available within the next week or so.
 
------------------------------------
--Eric Crump, NCTE
  on behalf of the CCCC/99 Web Team
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The concept of the certificate is making a shambles of our traditional and
very limited bundles in which we offer education: associate's degrees,
bachelor's degrees, master's degrees, and phds. Certificates are very focused,
usually in professional areas, and often very ambiguously related to the
"levels" of our existing programs and the function silos of our organization.
More power to certificates.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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SIGN OFF WPA-L
=========================================================================
Date:         Wed, 3 Mar 1999 21:22:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: certificates in tech & professional writing -Reply
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
yes, there is no doubt about it:  certificates are challenging the ivory tower,
exposing the possibility of humbug :-)
irv
 
 
 
 
 
 
 
"David E. Schwalm" <DAVID.SCHWALM@asu.edu> on 03/03/99 02:35:13 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: certificates in tech & professional writing
          -Reply
 
 
 
 
 
 
 
 
 
The concept of the certificate is making a shambles of our traditional and
very limited bundles in which we offer education: associate's degrees,
bachelor's degrees, master's degrees, and phds. Certificates are very focused,
usually in professional areas, and often very ambiguously related to the
"levels" of our existing programs and the function silos of our organization.
More power to certificates.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Steve Jamar wrote:
 
>>8. As to proof of plagiarism "not being relevant under certain laws", I
find this hard to understand. The way you determined
plagiarism occurred matters - almost as much as whether the plagiarism
occurred.<<
 
I puzzled over that too. Just to set the question, law has three key
"warrants" for whether evidence can be admissible to prove the further sets
of warrants that make up the "elements" (criteria) for any final claim (a
cause of action or defense). Evidence has to be material, competent, and
relevant. Materiality is easy, since the term is about the same as its lay
meaning - the evidence just has to tend to prove something. "Competence" is
hard, but it roughly means the evidence satisfies any of a number of further
criteria that preserve common wisdom about the reliability of certain kinds
of evidence. I could come up with all sorts of possible kinds of evidence
tending to prove plagiarism that might not be "competent." But relevance
indicates that the evidence proves something that matters in the case. It's
hard to figure how, if someone were being sued for alleging plagiarism,
evidence tending to prove plagiarism wouldn't be "relevant." My assumption
is that it might be difficult to set the right "foundation" for
demonstrating the relevance of expert judgment. In other words, the lawyer
may have been short-circuiting a strategic and cost/benefit analysis.
 
My own classroom plagiarism policy starts with reserving the right to demand
further proof of original creation. (Trial lawyers learn pretty quickly to
shift the burden of proof to the other side whenever possible.) This tactic
helps frighen away the trouble I don't want.
 
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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>I have used Toulmin a lot, with varying success, and certainly find
>Warrants the most difficult for students; I have also seen the word
>interpreted differently by different Toulmin based texts, which adds to the
>confusion.  Students also have trouble distinguishing Backing from
>Warrants.
 
I don't think there is any reason to talk about backing at all.  Backing is
only the grounds of the warrant, in which case the warrant is a claim from
a higher order argument.
 
 
 I've had most success by simply renaming Warrants "Logic" and
>realizing that students have trouble with it because they aren't aware of
>the logic they use in drawing conclusions from evidence -- this area of
>thinking is really a black hole.  So exploration of Warrants becomes
>exploration of inference, classification, causation -- a range of logical
>processes.  So defined, Warrants are easier to distinguish from Backing,
>which deals more with perspective, expertise, and bodies of knowledge.  I
>think the evidence problems cited below are easier to deal with if we use
>the terms the rest of the university uses -- primary and secondary
>evidence.  That also means acknowledging that there are several kinds of
>evidence and what 'counts' in any field varies.  I don't agree, however,
>that opinion, even in an expressivist classroom, counts as evidence.
 
This is a tricky one.  Opinion counts as evidence for what someone thinks
about something.  The problem is that it doesn't count for much with anyone
else.  For example, Picasso's opinion of Braque was, I think, pretty high.
That counts as evidence for something about Picasso's understanding of
Braque.
 
 
 
 It's
>far more worthwhile to ask studente to explore their opinions to find their
>reasons--both their logic and their evidence.  That is new territory and
>the strength of Toulmin, for me, is that he visualized the process so that
>students at least realize that something does lie between the evidence and
>the claim.
 
I'm going to post here a personal response that I thought was useful, and
my response to it:
 
>I use a Toulmin-based textbook in my argumentation class here
>and so do the TAs I supervise.  Warrants are problematic, but I
>think that's because we teach them wrong: we tend to make them
>more mysterious than they need to me, using all kinds of
>synonyms/mataphors to explain them (assumptions, fundamental
>beliefs, etc).
 
I think you're exactly right about this.  A warrant is not a static belief,
as implied by the words assumption, etc.  It's more like a dynamic
principle of reasoning.
 
 
I've actually had fairly good success, I think, teaching
>students how warrants are important to (1) argument analysis and
>(2) argument construction.  I look forward to seeing how you all
>handle warrants in your book.  I think we do need to distinguish
>between identifying warrants in an argument and developing them
>in our own arguments (these are different skills students need to
>learn).
>
One direction we've been heading is to start with proverbs.  "When the
cat's away, the mice will play," "out of sight, out of mind."  They are all
warrants that confirm a line of reasoning.
 
 
Joe Williams
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John,
 
Both of these questions go to the heart of the matter.
 
>The thread on Toulmin raises an interesting quandary for our profession:
>Toulmin as an intertextual construct.  The problems Toulmin raises for
>compositionists are twofold:  (1) In his general discussion of warrants,
>Toulmin  focuses on high-level questions about how discourse communities
>are constructed, what counts as evidence within them, what assumptions
>underlie them and so forth.   These questions are often over the heads of
>students in a first-year-composition unit on argumentation.
 
What we count as evidence depends on the agreement we can get from readers,
so the problem (for me) is to figure out how to frame a question that lets
first year writers use "evidence" (though actually reports of it) that is
plausible but is likely to be contestable.
 
 
 (2) At the
>concrete level, Toulmin's examples are a-rhetorical and even positivist.
>He begins with grounds (Harry was born in Bermuda) and then moves directly
>to a claim (so he is probably a British citizen), without any sense of a
>controversy or issue.  (Who is debating whether or not Harry is a British
>citizen?  Why is this a question worth arguing?  What other points of view
>are being proposed in the conversation?)
 
And this question is even more important because it points to what we think
is a profound weakness in most of the books on argument:  They spend
virtually no time on how arguments are motivated.  Why do we have arguments
in the first place?  Or more accurately, why do we write arguments?
Arguments solve problems, so the real question is the nature of the problem
that motivates the argument.  Different problems require different ways of
framing reasoning and different ways of framing reasoning require different
standards and kinds of evidence.  It is the problem that motivates
everything, so by simply giving the structure of an argument you omit the
reason for having/making the argument in the first place.
 
 
Thus Toulmin's main move is
>GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
>themselves, are mere facts--inert and meaningless.  If you just start with
>GROUNDS, any number of claims can be developed:  Harry was born in
>Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
>therefore he probably speaks English.
>        When John Ramage and I wrote our textbook on argument, we wanted the
>primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
>This move highlights issue and audience as rhetorical context and meshes
>well with John Gage's powerful discussions of the enthymeme (which often
>allows us to use the term warrant for the missing premise).   We therefore
>added to Toulmin a new term we called the STATED REASON.  This approach
>encourages beginning arguers to focus on the reasons that support a claim.
>In natural language, the words "reason" and "because" are so common and so
>powerful that we wanted to incorporate them into an argument course.  But
>these words don't appear in Toulmin.  If Bloom is right that every
>reading is a misreading, then our version of Toulmin strongly misreads the
>original.  Is it still Toulmin?
 
Does it matter?  One of the afflictions of this field has been our
unquestioning adoption of whatever outside theory seems powerful, whether
it was structural linguistics 40 years ago or post-colonialism today.
Toulmin was a great beginning for lots of reasons (not the least of which
was, in my opinion, turning a syllogism on its side).  But his term
"grounds" is simply too simple to account for what a claim rests on, and
his term "rebuttal" captures the wrong sense of acknowledging limitations
("the 'unless . . . '" move).  Strictly speaking, what Toulmin calls a
rebuttal is, in most cases I think, simply a higher order warrant that
limits the warrant in question.
 
Incidentally, John, as you know one of the things any writer of a textbook
does is read all the other books on a topic.  Once this manuscript was
finished, I went back and read them all again.  When I read your book a
second, and then a third time, it was one of those few books that gets
better with multiple readings. It is a fine book the first time, but I
appreciate it even more now.
 
Joe Williams
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>I find analyzing the arguments we find in newspapers and magazines and other
>comon sources to be extraordinarily difficult, no matter what scheme I try to
>use. A lot of things that looks like arguments are really something like a
>"stance" for or agin something. In others, it is very difficult to determine
>what the "claim" is, since it is often not stated explicitly or clearly. And
>often it comes down to "We should do X because X is good," and the real
>argument is buried somewhere in the support. Few arguments even vaguely
>resemble the debate over the relationship between Harry and Bermuda or any of
>the syllogisms offered in the textbooks that attempt to teach argument thru
>logic. Most of the time when I undertake to analyze an argument, it is almost
>impossible to do so in the language or terms in which the argument is couched.
>Evidence, claim, and warrant have to be derived through a rather reductive
>abstracting process. At the same time, I can (I almost hate to say this)
>"feel" the argumentative force of the argument. Some days, I think this is my
>own ineptitude and death of brain cells; other days, I am happy to attribute
>it to the enormous complexity and compression of forceful argument; and still
>other days I attribute it to the poverty of argument in the contemporary
>press. I can deal with the dancing hamsters, although some of them look
>suspiciously like chipmunks trying to pass as hamsters.
>
David's point seems well taken, especially when you move away from academic
prose.  I think once way to approach these kinds of texts is to see them as
arguments that support the existence of a problem.  There may be a
perfunctory "solution" in the form of a claim at the end, but the "real"
intent is to illuminate the problem.  Ken Bruffee's article on bingeing in
the Chronicle of Higher Ed is a nice example of that.  He spend a lot of
time laying out the problem of bingeing, and then offers at the end a
perfunctory solution that is not defended/expanded in any serious way.
 
Joe Williams
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It's really great that Eric and his colleagues can provide enrollment
information about the workshops at 4 C's, but I was disturbed (mostly
because I'm helping to lead one of the workshops) to see how low the
registration numbers are:  as of yesterday, eleven of the 18 pre-conference
workshops had fewer than 6 people registered; 5 have 2 or less.  (I'm
assuming that the red numbers off to the side of each listing are the
enrollment figures on the Web page Eric provided:
http://www.ncte.org/cccc/99/workshop-status.html.)
 
Are these numbers typical?  That hardly seems possible, given that the
convention itself starts in only three weeks.  I would think that most
people coming have already made travel arrangements.  I realize that people
can register for these workshops as late as March 24, but will that actually
happen?
 
I'm just speculating, but it seems to me that there are three possible
causes for these low numbers:
 
1. The quality of the workshops is just not good enough to attract anyone.
2. People who received invitations for the program had to register last fall
before they knew what workshops were offered, so they were less likely to
consider attending a workshop.
3. The preconference brochure was late and not well distributed.  I didn't
receive this brochure, but that may have been because I moved last year.  I
have other anecdotal evidence, however, suggesting that not everyone who
should have received this brochure did.
 
It just doesn't seem plausible that my first reason is valid--the workshop
offerings look good to me (but then I'm doing one of them).  That leaves us
with the other two possibilities.
 
While I'm on the subject, let me take an opportunity to plug my own workshop
(W.8), A Holocaust Journey: Classroom Encounters, which you can read more
about at http://www.ets.uidaho.edu/thomas/Holocaust/.
 
 ==========================================================================
Gordon Thomas                            |  Phone:  208-885-6384
Director of Writing                      |    Fax:  208-885-8964
Department of English                    | E-mail:  thomas@uidaho.edu
University of Idaho, Moscow 83844-1102   | http://www.uidaho.edu/~thomas
 ==========================================================================
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Gordon,
Like you, I've fallen victim to reason #3:
 
>3. The preconference brochure was late and not well distributed.  I didn't
>receive this brochure, but that may have been because I moved last year.  I
>have other anecdotal evidence, however, suggesting that not everyone who
>should have received this brochure did.
 
I still have not received the brochure.  I guess I must have fallen off
NCTE's radar screen somehow.  Maybe all those years of complaining about
receiving three and four copies have caught up with me.
Bill
 
Bill Condon
Director, WSU Writing Programs
=========================================================================
Date:         Thu, 4 Mar 1999 13:49:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Hinnen, Dean" <Hinnend@SACREDHEART.EDU>
Subject:      Re: CCCC/99 Online news
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
Content-Transfer-Encoding: 7bit
 
Bill,
  You're not alone. I've not seen the brochure either, and I
registered last fall.
A colleague who registered only recently has received the brochure,
however. Go figure.
 
  Dean A. Hinnen
  Sacred Heart University
  Fairfield, Connecticut
 
 
----------
From:  Bill Condon[SMTP:bcondon@WSU.EDU]
Sent:  Thursday, March 04, 1999 1:39 PM
To:  WPA-L@ASUVM.INRE.ASU.EDU
Subject:  Re: CCCC/99 Online news
 
Gordon,
Like you, I've fallen victim to reason #3:
 
>3. The preconference brochure was late and not well distributed.  I
didn't
>receive this brochure, but that may have been because I moved last
year.  I
>have other anecdotal evidence, however, suggesting that not everyone
who
>should have received this brochure did.
 
I still have not received the brochure.  I guess I must have fallen
off
NCTE's radar screen somehow.  Maybe all those years of complaining
about
receiving three and four copies have caught up with me.
Bill
 
Bill Condon
Director, WSU Writing Programs
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Regarding the current discussion about Doctoral Exams.  I'm wondering if
any of the people who are involved in reconstituting exams for your
departments have considered asking the people who are most impacted by
them, current grad students, what they might find useful and humane?  I
know that many grad students are silent participants on this list and I
know that I, for one, would be enlightened by having *grad students* write
about the kind of exam structure *they* might find useful or humane.  Would
somebody out there care to respond?
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart, Ph.D.
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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For John B,
 
Both of these questions go to the heart of the matter.
 
>The thread on Toulmin raises an interesting quandary for our profession:
>Toulmin as an intertextual construct.  The problems Toulmin raises for
>compositionists are twofold:  (1) In his general discussion of warrants,
>Toulmin  focuses on high-level questions about how discourse communities
>are constructed, what counts as evidence within them, what assumptions
>underlie them and so forth.   These questions are often over the heads of
>students in a first-year-composition unit on argumentation.
 
What we count as evidence depends on the agreement we can get from readers,
so the problem (for me) is to figure out how to frame a question that lets
first year writers use "evidence" (though actually reports of it) that is
plausible but is likely to be contestable.
 
 
 (2) At the
>concrete level, Toulmin's examples are a-rhetorical and even positivist.
>He begins with grounds (Harry was born in Bermuda) and then moves directly
>to a claim (so he is probably a British citizen), without any sense of a
>controversy or issue.  (Who is debating whether or not Harry is a British
>citizen?  Why is this a question worth arguing?  What other points of view
>are being proposed in the conversation?)
 
And this question is even more important because it points to what we think
is a profound weakness in most of the books on argument:  They spend
virtually no time on how arguments are motivated.  Why do we have arguments
in the first place?  Or more accurately, why do we write arguments?
Arguments solve problems, so the real question is the nature of the problem
that motivates the argument.  Different problems require different ways of
framing reasoning and different ways of framing reasoning require different
standards and kinds of evidence.  It is the problem that motivates
everything, so by simply giving the structure of an argument you omit the
reason for having/making the argument in the first place.
 
 
Thus Toulmin's main move is
>GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
>themselves, are mere facts--inert and meaningless.  If you just start with
>GROUNDS, any number of claims can be developed:  Harry was born in
>Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
>therefore he probably speaks English.
>        When John Ramage and I wrote our textbook on argument, we wanted the
>primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
>This move highlights issue and audience as rhetorical context and meshes
>well with John Gage's powerful discussions of the enthymeme (which often
>allows us to use the term warrant for the missing premise).   We therefore
>added to Toulmin a new term we called the STATED REASON.  This approach
>encourages beginning arguers to focus on the reasons that support a claim.
>In natural language, the words "reason" and "because" are so common and so
>powerful that we wanted to incorporate them into an argument course.  But
>these words don't appear in Toulmin.  If Bloom is right that every
>reading is a misreading, then our version of Toulmin strongly misreads the
>original.  Is it still Toulmin?
 
Does it matter?  One of the afflictions of this field has been our
unquestioning adoption of whatever outside theory seems powerful, whether
it was structural linguistics 40 years ago or post-colonialism today.
Toulmin was a great beginning for lots of reasons (not the least of which
was, in my opinion, turning a syllogism on its side).  But his term
"grounds" is simply too simple to account for what a claim rests on, and
his term "rebuttal" captures the wrong sense of acknowledging limitations
("the 'unless . . . '" move).  Strictly speaking, what Toulmin calls a
rebuttal is, in most cases I think, simply a higher order warrant that
limits the warrant in question.
 
Incidentally, John, as you know one of the things any writer of a textbook
does is read all the other books on a topic.  Once this manuscript was
finished, I went back and read them all again.  When I read your book a
second, and then a third time, it was one of those few books that gets
better with multiple readings. It is a fine book the first time, but I
appreciate it even more now.
 
From David S.
 
>I find analyzing the arguments we find in newspapers and magazines and other
>comon sources to be extraordinarily difficult, no matter what scheme I try to
>use. A lot of things that looks like arguments are really something like a
>"stance" for or agin something. In others, it is very difficult to determine
>what the "claim" is, since it is often not stated explicitly or clearly. And
>often it comes down to "We should do X because X is good," and the real
>argument is buried somewhere in the support. Few arguments even vaguely
>resemble the debate over the relationship between Harry and Bermuda or any of
>the syllogisms offered in the textbooks that attempt to teach argument thru
>logic. Most of the time when I undertake to analyze an argument, it is almost
>impossible to do so in the language or terms in which the argument is couched.
>Evidence, claim, and warrant have to be derived through a rather reductive
>abstracting process. At the same time, I can (I almost hate to say this)
>"feel" the argumentative force of the argument. Some days, I think this is my
>own ineptitude and death of brain cells; other days, I am happy to attribute
>it to the enormous complexity and compression of forceful argument; and still
>other days I attribute it to the poverty of argument in the contemporary
>press. I can deal with the dancing hamsters, although some of them look
>suspiciously like chipmunks trying to pass as hamsters.
>
David's point seems well taken, especially when you move away from academic
prose.  I think once way to approach these kinds of texts is to see them as
arguments that support the existence of a problem.  There may be a
perfunctory "solution" in the form of a claim at the end, but the "real"
intent is to illuminate the problem.  Ken Bruffee's article on bingeing in
the Chronicle of Higher Ed is a nice example of that.  He spend a lot of
time laying out the problem of bingeing, and then offers at the end a
perfunctory solution that is not defended/expanded in any serious way.
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Susan, I, too, and a "survivor" of a timed, written test and then an oral
defense, and while I learned nothing from the test itself (other than how
to wrangle my thoughts into a coherent whole in four hours on several
days), I DID learn a lot from my *preparation* for those tests.  A group of
us--two lit folks and two comp/rhet folks--started a study group six months
prior to the exams, and we worked our proverbial tails off.  I still have
two three-ring binders full of notes, outlines, practice tests, secondary
readings, charts, comparisons, etc.  I see these as rich sources of
integrated knowledge, knowledge that I wouldn't have if not for this
preparation.  I remember thinking even as I was preparing that the studying
and reading and integrating and synthesis I was doing would prove to be
valuable to me, but that the tests would not.  I used to have a fantasy
that when it came time to actually take the test that we'd all be herded
into different rooms, and someone would say "show us your binders".  Those
of us that had done a good job preparing would be excused from taking the
test, with the admonition that we were NOT to tell anyone.  Alas, no such
luck.  But strange as it may sound, I found the oral exams to be
challenging and, yes, even a little *fun*.  THAT was better preparation for
the types of professional, on the spot interaction I've had to do since.
 
I know people at other institutions I've been to were given a choice:  sit
down for three days for four hours/day, OR do two take home exams over the
weekend.  What's wrong with giving a choice?
 
--Becky
 
At 7:50 AM 3/3/99, SUSAN TAYLOR wrote:
 
>I, too, am a "survivor" of timed, written then oral doctoral exams.  I can
>honestly state, with a very strong element of "t"ruth, that I learned
>absolutely nothing from the experience except that I had to jump through
>a hoop for stupid reasons. Other than that I learned zip. Nada. Bravo to
>those programs who are working towards making the exams purposeful.  After
>all, isn't an important factor of any type of writing PURPOSE?
>
>About "leveling the board" and "fairness" -- I think not.  Tests of any
>type aren't fair.  They are used to weed people out and exclude those who
>don't perform well under pressured situations from a "professional
>status." However, I will say that timed writings and orals for doctoral
>exams do prepare one for the profession in the sense that one can become
>brave/arrogant enough to disagree with Ed White -- and publically!
>
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Writing Program Administrator           4505 Maryland Parkway
>Phone: (702) 895-4186                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
     Rebecca Rickly                 Associate Director of Composition
     R.Rickly@ttu.edu               Box 43091
     (806) 742-2521 (office)        Texas Tech University
     (806) 742-0989 (fax)           Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
 =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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I know the test topic is an extremely important one so keep discussing
it. Just thought I'd mention that for the past two nights I've had
post-prelim nightmares--dreams of having to go talk to committee members
about failing the tests twice. I never failed them once & did them
years ago, but I'm wondering if I'll ever NOT have these dreams.
 
Kim
(who loved her Rhet & Comp committee; it's always the Mod Brit Prelim
committee in my nightmares)
--
Kim Ballard
Ivy Tech State College
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Jeanne,
This is old but for some reason I had saved it.  Interesting. Thanks again for
contacting her about CCCC.
--D.
 
Deirdre Mahoney
602/727-6096
Arizona State University
Department of English
 
On Tue, 20 May 1997, Eileen Schell wrote:
 
> A subject peripherally related to the recent discussion about TA
> training/professionalization issues:
>
> Has anyone read _Feminist Accused of Sexual Harassment_ by Jane Gallop,
> Duke University Press, 1997?  The book raises very disturbing questions
> about the politics of representing graduate students and sexual harassment.
> I would be very interested in hearing responses from WPAs since harassment
> is an issue that concerns us in our jobs.
>
>
> Eileen E. Schell
> Assistant Professor of Writing and English
> Syracuse University
>
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Yes, my group (we're offering a Wed. workshop on developing syllabus
websites) is a bit disappointed with our enrollment too.  We're hoping
that on-site registration will send a few more folks our way.
 
I do know the all-day Wed. thing is hard to do--expensive (another day in
Atlanta!), time-consuming.  I think I noticed that the half-day workshops
we're doing better.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Thu, 4 Mar 1999, Gordon Thomas wrote:
 
> It's really great that Eric and his colleagues can provide enrollment
> information about the workshops at 4 C's, but I was disturbed (mostly
> because I'm helping to lead one of the workshops) to see how low the
> registration numbers are:  as of yesterday, eleven of the 18 pre-conference
> workshops had fewer than 6 people registered; 5 have 2 or less.  (I'm
> assuming that the red numbers off to the side of each listing are the
> enrollment figures on the Web page Eric provided:
> http://www.ncte.org/cccc/99/workshop-status.html.)
>
> Are these numbers typical?  That hardly seems possible, given that the
> convention itself starts in only three weeks.  I would think that most
> people coming have already made travel arrangements.  I realize that people
> can register for these workshops as late as March 24, but will that actually
> happen?
>
> I'm just speculating, but it seems to me that there are three possible
> causes for these low numbers:
>
> 1. The quality of the workshops is just not good enough to attract anyone.
> 2. People who received invitations for the program had to register last fall
> before they knew what workshops were offered, so they were less likely to
> consider attending a workshop.
> 3. The preconference brochure was late and not well distributed.  I didn't
> receive this brochure, but that may have been because I moved last year.  I
> have other anecdotal evidence, however, suggesting that not everyone who
> should have received this brochure did.
>
> It just doesn't seem plausible that my first reason is valid--the workshop
> offerings look good to me (but then I'm doing one of them).  That leaves us
> with the other two possibilities.
>
> While I'm on the subject, let me take an opportunity to plug my own workshop
> (W.8), A Holocaust Journey: Classroom Encounters, which you can read more
> about at http://www.ets.uidaho.edu/thomas/Holocaust/.
>
> ===========================================================================
> Gordon Thomas                            |  Phone:  208-885-6384
> Director of Writing                      |    Fax:  208-885-8964
> Department of English                    | E-mail:  thomas@uidaho.edu
> University of Idaho, Moscow 83844-1102   | http://www.uidaho.edu/~thomas
> ===========================================================================
>
=========================================================================
Date:         Thu, 4 Mar 1999 14:15:17 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Doctoral Exams
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 03/04/99 12:35
 
A point that should not be lost is that there is probably no one kind of exam
appropriate for all disciplines or all occasions. The students in the
emergency medical technology program here must live up to their name. They
must be trained to respond quickly in emergency situations, and any
certification exam must involve timed situations. The saying, "It's not what
you know but what you think of in time" really applies to EMT's. We are are
not running a Emergency Literary Analyst program, however. Or "I'll take Neo
Classical poets for 200, Alex." Testing should support educational objectives.
I could imagine, in a rhet/comp program, having a timed situation in which one
has to respond to a student paper.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I don't know if others are in the same boat I'm in, but I'm waiting to find
out if a mini-grant proposal I wrote on campus will be approved so I can
sign up for one of the pre-conference workshops.  In other words, I'm
waiting on word about $$$$.
        Donna D-O
At 03:57 PM 3/4/99 -0500, Clyde Moneyhun wrote:
>Yes, my group (we're offering a Wed. workshop on developing syllabus
>websites) is a bit disappointed with our enrollment too.  We're hoping
>that on-site registration will send a few more folks our way.
>
>I do know the all-day Wed. thing is hard to do--expensive (another day in
>Atlanta!), time-consuming.  I think I noticed that the half-day workshops
>we're doing better.
>
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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> On Thu, 4 Mar 1999, Dr. Clyde Moneyhun wrote:
>
> ...I do know the all-day Wed. thing is hard to do--expensive (another
> day in Atlanta!), time-consuming.  I think I noticed that the half-day
> workshops we're doing better....
-------------------------------------------------------------------------
Clyde,
       Not necessarily.  At least three half-day workshops have zero (0)
registrations to date.  That's the down side.  However, in the past I have
noticed that people simply walk into workshops and sit down.  No one ever
asks them for a registration slip.  I was part of an all-day workshop last
year, and about this time last year we were in the single digits.  On the
day of the workshop, however, very nearly every seat was filled. I don't
recall checking ID to be sure everyone was a paid admission.  On the same
token, I had previously crashed another workshop and was greeted like
'hail fellow, well met.' People seemed more interested in fellowship and
scholarship than paperwork.
 
        So you may, indeed, wind up with a full house.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Do keep in mind that in the particular case I described, the plagiarism was
not the turning point.  The suit was to be brought that I had deprived the
complainant of his job by maligning him and had not informed him of the
fact.  Thus he had had no opportunity to reply to my accusation (no matter
how true) of plagiarism. He did not (could not) contest the plagiarism, but
could have charged (but, thank goodness did not) that I had violated his
rights to confront his accuser. THIS is the liability we all are subject to
if and when we honestly write about our less commendable students. --Ed White
 
At 06:08 AM 3/4/99 -0700, keith rhodes wrote:
>Steve Jamar wrote:
>
>>>8. As to proof of plagiarism "not being relevant under certain laws", I
>find this hard to understand. The way you determined
>plagiarism occurred matters - almost as much as whether the plagiarism
>occurred.<<
>
>I puzzled over that too. Just to set the question, law has three key
>"warrants" for whether evidence can be admissible to prove the further sets
>of warrants that make up the "elements" (criteria) for any final claim (a
>cause of action or defense). Evidence has to be material, competent, and
>relevant. Materiality is easy, since the term is about the same as its lay
>meaning - the evidence just has to tend to prove something. "Competence" is
>hard, but it roughly means the evidence satisfies any of a number of further
>criteria that preserve common wisdom about the reliability of certain kinds
>of evidence. I could come up with all sorts of possible kinds of evidence
>tending to prove plagiarism that might not be "competent." But relevance
>indicates that the evidence proves something that matters in the case. It's
>hard to figure how, if someone were being sued for alleging plagiarism,
>evidence tending to prove plagiarism wouldn't be "relevant." My assumption
>is that it might be difficult to set the right "foundation" for
>demonstrating the relevance of expert judgment. In other words, the lawyer
>may have been short-circuiting a strategic and cost/benefit analysis.
>
>My own classroom plagiarism policy starts with reserving the right to demand
>further proof of original creation. (Trial lawyers learn pretty quickly to
>shift the burden of proof to the other side whenever possible.) This tactic
>helps frighen away the trouble I don't want.
>
>++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
>Keith Rhodes | http://www.nwmissouri.edu/~krhodes
>krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
>Department of English, Colden Hall, Northwest Missouri State U
>Maryville, MO  64468  |  660-562-1860
>
>"[S]eek simplicity and then distrust it." - Whitehead
>++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
>
>
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I have not had any since. But when I was studying, I had a vivid dream in
which I had to make hors d'oevers (sp?) and drinks for my committee, as
Maxine Hairston told the other committee members how badly I'd done on the
question on Vico--within my hearing. In the dream I was crushed. I was
shaken for days after this dream and highly relieved when no one at all
asked about Vico. --Beth
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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SUSAN TAYLOR <taylors@NEVADA.EDU> writes:
 
> I, too, am a "survivor" of timed, written then oral doctoral exams.  I can
> honestly state, with a very strong element of "t"ruth, that I learned
> absolutely nothing from the experience except that I had to jump through
> a hoop for stupid reasons. Other than that I learned zip. Nada. Bravo to
> those programs who are working towards making the exams purposeful.  After
> all, isn't an important factor of any type of writing PURPOSE?
 
    I just passed my comps three weeks ago. My experience was very
different from Susan's, so I thought I would speak up. For me,
preparing for comps proved to be the most valuable experience of my
career as a student, so far.
 
    The hazing ritual part of the exams themselves wasn't always
pleasant, but the process of preparing, doing the research,
synthesizing, drawing conclusions and making connections on such an
unimaginably large scale, was great experience. It changed the way I
think and study.
 
    Grad and undergrad education is so often fragmented by courses,
with their mostly standard form and requirements, occasional myopia,
and arbitrary 16-week length. By the time I finished my coursework, I
felt thoroughly exhausted by it. Just being given unstructured time
away from the distractions of classrooms and lectures, to read works
of my choosing, was an incredible gift.
 
    The experience of trying to prepare "everything" at once was the
best part, despite any administrative or professional purpose the
exams themselves may have served. There was a lot of research I
discovered while preparing for exams that I would have ignored if I
had known exactly what I needed to cover, or if I just had to prepare
a series of research papers.
 
Craig Branham
 
(now "ABD" in English at Saint Louis University)
 
--
e-mail: branhacc@slu.edu
Web:    http://members.primary.net/~branhacc/
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Craig and company,
 
Part of the impluse I had to post what I did about prelims was to voice
the unspeakable.  Too often we pretend that "what doesn't kill us will
make us stronger" and that we learn from those situations.  Also, I wanted
to give a voice to those people who are not in a situation like yours,
which frankly, sounds close to ideal.  However, I will not, in good
conscience, defend what I consider to be largely a patriarchial
pragdigm of exclusion, meaning "hazing," qualifications, and the like.
I refuse to make myself -- I've been a member of a doctoral prelim
committee -- feel better about the process nor will I relax or find
comfort or comfort anyone else until everyone has an experience like
yours.  Not everyone has had an experience like mine -- and no, I didn't
fail -- but if someone has, generally, the person is quite unwilling to
speak out about it -- that is, until after tenure.  I think that's a bit
too late.
 
Again, I was merely trying to reveal the downside, which many of us know
too well, and not pretend that prelims are a hunky dory experience.  Glad
yours were.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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What can I say?  What a wonderful review of my book.  Duane, I really don't
know how to thank you for your kind and thorough review.  It was a real
pleasure to read.  I've made a copy and will take it home this evening,
toast over it with Roger, and have a couple of fingers of Jack Daniels.
(No tequila in the house, which would the the appropriate drink to toast
someone in Arizona.)
 
Please let me thank you more properly with a toast at CCCC at the OSU
party.  I hope you'll be able to make it.  We're remembering Ed, and it
promises to be a tribute we'll not soon forget.
 
Again, my sincerest thanks.
 
Kay
 
Kay Halasek
Associate Professor of English
Director of First-Year Writing
Ohio State University
164 W. 17th Avenue
Columbus, OH  43210
 
e-mail:  halasek.1@osu.edu
phone:  (614)292-2468
fax:  (614) 292-7816
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I'm not entirely sure what a "certificate" in tech comm is, but Texas Tech
awards both a Masters in Technical Communication and a PhD in Technical
Communication and Rhetoric.  I'm not sure an MA or a PhD are "certificates,"
but we got the degrees anyway, one of six nationally at the PhD level.
Wouldn't Carnegie Mellon, RPI, Michigan Tech, and NMSU  be in this list too?
Again, the term "certificate" is throwing me a little.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
 
 
>Below is a list of schools that have certificates in technical and
professional
>writing (gleamed from a previous discussion on the issue).  Who have I
missed?
>I am looking for certificate programs only and at the graduate level.
>thanks
>irv peckham
>
>------
>California State University at Long Beach
>De Anza College, California
>Humber College, Ontario, Canada
>San Diego State University
>Simon Fraser University (Vancouver, British Columbia)
>University of Alabama at Huntsville
>Youngstown State University
>Christopher Newport (Virginia)
>Illinois Institute of Technology
>Wright State University
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Fred:
I am resending a reply that I thought I sent to the list; I might be going into
cyberspace:
Irv
 
what certificate means:
Of course that's what I'm trying to find out.
But for our purposes, it respresents a non-degree program at the graduate level
(it can of course be done at the undergraduate level, too, but that's not what
we're after here).
 
It is in general designed for people in the community who are not trying to get
a degree; maybe we should call it a certificate a targeted degree.  many of them
will be sent to this program by their employers so that they will gain a
targeted set of skills.  Around here, 9 to 15 credits seem to be the norm for a
certificate program.  We're going to focus on technical and professional writing
(but call it rhetoric and professional writing for rhetorical reasons :-)  ).
We expect to use or team teach with people in other disciplines.  We will focus
as much as possible on writing & technology (but we don't have a lot of people
in the English Dept. interested in doing this).
 
Obviously, it's not very complicated:  9 to 15 credits of writing & technology
related courses.  Take 'em; you get a certificate :-).  You might even hang
around and get an M.A.
 
Irv
 
 
 
 
 
 
 
 
Fred Kemp <f.kemp@TTACS.TTU.EDU> on 03/04/99 08:31:14 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: certificates in tech & professional writing
 
 
 
 
 
 
 
 
 
I'm not entirely sure what a "certificate" in tech comm is, but Texas Tech
awards both a Masters in Technical Communication and a PhD in Technical
Communication and Rhetoric.  I'm not sure an MA or a PhD are "certificates,"
but we got the degrees anyway, one of six nationally at the PhD level.
Wouldn't Carnegie Mellon, RPI, Michigan Tech, and NMSU  be in this list too?
Again, the term "certificate" is throwing me a little.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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X-cc:         wcenter@ttacs6.ttu.edu
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One of my graduate students is interested in the area of personality
indicators and composition, and we're having a hard time locating
research. I loaned her George Jensen's book, but I know some of the
members of these lists may be working in this area and would be willing to
share references and/or their own scholarship. Conference talks you've
given or heard. Anything would be greatly appreciated. Please reply to me
offlist, and I will forward your email to my student. Thanks in advance to
Barry Maid, who has already been in touch with her and given her some
valuable input.
 
Many thanks,
 
Cynthia Haynes
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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SUSAN TAYLOR <taylors@NEVADA.EDU> replies:
 
> Part of the impluse I had to post what I did about prelims was to voice
> the unspeakable.  Too often we pretend that "what doesn't kill us will
> make us stronger" and that we learn from those situations.  Also, I
> wanted to give a voice to those people who are not in a situation like
> yours, which frankly, sounds close to ideal.  However, I will not, in
> good conscience, defend what I consider to be largely a patriarchial
> pragdigm of exclusion, meaning "hazing," qualifications, and the like.
> I refuse to make myself -- I've been a member of a doctoral prelim
> committee -- feel better about the process nor will I relax or find
> comfort or comfort anyone else until everyone has an experience like
> yours.
 
        Just to clarify, I was not disagreeing with what you said, just
describing my own experience. Whether exams are exclusive and patriarchal,
I don't know. In my department, I guess, exams are more rite of passage
than checkpoint charlie.
 
        But I did want to point out, as it turns out Becky Rickley did
in her note too, that comprehensive exams provide opportunities to learn
in ways that courses and directed research do not. While our field
gets more and more specialized, it's good to have a chance (archaic
though the process is) to study everything, and independently.
 
Craig Branham
 
---
e-mail: branhacc@slu.edu
Web:    http://members.primary.net/~branhacc/
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On Fri, 5 Mar 1999, Craig Branham wrote:
 
[STUFF DELETED HERE]
 
>         But I did want to point out, as it turns out Becky Rickley did
> in her note too, that comprehensive exams provide opportunities to learn
> in ways that courses and directed research do not. While our field
> gets more and more specialized, it's good to have a chance (archaic
> though the process is) to study everything, and independently.
>
 
As much as I agree that preparing for the exams was a wonderful
opportunity to pull together all of the bits and pieces of information I
had acquired during my coursework, I'm still not sure how this translates
into a timed writing.
 
I took the exams here last spring--locked into a tiny little room with no
window and no connection to the outside world, with no source materials
allowed, and no advance look at the questions I might be asked.  I'm still
not sure how this in any way allowed the examiners to determine my
"readiness" for anything--other than for writing timed essays without
sources.  An oral exam, while MUCH more nerve-wracking, would at least
have made more sense, imho.  I've been undergoing job-search hell the past
few weeks, and I think oral exams would have prepared me MUCH better for
this than the written ones did.
 
Maybe this is a remnant of our field's view of orality as a second-class
form of discourse (one of the reasons that we email is often denigrated
since it is often a hybrid of oral and written forms).  Just a
thought.  Now I gotta run and finish dissertating :)
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Hello:
 
Does anyone have information on the salary ranges and compensation rates of
Writing and Teaching Consultants working in writing centers?
 
thanks,
Sue Ellen Henry
 
Sue Ellen Henry
Visiting Assistant Professor of Education
Director, University Writing Center/Program
Dept. of Education
Bucknell University
Lewisburg, PA  17837
(570) 577-3463
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I think you will find that it ranges from minimum wage to $17.00 per hour.
Some writing consultants work for tutition remission, some for credit.
 
joan
 
At 08:50 AM 3/5/99 -0400, you wrote:
>Hello:
>
>Does anyone have information on the salary ranges and compensation rates of
>Writing and Teaching Consultants working in writing centers?
>
>thanks,
>Sue Ellen Henry
>
>Sue Ellen Henry
>Visiting Assistant Professor of Education
>Director, University Writing Center/Program
>Dept. of Education
>Bucknell University
>Lewisburg, PA  17837
>(570) 577-3463
>
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Joan:
Thanks so much for your quick response. Is there any literature you would
suggest that I could cite to defend these numbers?
 
Sue Ellen
 
>I think you will find that it ranges from minimum wage to $17.00 per hour.
>Some writing consultants work for tutition remission, some for credit.
>
>joan
>
>At 08:50 AM 3/5/99 -0400, you wrote:
>>Hello:
>>
>>Does anyone have information on the salary ranges and compensation rates of
>>Writing and Teaching Consultants working in writing centers?
>>
>>thanks,
>>Sue Ellen Henry
>>
>>Sue Ellen Henry
>>Visiting Assistant Professor of Education
>>Director, University Writing Center/Program
>>Dept. of Education
>>Bucknell University
>>Lewisburg, PA  17837
>>(570) 577-3463
>>
 
 
*********************
Sue Ellen Henry
Visiting Assistant Professor
Department of Education
Bucknell University
Lewisburg, PA  17837
570-577-3463
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Is the Mental Measurements Yearbook still a good source for evaluation of
stuff like the Meyers-Briggs?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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No literature comes to mind (who is going to publish salaries?) but if you
need "evidence," post your query and the reason for it on the writing
center list: wcenter@ttacs6.ttu.edu. You can print your replies.
 
joan
 
At 09:44 AM 3/5/99 -0400, you wrote:
>Joan:
>Thanks so much for your quick response. Is there any literature you would
>suggest that I could cite to defend these numbers?
>
>Sue Ellen
>
>>I think you will find that it ranges from minimum wage to $17.00 per hour.
>>Some writing consultants work for tutition remission, some for credit.
>>
>>joan
>>
>>At 08:50 AM 3/5/99 -0400, you wrote:
>>>Hello:
>>>
>>>Does anyone have information on the salary ranges and compensation rates of
>>>Writing and Teaching Consultants working in writing centers?
>>>
>>>thanks,
>>>Sue Ellen Henry
>>>
>>>Sue Ellen Henry
>>>Visiting Assistant Professor of Education
>>>Director, University Writing Center/Program
>>>Dept. of Education
>>>Bucknell University
>>>Lewisburg, PA  17837
>>>(570) 577-3463
>>>
>
>
>*********************
>Sue Ellen Henry
>Visiting Assistant Professor
>Department of Education
>Bucknell University
>Lewisburg, PA  17837
>570-577-3463
>
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Sue,
    Here, when regular faculty 'tutor' in our writing center, they work
for ESH (semester-hour equivalency).  For instance, if a faculty member
were salaried at $40,000 per annum with a contracted load of 30 credit
hours for the year (which is normal here), his/her semester hour equivalency
would be $1333. So for working one hour a week as a faculty tutor, that
person would earn about $95 a week for one hour's work as part of regular
load, or one-half that amount (or $47.60) as an over-load assignment.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-----------------------------------------------------------------------------
> On Fri, 5 Mar 1999, Sue Ellen Henry wrote:
>
> Hello:
>
> Does anyone have information on the salary ranges and compensation rates of
> Writing and Teaching Consultants working in writing centers?
>
> thanks,
> Sue Ellen Henry
>
> Sue Ellen Henry
> Visiting Assistant Professor of Education
> Director, University Writing Center/Program
> Dept. of Education
> Bucknell University
> Lewisburg, PA  17837
> (570) 577-3463
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Beth said:
 
 But when I was studying, I had a vivid dream in
> which I had to make hors d'oevers (sp?) and drinks for my committee,
as
> Maxine Hairston told the other committee members how badly I'd done on
the
> question on Vico--within my hearing. In the dream I was crushed. I was
> shaken for days after this dream and highly relieved when no one at
all
> asked about Vico.
 
Maybe our dreams tell us more about the experience of doctoral exams
than we care to admit.  I find it interesting that Beth was basically a
servant in her dream waiting on her committee and having to listen to
comments on how well she did.  Notice she doesn't seem to have a voice
in the situation.
 
One of my most vivid dreams came the night after I read GLASS MENAGERIE
and part of V.
 
In my dream I was stuck in the sewer systems under New York City with
all sorts of weird beings--many rather gatorlike.  I was searching for
the meaning of the novel because I knew a committee member was going to
ask for an explanation.  Not a one of the weird beings was helpful.  In
the meantime,  signs similar to those in Tennessee Williams's play kept
flashing messages such as "ABSURD,"  "GET OUT WHILE YOU CAN," and so on.
 
After I defended both my exams and my dissertation, I had continual
dreams that I still hadn't taken them.
 
My entire process was actually quite a successful one and I had a great
committee.  However, my dreams clearly showed the stress of the process.
 
Nancy
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. . .comprehensive exams provide opportunities to learn
in ways that courses and directed research do not. While our field gets more
and more specialized, it's good to have a chance (archaic though the process
is) to study everything, and independently.
 
Craig Branham
 
 
For what it's worth, I agree with Craig. Preparing for exams, preparing when
I knew the stakes were high, was exhilarating and a great learning
experience, a great time to synthesize and create something of a narrative
regarding my awareness of key concepts guiding my field. And, I truly
enjoyed writing, in a room, alone, on a keyboard, for 3 days in 4 hour
increments. I experienced it as a personal test, and, I also got a greater
sense of myself as capable of generating a coherent document that was
complex and not isolated (as many course papers are) from the wealth of
ideas that had for so long (during my studies) spoken to each other across
the kinds of divisions manufactured for the purpose of creating a coherent
graduate course. I thought the whole thing was fun, and I ended up feeling
quite proud. Sorry, I know that pride isn't really cool in this context, but
it pretty much describes my feeling about my "performance." And hey, . . .
shouldn't we be able to progress to a job search process with some measure
of it? pride, that is?
 
my 2 cents--
 
bonnie kyburz
lecturer, comp/rhet
arizona state university
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Kay,
It was my pleasure writing the review. I hope that your book sells well.
It's a great one. We're even on the thanks.  I need to thank you profusely
for the OSU materials that I plan to include in the _NCTE Guide to Teaching
Writing_.  I am planning to come to the OSU party to honor Ed's memory.
Best,
Duane
 
> -----Original Message-----
> From: Kay Halasek [SMTP:halasek.1@OSU.EDU]
> Sent: Thursday, March 04, 1999 6:15 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: academic novels
>
> What can I say?  What a wonderful review of my book.  Duane, I really
> don't
> know how to thank you for your kind and thorough review.  It was a real
> pleasure to read.  I've made a copy and will take it home this evening,
> toast over it with Roger, and have a couple of fingers of Jack Daniels.
> (No tequila in the house, which would the the appropriate drink to toast
> someone in Arizona.)
>
> Please let me thank you more properly with a toast at CCCC at the OSU
> party.  I hope you'll be able to make it.  We're remembering Ed, and it
> promises to be a tribute we'll not soon forget.
>
> Again, my sincerest thanks.
>
> Kay
>
> Kay Halasek
> Associate Professor of English
> Director of First-Year Writing
> Ohio State University
> 164 W. 17th Avenue
> Columbus, OH  43210
>
> e-mail:  halasek.1@osu.edu
> phone:  (614)292-2468
> fax:  (614) 292-7816
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A cartoon in the Chronicle several years ago:  A candidate before an
examining committee is dressed in a karate gi and wearing a black belt.  The
conference table is in splinters.  The caption reads, if I remember
correctly, "Any more questions?"
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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While this has been a fascinating discussion so far, I'd like to ask a
related but separate question about doctoral exams:  To what degree should
candidates be asked/allowed to choose their own list of readings for their
generals?  To what degree does your department enunciate a canon of
readings that every PhD candidate is held responsible for knowing?  Can the
candidate strike readings, and if so, how many?  Can the candidate add
readings, and if so, how many?  Who makes the decisions?  These questions,
more than the formal structure of the exam itself, undergird the way we
create epistemological structures in the field.
 
At UNH, we're still trying to find a balance.  How do other programs do it?
 
Bob Connors
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At the University of South Florida, when I did my exams in '96, I was
instructed to create a list of selected texts. I submitted my list of 25 or
so to my diss chair director. He then deleted and/or added to the list. He
was very fair, it seemed, not radically altering the list but certainly
adding a couple of texts that seemed important to the kinds of studies I'd
engaged at USF.
 
I think I remember that I was also asked to generate a few questions,
questions that might get at some integrated, holistic field of ideas that
encompassed the kinds of things I'd studied. These questions were submitted,
as were the text references, and a similar process of adding to and deleting
from those questions ensued.
 
That's what I recall, and it seemed quite fair. But then, the outcome was
good, so what can I say? :)
 
 
bonnie kyburz
lecturer, comp/rhet
asu
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Sent: Friday, March 05, 1999 9:58 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
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While this has been a fascinating discussion so far, I'd like to ask a
related but separate question about doctoral exams:  To what degree should
candidates be asked/allowed to choose their own list of readings for their
generals?  To what degree does your department enunciate a canon of
readings that every PhD candidate is held responsible for knowing?  Can the
candidate strike readings, and if so, how many?  Can the candidate add
readings, and if so, how many?  Who makes the decisions?  These questions,
more than the formal structure of the exam itself, undergird the way we
create epistemological structures in the field.
 
At UNH, we're still trying to find a balance.  How do other programs do it?
 
Bob Connors
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At UNLV the doctoral student works closely with their major professor to
come up with a limit within the following parameters:
 
Part One  -- Old and Middle English, Renaissance, Restoration and 18th
Century, 19th Century British, American literature to 1900, and 20th
Century literature.
 
Part Two -- Drama, Lyric and reflective poetry, Epic and narrative poetry,
Prose fiction, and Non-fiction prose.
 
Part Three -- and additional time period from Part One or a major author,
genre, and time period chosen by the committee.
 
You can see this is a strictly lit dept...However, the student does have a
great deal of freedom of choice.  The balance of the committee can suggest
works as long as the major professor and student agree with the
suggestions.
 
The grad committee is working towards some sort of concentration in
Rhet/Comp for an area as well.  That will be awhile in the making --
obviously.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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After I had finished my doctoral exams (four days of writing, four hours a
day) one of the committee members came up to me and said, "You know, your
exams were interesting to read, because you actually tried to answer the
questions."  I said, "Doesn't everybody try to answer the questions?"  He
said, "Oh no, most people are afraid to take a position that someone on the
committee might disagree with, so they just use the question as an opportunity
to show everything they know about the topic."  I went away shaking my head
and wishing someone had told me that _before_ I had written those exams.
 
John Edlund
CSULA
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Bonnie and Craig, while I agree with you, I would hesitate to mandate that
this studying MUST be completely independent.  I studied with a group of
people, and it was an incredibly satisfying experience.  Yes, we all did
independent work, but then we all discussed it, gaining new (sometimes
powerful) insights and connections.
 
As far as the exam procedure being patriarchical, yes, there's no question.
Yet there are ways around this--the collaboration that we engaged in was
one way.  I would suggest that both an oral and written component would be
another.  But I *really* like the creation of a portfolio based "exam",
perhaps in conjunction with an oral defense.  Seems much more useful,
professional, and humane.
 
--Becky
 
At 9:29 AM 3/5/99, Bonnie Kyburz wrote:
 
>. . .comprehensive exams provide opportunities to learn
>in ways that courses and directed research do not. While our field gets more
>and more specialized, it's good to have a chance (archaic though the process
>is) to study everything, and independently.
>
>Craig Branham
>
>
>For what it's worth, I agree with Craig. Preparing for exams, preparing when
>I knew the stakes were high, was exhilarating and a great learning
>experience, a great time to synthesize and create something of a narrative
>regarding my awareness of key concepts guiding my field. And, I truly
>enjoyed writing, in a room, alone, on a keyboard, for 3 days in 4 hour
>increments. I experienced it as a personal test, and, I also got a greater
>sense of myself as capable of generating a coherent document that was
>complex and not isolated (as many course papers are) from the wealth of
>ideas that had for so long (during my studies) spoken to each other across
>the kinds of divisions manufactured for the purpose of creating a coherent
>graduate course. I thought the whole thing was fun, and I ended up feeling
>quite proud. Sorry, I know that pride isn't really cool in this context, but
>it pretty much describes my feeling about my "performance." And hey, . . .
>shouldn't we be able to progress to a job search process with some measure
>of it? pride, that is?
>
>my 2 cents--
>
>bonnie kyburz
>lecturer, comp/rhet
>arizona state university
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Nancy, I love to hear about the dreams that comprehensive exams spawn.  I
wonder if anyone has done a study of these?  One of my dreams (compounded
by the fact that I was very sick, w/ a 103 degree fever) had me wandering
the halls of the English dept. looking for the testing site.  Suddenly, ala
Sendak, the halls became a jungle, and I realized that folks who'd been
travelling the hallways with me now had guns.  It took me a few minutes to
realize that they were all trying to shoot me!  It was terrifyingly real.
 
One of my study partners (and I can't say enough how wonderful it was to
study with others for six months.  it was my own experiences w/ synthesis
and discovery compounded) had a horrible dream, too:  She was waiting in
the hallway to take her exams, and in her dream, the topics for the
questions were posted outside the door 1/2 hour before the exam was to
start.  She looked at the sign on the door, and it was about
intertextuality--"I can do this!" she thought to herself--when someone came
and took the sign down and replaced it with another...and this one was
written in Persian.  (she's spent some time in Pakistan, so she recognized
it, but only barely)
 
Fun.
 
--Becky
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
     Rebecca Rickly                 Associate Director of Composition
     R.Rickly@ttu.edu               Box 43091
     (806) 742-2521 (office)        Texas Tech University
     (806) 742-0989 (fax)           Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
 =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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This is a multi-part message in MIME format.
--------------EEEC329C88502146F7D0DFB3
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Oh, David,
 
"Emergency Literary Analyst" makes my
Friday afternoon. "I need a feminist
reading and a Type O deconstruction,
stat!"
 
Still chuckling,
 
Rich Bullock
 
David E. Schwalm wrote:
>
> A point that should not be lost is that there is probably no one kind of exam
> appropriate for all disciplines or all occasions. The students in the
> emergency medical technology program here must live up to their name. They
> must be trained to respond quickly in emergency situations, and any
> certification exam must involve timed situations. The saying, "It's not what
> you know but what you think of in time" really applies to EMT's. We are are
> not running a Emergency Literary Analyst program, however. Or "I'll take Neo
> Classical poets for 200, Alex." Testing should support educational objectives.
> I could imagine, in a rhet/comp program, having a timed situation in which one
> has to respond to a student paper.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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begin:          vcard
fn:             Richard  Bullock
n:              Bullock;Richard
org:            Wright State University
email;internet: richard.bullock@wright.edu
title:          Director of Writing Programs
note:           Snail mail: Dept. of English, 438 Millett Hall, Wright State U., Dayton, OH 45435. Phone: 937-775-2220  Fax: 937-775-2707
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
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Janice Walker (ENG) wrote:
>
 
> [STUFF DELETED HERE]
>   An oral exam, while MUCH more nerve-wracking, would at least
> have made more sense, imho.  I've been undergoing job-search hell the past
> few weeks, and I think oral exams would have prepared me MUCH better for
> this than the written ones did.
>
I dunno. My prelims consisted solely of
a two-hour oral exam, divided into 3
sections. The questions depended on the
questioner (1 main one for each section,
chosen for me shortly before the exam so
I couldn't study in anticipation of my
questioners' prejudices and interests),
and ranged from wonderfully integrative
to bizarre. (I still remember--and it's
been 18 years [gasp], the one that left
me slack-jawed: "At the end of Hamlet,
how do we know who knew about the plot?"
[Answer: if you can visualize the play
as staged, whoever is still standing
after the final lines have been spoken.]
This, on an exam on "masterworks of
English and American literature from
Beowulf to the present"! Of course, I
may be showing the true depth of my
profound ignorance of Shakespeare and
dramaturgy here, and my examiners were
wrong to pass me....)
 
Rich Bullock
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begin:          vcard
fn:             Richard  Bullock
n:              Bullock;Richard
org:            Wright State University
email;internet: richard.bullock@wright.edu
title:          Director of Writing Programs
note:           Snail mail: Dept. of English, 438 Millett Hall, Wright State U., Dayton, OH 45435. Phone: 937-775-2220  Fax: 937-775-2707
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The vivid dream-stories that have emerged on this thread strike me as a
potential topic for next year's Humor Night at CCCC.  I wonder whether
Gabrielle Rico, Hans Guth, and others are listening.
 
Marty Townsend
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Maybe the next volume of Comp Tales will be called Comps Tales!  A story
going around the department when I was studying for comps went like
this.  A couple of students, very diffidant, wander into the chair's
office and say they think that their freshman writing teacher is talking
to the class in some foreign tongue, though they aren't sure.  How long
has this been going on?  Well, maybe two or three weeks.  The rest of
the class also thinks he is speaking in a foreign language.  It turns
out the teaching assistant has been lecturing to them in German, though
he only knows the language to the extent that he was able to pass the
GRE reading exam in it.  Now he is preparing for his Ph.D. writtens.  He
is surprised to learn he has been lecturing in German.  The chair takes
him out of the classroom until he is done with his exams, after which he
seems to be OK.  The students still can't understand him but at least he
is lecturing in English.
 
This I know is true.  On the afternoon of the fifth and last day of my
writtens (8 hours a day), one of the examinees in the room with me
started shouting that his leg was paralyzed.  Indeed, he was holding it
out like the jib boom on a ship.  The other three of us all told him to
shut up, and kept on writing furiously.  Eventually he too went back to
writing, his leg sticking out into the aisle.  We all passed.
 
Rich Haswell
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Mine feels so prosaic after all the good stories we've had here, but I'll
keep the thread going.  Maybe the cliche will change from Actor's Nightmare
to Exam-taker's Nightmare.
 
At Brown, we didn't have written comprehesives (I've always thought that
the more rigorous the writtens, the less confidence the faculty have in
their graduate curriculum--Haswell's 40 hours of comps is the real
nightmare!).  Each candidate, consulting with the committee, put together a
reading list of 65-100 books.  Then, sometime after the list was complete
and the candidate's eyes were appropriately glazed, the oral was held.
 
For at least a week before my exams, I dreamed that the committee members
asked REALLY HARD questions, and that each really hard question ended the
same way:  "...and relate that to T.S. Eliot's _The Waste Land_."
 
In the event, my committee chair, George Landow, opened the exam with a
question about water and grace in Tennyson's _In Memoriam_.  The question
ended, "and relate your answer to T.S. Eliot's _The Waste Land_."  I kid
you not.  But it was OK.  That particular question amounted to a very fat,
slow pitch right over the plate.  And no one else on the committee helped
make my nightmare come true.
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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Duane,
 
I tucked your request for style activities into my files until I could
find a little time to respond.  I have an extended activitiy that takes
students from basic notions of parallel structure to syntactical
varietries of sentences that illustrate how meaning works in paragraph
form.( Most of it is based on Christensen's generative rhetoric.)   The
last excercise contains a paragraph from Virginia Wolfe and another from
Lance Morrow (a writer for Time).  I use the piece in grad student
training.  I like it because the activities address basic to advanced
writers and the instructor can use as much of the handout as seems
appropriate.
 
The problem is that the document was first typed in a wordprocessing
program that no longer exists.  ( I actually owned one of the original
MAC's).  I've been photocopying the piece ever since.  If you can use
something like this, I'll be happy to type the thing into a word
document and send it along.
 
I'm looking forward to seeing your book.
 
Emily Golson
University of Northern Colorado
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Rich Haswell wrote:
 
>This I know is true.  On the afternoon of the fifth and last day of my
>writtens (8 hours a day), one of the examinees in the room with me
>started shouting that his leg was paralyzed.  Indeed, he was holding it
>out like the jib boom on a ship.  The other three of us all told him to
>shut up, and kept on writing furiously.  Eventually he too went back to
>writing, his leg sticking out into the aisle.  We all passed.
 
OK, OK.  I can't resist adding this not entirely apocryphal story from
Arizona State University's comprehensive exam portfolio.  This story was
circulating before I entered the Ph.D. program in 1986 and took place in
the days when groups still wrote simultaneously.  (By the time I did mine,
ASU had progressed to allowing students to do their written exams on
computers, so we all ended up in stuffy little rooms, alone.)
 
As the story was told to me, doctoral examinees were gathered around tables
in the Language and Literature Building, an architectural feature of which
is rows of narrow, high windows that preclude seeing through but still
allow for desert breezes to cool the space.  Over the windows is a wide
overhang, under which flocks of pigeons gather, nest, fight, mate, raise
offspring, etc.  Apparently, during the exams, several of the birds engaged
in one or more of these activities to an extent that the test takers were
driven to distraction.  One Quinton Myer is said to have gotten up from his
blue book, walked to the window, grabbed the offending bird, twisted its
neck, dropped it to the ground below, walked back to his table, and resumed
writing, to the grateful, but astonished, appreciation of his fellow test
takers.
 
Marty Townsend
=========================================================================
Date:         Fri, 5 Mar 1999 13:44:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: doctoral exam nightmares
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
 
I don't know about Quin Myer's Ozzyesque behavior, but I can attest to the
bio-architectural feature to which Marty refers--pigeons *do* nest, breed,
feed thier young, and even fall to their deaths in and around the windows of
the Language and Literatures building. I used to be kind of freaked out by
it, but, well, I'm still kind of freaked out by it.
 
bonnie kyburz
lecturer, comp/rhet
asu
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Rich Haswell wrote:
 
>This I know is true.  On the afternoon of the fifth and last day of my
>writtens (8 hours a day), one of the examinees in the room with me
>started shouting that his leg was paralyzed.  Indeed, he was holding it
>out like the jib boom on a ship.  The other three of us all told him to
>shut up, and kept on writing furiously.  Eventually he too went back to
>writing, his leg sticking out into the aisle.  We all passed.
 
OK, OK.  I can't resist adding this not entirely apocryphal story from
Arizona State University's comprehensive exam portfolio.  This story was
circulating before I entered the Ph.D. program in 1986 and took place in
the days when groups still wrote simultaneously.  (By the time I did mine,
ASU had progressed to allowing students to do their written exams on
computers, so we all ended up in stuffy little rooms, alone.)
 
As the story was told to me, doctoral examinees were gathered around tables
in the Language and Literature Building, an architectural feature of which
is rows of narrow, high windows that preclude seeing through but still
allow for desert breezes to cool the space.  Over the windows is a wide
overhang, under which flocks of pigeons gather, nest, fight, mate, raise
offspring, etc.  Apparently, during the exams, several of the birds engaged
in one or more of these activities to an extent that the test takers were
driven to distraction.  One Quinton Myer is said to have gotten up from his
blue book, walked to the window, grabbed the offending bird, twisted its
neck, dropped it to the ground below, walked back to his table, and resumed
writing, to the grateful, but astonished, appreciation of his fellow test
takers.
 
Marty Townsend
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I'm speaking from the "done" side of comps, so I'm sure that colors my
view of them.  Still, I would much rather have done them at one sitting
(actually three days in a row) than have orals or a take-home.  To me,
putting the material together was the useful part, and I think I would
have worried much more about the "product" with a take home or with orals.
 
Still, during the writing, I actually started to have fun.  Really, it was
just writing about stuff I cared about anyway, even though I knew that I could
never actually accomplish anything in the writing except to show the bosses
that I had done the studying and that behind my ears were clean.  I took coffee
and water, and I got up all the time and left the room and wandered around and
just took it for what it (the test, not the studying) was--a hoop.  Hoops suck,
yes; but the extemoraneous writing part (which it wasn't really--I pretty much
knew exactly what to expect) had to be better than a take home or orals (talk
about an oppressive form of examination--an inquisition, really).  I think the
humanity becomes possible in programs like the one I came through, which
allows the students to work with the profs to individually design goals,
content, and questions for the test, which can make it more about coordination
and synthesis.  Mine are long since done, though, so this could be nostalgia :-)
 
+++++++++++++++++++++++
 
  Joe Hardin
Univ. of S. Florida
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Hi, folks. I need some help figuring out whether any campuses have integrated
writing and speaking centers--places that do the work of writing centers but
also provide support for oral communication or speaking-across-the-curriculum
programs. And, even more specifically, are there any centers in which there's
collaboration between writing-program faculty and communications faculty?
Thanks in advance for your help.
 
Chris Anson
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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This is a multi-part message in MIME format.
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For our Comprehensives, students are required to take 3 areas: rhetoric
and composition (broad coverage), area of concentration in rhet/comp more
narrowly focused, and an area of concentration in related discipline or
area of cross-disciplinary study.  Students work up their own reading
lists (they of course draw from courses they've taken in the program), and
they compose a carefully articulated contextual paragraph to introduce
each reading list where they describe the focus and principles of
selection for that list. Most importantly, at the end of the
contextualization, students pose a number of questions that come from the
focus and principles--very carefully posed.  Students of course work with
their committee chairs on these lists.  Questions for the written posed by
committee members are generated FROM the very important questions that
students ask on each of the three parts.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Colleagues,
 
I realize this is late in the year for applications to graduate school, but I
have news of two fellowships that may be of interest to students who wish to
study in the area of computers and writing.
 
The fellowships offer full support for new MA students, and include a 10-hour
per week commitment to work related to computers and writing (e.g., managing
our computer labs, completing projects for the research center). The value of
each fellowship is roughly $20,000, and includes more than $17,000 in stipend.
Two fellowships are available.
 
These fellowships have been awarded by our University to support work in the
research center that I direct, the Colorado State University Center for
Research on Writing and Communication Technologies, and to attract students to
our department's English MA in Communication Development (CD). The CD program
draws on work in linguistics, literary and cultural studies, and composition
and rhetoric, and has a general focus on the production of texts. Faculty
affiliated with the program include Kate Kiefer, Nick Carbone, Donna LeCourt,
Sarah Rilling, and me.
 
If you have students who might be interested in the program, please contact our
 graduate program administrative assistant at 970 491 2403 or at
rshank@vines.colostate.edu.
 
Thanks,
 
Mike Palmquist
Colorado State University
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Chris,
 
You probably already know this-- but the University of Iowa's Rhetoric
Dept. has had one of these centers for a good many years.
 
--Brad Peters, Cal State Northridge
 
 
Chris M. Anson wrote:
>
> Hi, folks. I need some help figuring out whether any campuses have integrated
> writing and speaking centers--places that do the work of writing centers but
> also provide support for oral communication or speaking-across-the-curriculum
> programs.
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I was Theresa's grad student five years ago and went through the process
she mentions below.  I had a very fine time.  Now, admittedly, I seem to
suffer from the opposite of test anxiety.  I welcomed the chance to read
and write in the ways that prelim/comp tests provide.  It was a step
forward from the kinds of reading and writing you do in grad classes, and
(for me at least) a crucial segway into diss reading and writing.
 
As Theresa describes, I wrote my own three reading lists in consultation
with my committee (is it still five people, Theresa?) and a couple of
other faculty members not on the committee (a few not even on the
rhet/comp faculty).  I got great suggestions about what to read, but was
definitely allowed to exercise control over the focus of the lists.  I was
also invited to submit questions I would like to be asked.  The questions
that my committee members eventually wrote showed that they had taken my
lists (and some of my suggestions for questions) seriously.  I then took
three tests, one on each list.  Each test was four hours long and they
were spaced out over about 7 or 8 days, as I remember it.  In each test I
was given a half dozen questions and asked to write on two.  I remember
those hours as a weirdly pleasant time--I was bursting with the reading
I'd been doing for 4-5 months and eager to talk about the topics I had
defined myself.  Maybe a week after the last test, there was a 3-hour oral
defense, which was also fine, though of course I was shaking like a leaf
the whole time.  The crucial element in all this was the committee:  five
very kind, very well-meaning, very hard-working people who did a lot of
work to make the whole thing serve me well.  Their efforts mitigated what
some people would consider the more brutal aspects of the process:  12
hours of writing, 3 hours of talking, the feeling that your whole future
hangs in the balance, etc.
 
I believe in the "milestone" of the prelims/comps as an important part of
professional development, if it's done right.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Fri, 5 Mar 1999, Theresa Enos wrote:
 
> For our Comprehensives, students are required to take 3 areas: rhetoric
> and composition (broad coverage), area of concentration in rhet/comp more
> narrowly focused, and an area of concentration in related discipline or
> area of cross-disciplinary study.  Students work up their own reading
> lists (they of course draw from courses they've taken in the program), and
> they compose a carefully articulated contextual paragraph to introduce
> each reading list where they describe the focus and principles of
> selection for that list. Most importantly, at the end of the
> contextualization, students pose a number of questions that come from the
> focus and principles--very carefully posed.  Students of course work with
> their committee chairs on these lists.  Questions for the written posed by
> committee members are generated FROM the very important questions that
> students ask on each of the three parts.
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
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The best resource for type theory in composition is Thomas C. Thompson,
ed., Most Excellent Differences: Essays on Using Type Theory in the
Composition Classroom, Gainesville, FL: Center for the Applications of
Psychological Type, 1996.  --Ed White
 
On Fri, 5 Mar 1999, David E. Schwalm wrote:
 
> Is the Mental Measurements Yearbook still a good source for evaluation of
> stuff like the Meyers-Briggs?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Thanks so much to all of you who have provided valuable sources for my
graduate student. She is not only grateful, and overwhelmed with the
material, but she now understands the power of online communities such as
this one.
 
Thanks,
 
Cynthia Haynes
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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From what our European friends tell me, our oral exams are a polite picnic
next to those on the continent.  You are usually, I'm told, at the mercy
of one professor, and the environment is often really hostile. A former
exchange student of ours swore to me that one of his friends was doing so
badly that the professor cut short the exam and told him he was as dumb as
a horse and he should go have lunch in the stable. Thank your very much,
the student was supposed to have replied, but I'm otherwise engaged and
cannot join you for lunch today.  --Ed White
 
On Fri, 5 Mar 1999, Richard Haswell wrote:
 
> Maybe the next volume of Comp Tales will be called Comps Tales!  A story
> going around the department when I was studying for comps went like
> this.  A couple of students, very diffidant, wander into the chair's
> office and say they think that their freshman writing teacher is talking
> to the class in some foreign tongue, though they aren't sure.  How long
> has this been going on?  Well, maybe two or three weeks.  The rest of
> the class also thinks he is speaking in a foreign language.  It turns
> out the teaching assistant has been lecturing to them in German, though
> he only knows the language to the extent that he was able to pass the
> GRE reading exam in it.  Now he is preparing for his Ph.D. writtens.  He
> is surprised to learn he has been lecturing in German.  The chair takes
> him out of the classroom until he is done with his exams, after which he
> seems to be OK.  The students still can't understand him but at least he
> is lecturing in English.
>
> This I know is true.  On the afternoon of the fifth and last day of my
> writtens (8 hours a day), one of the examinees in the room with me
> started shouting that his leg was paralyzed.  Indeed, he was holding it
> out like the jib boom on a ship.  The other three of us all told him to
> shut up, and kept on writing furiously.  Eventually he too went back to
> writing, his leg sticking out into the aisle.  We all passed.
>
> Rich Haswell
>
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This discussion is kind of fun, but it has a dark underside. What lurks is a
sense of how much of what we do seems to be mean-spirited, driven by
convention rather than purpose, exclusive rather than inclusive, negative
rather than positive motivation. As students, we had to find something of
value in it to justify our having gone through these process successfully. As
faculty, we do not have to continue the tradition. Right now, our campus--once
an air force base--is in a shambles as a result of a major renovation. We are
turning what was once the GATE of a military base into the ENTRYWAY of a
college campus. This in becoming, in my mind, a highly symbolic act. Highly
symbolic.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Dave:
 
I think that your point on the symbolic exchange value encoded in the
reorientation of a military GATEWAY into an eduational ENTRYWAY marks an
important milestone.  We can define this milestone as the transformation
that must occur, if in fits and starts, from the
medieval model of the academy premised on the pyramid hierarchy with
each step up the hierarchy requiring an anthropological rite of passage
with those on the next step as gatekeepers of priviledge, to a more
inclusive model based on the enabling of access to knoweldge-making and
knowledge-formation, with access defined by merit rather than class
priviledge: which is largely how it is defined, especially in English
Departments, or was until the MLA turned into the cultural joke that it
is.
 
The funny thing is that the corporation has already begun reworking
itself as a cognitive system (for that's really what David is hinting at),
and the military has already begun reworking itself as a cognitive system
(see for example Edwin Hutchin's work funded in part by the DOD, and such
distributed cogntive theories as TQM and QS9000.
 
Academicians tend to laugh at these other institutions from the rarefied
perspective of the academic pyramid (perhaps with those further up more
completely contemptuous).  But necessity tends to be the mother of
invention (I am enough of a Frank Zappa fan to have actually published a
photo of him in drag next to Man Ray's photo of Rrose Selavy/Marcel
Duchamp in order to make a point in a recent article):
 
Hutchin's work on distributed models of cognition may make a warship's
nervous system less susceptible to massive catastrophic failure after an
excocet missile strike if its nodes are made massively parallel and
redundant locally throughout the ship.
 
Various "lean" and "flat" theories of corporate organization makes the
system much more responsive and adaptable to changing local AND global
economic conditions.
 
That the academy has gone this long without adaptation may be the main
reason why the Governor of Kentucky has cited the University of Phoenix as
its model for the university of the 21st Century.
 
He's right.  Its a disaster for higher education, but its a decision that
has already been made all over the country largely out of default.
One hopes that the contemporary equivalent of the medieval monastery
(though to be called something other than medieval) in the dark ages will
be modeled on institutions with symbolism like Dave Schwalm's.
 
mer (who has more than his share of stories of the often
hilarious as well as vicious underside of the
academy, including exams at UM Ann Arbor)
 
On Sat, 6 Mar 1999, David E. Schwalm wrote:
 
> This discussion is kind of fun, but it has a dark underside. What lurks is a
> sense of how much of what we do seems to be mean-spirited, driven by
> convention rather than purpose, exclusive rather than inclusive, negative
> rather than positive motivation. As students, we had to find something of
> value in it to justify our having gone through these process successfully. As
> faculty, we do not have to continue the tradition. Right now, our campus--once
> an air force base--is in a shambles as a result of a major renovation. We are
> turning what was once the GATE of a military base into the ENTRYWAY of a
> college campus. This in becoming, in my mind, a highly symbolic act. Highly
> symbolic.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
Martin E. Rosenberg
mrosenbe@kettering.edu
emazurmrosen@earthlink.net
Assistant Professor of Communication
Business and Industrial Management Dept.
Kettering University
1700 W. Third Ave  Flint, MI 48504-4898
810-762-7968 (O) 810-606-0044 (H)
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Chris,
 
Funny you should mention this.  We've been discussing the relationship
between writing/speaking courses here lately.  The discussion began
during a conversation about how rhetoric is taught  in the
communications department and how it is used in comp class and is
beginning to snowball.
Because gen ed comp instructors and speech instructors share the same
students during roughly the same time, some of us are recognizing the
possibility of a cross-curricular dialogue.  But it will be a slow
process due to traditional boundaries and old guard holdouts. One
direction our writing committee would like to invsetigate would be a
university "learning resource center" (or something of like title) that
would work like a writing center but would address communication skills
across-the-board.  The main idea here is a faculty-centered
cross-curricular dialogue that would help students to see relationships
and to tie together the loose ends of what are seen generally as
specialty classes.   I'd like to hear more on this topic and share in
the discourse.
 
Dennis Ciesielski
U of Wisconsin-Platteville
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David says:
This discussion is kind of fun, but it has a dark underside. What lurks is a
sense of how much of what we do seems to be mean-spirited, driven by
convention rather than purpose, exclusive rather than inclusive, negative
rather than positive motivation. As students, we had to find something of
value in it to justify our having gone through these process successfully. As
faculty, we do not have to continue the tradition.
 
But we do have to consider that having gone through the system successfully, we
_might_ have in subtle (or not so subtle) ways become persuaded to believe in it
as, well, not driven by convention, not exclusive--that maybe by our having
passed through it, we have learned how to think critically (meaning of course
that those who haven't passed through it probably don't think critically, or
certainly not as critically as we do).
Irv
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This is a multi-part message in MIME format.
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SIGN OFF WPA-L
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<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>SIGN OFF =
WPA-L</FONT></DIV></BODY></HTML>
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I hope those who reply to Chris Anson's request will do so over the list
serv rather than privately, because I also am very interested in knowing
more about this kind of collaboration, and I think others might be as well.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Chris M. Anson [SMTP:anson@MAROON.TC.UMN.EDU]
> Sent: Friday, March 05, 1999 5:51 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Integrated Writing/Speaking Centers
>
> Hi, folks. I need some help figuring out whether any campuses have
> integrated
> writing and speaking centers--places that do the work of writing centers
> but
> also provide support for oral communication or
> speaking-across-the-curriculum
> programs. And, even more specifically, are there any centers in which
> there's
> collaboration between writing-program faculty and communications faculty?
> Thanks in advance for your help.
>
> Chris Anson
>
>
>
>
>
>
>
>
>
>
>
> Chris M. Anson
> Professor of English
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846  Fax: (612) 626-2294
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The major difference between European oral exams (the Viva) and the American
oral defense of the dissertation is that in the US, most of the negotiating,
refining, and talking about the dissertation has already occurred, except
with the external examiner, prior to the oral. In Europe (or at least in
England, where I did mine), the examining committee is composed of three
members, and external examiner, and internal examiner with whom the
candidate has not worked directly, and the candidate's tutor (or tutorial
committee chair). The two examiners cast the votes; the tutor is there to
observe, and to support where support might be needed. There is no ABD. The
candiate passes or fails on the thesis (thesis and dissertation are reversed
in their usage across the pond -- MA dissertation and doctoral thesis over
there). Jimmy Britton (who was my external examiner) was known for his very
gentlemanly greeting (when he approved of the thesis) of shaking the
candidate's hand and saying, "Good day. We have all agreed to award you the
Ph.D. Now let's sit down for a the next few hours and talk about the work
you've been doing." It took away a lot of the pressure.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Edward White [SMTP:ewhite@CSUSB.EDU]
> Sent: Saturday, March 06, 1999 2:47 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: doctoral exam nightmares
>
> From what our European friends tell me, our oral exams are a polite picnic
> next to those on the continent.  You are usually, I'm told, at the mercy
> of one professor, and the environment is often really hostile. A former
> exchange student of ours swore to me that one of his friends was doing so
> badly that the professor cut short the exam and told him he was as dumb as
> a horse and he should go have lunch in the stable. Thank your very much,
> the student was supposed to have replied, but I'm otherwise engaged and
> cannot join you for lunch today.  --Ed White
>
> On Fri, 5 Mar 1999, Richard Haswell wrote:
>
> > Maybe the next volume of Comp Tales will be called Comps Tales!  A story
> > going around the department when I was studying for comps went like
> > this.  A couple of students, very diffidant, wander into the chair's
> > office and say they think that their freshman writing teacher is talking
> > to the class in some foreign tongue, though they aren't sure.  How long
> > has this been going on?  Well, maybe two or three weeks.  The rest of
> > the class also thinks he is speaking in a foreign language.  It turns
> > out the teaching assistant has been lecturing to them in German, though
> > he only knows the language to the extent that he was able to pass the
> > GRE reading exam in it.  Now he is preparing for his Ph.D. writtens.  He
> > is surprised to learn he has been lecturing in German.  The chair takes
> > him out of the classroom until he is done with his exams, after which he
> > seems to be OK.  The students still can't understand him but at least he
> > is lecturing in English.
> >
> > This I know is true.  On the afternoon of the fifth and last day of my
> > writtens (8 hours a day), one of the examinees in the room with me
> > started shouting that his leg was paralyzed.  Indeed, he was holding it
> > out like the jib boom on a ship.  The other three of us all told him to
> > shut up, and kept on writing furiously.  Eventually he too went back to
> > writing, his leg sticking out into the aisle.  We all passed.
> >
> > Rich Haswell
> >
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Christine Cozzens is director of the Center for Writing and Speaking at
Agnes Scott College in Atlanta.  I'm sure she has some interesting things to
say about integrating writing and speaking skill centers.  Her e-mail is:
ccozzens@agnesscott.edu.
 
 
---------------------
Marcy Trianosky                         Hollins University
Director, The Writing Center            P. O. Box 9526
Phone:  (540) 362-6576                  Roanoke, VA  24020
FAX:    (540) 362-6642
e-mail: MTRIANOSKY@HOLLINS.EDU
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Let me play devil's advocate for a minute here, because I see a huge tacit
element of Rousseauistic romanticism in parts of this discussion.  No one I
know would defend the old agonistic exam structures during which the
candidate's committee would determinedly attempt to confute and destroy his
theses.  (Note that candidates were expected to *have* theses that they
would defend against all attacks.  Knowledge was accumulated for the
purpose of defending theses, not for any general sake.  In the ultimate
form of these exams, called "the great act," the candidate would offer to
appear in a public place, stand, and defend his theses against *anyone* who
wished to challenge him.)
 
But may we not be in danger of going too far in the other direction if we
assume that any academic structure that provokes anxiety is cruel?  If we
truly believe that we have a field of study, are we not then obliged to
define, if not its limits, then at least its landmarks?  And, assuming that
a field consists of matters agreed upon as important by the members of the
field, are we not then obligated to create structures that will allow us as
members to certify whether a candidate knows or does not know those
matters?  This is not necessarily hierarchical, though every community
tends to build hierarchies to support examinations.  What it really is, I
guess, is social construction in action in a particularly obvious way.
 
Of course people will feel less anxious if they know they will be examined
on a list that they themselves created.  But if candidates are allowed to
define the field for themselves in exams, on the basis of their two or
three years of coursework, is that not an abrogation of our responsibility
to define it for them on the basis of our decades of knowledge and
experience?  If "what I'm interested in" becames the definition of a field,
can we not expect that breadth of knowledge will suffer?  And if "what I'm
comfortable with" becomes the criterion for exam structures, will it be
surprising that we produce doctorates that can warrant no breadth of
knowledge at all?
 
Old argumentum, but apposite:  Would you want to be on the operating table
and suddenly be told that your surgeon had taken courses only in what she
was already interested in, had taken exams she wrote herself in an exam
structure whose criterion was candidate comfort, had done rotations only in
podiatry and sports medicine?  Here comes the potassium. . . .good luck. . . .
 
Now maybe I'm just reflecting the horrid psychic damage inflicted on me by
my own unhumanistic exam experiences.  I did fail my masters exam first
time through, and it inflicted a deep narcissistic wound on me.  But I
talked to the examiners, went back to my reading, enlarged it, and passed.
I did sweat a huge drop prepping for my generals, but I still use the notes
I took then to prep for teaching now.  I never perceived my exam structures
as mean-spirited.  When your community--freely joined, by the way--has
taken the trouble to try to list what shared knowledge defines it as a
community, and you are asked to accept and then to internalize that list as
a sign of your wish to join that community, there may be some anxiety.  But
without it, all we are is a voluntary reading group with some tenuously
shared interests.
 
Yes, it's a gateway, not an entryway.  Yes, exams are exclusive, at least
potentially.  (We've all known those heartbreaking failures.)  Yes, exam
hierarchies can dry up into meaningless exercises in egotism or favoritism.
 I'm not defending arbitrary cruelty or arbitrary criteria for passage.
But human community is human community, and very few communities have ever
really been about "walk right in, sit right down."  I may no longer have to
show a pass at the milbase gateway, but just because there's no guard shack
doesn't mean there are no entrance criteria.  Try pitching a tent or even
selling hot dogs from a cart at ASU's entryway and the criteria will be
made known to you.  Try telling the hiring committee at your MLA interview
that you wouldn't want to teach their research methods course because you
were never very interested in research methods and didn't study them.  The
criteria will be made known to you.
 
Bob Connors
 
At 02:57 PM 3/6/99 -0700, you wrote:
>This discussion is kind of fun, but it has a dark underside. What lurks is a
>sense of how much of what we do seems to be mean-spirited, driven by
>convention rather than purpose, exclusive rather than inclusive, negative
>rather than positive motivation. As students, we had to find something of
>value in it to justify our having gone through these process successfully. As
>faculty, we do not have to continue the tradition. Right now, our
campus--once
>an air force base--is in a shambles as a result of a major renovation. We are
>turning what was once the GATE of a military base into the ENTRYWAY of a
>college campus. This in becoming, in my mind, a highly symbolic act. Highly
>symbolic.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Dennis,
 
At CSUMB, which began with a vision of interdisciplinary studies, there
are no writing or speech communications courses.  Instead, students take
two courses which integrate writing, reading, speaking, listening, and
critical thinking.  The first course is introductory, the second builds on
the first, and introduces more theoretically "invitational rhetoric"
(influenced by the Ohio State Program, as our founder for this was Josina
Makau, formerly of Ohio State).  Invitational rhetoric provides students
with effective strategies for working with the issues of cultural
diversity, which our entire curriculum emphasizes.  Interestingly, as
these courses are not claimed by any specific discipline, they can be
offered within different programs.  We currently have several versions in
the Earth Systems Science and Policy Institute, for example, which use
thematic readings such as fisheries, or science and ethics, and there are
several new versions being developed in the social sciences and
international management.  Because we lack common training in composition
or speech, and because we are developing new emphases--such as empathic
listening--we come together in a "learning community" twice a month to
define outcomes (CSUMB is outcomes based), develop standards/criteria, and
discuss pedagogy.  Of course we struggle with all the usual questions that
arise in the teaching of these skills, but the conversation is fresh, in
part because of the interdisciplinary nature of the course.  We have no
experts, but we do have many talented teachers exchanging ideas and
understanding from their varied backgrounds.
 
Susan Wyche, Director
CSU Monterey Bay
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SIGN OFF WPA-L
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Bob, I don't think that there is anything about constructing humane
examination processes that preclude intellectual rigor or breadth and depth of
knowledge. What I think most people have been proposing is that we create
examination processes that are purposeful, that promote learning, reduce
unproductive anxiety, and concentrate on success rather than failure. The fact
that my spouse's comps are untimed takehomes organized around known questions
doesn't mean she doesn't have to know as much as she would with timed mystery
questions on ambiguously bounded knowledge bases. It does mean that her
preparation for the exam is structured more like a research progam--problem
oriented and issue oriented--than like a wander through the wilderness.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Susan,
 
Your program intrigues me.  The cross-disciplinary concern for critical
thinking and invitational rhetoric is realy refreshing inasmuch your
institution seems to have realized that WAC (or in my own terminology
TAC-Thinking across the Curiculum) related pedagogy is a faculty-based concern
and thus requires honest and productive dialogue.  I like your "no experts"
consensus driven pedagogy too.  All of us are experts in our own specialized
areas, thus the time has come to be expets within the collective as well.  I
think I speak for a lot of us when I say that the boundaries of specialty
courses and faculty who think some else is responsible for their student's
critical thinking abilities stop learning's cross-curricular flow.  Dialogue
is still the best answer and it looks like you folks might be onto something!!
 
Cheers
 
Dennis
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It seems to me, Bob, that a good doctoral program would place primary emphasis
on education rather than examination and would try to follow educational
practices that promote knowledge.  If an educational practice like high stakes
examinations does not promote knowledge (and a mature way of learning), then it
needs to be questioned, particularly if there are more productive ways of
helping people learn about a particular field.  There might be a question here:
does research indicate that high stakes exams are not particularly pedagogically
effective?  Or that they might even be counterproductive?
 
Of course, you might just be talking about "examining" our candidates?  The
analogy of a course seems useful.  Do we really have to give final exams in
courses (or even midterms), particularly when we have only 20 or so students in
the course (assuming there are alternative ways of evaluating)?  The fellow
(O'Donnell?) who wrote Avatars of the Word said this: if you have to give a
final exam to find our how your students are doing, you haven't been teaching
very well.
 
 
 
*******************************************************************************************************
 
Irvin Peckham                                                "Who you gonna
believe--me or your lying eyes?"
Graduate Program Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email
change*****************************************************************
irvin_peckham@unomaha.edu
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Irvin Peckham wrote:
 
> It seems to me, Bob, that a good doctoral program would place primary emphasis
> on education rather than examination and would try to follow educational
> practices that promote knowledge.  If an educational practice like high stakes
> examinations does not promote knowledge (and a mature way of learning), then it
> needs to be questioned, particularly if there are more productive ways of
> helping people learn about a particular field.  There might be a question here:
> does research indicate that high stakes exams are not particularly pedagogically
> effective?  Or that they might even be counterproductive?
>
> Of course, you might just be talking about "examining" our candidates?  The
> analogy of a course seems useful.  Do we really have to give final exams in
> courses (or even midterms), particularly when we have only 20 or so students in
> the course (assuming there are alternative ways of evaluating)?  The fellow
> (O'Donnell?) who wrote Avatars of the Word said this: if you have to give a
> final exam to find our how your students are doing, you haven't been teaching
> very well.
 
Oh, yes.  I agree absolutely.  In fact, my orals followed an extensive written comprehensive.  I had to
take five six-hour examinations (general literature, American Literature, genre, three major authors,
criticism) that were essentially take-home in that I operated on the honor system as to when and where I
took them. After that, my oral examination was essentially a non-confrontational discussion of my
dissertation with my committee.  This, it seemed to me, was far more humane than the horror stories I had
heard about what went on at, say, USC, where the oral was open to anyone who chose to attend and was aimed
at pushing the examinee to the limit of his or her knowledge and beyond and seemed to be more an exercise
in sadism.
 
Believing that if I need to give a final, I haven't been doing my job, and also believing (even more
crucially to me) that there are too many variables affecting the administration of the final examination in
a particular place and at a particular time, while being required by the university to give a final exam, I
finally settled on a take-home open-book, open scholarship exam.  The students receive their questions a
week before the due date and are expected to take as long as they want to think about the question and to
do whatever research in the primary texts and secondary texts that they want to do.  They are limited to
three hours of writing.  However, they may divide that three hours up any way they choose, say writing for
an hour and taking a break to think some more.
 
I've found the answers more interesting because I can frame the questions so as to allow the student to
work from his/her interests and because the student can work without a good deal of the anxiety the
traditional exam structure creates.  Generally, I get thoughtful responses that show the students have
learned a bit more about the subject.
 
I will say that I have successfully campaigned to get the final examination requirement lifted from writing
courses. If we're teaching composition, what's the point of a final?
 
David Kann
Cal Poly, San Luis Obispo
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************************************************************************
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                       Wednesday, March 10, 7-8pm CST
 
              "Distance Education, Diversity, and Visibility"
 
                    Hosted this week by Cynthia Haynes
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000
                                   or
                   telnet to: lingua.utdallas.edu 8888
*************************************************************************
 
This week's meeting will be focused on two of the four principles
suggested by James Inman several weeks ago that we did't get to:
 
**Distance education pedagogies should include attention to critical
thinking, ideally in challenging students to confront important issues in
their learning.
 
**Distance education offers us an important new site for considering
diversity and multiculturalism, and these emphases should be included in
the design of pedagogies.
 
As C-FEST winds down (we have two more meetings before the conference in
Atlanta), we're especially keen on focusing on the "visibility" in DL
issue. Thus, the focus on diversity and multiculturalism should take
precedent in our discussions. To this end, let me also announce that the
last meeting on Monday, March 15, will be facilitated by Harold Knight,
Walt Turner, and Keith Dorwick, and will focus on their project called
"QueerMOOnity," a new academic community of teachers and students that
will meet at Lingua MOO in the Safespace room for various events and
discussions. Their first discussion, for example, will center on the
problem of gay teen suicide, and the meeting time will be announced soon.
 
We have collected many of the key ideas and suggestions for this C-FEST
series on a board in the C-FEST room called DL-Questions.
 
BACKGROUND:
In the past three years, C-FEST has set a precedent for pre-CCCC
discussions related to the "state of the profession," job market,
conference presentation formats, conference ethics, impact of technology
on conferences (and teaching and research), and other issues of
"delivery." The theme of the 1999 CCCC calls us to demonstrate
"visibility," and Chair Keith Gilyard calls us to "see" our students in
new ways, and to "reaffirm that for which [we] stand as well as name
explicitly that for which [we] do not stand and why." Over the next six
weeks, we would like to open a forum on "distance education" in order to
reaffirm our positions as advocates for distance learning, but a distance
learning that is faculty and student-oriented.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
 
Wed -- 3/10 -- 7pm CST - Cynthia Haynes
Mon -- 3/15 -- 7pm CST - Keith Dorwick, Harold Knight, and Walt Turner
 
As you can see, we chose alternating nights of the week. Hopefully, this
will enable as many as possible to attend at least once. If you cannot
attend, the logs of each session will be available in the C-FEST Forum
room at Lingua and on our website.
 
2/10 log : http://lingua.utdallas.edu:7000/4759
2/16 log : http://lingua.utdallas.edu:7000/3786
2/24 log : http://lingua.utdallas.edu:7000/4527
3/4  log : http://lingua.utdallas.edu:7000/4234
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via the latest
versions of Netscape or Internet Explorer. Go to this URL location:
http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu 8888.
2.  Log on as a guest if you do not have a character at Lingua. At Lingua
welcome screen simply click on login if you are using Xpress (it will
then ask for a name) or type: 'connect guest firstname' if you are using
telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to MOOs,
or click on the HELP icon if you are using the enCore Xpress client via
Netscape and use the Search feature to find 'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We will send brief notices about the next meeting each week, so please
save this for future reference.  We hope you can join us, and don't worry
if you've never MOOed, it's easy!  Log on in advance and practice
anytime.  We have help tutorials in the Help Kiosk off the main Courtyard
where you land when you log on. You are also welcome to request a
character account at Lingua MOO. Click on the Request icon if you are
using Xpress, or type @request if you are logged in via telnet.
 
See you on March 10th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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Irv, exams are useful to me at least in two ways:
1) If I think that coverage of a body of material is important in a course,
an exam can ensure that the material gets covered (not just the part
relevant to individual projects or papers).  My students tend to chuck out
of the syllabus the readings that they won't be required to use.  I was the
same way as a student:  My Shakespeare course had exams, and I read all the
plays.  My Chaucer course required only papers, and I read only 2 tales.
 
2)  Students who are not good writers are offered another medium through
which to be evaluated.  As a writing teacher, of course, I value writing
and the ability to communicate coherently in writing.  But I teach a lot of
students who are much better learners than they are writers, and exams can
help get at that learning in a way that can be documented.
 
Obviously, the extent to which I think that covering the material is
important determines whether or not I give an exam in a particular course.
On what does O'Donnell or whoever he was base his claim?
 
 
  The fellow
>(O'Donnell?) who wrote Avatars of the Word said this: if you have to give a
>final exam to find our how your students are doing, you haven't been teaching
>very well.
>
>
>
>***************************************************************************
********************
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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I usually lurk on this discussion (and enjoy immensely watching y'all
think), but I can't seem to keep quiet on this one, and as I've been
reading around these posts, I've been formulating the following slew of
questions...I'm not expecting answers, but I wonder about these issues:
 
1.  What kinds of exams exist across the country for Ph.D. students in
composition?
2.  How have those exams changed as we have become a discipline?
3.  To whom are we answering when we create the exams?
4.  What role do the literature faculty play in the exam?
5.  Does the student select the committee; does the department select
the committee?
6.  How much should we follow other department's traditions for
examination?)  (Is my job comparable to a MD? save for the obvious
disparity in salary!)
7.  What is gained and lost by having an exam at the pretty late date
(past course work)?
8.  Do graduate students have the kinds of experiences in their courses
prior to this exam that adequately prepare them for this exam?  (Do they
know how to take notes, develop questions, shape a body of knowledge in
such a way that they will use it later?)
9.  How many students are routinely failed, and how are those failures
interpreted by the department?
10.  What stories do the graduate students tell about the exam?
11.  What stories do the professors tell about the exam?
12.  How is credibility established in an exam situation? (what role
does a student's
previous performances play in the current exam?)
13.  How do we evaluate our exams and the successes of the students when
we look at gender, race, class, age etc. and find patterns of
success/failure?
14.  How do we evaluate our role in exams as examinors when we look at
our own gender, race, class, age etc. and find patterns of
success/failure amongst our faculty?
 
 
--
Angela Crow
Department of Writing and Linguistics
Georgia Southern University
http://www2.gasou.edu/facstaff/crowa
http://www2.gasou.edu/writling
 
"How tired I am of stories . . . . I begin
to long for some little language such as
lovers use, broken words, inarticulate words,
like the shuffling of feet on the pavement.
I begin to seek some design more in accordance
with those moments of humiliation and triumph
that come now and then undeniably" 238-9
Bernard in _The Waves_ by Virginia Woolf
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I'm with you, Linda, and thank you for a very sensible post. In recent
years, I have made a significant change in course final exams in
relatively small grad courses, though: I assign take-home exams, ask
students to sign a form that they have taken no more than two hours to
write, and then use the exam time for the students to present their exam
responses to the class.   --Ed White
 
On Mon, 8 Mar 1999, Linda Bergmann wrote:
 
> Irv, exams are useful to me at least in two ways:
> 1) If I think that coverage of a body of material is important in a course,
> an exam can ensure that the material gets covered (not just the part
> relevant to individual projects or papers).  My students tend to chuck out
> of the syllabus the readings that they won't be required to use.  I was the
> same way as a student:  My Shakespeare course had exams, and I read all the
> plays.  My Chaucer course required only papers, and I read only 2 tales.
>
> 2)  Students who are not good writers are offered another medium through
> which to be evaluated.  As a writing teacher, of course, I value writing
> and the ability to communicate coherently in writing.  But I teach a lot of
> students who are much better learners than they are writers, and exams can
> help get at that learning in a way that can be documented.
>
> Obviously, the extent to which I think that covering the material is
> important determines whether or not I give an exam in a particular course.
> On what does O'Donnell or whoever he was base his claim?
>
>
>   The fellow
> >(O'Donnell?) who wrote Avatars of the Word said this: if you have to give a
> >final exam to find our how your students are doing, you haven't been teaching
> >very well.
> >
> >
> >
> >***************************************************************************
> ********************
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Yes, I'd like to heard more about James J. O'Donnell's book from people
who have read it.  Is it a good one?
 
Rich
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On Fri, 5 Mar 1999, Cynthia Haynes wrote:
 
> One of my graduate students is interested in the area of personality
> indicators and composition, and we're having a hard time locating
> research.
 
 
Speaking of Myers-Briggs -- didn't the list have a discussion about this
several months (or longer) ago?  If true, could someone point me to an
approximate date so I can search the archives?
 
Thanks,
Susan Darrah
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I've just received word from our research office that the FIPSE
comprehensive program will be reopened under revised guidelines on March
19th. Here's the note from our research officer:
 
>Sender: Academic Town Hall <ACADEMY@LISTSERV.UIC.EDU>
>From: Luis Vargas <lrvargas@UIC.EDU>
>Subject:      FIPSE will run competition after Congress complains about
>              Cancellation
>To: ACADEMY@LISTSERV.UIC.EDU
>
>Greetings
>
>After members of congress and their staffs complained,  the Fund for the
>Improvement of Secondary Education (FIPSE), announced that it was backing
>off its decision to cancel its FY 1999 competitive grants competition.
>Members of congress were furious that they were receiving the blame for the
>cancellation.
>
>The comprehensive program, for which some 1700 application had already been
>receives, will be replaced by a new competition that will be announced on
>March 19, 1999.  The new competition, according to FIPSE Director Charles
>Karelis, will correspond closely to the congressional report language that
>accompanied the 1999 appropriation bill.
>
>Luis Vargas
>OVCR
>
>
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Food for thought from today's CHE
 
 Michel Chaouli, an assistant professor of German and comparative
 literature at Harvard University, ponders the purpose of
 literary studies. The pedagogical shift from a narrow literary
 canon and a belief in objective truth to a broader range of
 texts and an acceptance of subjective approaches to the truth,
 he writes, has left some literary scholars foundering in
 ambiguity and wondering whether literature can, in fact, be
 taught. By acknowledging that the notion of
 literary truth is relative and that texts cannot be analyzed
 apart from their historical contexts and from readers'
 perspectives, he says, scholars have called their own roles into
 question and admitted that "literature is not a definable object
 and its study is not a discipline." The role of literature,
 however, is not to offer answers, Mr. Chaouli writes. Rather, he
 says, it is to put "into words the areas of experience and
 knowledge whose existence we dimly suspect, but whose range and
 complexity far exceed what we dare imagine." Thus, the value of
 literary studies lies not in the pursuit of truth, but in
 teaching students the rhetorical conventions that allow writers
 to convey multiple meanings. "A good way to recognize what isunteachable
about literature would be to learn what is teachable
 -- above all, the variable conventions of rhetoric," he
 concludes. The journal's World-Wide Web address is
 http://www.the-tls.co.uk/
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Hey David,
        Thanks for this interesting (and useful) passage, but is it from
the Chronicle of Higher Ed?  When I went to the URL you list at the
bottom, I got the Times Literary Supplement.  Or is this the Chronicle
quoting the Times?  Is that you or the Chronicle referring to the Times?
        Hypertext cunundrums?
 
David Stacey
 
On Tue, 9 Mar 1999, David Schwalm wrote:
 
> Food for thought from today's CHE
>
>  Michel Chaouli, an assistant professor of German and comparative
>  literature at Harvard University, ponders the purpose of
>  literary studies. The pedagogical shift from a narrow literary
>  canon and a belief in objective truth to a broader range of
>  texts and an acceptance of subjective approaches to the truth,
>  he writes, has left some literary scholars foundering in
>  ambiguity and wondering whether literature can, in fact, be
>  taught. By acknowledging that the notion of
>  literary truth is relative and that texts cannot be analyzed
>  apart from their historical contexts and from readers'
>  perspectives, he says, scholars have called their own roles into
>  question and admitted that "literature is not a definable object
>  and its study is not a discipline." The role of literature,
>  however, is not to offer answers, Mr. Chaouli writes. Rather, he
>  says, it is to put "into words the areas of experience and
>  knowledge whose existence we dimly suspect, but whose range and
>  complexity far exceed what we dare imagine." Thus, the value of
>  literary studies lies not in the pursuit of truth, but in
>  teaching students the rhetorical conventions that allow writers
>  to convey multiple meanings. "A good way to recognize what isunteachable
> about literature would be to learn what is teachable
>  -- above all, the variable conventions of rhetoric," he
>  concludes. The journal's World-Wide Web address is
>  http://www.the-tls.co.uk/
>
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I'm not sure where the passage comes from, but I applaud its sentiments.
"literary studies," English Departments, what have you began to go wrong
late in the 19th Century when we opted to ape the sciences and ignore our
roots in the (Language) ARTS.  Stated another way -- when we turned away
from making value judgments, away from aesthetics.  For my money,
"Literature" is simply the language societies decide to keep (and that
includes oral literature), and the task of English/lit teachers is to
teach people how to make/judge what language is worth keeping.  Nomads,
therefore, are probably the best literary critics; they're certainly far
superior to academics who call themselves "critics" but eschew value
judgments.
 
Edward A. Kearns
University of Northern Colorado
 
On Tue, 9 Mar 1999, David Stacey wrote:
 
> Hey David,
>         Thanks for this interesting (and useful) passage, but is it from
> the Chronicle of Higher Ed?  When I went to the URL you list at the
> bottom, I got the Times Literary Supplement.  Or is this the Chronicle
> quoting the Times?  Is that you or the Chronicle referring to the Times?
>         Hypertext cunundrums?
>
> David Stacey
>
> On Tue, 9 Mar 1999, David Schwalm wrote:
>
> > Food for thought from today's CHE
> >
> >  Michel Chaouli, an assistant professor of German and comparative
> >  literature at Harvard University, ponders the purpose of
> >  literary studies. The pedagogical shift from a narrow literary
> >  canon and a belief in objective truth to a broader range of
> >  texts and an acceptance of subjective approaches to the truth,
> >  he writes, has left some literary scholars foundering in
> >  ambiguity and wondering whether literature can, in fact, be
> >  taught. By acknowledging that the notion of
> >  literary truth is relative and that texts cannot be analyzed
> >  apart from their historical contexts and from readers'
> >  perspectives, he says, scholars have called their own roles into
> >  question and admitted that "literature is not a definable object
> >  and its study is not a discipline." The role of literature,
> >  however, is not to offer answers, Mr. Chaouli writes. Rather, he
> >  says, it is to put "into words the areas of experience and
> >  knowledge whose existence we dimly suspect, but whose range and
> >  complexity far exceed what we dare imagine." Thus, the value of
> >  literary studies lies not in the pursuit of truth, but in
> >  teaching students the rhetorical conventions that allow writers
> >  to convey multiple meanings. "A good way to recognize what isunteachable
> > about literature would be to learn what is teachable
> >  -- above all, the variable conventions of rhetoric," he
> >  concludes. The journal's World-Wide Web address is
> >  http://www.the-tls.co.uk/
> >
>
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Interesting, indeed.
 
I am in the midst of reading of Prof. Winterowd's new book on English Depts,
where he is making a compelling case for understanding the state in which we all
now find ourselves.
 
David's post and W's book reminds me that I just read E. Said's Presidential
Column in the Spring 1999 <MLA Newsletter.> E. Said seems to be speaking of
Departments of Literature as if, as Winterowd suggests, "English" has come to
mean "Literature" (or as if "Spanish" has come to mean "Literature", but that is
another area, beyond myself).
 
Am I misreading E.Said's column?
 
If the President of the MLA defines "English Department" as "Literature
Department" so easily, what does this mean for Departments that do, and should
do, much more than "literary" study?
 
I ask these as one who does like "literature," loves it in fact, teaches it,
even.
 
I'm just confused.
 
Brad Stull
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
=========================================================================
Date:         Tue, 9 Mar 1999 09:40:30 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: The light is seen
In-Reply-To:  <Pine.A41.4.02.9903090931380.24756-100000@bentley.univnorthco.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 9 Mar 1999, Edward A Kearns wrote:
 
 Nomads,
> therefore, are probably the best literary critics; they're certainly far
> superior to academics who call themselves "critics" but eschew value
> judgments.
>
> Edward A. Kearns
> University of Northern Colorado
 
Susan Taylor responded:
 
Although our frame of reference, and in all probability, is different, we
do agree that nomads make the best literary critics.  According to
Critical Art Ensemble, authors of _The Electronic Disturbance_
(Autonomedia, 1994, 15-24, and Susan Taylor, _Electronic Outlaws_,
Dissertation, 1994, 4) "[t]he idea of 'nomadic power' is '[i]n a state of
double signification, the contemporary society of nomads becomes both a
diffuse power field without location, and a fixed sight machine appearing
as spectacle" (_The Electronic Disturbance_ 15).  CAE cites everything
from the notion of a global economy to McDonalds to surveillance by
governmental agencies to support their theory of 'nomadic power.'  To
further connect these ideas to what Ed said, if one posits departments of
literature as a "governmental agency" of sorts, and perhaps the MLA as a
"fixed site machine appearing as spectacle" then what was in the
information David quoted and what Ed encapsulated seems to come full
circle in my messy little head.  The nomad as "a diffuse power field"
appeals to me because I came to the same conclusion cited by David -- that
rhetoric is the place to begin because literary criticism is too much like
"dead capital" --  too slow and yet breeding/desiring to create a strangle
hold on what it means to control meaning.  "Fixing" what it means to
teach, what it means to read, and what it means to write seems to me a
futile effort to secure nomenclature at the short end and power in the
larger arena of university politics.
 
Oh enough.  These are some of the many reasons I left literature to move
to Comp and some of the same reasons I am choosing to leave university.
Being a sight of "diffuse power" makes me feel as dangerous as you Ed
possibly stated I was a few posts ago.  Or at least my ideas were
dangerous.  Thought I'd never hear that about my ideas again.
 
Groovy. Thanks for a great start to the day!
 
S.
 
 
>
> On Tue, 9 Mar 1999, David Stacey wrote:
>
> > Hey David,
> >         Thanks for this interesting (and useful) passage, but is it from
> > the Chronicle of Higher Ed?  When I went to the URL you list at the
> > bottom, I got the Times Literary Supplement.  Or is this the Chronicle
> > quoting the Times?  Is that you or the Chronicle referring to the Times?
> >         Hypertext cunundrums?
> >
> > David Stacey
> >
> > On Tue, 9 Mar 1999, David Schwalm wrote:
> >
> > > Food for thought from today's CHE
> > >
> > >  Michel Chaouli, an assistant professor of German and comparative
> > >  literature at Harvard University, ponders the purpose of
> > >  literary studies. The pedagogical shift from a narrow literary
> > >  canon and a belief in objective truth to a broader range of
> > >  texts and an acceptance of subjective approaches to the truth,
> > >  he writes, has left some literary scholars foundering in
> > >  ambiguity and wondering whether literature can, in fact, be
> > >  taught. By acknowledging that the notion of
> > >  literary truth is relative and that texts cannot be analyzed
> > >  apart from their historical contexts and from readers'
> > >  perspectives, he says, scholars have called their own roles into
> > >  question and admitted that "literature is not a definable object
> > >  and its study is not a discipline." The role of literature,
> > >  however, is not to offer answers, Mr. Chaouli writes. Rather, he
> > >  says, it is to put "into words the areas of experience and
> > >  knowledge whose existence we dimly suspect, but whose range and
> > >  complexity far exceed what we dare imagine." Thus, the value of
> > >  literary studies lies not in the pursuit of truth, but in
> > >  teaching students the rhetorical conventions that allow writers
> > >  to convey multiple meanings. "A good way to recognize what isunteachable
> > > about literature would be to learn what is teachable
> > >  -- above all, the variable conventions of rhetoric," he
> > >  concludes. The journal's World-Wide Web address is
> > >  http://www.the-tls.co.uk/
> > >
> >
>
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My wife is our Director of Career Services, and our university recently got
a license to a major career information internet site called "Bridges."
Upon looking up "English professor," we found an entry that described the
job as teaching literature.  It was also described as being both rewarding
and hard work--but nary a mention of teaching writing.
 
The site included a place for responses, so Sharon--ever sensitive to
slights of my role as a comp person--wrote to complain.  She got an answer
the next day acknowledging that she made a good point, and the entry on
English Professor was due to be updated soon, so perhaps the person in
charge would/will add the teaching of writing.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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David:
 
   Thanks for circulating this interesting passage from the Chronicle's
on-line text (see below).  I am struck by an apparent contradiction toward
its close, where Professor Chaouli says that literature can articulate
things otherwise beyond language but then concludes that the study of
literature is essentially a study of literature's capacity to create
multiple meanings.  Saying that literary worlds have to do with a range and
variety of "experience and knowledge whose existence we dimly suspect" is
not quite the same as saying that the pedagogy of teaching literature should
be satisfied with teaching the varieties of rhetorical techniques that
authors use.
   There seems to be an error here, at least in the assumption that pedagogy
should define the practical import of the subject being taught.  Why should
the complexity of literary worlds be reduced to the doctrine that only a
complexity of literary/rhetorical methods is worth teaching?  Although I
find some of Chaouli's ideas valuable as separate asssertions, I see in this
kind of reasoning an unfortunate, unnecessary limiting of the potentiality
of literary study for the teaching of writing, rhetoric, and literature.
 
 
John Briggs
Department of English
UC Riverside
Riverside, CA  92521
 
 
 
 
 
quotationAt 08:37 AM 3/9/99 -0700, you wrote:
>Food for thought from today's CHE
>
> Michel Chaouli, an assistant professor of German and comparative
> literature at Harvard University, ponders the purpose of
> literary studies. The pedagogical shift from a narrow literary
> canon and a belief in objective truth to a broader range of
> texts and an acceptance of subjective approaches to the truth,
> he writes, has left some literary scholars foundering in
> ambiguity and wondering whether literature can, in fact, be
> taught. By acknowledging that the notion of
> literary truth is relative and that texts cannot be analyzed
> apart from their historical contexts and from readers'
> perspectives, he says, scholars have called their own roles into
> question and admitted that "literature is not a definable object
> and its study is not a discipline." The role of literature,
> however, is not to offer answers, Mr. Chaouli writes. Rather, he
> says, it is to put "into words the areas of experience and
> knowledge whose existence we dimly suspect, but whose range and
> complexity far exceed what we dare imagine." Thus, the value of
> literary studies lies not in the pursuit of truth, but in
> teaching students the rhetorical conventions that allow writers
> to convey multiple meanings. "A good way to recognize what isunteachable
>about literature would be to learn what is teachable
> -- above all, the variable conventions of rhetoric," he
> concludes. The journal's World-Wide Web address is
> http://www.the-tls.co.uk/
>
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I find myself disagreeing with Edward Kearns' sense of English's history.
If English's roots in the language arts began to rot in the late 19th
century, then they weren't very deep ones, for the study of literature as
literature in English departments didn't really get going in America until
about that time.  The story of Harvard and Yale and Johns Hopkins has been
pretty well told.  I'm willing to go earlier than the 1870's, but the
aesthetic study of literature might be seen as a product mainly of late
18th century interests in "taste," especially as encapsulated by Hugh Blair
and as brought into full flower by Matthew Arnold.
 
Doug Hesse
 
At 9:37 AM -0700 3/9/99, Edward A Kearns wrote:
>I'm not sure where the passage comes from, but I applaud its sentiments.
>"literary studies," English Departments, what have you began to go wrong
>late in the 19th Century when we opted to ape the sciences and ignore our
>roots in the (Language) ARTS.  Stated another way -- when we turned away
>from making value judgments, away from aesthetics.  For my money,
>"Literature" is simply the language societies decide to keep (and that
>includes oral literature), and the task of English/lit teachers is to
>teach people how to make/judge what language is worth keeping.  Nomads,
>therefore, are probably the best literary critics; they're certainly far
>superior to academics who call themselves "critics" but eschew value
>judgments.
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Date:         Tue, 9 Mar 1999 15:11:13 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     SoVerNet Verification (on garnet.sover.net)
              academic.landmarkcollege.org from academic.landmarkcollege.org
              [207.136.208.133] 207.136.208.133 Tue, 9 Mar 1999 15:19:01 -0500
              (EST)
From:         Sara Glennon <SGLENNON@LANDMARKCOLLEGE.ORG>
Organization: Landmark College
Subject:      Re: Myers-Briggs research query
X-To:         wcenter@ttacs6.ttu.edu
X-cc:         Multiple recipients of list <acw-l@ttacs6.ttu.edu>,
              wcenter@ttacs6.ttu.edu
 
I saved a few messages from the last Myers-Briggs discussion on Jan.
27-28, 1999.
 
Sara
 
 
 
Date:          Mon, 8 Mar 1999 15:44:15 -0500 (EST)
From:          Susan Darrah <darrahs@storm.bucks.edu>
To:            acw-l@ttacs6.ttu.edu
Cc:            Multiple recipients of list <acw-l@ttacs6.ttu.edu>, wcenter@ttacs6.ttu.edu,
               WPA-L@ASUVM.INRE.ASU.EDU
Subject:       Re: Myers-Briggs research query
Reply-to:      wcenter@ttacs6.ttu.edu
 
On Fri, 5 Mar 1999, Cynthia Haynes wrote:
 
> One of my graduate students is interested in the area of personality
> indicators and composition, and we're having a hard time locating
> research.
 
 
Speaking of Myers-Briggs -- didn't the list have a discussion about this
several months (or longer) ago?  If true, could someone point me to an
approximate date so I can search the archives?
 
Thanks,
Susan Darrah
 
Sara Glennon
Director
Center for Teaching and Learning
Landmark College
Putney, VT 05346
(802) 387-6746       email: sglennon@landmarkcollege.org
http://www.landmarkcollege.org
 
 
"It's important to keep your life on a level of perpetual
 challenge.  If you want to be successful, you always give
 yourself something just a little bit beyond your reach."
 
Keith Lockhart
Conductor, Boston Pops
=========================================================================
Date:         Tue, 9 Mar 1999 12:56:06 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@CC.WWU.EDU>
Organization: English
Subject:      Docmentation on tenure and the WPA
 
Can anyone point me to where in the literature it states (or recommends)
that WPAs should be hired with tenure?  Or does it? Surely, this bit of
wisdom I want to state so self-assuredly to others is not just lore?  I
need to make a case in the next few hours to people not predisposed to
listen. Thanks, Donna Qualley
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Date:         Tue, 9 Mar 1999 16:09:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tim Peeples <peeples@ELON.EDU>
Subject:      rec. undergrad writing texts
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I will be teaching a new undergraduate, writing concentration course in
the fall called "Current Issues in Writing" and would appreciate hearing
what texts (books, articles, or websites) others have found useful for
this kind of course.
 
Let me describe it:
 
It's a sophomore level course, one students can elect to take as part
of the English major, in general, and the writing concentration, in
particular. It is designed to be an introductory writing course; the
catalog decsription reads as follows:
 
        This course introduces writing as a profession and as a field of study.
        Organized around core topics in the field, such as context, writer,
        reader, and process, students examine current disciplinary issues and how
        they affect the  learning, teaching, and practice of writing.
 
As you can see from the last line in the description, we want the course
to address the interests of students thinking about going into
professional writing, as well as the teaching of writing (at both the
secondary level and going on to grad. programs in rhet/comp).
 
The course also needs to fit within our current curricular offerings
without too much overlap (i.e., it shouldn't become a rhetorical theory
course). The other courses currently within our concentration (we are in
the midst of reviewing and revising our curriculum, and retitling the
concentration as "Professional Writing and Rhetoric") include:
 
        Writing Workshop (intensive project production focus)
        Writing Center Workshop (credit bearing tutor training course)
        Rhetorical Theory
        Writing for the Professions
        Writing Internship
        Corporate Publishing (Comm. Dept.)
        Business Comm. (Bus. Dept.)
        Writing for Electronic Media (Comm. Dept.)
 
Knowing this context for the course, are there texts you would recommend?
If so, I would greatly appreciate your recommendations.
 
Thanks,
 
Tim
 
****************************************************************************
Tim Peeples                                     Office:  336-584-2260
Director, Writing Across the Curriculum         Home:  336-513-0137
Campus Box 2179                                 Fax:  336-538-2609
Elon College                                    Email: peeples@elon.edu
Elon College, NC  27244
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Date:         Tue, 9 Mar 1999 15:46:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Ciesielski <ciesield@UWPLATT.EDU>
Subject:      Re: The Light...
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Brad,
re the teaching of literature business.  I think being confused is where
we oughta be.  It's people with the answers that terrify me.  Hey! I
just realized I made a rhyme.  Does this mean I'm a poet?
 
Dennis
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Date:         Tue, 9 Mar 1999 17:40:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Burton <lburton@GSVMS2.CC.GASOU.EDU>
Subject:      CALL FOR PROPOSALS
Mime-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
Dear Colleagues,
 
Below you will find a call for proposals for a volume dealing with
freestanding writing departments/programs/centers.  I would be grateful if
you distributed this "call" to all who might be interested.  Please let us
know if you want to get together at 4 C's to discuss this idea in more=
 detail.
 
Thanks,
 
Larry W. Burton, Chair
Department of Writing and Linguistics
P.O. Box 8026
Georgia Southern University
Statesboro, GA  30460
912-681-0739
 
CALL FOR PROPOSALS
 
 
We seek proposals for an edited collection entitled What's in a Name: The
Formation of Independent Writing Departments.  This text will address the
varied and contradictory positions related to the formation of independent
writing units whether as departments, programs or centers.  We look to
situate this recent and not so recent phenomenon through a variety of
perspectives including institutional, departmental, personal, and
disciplinary.  By looking at particular cases of how writing programs have
been created, their function, and their form, we can get a sense of the
composition's past, present and future.  These localized experiences will
be situated within broader conversations about the disciplinarity of
composition, the relationship between composition and literature, and the
location of composition in the academy. The volume will explore the
implications of the creation of independent writing units, especially at
the departmental level, for composition professionals, literacy studies,
computers and writing, WAC programs, writing centers, English education
programs, traditional English departments, and graduate and undergraduate
education. =20
 
We seek essays that relate to both successful and unsuccessful attempts to
create legitimate, sanctioned spaces for composition in college and
universities. We invite personal experience and institutional narratives as
well as disciplinary and historical examinations. We hope to represent a
variety of voices including graduate students, adjuncts, established
compositionists, members of traditional literature dominated departments,
and independent writing programs.=20
 
Proposals should be 250 words submitted either in hardcopy or disk. =20
 
Submit abstracts to=20
 
Angela Crow <acrow@gsvms2.cc.gasou.edu>,
Larry Burton<lburton@gsvms2.cc.gasou.edu>=20
Peggy O'Neill <poneill@gsvms2.cc.gasou.edu>
Georgia Southern University,=20
Department of Writing and Linguistics,=20
PO Box 8026,=20
Statesboro, GA 30460.=20
Phone: (912) 681-0739 Fax: (912) 681-0783. =20
 
The editors welcome inquiries and questions on e-mail or phone.
 
DEADLINE: Proposals=96June 1.       =20
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Date:         Tue, 9 Mar 1999 16:21:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: rec. undergrad writing texts
MIME-version: 1.0
Content-type: text/plain
 
Tim,
I have used  Richard Bullock and John Trimbur's _The Politics of Writing
Instruction: Postsecondary_ (1991).  I've also found Berlin's _Rhetorics,
Poetics, and Culture_ useful for revealing some issues. Also consider
_Gender Roles and Faculty Lives in Rhetoric and Compostion_, by Theresa
Enos.
Best,
Duane
 
> -----Original Message-----
> From: Tim Peeples [SMTP:peeples@ELON.EDU]
> Sent: Tuesday, March 09, 1999 2:10 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      rec. undergrad writing texts
>
> I will be teaching a new undergraduate, writing concentration course in
> the fall called "Current Issues in Writing" and would appreciate hearing
> what texts (books, articles, or websites) others have found useful for
> this kind of course.
>
> Let me describe it:
>
> It's a sophomore level course, one students can elect to take as part
> of the English major, in general, and the writing concentration, in
> particular. It is designed to be an introductory writing course; the
> catalog decsription reads as follows:
>
>         This course introduces writing as a profession and as a field of
> study.
>         Organized around core topics in the field, such as context,
> writer,
>         reader, and process, students examine current disciplinary issues
> and how
>         they affect the  learning, teaching, and practice of writing.
>
> As you can see from the last line in the description, we want the course
> to address the interests of students thinking about going into
> professional writing, as well as the teaching of writing (at both the
> secondary level and going on to grad. programs in rhet/comp).
>
> The course also needs to fit within our current curricular offerings
> without too much overlap (i.e., it shouldn't become a rhetorical theory
> course). The other courses currently within our concentration (we are in
> the midst of reviewing and revising our curriculum, and retitling the
> concentration as "Professional Writing and Rhetoric") include:
>
>         Writing Workshop (intensive project production focus)
>         Writing Center Workshop (credit bearing tutor training course)
>         Rhetorical Theory
>         Writing for the Professions
>         Writing Internship
>         Corporate Publishing (Comm. Dept.)
>         Business Comm. (Bus. Dept.)
>         Writing for Electronic Media (Comm. Dept.)
>
> Knowing this context for the course, are there texts you would recommend?
> If so, I would greatly appreciate your recommendations.
>
> Thanks,
>
> Tim
>
> **************************************************************************
> **
> Tim Peeples                                     Office:  336-584-2260
> Director, Writing Across the Curriculum         Home:  336-513-0137
> Campus Box 2179                                 Fax:  336-538-2609
> Elon College                                    Email: peeples@elon.edu
> Elon College, NC  27244
=========================================================================
Date:         Tue, 9 Mar 1999 18:31:39 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: The light is seen
In-Reply-To:  In reply to your message of Tue, 09 Mar 1999 15:21:27 EST
 
Useful point, Doug.  But I would also be cautious about reading
Said's use of the word "literature" too narrowly.  In a more
catholic understanding of "literature," we look to texts that
were not seen as such, including oral literatures but also
popular forms from mass market romances to Nike ads. There is also a
different understanding of the relations of text to context,
which means studying "literature" may involve all sorts of critical
work not imagined by those who had previously defined the profession.
In that sense, I'm not troubled by identifying an important part
of my work as the study of literature, as long as I have a hand in
defining the terms.  Of course, some colleagues want to see our
work (in my view) as smaller, less ambitious in its reach, less
political. So, the difficult and critical work of defining "literature"
happens not just in scholarly journals but in the often tedious
give and take of department meetings and curriculum committees.
 
Richard Jenseth
St. Lawrence University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dawn Skorczewski <dskorczewski@BEDFORDSTMARTINS.COM>
Subject:      Re: CALL FOR PROPOSALS
MIME-Version: 1.0
Content-Type: multipart/alternative;
              boundary="----_=_NextPart_001_01BE6A9A.4F3CC7A6"
 
This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------_=_NextPart_001_01BE6A9A.4F3CC7A6
Content-Type: text/plain;
        charset="iso-8859-1"
 
Hi! I am writing for two reasons. First, I would like to propose an article
for your anthology based on my research on writing programs from coast to
coast. But before I suggest that, I would like to propose that I interview
you on Monday March 29. I will be in Atlanta for CCCC's, and have planned to
come visit Barrie Stevens for a couple of days while I am there.
 
I teach part time at Harvard and interview writing instructors about their
work for Bedford/St. Martin's press. I am also writing a book based on my
experiences.
(They want to find out what is going on in the field from the perspective of
a teacher, rather than a publisher.)
 
My article for your book would discuss a number of freestanding writing
programs I've visited. I am most interested in the stories they tell about
how they came to be freestanding and how they describe their missions as
programs of writing instruction.
 
Hope to hear from you soon!
 
Dawn Skorczewski
 
> ----------
> From:         Larry Burton[SMTP:lburton@GSVMS2.CC.GASOU.EDU]
> Reply To:     Writing Program Administration
> Sent:         Tuesday, March 09, 1999 5:40 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      CALL FOR PROPOSALS
>
> Dear Colleagues,
>
> Below you will find a call for proposals for a volume dealing with
> freestanding writing departments/programs/centers.  I would be grateful if
> you distributed this "call" to all who might be interested.  Please let us
> know if you want to get together at 4 C's to discuss this idea in more
> detail.
>
> Thanks,
>
> Larry W. Burton, Chair
> Department of Writing and Linguistics
> P.O. Box 8026
> Georgia Southern University
> Statesboro, GA  30460
> 912-681-0739
>
> CALL FOR PROPOSALS
>
>
> We seek proposals for an edited collection entitled What's in a Name: The
> Formation of Independent Writing Departments.  This text will address the
> varied and contradictory positions related to the formation of independent
> writing units whether as departments, programs or centers.  We look to
> situate this recent and not so recent phenomenon through a variety of
> perspectives including institutional, departmental, personal, and
> disciplinary.  By looking at particular cases of how writing programs have
> been created, their function, and their form, we can get a sense of the
> composition's past, present and future.  These localized experiences will
> be situated within broader conversations about the disciplinarity of
> composition, the relationship between composition and literature, and the
> location of composition in the academy. The volume will explore the
> implications of the creation of independent writing units, especially at
> the departmental level, for composition professionals, literacy studies,
> computers and writing, WAC programs, writing centers, English education
> programs, traditional English departments, and graduate and undergraduate
> education.
>
> We seek essays that relate to both successful and unsuccessful attempts to
> create legitimate, sanctioned spaces for composition in college and
> universities. We invite personal experience and institutional narratives
> as
> well as disciplinary and historical examinations. We hope to represent a
> variety of voices including graduate students, adjuncts, established
> compositionists, members of traditional literature dominated departments,
> and independent writing programs.
>
> Proposals should be 250 words submitted either in hardcopy or disk.
>
> Submit abstracts to
>
> Angela Crow <acrow@gsvms2.cc.gasou.edu>,
> Larry Burton<lburton@gsvms2.cc.gasou.edu>
> Peggy O'Neill <poneill@gsvms2.cc.gasou.edu>
> Georgia Southern University,
> Department of Writing and Linguistics,
> PO Box 8026,
> Statesboro, GA 30460.
> Phone: (912) 681-0739 Fax: (912) 681-0783.
>
> The editors welcome inquiries and questions on e-mail or phone.
>
> DEADLINE: Proposals-June 1.
>
 
------_=_NextPart_001_01BE6A9A.4F3CC7A6
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2448.0">
<TITLE>RE: CALL FOR PROPOSALS</TITLE>
</HEAD>
<BODY>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Hi! I am writing for =
two reasons. First, I would like to propose an article for your =
anthology based on my research on writing programs from coast to coast. =
But before I suggest that, I would like to propose that I =
interview</FONT><I> <FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">you</FONT></I> <FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">on Monday March 29. I will be in Atlanta for CCCC's, and =
have planned to come visit Barrie Stevens for a couple of days while I =
am there. </FONT></P>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">I teach part time at =
Harvard and interview writing instructors about their work for =
Bedford/St. Martin's press. I am also writing a book based on my =
experiences.</FONT></P>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">(They want to find =
out what is going on in the field from the perspective of a teacher, =
rather than a publisher.)</FONT>
</P>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">My article for your =
book would discuss a number of freestanding writing programs I've =
visited. I am most interested in the stories they tell about how they =
came to be freestanding and how they describe their missions as =
programs of writing instruction.</FONT></P>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Hope to hear from =
you soon! </FONT>
</P>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 FACE=3D"Arial">Dawn Skorczewski =
</FONT>
</P>
<UL>
<P><FONT SIZE=3D1 FACE=3D"MS Sans Serif">----------</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"MS Sans Serif">From:</FONT></B> &nbsp; =
<FONT SIZE=3D1 FACE=3D"MS Sans Serif">Larry =
Burton[SMTP:lburton@GSVMS2.CC.GASOU.EDU]</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"MS Sans Serif">Reply To:</FONT></B> =
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; <FONT SIZE=3D1 FACE=3D"MS Sans =
Serif">Writing Program Administration</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"MS Sans Serif">Sent:</FONT></B> &nbsp; =
<FONT SIZE=3D1 FACE=3D"MS Sans Serif">Tuesday, March 09, 1999 5:40 =
PM</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"MS Sans Serif">To:</FONT></B> =
&nbsp;&nbsp;&nbsp; <FONT SIZE=3D1 FACE=3D"MS Sans =
Serif">WPA-L@ASUVM.INRE.ASU.EDU</FONT>
<BR><B><FONT SIZE=3D1 FACE=3D"MS Sans Serif">Subject:</FONT></B> =
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; <FONT SIZE=3D1 FACE=3D"MS Sans =
Serif">CALL FOR PROPOSALS</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Dear Colleagues,</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Below you will find a call for =
proposals for a volume dealing with</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">freestanding writing =
departments/programs/centers.&nbsp; I would be grateful if</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">you distributed this &quot;call&quot; =
to all who might be interested.&nbsp; Please let us</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">know if you want to get together at 4 =
C's to discuss this idea in more detail.</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Thanks,</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Larry W. Burton, Chair</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Department of Writing and =
Linguistics</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">P.O. Box 8026</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Georgia Southern University</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Statesboro, GA&nbsp; 30460</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">912-681-0739</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">CALL FOR PROPOSALS</FONT>
</P>
<BR>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">We seek proposals for an edited =
collection entitled What's in a Name: The</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Formation of Independent Writing =
Departments.&nbsp; This text will address the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">varied and contradictory positions =
related to the formation of independent</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">writing units whether as departments, =
programs or centers.&nbsp; We look to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">situate this recent and not so recent =
phenomenon through a variety of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">perspectives including institutional, =
departmental, personal, and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">disciplinary.&nbsp; By looking at =
particular cases of how writing programs have</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">been created, their function, and =
their form, we can get a sense of the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">composition's past, present and =
future.&nbsp; These localized experiences will</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">be situated within broader =
conversations about the disciplinarity of</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">composition, the relationship between =
composition and literature, and the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">location of composition in the =
academy. The volume will explore the</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">implications of the creation of =
independent writing units, especially at</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">the departmental level, for =
composition professionals, literacy studies,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">computers and writing, WAC programs, =
writing centers, English education</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">programs, traditional English =
departments, and graduate and undergraduate</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">education.&nbsp; </FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">We seek essays that relate to both =
successful and unsuccessful attempts to</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">create legitimate, sanctioned spaces =
for composition in college and</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">universities. We invite personal =
experience and institutional narratives as</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">well as disciplinary and historical =
examinations. We hope to represent a</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">variety of voices including graduate =
students, adjuncts, established</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">compositionists, members of =
traditional literature dominated departments,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">and independent writing programs. =
</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Proposals should be 250 words =
submitted either in hardcopy or disk.&nbsp; </FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Submit abstracts to </FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Angela Crow =
&lt;acrow@gsvms2.cc.gasou.edu&gt;,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Larry =
Burton&lt;lburton@gsvms2.cc.gasou.edu&gt; </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Peggy O'Neill =
&lt;poneill@gsvms2.cc.gasou.edu&gt;</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Georgia Southern University, </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Department of Writing and =
Linguistics, </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">PO Box 8026, </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Statesboro, GA 30460. </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Phone: (912) 681-0739 Fax: (912) =
681-0783.&nbsp; </FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">The editors welcome inquiries and =
questions on e-mail or phone.</FONT>
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OK.  I'll be the naysaying outsider on this one.
 
1.    Literature can be read on many levels.  Anyone
disagree with this statement?
2.    Reading to get what the author intended us to get is
one valid level.  For this the text itself plus other
aspects of (now?) standard critique - historical context,
cultural context, author biography, etc., can come
legitimately into play.
3.    Reading for insight into the author is another level -
especially for historians and biographers.  (This gets
distorted, especially in journalism schools it seems, to the
statement "that the writing tells more about the writer than
about the subject being written about" - or so some of my
journalism -law students and journalism professors tell me.)
 
4.    Reading for subjective insight - "what this book says
to me" is entirely valid way to read - indeed, that is the
main reason I read some books, including literature.  This
has (at least) two aspects: (a) what do I learn about
myself-the book as mirror; and (b) what knew ideas, senses,
understandings are there that teach me new things (can't
really be a mirror showing what I am if I never thought that
way before, or can it?)  (A word of warning - never let a
lawyer near such philosophical questions, by the way!)  :)
5.    Reading for the sheer enjoyment of it - for the
transportation to another world.
6.    Reading because everyone else is reading it and you
want to be part of it - remember "The World According to
Garp" phenomenon?  (A book that, with rare exceptional
passages, qualifies mostly as one of those ODTAA novels -
One Damn Thing After Another.)
7.    Reading to learn something about language and
expression.
8.    Reading for the pure "sound" of it.
 
So it may be that there is some academically narrow and
acceptable way to read and analyze and talk about literature
among academics.  But I would hope that the teaching of
literature would not be so narrow.  That the teaching of it
would not eschew the wonder of it on all levels.  That the
making of judgments of good and bad and explaining why (even
though, of course, these will not be completely objective or
subjective) is acceptable beyond narrow confines.
 
I am reminded of one of the many wonderful episodes of
Northern Exposure in which Chris has decided to get an
advanced degree.  Two English professors show up in Cicely
to give him his extended oral exam.  Naturally they are from
polar camps on internal v. metaphysical meaning (or whatever
the correct terminology would be - deconstructionists or
whatever).  The show ends up with Chris pitching three
strikes to the metaphysical deconstructionist who thinks
there is some great, important meaning to "Casey at the
Bat", as Chris recites the poem.  The former college ball
player strikes out.  And Chris says (paraphrasing):  "that
feeling you have right now - that is what the poem is
about."
 
Do we teach only grammar, structure, organization, and
heuristics?  Or do we teach something more when we teach
writing?
 
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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After years of using a variety of anthologies (The Writing Teacher's
Sourcebook, Landmark Essays on Process, etc.), I've settled for this year
on Victor Villanueva's Crosstalk in Comp.  It's a good collection of both
"classic" (i.e. 1970s) stuff with newer stuff, and it's arranged chapter
by chapter to encourage the pieces to "speak to each other."  Check it
out.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Tue, 9 Mar 1999, Tim Peeples wrote:
 
> I will be teaching a new undergraduate, writing concentration course in
> the fall called "Current Issues in Writing" and would appreciate hearing
> what texts (books, articles, or websites) others have found useful for
> this kind of course.
>
> Let me describe it:
>
> It's a sophomore level course, one students can elect to take as part
> of the English major, in general, and the writing concentration, in
> particular. It is designed to be an introductory writing course; the
> catalog decsription reads as follows:
>
>         This course introduces writing as a profession and as a field of study.
>         Organized around core topics in the field, such as context, writer,
>         reader, and process, students examine current disciplinary issues and how
>         they affect the  learning, teaching, and practice of writing.
>
> As you can see from the last line in the description, we want the course
> to address the interests of students thinking about going into
> professional writing, as well as the teaching of writing (at both the
> secondary level and going on to grad. programs in rhet/comp).
>
> The course also needs to fit within our current curricular offerings
> without too much overlap (i.e., it shouldn't become a rhetorical theory
> course). The other courses currently within our concentration (we are in
> the midst of reviewing and revising our curriculum, and retitling the
> concentration as "Professional Writing and Rhetoric") include:
>
>         Writing Workshop (intensive project production focus)
>         Writing Center Workshop (credit bearing tutor training course)
>         Rhetorical Theory
>         Writing for the Professions
>         Writing Internship
>         Corporate Publishing (Comm. Dept.)
>         Business Comm. (Bus. Dept.)
>         Writing for Electronic Media (Comm. Dept.)
>
> Knowing this context for the course, are there texts you would recommend?
> If so, I would greatly appreciate your recommendations.
>
> Thanks,
>
> Tim
>
> ****************************************************************************
> Tim Peeples                                     Office:  336-584-2260
> Director, Writing Across the Curriculum         Home:  336-513-0137
> Campus Box 2179                                 Fax:  336-538-2609
> Elon College                                    Email: peeples@elon.edu
> Elon College, NC  27244
>
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Please be alert for the request for information on updating the 1994
Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
2000 issue of Rhetoric Review.  Letters and forms were mailed this morning.
 
An electronic "form" can be obtained by emailing your request to Becky Jackson
who can send a Word97 file attachment.  Her email address is rebjacks@nmsu.edu.
 
All of us will be at this year's CCCC and available to talk about the
project.  Please help us in making sure the survey form gets to the
right people in the department and is returned promptly as we want to
represent every program fairly.
>
Inquiries may be directed to
>
>Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
>Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
>Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
>
>Thanks for your help on this.
>
>Stuart
>
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Steve,
 
Would you please write this all up in some form and send it as a
response to the Chronicle of Higher Ed?  Or better yet, would you please
write an entire essay on your last, wonderful question?  I remember many
long, deeply fulfilling discussions I had with an international student
from mainland China who observed one of my sections of composition for a
semester before she began her appointment as a TA.  She pursued the
question of "do we teach something more when we teach writing?" with an
almost ferocious/gentle tenacity, and even after our discussions, this
question continued to inform her teaching in extraordinary ways.  In the
few years I was privileged to know her, she grew into one of the most
ethical and effective teachers I've ever seen-- probably because she
allowed her answer to that question to evolve every time she stepped
into the classroom.
 
--Brad Peters, Cal State Northridge
 
 
Steve Jamar wrote:
>
> OK.  I'll be the naysaying outsider on this one.
>
> 1.    Literature can be read on many levels.  Anyone
> disagree with this statement?
> 2.    Reading to get what the author intended us to get is
> one valid level.  For this the text itself plus other
> aspects of (now?) standard critique - historical context,
> cultural context, author biography, etc., can come
> legitimately into play.
> 3.    Reading for insight into the author is another level -
> especially for historians and biographers.  (This gets
> distorted, especially in journalism schools it seems, to the
> statement "that the writing tells more about the writer than
> about the subject being written about" - or so some of my
> journalism -law students and journalism professors tell me.)
>
> 4.    Reading for subjective insight - "what this book says
> to me" is entirely valid way to read - indeed, that is the
> main reason I read some books, including literature.  This
> has (at least) two aspects: (a) what do I learn about
> myself-the book as mirror; and (b) what knew ideas, senses,
> understandings are there that teach me new things (can't
> really be a mirror showing what I am if I never thought that
> way before, or can it?)  (A word of warning - never let a
> lawyer near such philosophical questions, by the way!)  :)
> 5.    Reading for the sheer enjoyment of it - for the
> transportation to another world.
> 6.    Reading because everyone else is reading it and you
> want to be part of it - remember "The World According to
> Garp" phenomenon?  (A book that, with rare exceptional
> passages, qualifies mostly as one of those ODTAA novels -
> One Damn Thing After Another.)
> 7.    Reading to learn something about language and
> expression.
> 8.    Reading for the pure "sound" of it.
>
> So it may be that there is some academically narrow and
> acceptable way to read and analyze and talk about literature
> among academics.  But I would hope that the teaching of
> literature would not be so narrow.  That the teaching of it
> would not eschew the wonder of it on all levels.  That the
> making of judgments of good and bad and explaining why (even
> though, of course, these will not be completely objective or
> subjective) is acceptable beyond narrow confines.
>
> I am reminded of one of the many wonderful episodes of
> Northern Exposure in which Chris has decided to get an
> advanced degree.  Two English professors show up in Cicely
> to give him his extended oral exam.  Naturally they are from
> polar camps on internal v. metaphysical meaning (or whatever
> the correct terminology would be - deconstructionists or
> whatever).  The show ends up with Chris pitching three
> strikes to the metaphysical deconstructionist who thinks
> there is some great, important meaning to "Casey at the
> Bat", as Chris recites the poem.  The former college ball
> player strikes out.  And Chris says (paraphrasing):  "that
> feeling you have right now - that is what the poem is
> about."
>
> Do we teach only grammar, structure, organization, and
> heuristics?  Or do we teach something more when we teach
> writing?
>
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> "Learning without thinking is labor lost.
> Thinking without learning is perilous."
>
> Confucius
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I'd just like to take a moment of your time to remind everyone that March
15 is the deadline for early registration rates for the National and East
Central Writing Centers Associations conference, to be held April 15-17 in
Bloomington, Indiana.  For information or to register online, visit the
conference Web site at
 
  http://www.indiana.edu/~nwca99
 
Inquiries may be directed to the conference e-mail account,
nwca99@indiana.edu.  I hope to see you all at the conference.
 
John Peterson
Campus Writing Program
Indiana University
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Colleagues: Our apologies to those receiving multiple copies of this
announcement, which is being distributed via key academic conferences.
-Jim and Bert
 
 
                 REGISTRATION INFORMATION
 
                         4th Annual
     Teaching in the Community Colleges Online Conference
 
                 BEST PRACTICES IN DELIVERING,
            SUPPORTING & MANAGING ONLINE LEARNING
 
              CONFERENCE DATES: APRIL 7-9, 1999
          PreConference Workshops: March 22-26, 1999
 
TO REGISTER: http://leahi.kcc.hawaii.edu/tcc99
        FEE: By 16 March 1999: $25; after 16 March 1999: $35
      PLACE: The Internet (this conference is completely online)
       TIME: Schedule to be announced; Greenwich time (GMT) will be used
   SPONSORS: The University of Hawaii-Kapiolani Community College and the
             _Teaching in the Community Colleges (Electronic) Journal_
    PURPOSE: This international, completely virtual conference is intended
             for educators interested in sharing, discussing, and keeping
             up with the latest and best practices in delivering,
             supporting, and managing online learning.
     FORMAT: Presentations will be web-based. Participants will have
             opportunities to chat with keynoters and presenters via
             asynchronous and synchronous forums. The conference will
             feature preconference workshops and open forums on key
             topics, as well as panel discussions and roundtables.
             Participants and presenters will be able to relax and chat at
             the virtual "Coconut Cafe" or join spectacular web tours of
             Hawaii.
    CONTACT: Jim Shimabukuro <jamess@hawaii.edu>
             Bert Kimura <bert@hawaii.edu>
 
                    ------------------
                    KEYNOTE "SPEAKERS"
                    ------------------
 
TECHNOLOGY, LEARNING, AND COMMUNITY (TLC) ONLINE
Dr. Mark D. Milliron
Executive Director, Education Enterprise Strategy, Oracle Corporation;
Recently Vice President and Chief Operating Officer, League for Innovation
 
WHAT DOES IT MEAN TO SUPPORT STUDENTS ONLINE?
Sally Johnstone
Director, Western Cooperative for Educational Telecommunications, WICHE
 
REACHING OUT TO NEW STUDENTS: ACCESS AND ACCESSIBILITY
John Meyer
Consultant, recently Director of Higher Education, Partnerships in
Distance Learning, at Instructional Systems Inc.
 
 
                        ----------
                        PRESENTERS
                        ----------
 
        "BEST PRACTICES IN DELIVERING ONLINE LEARNING"
 
Jacquelyn Abromitis. Inbox: Managing Email with Advanced Subject
   Organizers and Folders. Middlesex County College, NJ; U of Northern
   Iowa.
Alan Altany. Professor Exiting from Center Stage. Marshall U, WV.
Yoshiteru Asano. Virtual Recitation: Advantages and Disadvantages. U of
   Colorado, Boulder.
Perry Z. Binder & Benita H. Moore. Teaching an Online Class for the First
   Time. Clayton College & State University, Morrow, GA.
Thomas R. Danford. Techniques for the New MOOlenium: Using the Webbified
   MOO. West Virginia Northern CC, Wheeling.
Lauri E. Elliott. Just-In-Time Online Learning: Best Practices. Peak
   Solutions, Inc., Washington, DC.
Sharon H. Garrison & Student Panel: Maria Class, Thomas Corso, Juan
   Espino, Tammy Medford. Dual Perspectives on the Effectiveness of
   Project-Based Learning in an Online Environment. Florida Gulf Coast
   University.
Sharon H. Garrison & Michael A. Garrison. The Practical Aspects of Using
   Audiotaped Lectures in Online Courses. Florida Gulf Coast University.
Peter Hillery. Online Chat sessions! Chaos or ...? New South Wales Dept.
   of Ed. & Training, Australia.
Julia Evergreen Keefer. CyberPerformance as a Teaching Tool. NYU.
Pedro Leite. Using Asynchronous Communication to Improve Learning and
   Participation. Friends U, Wichita, KS.
Mark Mabrito. Teaching Business Writing Online. Purdue U, Calumet, IN.
Mihkel Pilv. The MIKSIKE Student Factory: Learning by Teaching Miksike
   Corp, Estonia.
Alan I. Rea, Jr., & Pam Rooney. People, Prose, and Processors:
   Implementation Challenges of the Haworth College of Business Electronic
   Portfolio Project. Western Michigan U, Kalamazoo.
Darien C. Small. The Seven Keys: Adapting Constructivist Teaching to
   Collaborative Learning of Digital Design in Virtual Classrooms. New
   England Institute of Technology. U of Maryland.
Vance Stevens. Writing for Webheads: An Online Writing Course Utilizing
   Synchronous Chat and Student Web Pages. CALL Coordinator, Abu Dhabi,
   UAE.
Patrick Sullivan. Teaching Composition Online. Manchester
   Community-Technical College, CT.
Howard Tinberg. Writing with Consequence:  Desktop Publishing in a
   First-Year Writing Course. Bristol Community College, Pawtucket, RI.
Ronald S. Webster III. English Composition Online for Under $500: A Case
   Study. Delaware Technical CC, Georgetown.
Frank W. Yurgens. Student Generated Hypertext Essays in a MOO. Delta
   College, University Center, MI.
Monica Aixiu Zhang. Online Interactions in Language Learning and Teaching.
   Virginia Commonwealth U, Richmond.
 
        "BEST PRACTICES IN SUPPORTING ONLINE LEARNING"
 
Palmer W. Agnew, Anne S. Kellerman, & Bernardo Torres. Creating and
   Repurposing Online Content for International Students. Agnew &
   Kellerman: SUNY Binghamton/UCLA Distance Learning Program; Torres:
   Skidmore College, NY.
Bridget Arend. Practical Instructional Design: Applying the Basics to
   Online Courses. Real Education, Inc., Denver, CO.
Lujean Baab. Coming and Going in All Directions: Preparing Students for
   Online Learning. Luzerne County CC.
Danilo M. Baylen. The Journey to Exemplar: Ten Lessons Learned in
   Developing On-line Courses. Florida Gulf Coast U, Fort Myers.
Ted Clark. Design Constraints for Web Based Teaching and Learning.
   University of Melbourne, Hawthorn Campus.
John DeNigris & Arnie Witchel. Best Practices in Online Learning:
   Designing Course Content. U of Phoenix.
Mary I. Dereshiwsky. Believe It...Or Not??? Some Student Misperceptions
   Regarding Online Learning and How to Overcome Them. Northern Arizona U,
   Flagstaff.
Ilene Frank, Stephanie Race, & Rhonda Smith. Delivering Library Reference
   Services to Distant Users in Florida - The Florida Distance Learning
   Reference Referral Center. U of South Florida, Tampa.
Ruth Garner, Margaret Dilloway, & Pearl A. Whiten. The JOB Programme:
   Supporting Remote Learners with Disabilities or from Disadvantaged
   Groups. Garner: Learn Net; Dilloway: Bournville College, Birmingham,
   England; Whiten: Sutton Adult Learning Centre, West Midlands, England.
Daniel D. Gross & Vicki Niemants. The Emotional Effects of Online
   Education. Montana State U, Billings.
Dominique Hallett. Providing Library Support for Distance Learners: One
   Library's Approach. Northwestern State U of Louisiana, Natchitoches.
John Hastings, Pam Perry, & Peg Raiford. Adjunct Faculty Training Goes
   Online. Austin CC, Texas.
M. Lee Hodges & Michael S. Mott. A Project Approach to Distance Education:
   Teaching Web-based Hypermedia for Instruction via the Internet. Hodges:
   Mississippi State U; Mott: National-Louis U, Elgin, IL.
Michele Jacobsen & W. Bruce Clark. Using Online Research Methods to Target
   and Deliver Technology: Professional Development in an Inquiry-Based
   Teacher Education Program. U of Calgary, Alberta.
Michael L. W. Jones. The Virtual Teaching Assistant: New Challenges and
   Opportunities for Graduate Student Teaching at the Post-Secondary
   Level. Cornell U, Ithaca, NJ.
Jennifer Lieberman, Iris Stovall, & Melissa Kelly. Making the Virtual
   Classroom a Reality: An Online Training Series for Educators.
   University Of Illinois, Urbana-Champaign.
Anna Martikainen. Putting the Theory into Virtual Reality: Multimedia,
   Language Training, and Self-Directed Learning. AAC-Opisto, Vaasa,
   Finland.
Linda Meccouri. Narrowing the Gap: Learners as Technology Leaders. Holyoke
   CC, MA.
John Meyer. Live Chat Special Events on The Wellspring. Instructional
   Systems, Inc., Hackensack, NJ.
Dale Monroe & Violet Marie Malone. Cybergogy Teaching: The Implications
   for Work with Adult Learners. Western Washington University, Woodring
   College of Education.
Michael S. Mott & M. Lee Hodges. Case Study Research: Simulation of a
   Graduate-Level Hypermedia for Instruction Web-based Course. Mott:
   National-Louis U, Elgin, IL; Hodges: Mississippi State U.
George Mozes. Library Resources and Services in Support of Distance
   Learning. Palomar College, San Marcos, CA.
Dale Mueller. Web-based Instruction: Common Mistakes and How to Avoid
   Them. LTU Extension; U of Phoenix.
Mary Ellen Nourse. Web Authoring Tools and Languages in the Corporate
   World: Best 'Buys' of Selected Fortune 500 Webmasters with Implications
   for Online Educators. U of Idaho, Boise.
Barbara Nubile. Using the WebBoard to Manage Class Content. Chemeketa CC,
   Salem, OR.
Mary F. O'Sullivan. Course Creation Software: What Works for Instruction.
   Western Wisconsin Technical College, La Crosee, WI.
Deb Sewards. Involving Faculty in Technology through an Online Conference
   with PowerPoint. Indiana U/Purdue U, Ft. Wayne.
Jim Shimabukuro. How to Survive in an Online Class: Guidlines for
   Students. Kapiolani CC.
Satoru Shinagawa. Online Web-based Test. Kapiolani CC.
Jane Sisk & Ruth Garner. Designing Support Strategies for Learners within
   the Electronic Environment. Sisk: South Birmingham College, Birmingham,
   England; Garner: Learn Net Advisors & Research, Birmingham, England.
William Vining. Teaching at a Distance Using "netCD" Technology. U of
   Massachusetts, Amherst.
Mimi Will. Masterminding Multimodal Effectiveness:  Facilitating Four
   Different Internet Search Classes Collaboratively. Foothill College,
   Los Altos Hills, CA.
 
         "BEST PRACTICES IN MANAGING ONLINE LEARNING"
 
Anne Bliss. Designing Courses for Online Delivery: The Modular System.
   University of Colorado, Boulder.
A. Nadine Burke. Online Teachers: Born, Not Made? Delta College, MI.
Lynn Davie & Jason Nolan. Doing Learning: Building Constructionist Skills
   for Educators. University of Toronto.
Robert N. Diotalevi. Copyrighting Cyberspace: Unweaving a Tangled Web. The
   College of West Virginia, Beckley.
Loretta F. Kasper. Defining Literacy in the Age of Information:
   Implications for the ESL Classroom. Kingsborough CC/CUNY.
Lorna Kern & Bobbie Piccola. A Model for Good Practices in Teaching and
   Learning, Using Technology and Learner Outcomes. Portland CC, OR.
Stephen R. Kessell. Copyright and the Internet: Some Lingering Issues.
   Curtin University, Perth, Western Australia.
Joyce D. Meyer. Companion Web Sites for Non-line Courses: What Works?
   Parkland College, Champaign, IL.
Michael S. Mott & M. Lee Hodges. Action Research for Classroom-Level
   Technology Planning. Mott: National-Louis U, Elgin, IL; Hodges:
   Mississippi State U.
Caio Nakashima. Web-Based Solutions for Integrated Administrative
   Services. Federal Center for Technological Education; Parana, Curitiba,
   Parana, Brasil.
Gerald "Jerry" E. Nelson. Pioneers, Explorers and Champions--Creating a
   Distance Education Program. Casper College, WY.
Ann Marie Olson. Building an Online Educational Community: The
   Architecture and Language of the Electronic Classroom. LeTourneau U,
   Longview, TX.
Libby Roeger. Dear____, Wish You Were Here! Humanizing Web-Based
   Instruction. Shawnee CC, Ullin, IL.
Peg Saragina. Creating a Virtual Learning Community. Santa Rosa [CA]
   Junior College.
Jeannette L. Sasmor, Judith E. Cummings, & Patricia Bruneau-Gaber. The
   Innovation College. Yavapai College, Prescott AZ.
John Sechrest. Ask-A-Sysadm Oracle for Student Interaction with the
   Public. Oregon State U, Corvallis.
Kay Smith. Outside the Box: Participating in a Competency-Based,
   Integrated Online Curriculum. Marylhurst U, OR.
Bill Stinson & Mark Stanbrough. Reshaping the Wheel: Turning a Traditional
   Program into an On-line Program. Emporia State U, KS.
Pat Tyrer. Software Delivery Systems for Online Education: Is There a
   Teacher in This Course? Texas Tech U, Lubbock.
Katherine Watson. Evolution of a Revolution in Language Learning: A New
   Paradigm for the Mind Online. Coastline CC, Fountain Valley, CA;
   Annenberg/CPB Project; U of Maryland.
 
           ---------- end of announcement ----------
=========================================================================
Date:         Wed, 10 Mar 1999 14:31:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      net help
X-cc:         acw-l@ttacs6.ttu.edu
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear All,
 
 Last night someone put a link to a porno site on my home page...has
anyone experienced this kind of "prank"?
 
Also, another prob that has happend today is that appleshare is behaving
strangely when I access  a class folder--only one particular folder--it
freezes my puter--any help or advice would be appreciated, thanks, will
hochman
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Will, change the password to your file storage NOW.  This kind of prank is
often prelude to wholesale trashing.  Someone has gained access to your
files in order to place that link on your site.  If they can access one,
they can access all of them.
 
> Last night someone put a link to a porno site on my home page...has
>anyone experienced this kind of "prank"?
>
>Also, another prob that has happend today is that appleshare is behaving
>strangely when I access  a class folder--only one particular folder--it
>freezes my puter--any help or advice would be appreciated, thanks, will
>hochman
 
Check the permissions on that folder (I assume its a shared folder).
Whoever has accessed your web files may be changing the folders too.
Bill
=========================================================================
Date:         Wed, 10 Mar 1999 16:41:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      WPA Website Alert
In-Reply-To:  <Pine.GSO.4.05.9903100942290.23602-100000@uhunix3>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'm sorry to report that the WPA Website is temporarily down while
technical masterminds are working on the server.  It's been three days now,
and all of us are getting sort of antsy.
 
If anyone needs a last minute breakfast form (the deadline is March 18),
let me know, and I can attach a PDF version of it to you.
 
Or, I'll bet that Irv Peckham would accept your prettiest handwriting--and
a check for $20--on whatever form you devise.
 
 
Doug
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Wed, 10 Mar 1999 16:28:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dene Grigar <dene@EAZE.NET>
Subject:      Re: net help
X-To:         acw-l@ttacs6.ttu.edu
In-Reply-To:  <Pine.OSF.3.95.990310143029.258I-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Will,
 
It hasn't happened to me, but if it did I could trace it through the
activity on my server.  I would suggest you may wish to try that to see
who is playing pranks on you.
 
Dene
 
Dr. Dene Grigar, Assistant Professor
Texas Woman's University
Department of English, Speech, and Foreign Languages
P.O. Box 425829, Denton, TX  76204
940-898-2298, Dene@eaze.net or dgrigar@twu.edu
http://www.eaze.net/~dene
 
 .              +   .                .   . .     .  .
                   .                    .       .     *
  .       *                        . . . .  .   .  + .
            "You Are Here"            .   .  +  . . .
.                 |             .  .   .    .    . .
                  |           .     .     . +.    +  .
                 \|/            .       .   . .
        . .       V          .    * . . .  .  +   .
           +      .           .   .      +
                            .       . +  .+. .
  .                      .     . + .  . .     .      .
           .      .    .     . .   . . .        ! /
      *             .    . .  +    .  .       - O -
          .     .    .  +   . .  *  .       . / |
               . + .  .  .  .. +  .
.      .  .  .  *   .  *  . +..  .            *
 .      .   . .   .   .   . .  +   .    .            +
 
 
 
 
On Wed, 10 Mar 1999, WILL HOCHMAN wrote:
 
> Dear All,
>
>  Last night someone put a link to a porno site on my home page...has
> anyone experienced this kind of "prank"?
>
> Also, another prob that has happend today is that appleshare is behaving
> strangely when I access  a class folder--only one particular folder--it
> freezes my puter--any help or advice would be appreciated, thanks, will
> hochman
>
>
>
=========================================================================
Date:         Wed, 10 Mar 1999 17:44:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <krhodes@ASDE.COM>
Subject:      Re: rec. undergrad writing texts/doctoral exam procedures
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
These discussions of our evolving canon at two different levels both remind
me that there is a website we should all visit. Nancy Myers, the selfsame
person who actually did do some Congressional lobbying when CCCC was in
Washington, is putting together a web-based survey about texts that we
value and how we see the fields of rhetoric and composition studies. It's
been nicely prepared to uncover Chicago-style voting (i.e. early and often)
and be a fairly accurate register of opinion--as long as it gets a lot of
participation. Tell all your friends. Here is the address:
                http://www.uncg.edu/eng/canonsurvey/
 
Keith Rhodes
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
=========================================================================
Date:         Wed, 10 Mar 1999 17:15:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: net help
In-Reply-To:  <v02130508b30c9e339c6b@[134.121.50.183]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
thanks, good ideas,  and I hope they will work--in any case, you are kind
to reply, will
=========================================================================
Date:         Wed, 10 Mar 1999 20:32:14 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: net help
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Yes, my daughter had a horrible experience akin to yours.  Someone hacked into
her system and got her password and then sent out an invitation to join a
porno site to tons of people.  My daughter began to get quite a few messages
of outrage and then checked into it.  She changed her password, but AOL
management informed her that if there were too many complaints, they would
simply terminate her account.  That has not happened.  She did sent messages
to all on that list explaining what had happened.
 
She had her password stored in her system; obviously that's not a wise move.
 
Pat Belanoff
=========================================================================
Date:         Wed, 10 Mar 1999 21:45:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: net help
In-Reply-To:  <2d38ff71.36e71d1e@aol.com>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
thanks to all who've helped, will
=========================================================================
Date:         Thu, 11 Mar 1999 09:27:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: The light is seen
In-Reply-To:  <v03110711b30ad16bdabf@[138.87.106.47]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Doug:
I was referring to what occurred in the United States and more
specifically at the first meeting of the MLA in the 1880's (sorry, don't
have the exact date in front of me).  The call for a "scientific" approach
to teaching "the discipline" was struck quite clearly.  See Gerald Graff's
PROFESSING LITERATURE.
 
Ed Kearns
University of Northern Colorado
 
On Tue, 9 Mar 1999, Doug Hesse wrote:
 
> I find myself disagreeing with Edward Kearns' sense of English's history.
> If English's roots in the language arts began to rot in the late 19th
> century, then they weren't very deep ones, for the study of literature as
> literature in English departments didn't really get going in America until
> about that time.  The story of Harvard and Yale and Johns Hopkins has been
> pretty well told.  I'm willing to go earlier than the 1870's, but the
> aesthetic study of literature might be seen as a product mainly of late
> 18th century interests in "taste," especially as encapsulated by Hugh Blair
> and as brought into full flower by Matthew Arnold.
>
> Doug Hesse
>
> At 9:37 AM -0700 3/9/99, Edward A Kearns wrote:
> >I'm not sure where the passage comes from, but I applaud its sentiments.
> >"literary studies," English Departments, what have you began to go wrong
> >late in the 19th Century when we opted to ape the sciences and ignore our
> >roots in the (Language) ARTS.  Stated another way -- when we turned away
> >from making value judgments, away from aesthetics.  For my money,
> >"Literature" is simply the language societies decide to keep (and that
> >includes oral literature), and the task of English/lit teachers is to
> >teach people how to make/judge what language is worth keeping.  Nomads,
> >therefore, are probably the best literary critics; they're certainly far
> >superior to academics who call themselves "critics" but eschew value
> >judgments.
>
=========================================================================
Date:         Thu, 11 Mar 1999 12:38:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: The Light...
In-Reply-To:  <36E67C58.3AA22944@law.howard.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve:
I applaud your EnLightened approach toward reasons for reading -- or
studying literature.  You mentioned in (#7) that we read to learn about
language and expression (as I recall).  I would only add that we also read
to become better writers -- and that's where the Lit Theorists fall off
the boat.  Compositionists understand (as do art- or performance-oriented
people generally) that reading to improve one's own writing, to discover
the "tricks" of this author, the craft of that one, is radically different
from "interpreting."  None of the lit theorists I know of try to encourage
their students to write novels, poems, or plays.  Instead, they prompt
them to write pseudo-sophisticated, pseudointellectual drivel, blessed and
sanctified as Theory or Postmodernist Thought (an oxymoron?). Even
"legaleze" ain't as bad as that.
 
Ed Kearns
University of Northern Colorado
=========================================================================
Date:         Thu, 11 Mar 1999 13:33:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Flea <engfb@SHOWME.MISSOURI.EDU>
Subject:      Re: net help
X-To:         acw-l@ttacs6.ttu.edu
In-Reply-To:  <Pine.OSF.3.95.990310143029.258I-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have not had someone put a link to a porno site on my page because here
at Mizzou there are safeguards against it.  We can make the pages so that
they can only be accessed by outsiders, but not fiddled with.  You might
want to look into this with your provider.  Making the page read only
should solve the problem--unless it was done by someone who has hacked
into your account.
 
Good luck with this problem.
 
**********************************************************************
 
Felicia Beckmann
engfb@showme.missouri.edu
Fleabear2@aol.com
 
WS98 Schedule
 
English 20 Section 62 MWF 9:00-9:50
English 20 Section 70 MWF 1:00-1:50
Office Hours MF 10:00-11:50
             W  10:00-10:50
        or by appointment
 
Oswald: Drew's robbing the cradle....
Drew: She's 62.
Lewis: Oh my god...he's robbing the craft matic magic bed.
        (approximate reproduction of dialogue from _The Drew Carey Show_,
         December 9, 1998)
 
"There is nothing wrong in my life that a M-16 and a rooftop won't solve."
        _The Truth About Cats and Dogs_
 
**************************************************************************
 
On Wed, 10 Mar 1999, WILL HOCHMAN wrote:
 
> Dear All,
>
>  Last night someone put a link to a porno site on my home page...has
> anyone experienced this kind of "prank"?
>
> Also, another prob that has happend today is that appleshare is behaving
> strangely when I access  a class folder--only one particular folder--it
> freezes my puter--any help or advice would be appreciated, thanks, will
> hochman
>
>
=========================================================================
Date:         Thu, 11 Mar 1999 13:11:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John C Briggs <jcbriggs@UCRAC1.UCR.EDU>
Subject:      Re: The Light...
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ed:
 
Your comment brings up the problem of assigning expository and argumentative
writing when students are reading literary texts.  Do you mean to say that
such assignments are fundamentally flawed?  Or do you mean that contemporary
literary theory ruins expository and interpretive assignments that might
otherwise have been worthwhile?
 
John Briggs
Department of English
UC Riverside
Riverside, CA  92521
john.briggs@ucr.edu
 
 
 
At 12:38 PM 3/11/99 -0700, you wrote:
>Steve:
>I applaud your EnLightened approach toward reasons for reading -- or
>studying literature.  You mentioned in (#7) that we read to learn about
>language and expression (as I recall).  I would only add that we also read
>to become better writers -- and that's where the Lit Theorists fall off
>the boat.  Compositionists understand (as do art- or performance-oriented
>people generally) that reading to improve one's own writing, to discover
>the "tricks" of this author, the craft of that one, is radically different
>from "interpreting."  None of the lit theorists I know of try to encourage
>their students to write novels, poems, or plays.  Instead, they prompt
>them to write pseudo-sophisticated, pseudointellectual drivel, blessed and
>sanctified as Theory or Postmodernist Thought (an oxymoron?). Even
>"legaleze" ain't as bad as that.
>
>Ed Kearns
>University of Northern Colorado
>
=========================================================================
Date:         Thu, 11 Mar 1999 12:44:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@SCU.EDU>
Subject:      A Question about ASLC Sponsorship of Writing Program Study
X-To:         jcbriggs@UCRAC1.UCR.EDU
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
John,
 
I was surprised to read in the latest Lingua Franca issue that the study =
you're conducting is sponsored by the Association of Literary Scholars and =
Critics  (to quote:  "...the ALSC is now sponsoring a study of composition =
programs conducted by John C. Briggs, director of basic writing at =
UC-Riverside.  Briggs sees composition as the one chance many students =
have to engage with literature, and he is concerned to find out whether =
comp instructors are allowing their students 'to discover literature in =
the way young people always have been able to, without an elaborate =
superstructure of academic criticism'.")  You may have identified the =
sponsoring group in your initial message to WPA-L; I don't recall.  I must =
say I would probably have not chosen to participate if I had realized the =
affiliation (and again, it may have been my oversight).  I wonder if my =
reaction is unfair, but it seems to me that the view of composition put =
forth in this brief quote is perhaps out of step with current pedagogy and =
theory, as well as social context (comp as a "young people's" activity?  =
instructors "allowing" their students to learn lit?).  Can you tell me =
more about the project's goals and the sponsoring agency's interest in =
your research?
 
For those not familiar with the ALSC, the Lingua Franca author characterize=
s it as "an association [that] takes as its touchstone the 'literary =
imagination' and sees itself as an alternative to the [MLA], where race, =
gender, and class issues often take precedence over purely literary =
concerns."
 
Jeanne Gunner
=========================================================================
Date:         Thu, 11 Mar 1999 14:00:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: The Light...
In-Reply-To:  <WPA-L%99031113115287@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
John:
I mean first of all that Eng/Lit is the only department devoted to an art
in which the MAKING of the art plays second fiddle to talking about it.
As Steve J. pointed out, there are many reasons for reading/studying
literature, and one very valid one, I think, is to produce it -- poetry,
fiction, etc.  I also believe that trying to WRITE, say, a Shakespearean
sonnet will teach as much about it as will analyzing and talking about it.
So I don't oppose expository/argumentative papers in lit courses per se; I
oppose the exclusion of all the other genres which the students are,
ironically, studying.  I also believe that little attention is given to
genuinely critiquing literature AS ART -- what's good, what's bad,
mediocre; too much is given to critiquing it as political/social
documents so on.
 
As to theoretical writing: so much of it is simply terrible -- piffle
obscured by jargon, buzz words, blather.  In other words, people who don't
treat literature as art (dare I say "creative writing"?) are liable not to
write very well.  The expository/interpretive writing they expect of
students will likely sink to the same standard.
 
And I suppose I'm siding with Susan Sontag who long ago wrote "Against
Interpretation."  Certainly it's worthwhile to show students how varied a
poem's 'meaning' might be (or how many meanings it might have).  But the
fact that a great work of art (i.e., poetry, fiction, drama) may be
interpreted in many ways seems obvious to me, so I would rather students
spent more time learning to tell the difference between good work and
sham.
 
Final irony: those academic critics who eschew judging LITERATURE
presumably have no difficulty grading their students' papers -- and see no
contradiction in their behavior.
 
Ed Kearns
U. of Northern Colorado -- and anxious for spring break; how about you?
 
On Thu, 11 Mar 1999, John C Briggs wrote:
 
> Ed:
>
> Your comment brings up the problem of assigning expository and argumentative
> writing when students are reading literary texts.  Do you mean to say that
> such assignments are fundamentally flawed?  Or do you mean that contemporary
> literary theory ruins expository and interpretive assignments that might
> otherwise have been worthwhile?
>
> John Briggs
> Department of English
> UC Riverside
> Riverside, CA  92521
> john.briggs@ucr.edu
>
>
>
> At 12:38 PM 3/11/99 -0700, you wrote:
> >Steve:
> >I applaud your EnLightened approach toward reasons for reading -- or
> >studying literature.  You mentioned in (#7) that we read to learn about
> >language and expression (as I recall).  I would only add that we also read
> >to become better writers -- and that's where the Lit Theorists fall off
> >the boat.  Compositionists understand (as do art- or performance-oriented
> >people generally) that reading to improve one's own writing, to discover
> >the "tricks" of this author, the craft of that one, is radically different
> >from "interpreting."  None of the lit theorists I know of try to encourage
> >their students to write novels, poems, or plays.  Instead, they prompt
> >them to write pseudo-sophisticated, pseudointellectual drivel, blessed and
> >sanctified as Theory or Postmodernist Thought (an oxymoron?). Even
> >"legaleze" ain't as bad as that.
> >
> >Ed Kearns
> >University of Northern Colorado
> >
>
=========================================================================
Date:         Thu, 11 Mar 1999 15:37:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: A Question about ASLC Sponsorship of Writing Program Study
In-Reply-To:  <s6e7badc.048@scu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I read the same Lingua Franca article Jeanne did and was going to ask John
to comment further on his research.  Jeanne was a step ahead (as usual).
The ALSC sponsorship does perhaps account for the difficulty I had filling
out John's questionnaire; many of the assumptions about literature and its
relationship to writing didn't match my perspectives coming out of a
rhetoric and English studies background.  As I recall the questionnaire, I
was invited at several points to write written responses, but I get so many
surveys that I fairly seldom do, especially when, as in this case, I felt
my explanations would have been extensive.  I don't want to paint with too
broad a brush;  I do recall that there were some interesting and useful
things asked and phrased in the survey.  However, knowing that this was
sponsored by the Association of Literary Scholars probably would have
influenced my response to the project.  I join Jeanne in being very
interested in John telling us more about the work.
 
Doug
 
 
At 12:44 PM -0800 3/11/99, Jeanne Gunner wrote:
>John,
>
>I was surprised to read in the latest Lingua Franca issue that the study
>you're conducting is sponsored by the Association of Literary Scholars and
>Critics  (to quote:  "...the ALSC is now sponsoring a study of composition
>programs conducted by John C. Briggs, director of basic writing at
>UC-Riverside.  Briggs sees composition as the one chance many students
>have to engage with literature, and he is concerned to find out whether
>comp instructors are allowing their students 'to discover literature in
>the way young people always have been able to, without an elaborate
>superstructure of academic criticism'.")  You may have identified the
>sponsoring group in your initial message to WPA-L; I don't recall.  I must
>say I would probably have not chosen to participate if I had realized the
>affiliation (and again, it may have been my oversight).  I wonder if my
>reaction is unfair, but it seems to me that the view of composition put
>forth in this brief quote is perhaps out of step with current pedagogy and
>theory, as well as social context (comp as a "young people's" activity?
>instructors "allowing" their students to learn lit?).  Can you tell me
>more about the project's goals and the sponsoring agency's interest in
>your research?
>
>For those not familiar with the ALSC, the Lingua Franca author
>characterizes it as "an association [that] takes as its touchstone the
>'literary imagination' and sees itself as an alternative to the [MLA],
>where race, gender, and class issues often take precedence over purely
>literary concerns."
>
>Jeanne Gunner
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Thu, 11 Mar 1999 13:44:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Wyche <Susan_Wyche@MONTEREY.EDU>
Subject:      on-line writing groups
MIME-Version: 1.0
Content-type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 8bit
 
I'd be interested in knowing if any writing programs or writing centers
are experimenting with on-line writing groups--not networked in a
classroom, but over the web or other virtual platform.
 
Susan Wyche, Director
University Writing Program
CSU Monterey Bay
=========================================================================
Date:         Thu, 11 Mar 1999 14:20:36 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: on-line writing groups
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We are, Susan.  You know who to talk to.  ;-)
Bill
 
>I'd be interested in knowing if any writing programs or writing centers
>are experimenting with on-line writing groups--not networked in a
>classroom, but over the web or other virtual platform.
>
>Susan Wyche, Director
>University Writing Program
>CSU Monterey Bay
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
=========================================================================
Date:         Thu, 11 Mar 1999 16:34:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: on-line writing groups
In-Reply-To:  <fc.000f7aeb00c236540058dc45559c496e.c23698@monterey.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Susan,
 
I imagine Bill Condon will respond to your query.  Some years ago, Bill,
Theresa Doerfler at Ohio State, and I (when I was still at UIC)
experimented with establishing three-person, on-line writing groups, with
one student at each university:  Michigan, Ohio State, and UIC.  The
groups worked for about five weeks together and ended up drafting and
sharing, as I recall, three short papers.  It was a very exciting project.
The groups were linked through a platform housed at Michigan called
Confer II.  Bill, you there?
 
David Jolliffe
DePaul, Chicago
 
On Thu, 11 Mar 1999, Susan Wyche wrote:
 
> I'd be interested in knowing if any writing programs or writing centers
> are experimenting with on-line writing groups--not networked in a
> classroom, but over the web or other virtual platform.
>
> Susan Wyche, Director
> University Writing Program
> CSU Monterey Bay
>
=========================================================================
Date:         Thu, 11 Mar 1999 15:06:49 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: on-line writing groups
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks for reminding me about that project, David--what fun that was!
Theresa Doerfler and Rob Davis wrote a piece about the experience.  It's in
a recently published collection edited by Jeff Galin and Joan Latchaw--_The
Dialogic Classroom_.  It's from NCTE, so all of you should look for it at
CCCC.  Jeff and Joan did a terrific job on the book, and I think it's well
worth the read, even if you aren't curious about online writing groups.
 
I also have a piece about that experience in a forthcoming collection from
Hampton Press, edited by Susanmarie Harrington, Becky Rickly, and Michael
Day.  That book, which MAY be out by CCCC, is called _The Online Writing
Classroom_.
 
Bill
 
>Susan,
>
>I imagine Bill Condon will respond to your query.  Some years ago, Bill,
>Theresa Doerfler at Ohio State, and I (when I was still at UIC)
>experimented with establishing three-person, on-line writing groups, with
>one student at each university:  Michigan, Ohio State, and UIC.  The
>groups worked for about five weeks together and ended up drafting and
>sharing, as I recall, three short papers.  It was a very exciting project.
>The groups were linked through a platform housed at Michigan called
>Confer II.  Bill, you there?
>
>David Jolliffe
>DePaul, Chicago
>
>On Thu, 11 Mar 1999, Susan Wyche wrote:
>
>> I'd be interested in knowing if any writing programs or writing centers
>> are experimenting with on-line writing groups--not networked in a
>> classroom, but over the web or other virtual platform.
>>
>> Susan Wyche, Director
>> University Writing Program
>> CSU Monterey Bay
>>
 
Bill Condon
Director, WSU Writing Programs
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>Your comment brings up the problem of assigning expository and
argumentative
>writing when students are reading literary texts.  Do you mean to say that
>such assignments are fundamentally flawed?  Or do you mean that
contemporary
>literary theory ruins expository and interpretive assignments that might
>otherwise have been worthwhile?
 
Brings up an interesting point.  I think that most composition courses in
the country still either partially or exclusively ask students to write
about fiction or poetry.  In terms of learning how to write, how can
focusing on a rather narrow genre of interpretation help?  I understand the
Arnoldian notion of quasi-metaphysical enrichment through portals into
other's souls and all that, but who on earth -- aside from a few literature
professors -- ends up writing essays about literature?  A tiny tiny few of
my freshmen will ever end up literature professors, decidedly by their own
choice.  But through high school and some college by far the most writing
they will do will be about literature.  This emphasis reminds me of
vestigial traditions like the centrality of Latin and Greek in the humanist
curriculum late into the 19th century.  Can we imagine a time when
composition finally liberates itself from assumptions of the literary
center?
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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>I'd be interested in knowing if any writing programs or writing centers
>are experimenting with on-line writing groups--not networked in a
>classroom, but over the web or other virtual platform.
>
>Susan Wyche, Director
>University Writing Program
>CSU Monterey Bay
 
At Texas Tech, Susan, we have developed a Web application we call TOPIC
(Texas Tech Online Print Integrated Curriculum) that works with a SQL
database to provide a high degree of student-student interactivity outside
of a computer-based classroom.  We are conscientiously migrating TOPIC's
capability across the entire composition program, something not possible if
we were limited to our four computer-based classrooms.  Online grouping is
easy in TOPIC.  I haven't taught in a computer-based classroom, by choice,
for two years, preferring to explore these more flexible means of
encouraging peer-to-peer critical engagement.
 
Check out http://english.ttu.edu:5555 and log on as a guest.  Be sure to
read the help index.
 
Fred Kemp
Texas Tech University
f.kemp@ttu.edu
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In response to the query about on-line writing groups, I want to share with
WPA-ers our national asynchronous intercollegiate project.  I hope WPA
members will consider joining our effort, or pass the word to appropriate
instructors in your program.
 
We are a growing group of instructors located at colleges around the
country who have their students use listserves to engage in a semester of
public deliberation and project collaboration on issues of social and
political concern. We started this project in Spring 1996 with two classes
deliberating and since then have had as many as 200 students from locations
in New England, California, Texas, and elsewhere signing on to debate
issues of their choice. On the occasion of the 2000 Presidential primaries
and election, we are hoping to engage classes all around the country in
this deliberative and dialogical forum.
 
We call this effort the Electronic Democracy Project, and we have lots of
material and information to share with interested faculty. In fact,
participating faculty have a listserve of their own and collaborate on
research related to the EDP.  If you are interested, I urge you to visit
the EDP website,
 
http://www.trincoll.edu/~writcent/edproject.html
 
Also, two of us will be giving a presentation at 4Cs Atlanta on the
Electronic Democracy Project, thanks to the efforts of the new Computer
Connection Committee.  All of their cool presentations will be given in the
new TechCenter--across from the registration booth--starting on March 25.
Our EDP presentation will be on Friday at 2 PM.
 
Linda Shamoon
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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Belated reply on Avatars of the Word
yes, it's a good book.  He is putting into perspective our switch to the
electronic wor(l)d and presents some interesting pictures of the switch from
script to print (and the protests against it). The segue into now is a bit
delayed but the picture he gives of former times is worth the read.  It's a good
spring vacation book; a quick read.
irv
 
 
 
 
 
 
 
Richard Haswell <rhaswell@FALCON.TAMUCC.EDU> on 03/08/99 08:11:07 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: doctoral exam nightmares
 
 
 
 
 
 
 
 
 
Yes, I'd like to heard more about James J. O'Donnell's book from people
who have read it.  Is it a good one?
 
Rich
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Linda: in response:
His claim is based on assumptions that the teacher is constantly in interaction
with her students, talking with them, listening to them talk with each other,
looking at and respoding to their writing, having them write in things like
jounals (actually, that's probably my insert) & through these activities having
a pretty good idea of the kind of effort they are putting into the course and
what they know.  Knowledge isn't then something that is tested (and there is
good reason to suspect the kind of knowledge that can be tested---particularly
when one tries to be _objective_ about it); it's something that is in the
everyday flow of coursework, class activitiy.  I would argue that this latter
kind of classroom creates a better environonment in which to learn as opposed to
the kind of environment that features high-states testing (same goes for a ph.d.
program).  It;' s odd to ask students to learn how to become professionals when
they are treated as quite a bit less than that.
irv
 
 
 
 
 
 
Linda Bergmann <bergmann@UMR.EDU> on 03/08/99 01:38:50 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Subject: Re: doctoral exam nightmares
 
 
 
 
 
Obviously, the extent to which I think that covering the material is
important determines whether or not I give an exam in a particular course.
On what does O'Donnell or whoever he was base his claim?
 
 
  The fellow
>(O'Donnell?) who wrote Avatars of the Word said this: if you have to give a
>final exam to find our how your students are doing, you haven't been teaching
>very well.
>
>
>
>***************************************************************************
********************
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Hi, Susan.  We are doing a great deal with online writing groups in our
program.  I'd be happy to talk to you about it off-list.  I'm also giving
a demo at the 4Cs tech center from 4-5 on March 25 if anyone else is
interested.  Christine Hult
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Fred Kemp wrote:
>
> Brings up an interesting point.  I think that most composition courses in
> the country still either partially or exclusively ask students to write
> about fiction or poetry.  In terms of learning how to write, how can
> focusing on a rather narrow genre of interpretation help?
 
There is almost an obsession with personal writing or fiction that seems
to come out of this emphasis on students' self-esteem in primary and
secondary curricula.  "All opinions are equally valid and valuable
because they are yours."  When students do actually produce an essay in
high school, the comments teachers make are more responsive than
analytic.  The students are not held to standards of reason; the
teachers do not understand the standards of reason.  Similarly,
literature majors are not taught how reasoning occurs in public
discourse about public values so they are at a loss for how to teach or
evaluate genres other than literary interpretation.  They grasp at
Toulmin-based texts and lists of logical fallacies like a drowning man
grasping at straws.
>
But through high school and some college by far the most writing
> they will do will be about literature.  This emphasis reminds me of
> vestigial traditions like the centrality of Latin and Greek in the humanist
> curriculum late into the 19th century.  Can we imagine a time when
> composition finally liberates itself from assumptions of the literary
> center?
>
> James Crosswhite addressed this issue in the last chapter of _Rhetoric of Reason_(the "letteraturizzazione" of rhetoric) and Janice Lauer covered it in an article several years ago (can't remember the title).  They both argue that composition classes have shifted from public to private discourse.  If you even consider the term "creative non-fiction" that gets thrown around, it refers to Tom Wolfe and his ilk rather than Cornell West, Stephen Jay Gould, or Henry David Thoreau.  Lynn Bloom started a discussion on the essay canon in the latest CE.  It's an issue whose time has come.
 
At my small school, which generally values the FYC class, there are
rumblings about making the second semester requirement a lit.-based
course, equating arguing about literary interpretations with arguing
about the implications of class distinctions in America.  Which one
really promotes rhetoric of inquiry and rhetoric of reason?
 
Julie M. Farrar
Fontbonne College
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I hope we can have a robust discussion about this issue. When I was comp
director at ASU, I took something of a risk in doing my best to ban writing
about literature from the FYC program. This was not from any hostility to
literature, which has in fact made my hide a much pleasanter habitat than it
might have been otherwise. It was more from a realization that none of our
students had any conscious strategies for reading the "non-literary" texts
that comprised most of what they read. At the same time, from 3rd grade
forward they had had a whole lot of instruction in reading literature and
writing about it--so much so that they were always waiting for us to "spring"
it on them in FYC and were surprised when we didn't. Those who had been really
good at reading and writing about lit in high school were a little ticked
because they couldn't cruise on those old skills (and even recycle some of the
papers) in FYC. No one in the department was prepared to argue against this
position openly, altho there was some back channel dissatisfaction among the
TAs about the general policy and, as I knew, some non-compliance. And it
worries me that when English departments "retake" the FYC program, the old
literature curriculum returns, either from a deeply held sense that this is
our last chance to get students to learn to enjoy what means so much to us or
a slightly shallower effort to recruit majors.
 
But I guess I would like to see a discussion of this issue in which we could
suspend the internecine warfare and look at the matter from the standpoint of
our students' general acquisition of sophisticated adult literacy, considering
what a good k-16 literacy curriculum would look like if our goal were to help
students become adept at the art and craft of language, appreciative and
critical readers of all kinds of texts.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>
>But I guess I would like to see a discussion of this issue in which we could
>suspend the internecine warfare and look at the matter from the standpoint of
>our students' general acquisition of sophisticated adult literacy, considering
>what a good k-16 literacy curriculum would look like if our goal were to help
>students become adept at the art and craft of language, appreciative and
>critical readers of all kinds of texts.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
David--
 
I am particularly grateful for this last comment on your post, since I am
a bit worried we are using the term "literature" a bit carelessly.  When
we complain about the literary folks taking over the composition courses,
aren't we really referring to a certain critical approach (text as
aesthetic and cultural artifact) taking over a rhetorical one (text as
cultural argument)? It seems we would do best to broaden our concept of
"literature" to encompass all texts that are artfully crafted for a
rhetorical purpose (a la Burke) rather than exempt any "forms" from a
course aiming to develop skills in reading and writing.
 
In our program, we attempt to mix all genres (essay, poetry, fiction, fine
art, photography)  within each thematic unit, to help students discover
how all "texts" are arguments and the genres merely different forms of
rhetorical arrangement.  We do have a second term "Writing About
Literature" course, but that is not an Intro. to Lit. course rather than a
continuation of our first term argument course, focussing on how to read
literature as cultural arguments and how to develop a more sophisticated
awareness of how style and voice can shape one's ethical and pathetic
appeals. The focus is not on literary theory but it does make students
aware of the different ways they can read all "texts" to anticipate the
many different ways their own readers might read theirs. I think it would
be a big mistake to overlook how well literature can affect, and has
affected, what we think and do in the world (and it does seem the students
in our program need practise in reading all texts, since they are coming
in with poorer reading skills each year).  In terms of departmental
politics, rather than having composition courses eschew literary texts
because they might turn the course over to the literature faculty, why not
have composition take over literature as a form of rhetoric--along with
all of the other forms of "texts" students will have to deal with in their
lives?
 
(I guess I just find all generic classifications as deadening as the
current-traditional modes and prefer to de-emphasize arrangement to focus
on rhetorical purpose . . .)
 
--Linda Bensel-Meyers
Director of Composition
Department of English
Univ. of Tennessee
Knoxville, TN   37996-0430
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When people ask me what I do, I still (too) often say I am a lawyer.  I
also often say "I am a law professor."  And on those surveys - do I
answer lawyer or teacher (or more generically "education")?
 
Only rarely do I say "I am a teacher."  And I often downplay my legal
writing position and talk about the other things I teach (computer law
and international law of human rights with occassional guest appearances
in copyright law).
 
But I really, really believe that I *am* first and foremost a teacher.
And I was so even when I was practicing law.  It is who I am - not just
what I do.  Like in the movie "The Man Without a Face" in which the
distinction between what the Mel Gibson character *does* vs. who he *is*
mattered to him - but the distinction was a puzzlement to his
inquisitors.
 
But why do I still so often say "lawyer" or "law professor" rather than
simply teacher?  It must be an ego/status thing.  And yet I think being
a teacher is a wonderful thing - among the best things.  But my still
internalized sense is conflicted - I still hear my father's "those who
can't do, teach."  And so I am a bit defensive about the "teacher"
answer.  Less so about the grandiose "law professor."  And why was I so
pleased about the promotion to full professor?  Did it really matter to
what I do and who I am?  Does it matter, really?  To whom?  Why?  For
what purposes?  And yet it matters to me.
 
I am first a teacher, then a scholar, then a lawyer.  (leaving aside for
the moment those really important things like family and belief
system).  And yet I still mostly answer "lawyer" or "law professor."
 
Sigh.
 
What do you folk answer?
 
Cheers,
Steve
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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How would you like to have to answer "vice provost"?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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One defense for making comp courses lit-based (esp. a second required
course) many times at several schools is, "This is the only lit the
students will read for their entire careers here."  I'm sympathetic to
this, but it's a crummy reason in obvious ways.  First, it slights the
function of the comp course, which Dave Schwalm and others have sketched
here.  Second, it doesn't really create a lit course, as teachers still
have to do the song and dance to justify the thing AS a comp course--so we
get "writing about lit" courses which teach a pretty rarified skill (lit
crit papers).  I say:  if you want students to take lit as part of their
Gen Ed requirements, then mount an effort (probably doomed, it's true) to
mandate lit in Gen Ed.  (I've done that--tilting at windmills and all
that.)  But leave comp alone.  Clyde
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Fri, 12 Mar 1999, David E. Schwalm wrote:
 
> I hope we can have a robust discussion about this issue. When I was comp
> director at ASU, I took something of a risk in doing my best to ban writing
> about literature from the FYC program. This was not from any hostility to
> literature, which has in fact made my hide a much pleasanter habitat than it
> might have been otherwise. It was more from a realization that none of our
> students had any conscious strategies for reading the "non-literary" texts
> that comprised most of what they read. At the same time, from 3rd grade
> forward they had had a whole lot of instruction in reading literature and
> writing about it--so much so that they were always waiting for us to "spring"
> it on them in FYC and were surprised when we didn't. Those who had been really
> good at reading and writing about lit in high school were a little ticked
> because they couldn't cruise on those old skills (and even recycle some of the
> papers) in FYC. No one in the department was prepared to argue against this
> position openly, altho there was some back channel dissatisfaction among the
> TAs about the general policy and, as I knew, some non-compliance. And it
> worries me that when English departments "retake" the FYC program, the old
> literature curriculum returns, either from a deeply held sense that this is
> our last chance to get students to learn to enjoy what means so much to us or
> a slightly shallower effort to recruit majors.
>
> But I guess I would like to see a discussion of this issue in which we could
> suspend the internecine warfare and look at the matter from the standpoint of
> our students' general acquisition of sophisticated adult literacy, considering
> what a good k-16 literacy curriculum would look like if our goal were to help
> students become adept at the art and craft of language, appreciative and
> critical readers of all kinds of texts.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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I guess I should modify my previous post in light of Linda's very good
ideas (below) about the possible configuration of a lit-based comp course.
I taught a class roughly like the one she describes for several years as a
TA at U. of Arizona--we made supreme efforts to teach it not as a "lit
class" as such, but teach "cultural arguments" within the lit, etc.  We
opened up the "big" paper assignment in particular and asked students to
write about the lit we were reading from the perspective of their majors
or at least their interests.  I had a good time with the class, but it did
always feel like a struggle to make everything fit.  Later, I taught
straight lit classes at a little university that required lit classes of
its graduates, and I experienced a pleasant lack of schizophrenia there.
As an inveterate writing teacher, I did of course teach a lot of writing
in those courses--papers with many drafts, conferences, group work, etc.
But the focus and purpose of the class was so clear, and I felt better
about the "mission" of the class (I believe in requiring lit courses!).
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Fri, 12 Mar 1999, [LBENSEL] wrote:
 
> >
> >But I guess I would like to see a discussion of this issue in which we could
> >suspend the internecine warfare and look at the matter from the standpoint of
> >our students' general acquisition of sophisticated adult literacy, considering
> >what a good k-16 literacy curriculum would look like if our goal were to help
> >students become adept at the art and craft of language, appreciative and
> >critical readers of all kinds of texts.
> >
> >-- David E. Schwalm, Vice Provost and Dean of East College
> >___ASU East--A New University for a New Century
> >___6001 South Power Road
> >___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
>
> David--
>
> I am particularly grateful for this last comment on your post, since I am
> a bit worried we are using the term "literature" a bit carelessly.  When
> we complain about the literary folks taking over the composition courses,
> aren't we really referring to a certain critical approach (text as
> aesthetic and cultural artifact) taking over a rhetorical one (text as
> cultural argument)? It seems we would do best to broaden our concept of
> "literature" to encompass all texts that are artfully crafted for a
> rhetorical purpose (a la Burke) rather than exempt any "forms" from a
> course aiming to develop skills in reading and writing.
>
> In our program, we attempt to mix all genres (essay, poetry, fiction, fine
> art, photography)  within each thematic unit, to help students discover
> how all "texts" are arguments and the genres merely different forms of
> rhetorical arrangement.  We do have a second term "Writing About
> Literature" course, but that is not an Intro. to Lit. course rather than a
> continuation of our first term argument course, focussing on how to read
> literature as cultural arguments and how to develop a more sophisticated
> awareness of how style and voice can shape one's ethical and pathetic
> appeals. The focus is not on literary theory but it does make students
> aware of the different ways they can read all "texts" to anticipate the
> many different ways their own readers might read theirs. I think it would
> be a big mistake to overlook how well literature can affect, and has
> affected, what we think and do in the world (and it does seem the students
> in our program need practise in reading all texts, since they are coming
> in with poorer reading skills each year).  In terms of departmental
> politics, rather than having composition courses eschew literary texts
> because they might turn the course over to the literature faculty, why not
> have composition take over literature as a form of rhetoric--along with
> all of the other forms of "texts" students will have to deal with in their
> lives?
>
> (I guess I just find all generic classifications as deadening as the
> current-traditional modes and prefer to de-emphasize arrangement to focus
> on rhetorical purpose . . .)
>
> --Linda Bensel-Meyers
> Director of Composition
> Department of English
> Univ. of Tennessee
> Knoxville, TN   37996-0430
>
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> How would you like to have to answer "vice provost"?
 
If it only meant provost of vice . . .
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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Dave:  Which vices are you the provost of?  Or do you get them all?  Do
you have vice vice provosts in your office?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Fri, 12 Mar 1999, David E. Schwalm wrote:
 
> How would you like to have to answer "vice provost"?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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David et al.: As much as I would be happy to honor the value a
"literature" education has had for you or for me, I am finding--a function
of age, no doubt--that for institutional purposes, what you refer to as
internecine warfare is . . . well, let me see how to get out of this
without saying "inevitable," since I don't exactly mean that. One way to
frame the problem arises with the resonance of that term, "literature." We
have a grad course called "The Teaching of Writing and Literature." I
don't know how that sounds to anyone else, but I have bridled--publicly,
and indeed in in-house writing--from the beginning. Writing is an
activity; I can teach that. What am I teaching when I teach "literature,"
though? Litera-touring? Litur-atrification?
 
There are lots of possible answers--serious ones, I mean--and I have tried
proposing a number of them locally, as lots of other people have both
locally and more broadly, but not with any notable success. In all the
ways Susan Miller spells out so well in Textual Carnivals, this is a
binary with so much invested in it that it makes a bad place to begin
negotiations. Indeed, at times--and I think I've tried this on the list
before--I am willing to say that what students learn in a "lit" class is
ONLY writing: i.e., how to carry off a particular form of school-based
textual performance.
 
What interests me in writing instruction is the long-term project of
helping students understand how writing functions in the culture, and in
particular how to engage in those functions themselves. This includes,
actually, all the functions that might be labeled "literary," but their
status is both less elevated and more fluid than any English dept.
curriculum would suggest, or that--in my admittedly limited
experience--folks committed to such curricula would allow.
 
Steve North
SUNY Albany
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>we attempt to mix all genres (essay, poetry, fiction, fine
> art, photography)
 
I assume that this list is not intended to be exhaustive since it omits what I suspect are the three or four most common "genres" - journalism, business reports and analyses, legal memoranda, and scholarly non-fiction.  I suspect that most of your students will be doing a lot more business writing than anything else.
 
> to help students discover
>how all "texts" are arguments and the genres merely different forms of
>rhetorical arrangement.
 
Whew!  I think I like the first part - though I really think "Casey at the Bat" is not an argument - and a lot of impressionistic writing are not "arguments."  But my understanding of the term may be too narrow and based on the intent of the author.  I'm not sure Van Gogh intended to argue anything - except perhaps something about style - but I am quite sure that cigarette ads do intend to argue things.
 
As to the latter part:  "merely" (!?) different forms of rhetorical arrangement (?!!?)."  Well, from some perspectives Judaism, Christianity and Islam are merely different because of when they stopped listening to new prophets.  But that kind of distorts the internal experience of all three and the substance of all three.  And the differences are merely matters of arrangement?  A scholarly paper in a law journal, persuasive brief to the Supreme Court, an essay on law in the Washington Post, and this email are all the same thing - just different forms of rhetorical arrangement?  I
guess I haven't a clue about your discourse community (which is likely to be true) since I haven't a clue as to what this could mean.
 
>focussing on how to read
>literature as cultural arguments
 
What is this use of "cultural argument"?  Is presentation a "cultural argument"?  Morrison's "Jazz."  Roy's "The God of Small Things."  Is this some code word for external v. internal experience and only or primarily the former is the correct one?
 
Pshaw.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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In response to David (with whose eloquent post I agree), Linda wrote,
in part,
 
> I am particularly grateful for this last comment on your post, since I am
> a bit worried we are using the term "literature" a bit carelessly.  When
> we complain about the literary folks taking over the composition courses,
> aren't we really referring to a certain critical approach (text as
> aesthetic and cultural artifact) taking over a rhetorical one (text as
> cultural argument)? It seems we would do best to broaden our concept of
> "literature" to encompass all texts that are artfully crafted for a
> rhetorical purpose (a la Burke) rather than exempt any "forms" from a
> course aiming to develop skills in reading and writing.
 
I think the answer to your question is, in general, yes, and that's
the heart of my complaint about bringing what we call "literature"
into what we call "writing" courses.  Like Steve North, I'm interested
in helping students develop facility and sophistication with written
discourse, broadly defined, to help them understand the many complex
ways in which writing functions socially, culturally, etc.
"Literature," when that term refers to literary study, seems to me to
be a highly specialized and often esoteric way of *reading*.  I won't
debate here for the moment the merits of such reading, but I will say
that to the extent that a "writing" course is actually such a
*reading* course, that course does not serve students' in ways that I
would hope a *writing* course would do.
 
> many different ways their own readers might read theirs. I think it would
> be a big mistake to overlook how well literature can affect, and has
> affected, what we think and do in the world (and it does seem the students
> in our program need practise in reading all texts, since they are coming
> in with poorer reading skills each year).  In terms of departmental
> politics, rather than having composition courses eschew literary texts
> because they might turn the course over to the literature faculty, why not
> have composition take over literature as a form of rhetoric--along with
> all of the other forms of "texts" students will have to deal with in their
> lives?
 
This strikes me as a valid Burkean approach that, unfortunately, often
does not work in the context of local institutional politics
(certainly that's true in my institution).
 
Bob Yagelski
Department of English
SUNY-Albany
rpy95@cnsunix.albany.edu
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On reflection, I recognize that my flip response might have seemed to
trivialize Steve's rather serious question. (Incidently, I get the vices in
the arts and science, always the most interesting.) In fact, I am becoming
increasingly convinced that professional identity is a big problem for
faculty, along with finding appropriate measures of professional success and
failure, which we cannot find until we figure out who we are and what we do.
This whole business is complicated by the apparently few pathways to success
in our profession, the impoverished inventory of measures we use, and the
cyncicism with which we pretend we actually measure. A growing complexity is
the widening gap between what is exp ected of us and what we want to do, what
we have been prepared to do.
 
I had a moment a couple of weeks ago when I was doing a "meet and greet" for a
group of squirrely high school sophomores. I was introduced to them as the
Vice Provost, and their adviser asked me if I could explain to the students
what a vice provost is. I didn't even try.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Steve, I think you ask a good q--your teacher/lawyer/professor choices
made me think of something that happened last night.  I was at a
conference on Images of America and listening to Gerald Graff talk about
higher ed and discuss the conflict between calling ourselves teachers and
professors...I said to myself that being a teacher was how I keep my eye
on the ball...I'm the son of a very successful third grade teacher and
learned to *see* her success in the small town we lived in...year after
year students would return to my mother letting her know she was the one
teacher in their lives..."Professors profess" Stanly Aronowitz said from
the audience, "Writing is an Art, not about skills" he said, and there was
a room full of my colleagues nodding their elitist heads...hah, I thought,
spend a term teaching comp and just try to teach necessary skills to young
thinkers...but I knew these were folks protecting their sinecures with
rationales that sound grand to some.
 
I don't encourage my students to call me "Dr." or "Professor" or even
"Mr." and use my silly, lowercase "will" to let them know that my
learning life is about ideas, not titles...and I read poems in class and
so to answer your fine prompt today, I am a poet which is how I prefer to
introduce myself to strangers...my most recent book of poetry of course,
is _Stranger Within_....thanks again for a stimulating post, will
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David and Steve,
Questions of academic identity within the institution are made even more
thorny when they are politicized by lack of tenure.  Consider the adjunct,
that usually talented, dedicated, more-often-than-not female teacher whose
marginalized existence is owed largely to economic expediency for the
institution.  If the full-time faculty is unionized, the adjunct's position is
even less (more?) valued as the buffer--the one who can be let go before a
full-time person--in the event of hard times.  The identify question is even
harder at the institution that works both sides of the street by expecting
professionalism and voicing frequent appreciation of the adjunct while
refusing to grant that person office space, a telephone, benefits, and job
security.
Barbara Clouse
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We had a composition committee meeting the other day to look over revisions
to our composition policies, and the still relatively new Chair noted our
use of the term "teachers" to identify the people who implement the
policies. He found it quite unique and interesting. I had put it in there
at first just as a matter of convenience ("professor" and "instructor"
identifying two different categories of our teachers). I've come to value
it as a one-word "mission statement." Maybe, as with Will, it's partly just
familial; my father was a high school teacher, then Principal, then
Superintendant. "Teacher" seems like a pretty fine label to me. It's one I
still feel I am working to earn but claim just to keep up the pressure.
After all, anyone can "profess."
 
As to my own bar license, Steve, I call myself a recovering former
attorney. I tell people I could sue again, but not today.
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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The posts so far raise all kinds of interesting issues and have introduced all
kinds of things I agree with but can't quite bring together in a practical
way. The idea of learning how to read all kinds of texts as cultural arguments
(broad sense of "argument") appeals to me, but I have trouble relating that 1)
to the intellectual development of students across time, 2) to their
acquisition of the writing competency needed to manage mundane but often
complex tasks; 3) to the transition from intuitive reading and writing
competency to strategic, reflective, and theoretically informed reading and
writing. How good a practical reader/writer do you have to be before you can
begin to make sense these more sophisticated literacies? I'm not sure this is
making sense, but it has something to do with when we do what.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Susan,
 
I am not sure if what I am involved in this semester directly answers your
question, but I will explain the type of arrangement at my school that
invites class-related writing groups.
 
This semester nine faculty including myself are piloting courses through
our first semester of on-line college.  REAL ED has constructed the shells
for our courses: Professional Writing, Mythology, Research and Writing,
Poetry, Gender and Literature.  As you can see, five of the nine first
courses are being constructed by faculty with backgrounds in English.  You
can see descriptions of other courses by visiting the college site
<http://neumannonline.edu>.
 
My course, Professional Writing, has students sharing their writing for
feedback, engaging in threaded discussion, posting their reports in an
electronic site that I can access.  I have  constructed audio-lectures,
resource files, integrated web sites as resources, etc.   The College has
created online access to library resources, and the students can engage in
dialogue about their projects with the librarian.  Since we are pioloting
the program, we are in the process of learning by doing.  I suspect that
what I have described fits one of many definitions of on-line writing
groups.
 
Truly,
 
Gail
 
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
gcor@jersey.net
 
O: gcorso@neumann.edu
 
 
Susan Wyche wrote:
 
> I'd be interested in knowing if any writing programs or writing centers
> are experimenting with on-line writing groups--not networked in a
> classroom, but over the web or other virtual platform.
>
> Susan Wyche, Director
> University Writing Program
> CSU Monterey Bay
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Who am I? I am often introduced as an English teacher and I make it a point to
gently correct this statement by saying that I am a writing teacher. At least,
that way people don't worry too  much about speaking around me (But my son
recently told me that he worries when he writes to me.).
 
I like this "Who Am I?" question a lot. Since I was a studio potter for
quite a few years, a potter who taught, my philosophical answer would have to
be that I am a teacher--no matter how I earn my living.
 
Heide Weidner
Coordinator of Composition
Tennessee Technological University
Cookeville, TN
 
 
> When people ask me what I do, I still (too) often say I am a lawyer.  I
> also often say "I am a law professor."  And on those surveys - do I
> answer lawyer or teacher (or more generically "education")?
>
> Only rarely do I say "I am a teacher."  And I often downplay my legal
> writing position and talk about the other things I teach (computer law
> and international law of human rights with occassional guest appearances
> in copyright law).
>
> But I really, really believe that I *am* first and foremost a teacher.
> And I was so even when I was practicing law.  It is who I am - not just
> what I do.  Like in the movie "The Man Without a Face" in which the
> distinction between what the Mel Gibson character *does* vs. who he *is*
> mattered to him - but the distinction was a puzzlement to his
> inquisitors.
>
> But why do I still so often say "lawyer" or "law professor" rather than
> simply teacher?  It must be an ego/status thing.  And yet I think being
> a teacher is a wonderful thing - among the best things.  But my still
> internalized sense is conflicted - I still hear my father's "those who
> can't do, teach."  And so I am a bit defensive about the "teacher"
> answer.  Less so about the grandiose "law professor."  And why was I so
> pleased about the promotion to full professor?  Did it really matter to
> what I do and who I am?  Does it matter, really?  To whom?  Why?  For
> what purposes?  And yet it matters to me.
>
> I am first a teacher, then a scholar, then a lawyer.  (leaving aside for
> the moment those really important things like family and belief
> system).  And yet I still mostly answer "lawyer" or "law professor."
>
> Sigh.
>
> What do you folk answer?
>
> Cheers,
> Steve
>
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> "Learning without thinking is labor lost.
> Thinking without learning is perilous."
>
> Confucius
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In Japan I learned that it was impolite to introduce myself with a noun
("I'm a teacher"--esp. since "teacher" is still pretty exalted in Japan),
more polite to introduce myself with a verb ("I teach English").  So even
today, esp. when talking to somebody not connected to a college, I'll say,
"I teach writing."  If they're interested I'll follow up with where, to
whom, etc.  Half the time the subject is dropped.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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***********************************************************************=
*
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                       Monday, March 15, 7-8pm CST
 
              "Distance Education, Safespace, and In/Visibility"
 
                    Hosted this week by Cynthia Haynes
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000                =
 
                                   or
                   telnet to: lingua.utdallas.edu 8888
***********************************************************************=
**
 
"The quality of=A0 light by which we scrutinize our lives has a =
direct bearing upon the product which we live, and upon the changes =
which we hope to bring about through those lives."
( Audre Lorde, Poetry Is Not A Luxury)
 
The last C-FEST on Monday, March 15, will be facilitated by Harold =
Knight, Walt Turner, Keith Dorwick, and Margee Morrison and will =
focus on their project called "QueerMOOnity," a new academic =
community of teachers and students that will meet at Lingua MOO in =
the Safespace room for various events and discussions. Their first =
meeting, for example, will center on the problem of gay teen suicide, =
and the meeting time will be announced during C-FEST.
 
As C-FEST winds down we want to thank all those who volunteered to =
facilitate the meetings and who participated in forging guidelines =
for distance learning initiatives. This week we're focusing on the =
diversity and "visibility" in DL. We have collected many of the key =
ideas and suggestions for this C-FEST series on a board in the C-FEST =
room called DL-Questions.
 
BACKGROUND:
In the past three years, C-FEST has set a precedent for pre-CCCC =
discussions related to the "state of the profession," job market, =
conference presentation formats, conference ethics, impact of =
technology on conferences (and teaching and research), and other =
issues of "delivery." The theme of the 1999 CCCC calls us to =
demonstrate "visibility," and Chair Keith Gilyard calls us to "see" =
our students in new ways, and to "reaffirm that for which [we] stand =
as well as name explicitly that for which [we] do not stand and why." =
Over the next six weeks, we would like to open a forum on "distance =
education" in order to reaffirm our positions as advocates for =
distance learning, but a distance learning that is faculty and =
student-oriented.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  =3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D | |  |   =
__|:)|__  |
         |||  |__##________________|/   |__[\__ =3D_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
If you were unable to attend, the logs of each session are available =
in the C-FEST Forum room at Lingua and on our website.
 
2/10 log : http://lingua.utdallas.edu:7000/4759
2/16 log : http://lingua.utdallas.edu:7000/3786
2/24 log : http://lingua.utdallas.edu:7000/4527
3/4  log : http://lingua.utdallas.edu:7000/4234
3/10 log : http://lingua.utdallas.edu:7000/2917
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via the latest =
versions of Netscape or Internet Explorer. Go to this URL location: =
http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu =
8888.
2.  Log on as a guest if you do not have a character at Lingua. At =
Lingua welcome screen simply click on login if you are using Xpress =
(it will then ask for a name) or type: 'connect guest firstname' if =
you are using telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to =
MOOs, or click on the HELP icon if you are using the enCore Xpress =
client via Netscape and use the Search feature to find =
'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We hope you can join us, and don't worry if you've never MOOed, it's =
easy!  Log on in advance and practice anytime.  We have help =
tutorials in the Help Kiosk off the main Courtyard where you land =
when you log on. You are also welcome to request a character account =
at Lingua MOO. Click on the Request icon if you are using Xpress, or =
type @request if you are logged in via telnet.
 
See you on March 15th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
=========================================================================
Date:         Sun, 14 Mar 1999 20:20:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sarah Dangelantonio <DANGELST@FPC.EDU>
Subject:      Re: The Light...
MIME-Version: 1.0
Content-Type: multipart/alternative; boundary="----
              =_NextPart_001_01BE6E81.F90E40D0"
 
This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------ =_NextPart_001_01BE6E81.F90E40D0
Content-Type: text/plain;
        charset="iso-8859-1"
 
It may not be always "tilting at windmills."  I'm pleased to  say that
in our general education program here we have literary texts as required
readings in almost all of our general education courses (which students
take in Freshman, Sophomore, Junior and Senior years).  Because our
faculty was willing to include literary readings, we have been able to
create a two-semester composition course which has met with much success
here.  So, I'd encourage all to keep tilting at those windmills-once in
a while you can knock them down, and end up with a satisfactory program!
 
Sarah
 
 
Sarah Bearinger Dangelantonio
Associate Professor of English
Coordinator, Individual and Community Integrated Curriculum
Coordinator, College Writing, WAC, Writing Center
 
Franklin Pierce College
Rindge, NH
603-899-4295
 
 
        -----Original Message-----
        From:   Dr. Clyde Moneyhun [SMTP:camoneyh@CIS.YSU.EDU]
        Sent:   Saturday, March 13, 1999 7:26 AM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        Re: The Light...
 
        One defense for making comp courses lit-based (esp. a second
required
        course) many times at several schools is, "This is the only lit
the
        students will read for their entire careers here."  I'm
sympathetic to
        this, but it's a crummy reason in obvious ways.  First, it
slights the
        function of the comp course, which Dave Schwalm and others have
sketched
        here.  Second, it doesn't really create a lit course, as
teachers still
        have to do the song and dance to justify the thing AS a comp
course--so we
        get "writing about lit" courses which teach a pretty rarified
skill (lit
        crit papers).  I say:  if you want students to take lit as part
of their
        Gen Ed requirements, then mount an effort (probably doomed, it's
true) to
        mandate lit in Gen Ed.  (I've done that--tilting at windmills
and all
        that.)  But leave comp alone.  Clyde
 
 
------------------------------------------------------------------------
-------
        Dr. Clyde Moneyhun                      Composition Program
        (330) 742-1649                          English Department
        camoneyh@cis.ysu.edu                    Youngstown State
University
        http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                        Si quieres paz, lucha por la justicia.
 
 
------------------------------------------------------------------------
-------
 
        On Fri, 12 Mar 1999, David E. Schwalm wrote:
 
        > I hope we can have a robust discussion about this issue. When
I was comp
        > director at ASU, I took something of a risk in doing my best
to ban writing
        > about literature from the FYC program. This was not from any
hostility to
        > literature, which has in fact made my hide a much pleasanter
habitat than it
        > might have been otherwise. It was more from a realization that
none of our
        > students had any conscious strategies for reading the
"non-literary" texts
        > that comprised most of what they read. At the same time, from
3rd grade
        > forward they had had a whole lot of instruction in reading
literature and
        > writing about it--so much so that they were always waiting for
us to "spring"
        > it on them in FYC and were surprised when we didn't. Those who
had been really
        > good at reading and writing about lit in high school were a
little ticked
        > because they couldn't cruise on those old skills (and even
recycle some of the
        > papers) in FYC. No one in the department was prepared to argue
against this
        > position openly, altho there was some back channel
dissatisfaction among the
        > TAs about the general policy and, as I knew, some
non-compliance. And it
        > worries me that when English departments "retake" the FYC
program, the old
        > literature curriculum returns, either from a deeply held sense
that this is
        > our last chance to get students to learn to enjoy what means
so much to us or
        > a slightly shallower effort to recruit majors.
        >
        > But I guess I would like to see a discussion of this issue in
which we could
        > suspend the internecine warfare and look at the matter from
the standpoint of
        > our students' general acquisition of sophisticated adult
literacy, considering
        > what a good k-16 literacy curriculum would look like if our
goal were to help
        > students become adept at the art and craft of language,
appreciative and
        > critical readers of all kinds of texts.
        >
        > -- David E. Schwalm, Vice Provost and Dean of East College
        > ___ASU East--A New University for a New Century
        > ___6001 South Power Road
        > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
        >
 
------ =_NextPart_001_01BE6E81.F90E40D0
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.1960.3">
<TITLE>RE: The Light...</TITLE>
</HEAD>
<BODY>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">It may not be always "tilting at =
windmills."&nbsp; I'm pleased to&nbsp; say that in our general =
education program here we have literary texts as required readings in =
almost all of our general education courses (which students take in =
Freshman, Sophomore, Junior and Senior years).&nbsp; Because our =
faculty was willing to include literary readings, we have been able to =
create a two-semester composition course which has met with much =
success here.&nbsp; So, I'd encourage all to keep tilting at those =
windmills-once in a while you can knock them down, and end up with a =
satisfactory program!</FONT></P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Sarah</FONT>
</P>
<BR>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Sarah Bearinger =
Dangelantonio</FONT>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Associate Professor of =
English</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, Individual =
and Community Integrated Curriculum</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, College =
Writing, WAC, Writing Center</FONT></I>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Franklin Pierce College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Rindge, NH&nbsp; </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">603-899-4295</FONT>
</P>
<BR>
<UL>
<P><A NAME=3D"_MailData"><FONT SIZE=3D2 FACE=3D"Arial">-----Original =
Message-----</FONT></A>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">From:&nbsp;&nbsp; Dr. Clyde =
Moneyhun [SMTP:camoneyh@CIS.YSU.EDU]</FONT></B>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D2 FACE=3D"Arial">Saturday, March 13, 1999 7:26 AM</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D2 =
FACE=3D"Arial">WPA-L@ASUVM.INRE.ASU.EDU</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D2 FACE=3D"Arial">Re: The Light...</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">One defense for =
making comp courses lit-based (esp. a second required</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">course) many times =
at several schools is, &quot;This is the only lit the</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">students will read =
for their entire careers here.&quot;&nbsp; I'm sympathetic to</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">this, but it's a =
crummy reason in obvious ways.&nbsp; First, it slights the</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">function of the =
comp course, which Dave Schwalm and others have sketched</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">here.&nbsp; Second, =
it doesn't really create a lit course, as teachers still</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">have to do the song =
and dance to justify the thing AS a comp course--so we</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">get &quot;writing =
about lit&quot; courses which teach a pretty rarified skill (lit</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">crit papers).&nbsp; =
I say:&nbsp; if you want students to take lit as part of their</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Gen Ed =
requirements, then mount an effort (probably doomed, it's true) =
to</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">mandate lit in Gen =
Ed.&nbsp; (I've done that--tilting at windmills and all</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">that.)&nbsp; But =
leave comp alone.&nbsp; Clyde</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">---------------------------------------------------------=
----------------------</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Dr. Clyde =
Moneyhun&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbs=
p;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; =
Composition Program</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">(330) =
742-1649&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbs=
p;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbs=
p;&nbsp;&nbsp; English Department</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">camoneyh@cis.ysu.edu&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&=
nbsp; Youngstown State University</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial"><A =
HREF=3D"http://cis.ysu.edu/~camoneyh" =
TARGET=3D"_blank">http://cis.ysu.edu/~camoneyh</A>&nbsp;&nbsp;&nbsp;&nbs=
p;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Youngstown, OH&nbsp; =
44555</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nb=
sp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Si quieres paz, lucha por la =
justicia.</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">---------------------------------------------------------=
----------------------</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">On Fri, 12 Mar 1999, =
David E. Schwalm wrote:</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; I hope we can =
have a robust discussion about this issue. When I was comp</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; director at =
ASU, I took something of a risk in doing my best to ban writing</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; about =
literature from the FYC program. This was not from any hostility =
to</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; literature, =
which has in fact made my hide a much pleasanter habitat than it</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; might have =
been otherwise. It was more from a realization that none of our</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; students had =
any conscious strategies for reading the &quot;non-literary&quot; =
texts</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; that comprised =
most of what they read. At the same time, from 3rd grade</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; forward they =
had had a whole lot of instruction in reading literature and</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; writing about =
it--so much so that they were always waiting for us to =
&quot;spring&quot;</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; it on them in =
FYC and were surprised when we didn't. Those who had been really</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; good at =
reading and writing about lit in high school were a little =
ticked</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; because they =
couldn't cruise on those old skills (and even recycle some of =
the</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; papers) in =
FYC. No one in the department was prepared to argue against this</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; position =
openly, altho there was some back channel dissatisfaction among =
the</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; TAs about the =
general policy and, as I knew, some non-compliance. And it</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; worries me =
that when English departments &quot;retake&quot; the FYC program, the =
old</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; literature =
curriculum returns, either from a deeply held sense that this is</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; our last =
chance to get students to learn to enjoy what means so much to us =
or</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; a slightly =
shallower effort to recruit majors.</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt;</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; But I guess I =
would like to see a discussion of this issue in which we could</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; suspend the =
internecine warfare and look at the matter from the standpoint =
of</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; our students' =
general acquisition of sophisticated adult literacy, considering</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; what a good =
k-16 literacy curriculum would look like if our goal were to =
help</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; students =
become adept at the art and craft of language, appreciative and</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; critical =
readers of all kinds of texts.</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt;</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; -- David E. =
Schwalm, Vice Provost and Dean of East College</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; ___ASU East--A =
New University for a New Century</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; ___6001 South =
Power Road</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt; ___Mesa, AZ =
85206-0903 (602) 727-1418 david.schwalm@asu.edu</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">&gt;</FONT>
</P>
</UL>
</BODY>
</HTML>
------ =_NextPart_001_01BE6E81.F90E40D0--
=========================================================================
Date:         Sun, 14 Mar 1999 23:56:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beverly Wall <beverly.wall@MAIL.TRINCOLL.EDU>
Subject:      4Cs - Electronic Democracy Project
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Apologies for cross-postings....
 
At 4Cs the Electronic Democracy Project will meet on Friday, March 26, at
4:00 p.m. at the Atlanta Hilton (we'll gather first at the concierge desk).
Anyone is welcome to join us!
 
This intercollegiate project is a grassroots collaborative of teachers
interested in public writing, political argument, and the civic traditions
of rhetoric.  Since 1996 we've been creating multi-class electronic
networks that enable students across the country to discuss and debate
public issues, work on collaborative projects, and meet f2f at
end-of-semester regional conferences.
 
Here's the URL for our website:
http://www.trincoll.edu/writcent/edproject.html
 
Please email me off-list if you'd like more information.
 
---
Beverly C. Wall, Ph.D. * Associate Professor and Director
Allan K. Smith Center for Writing and Rhetoric, Trinity College
Hartford, CT 06106, USA * beverly.wall@mail.trincoll.edu
Tel: +1.860.297.2459  Fax: +1.860.297.5258
http://www.trincoll.edu/writcent/aksmith.html
=========================================================================
Date:         Mon, 15 Mar 1999 09:15:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "E. Martin" <martin_e@LUCY.FINDLAY.EDU>
Subject:      Re: Who am I?
In-Reply-To:  <Pine.GSO.3.95.990314075934.9921A-100000@toons.cis.ysu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Steve, Clyde, and others--
 
I'm especially amused at how fast the subject "gets dropped" (or never
comes up at all) in family gatherings.  My younger brother used to practice
law and our relatives were far more interested in hearing about his
dealings than any of my students' writing breakthroughs.  Several years
ago, he left the practice and became an Investment Representative for
Edward Jones Inc.  As you can imagine, talk of the booming stock market
quickly replaced discussions of divorce, custody, etc.  However, even my
brother is overshadowed these days by a cousin who recently finished a
medical degree.  Now our family gatherings are filled with discussions of
ER trauma (at least until dinner time when the stock market talk
resurfaces).  I used to get annoyed about being a bystander at family
functions, but I've come to realize that like many other people, my family
has great respect for what we do, but they don't understand it.  They see
higher education only as a collection of courses to be taught and not as a
complex web of disciplines/fields/professions.  Of course, I still do what
I can to shed light on my job _both_ inside and outside of the classroom,
but I realize that most of my family members will always prefer to discuss
those trades which they "know" better via media exposure and firsthand
experience.  In the end, most of them will be far more impressed by the
length of the articles that I write than the content.  This could mean that
I come from humble roots or that my family members are all exceptionally
well-suited for upper-level administrative positions.  I haven't decided
yet, but I'll let you know once the market closes.
 
Eric
 
 
>In Japan I learned that it was impolite to introduce myself with a noun
>("I'm a teacher"--esp. since "teacher" is still pretty exalted in Japan),
>more polite to introduce myself with a verb ("I teach English").  So even
>today, esp. when talking to somebody not connected to a college, I'll say,
>"I teach writing."  If they're interested I'll follow up with where, to
>whom, etc.  Half the time the subject is dropped.
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                Si quieres paz, lucha por la justicia.
>
>-------------------------------------------------------------------------------
 
 
Eric V. Martin
Director of English and Writing Across the Curriculum
The University of Findlay
1000 North Main Street, Findlay, Ohio  45840
Voice: 419/424-4643  Email: martin_e@lucy.findlay.edu
=========================================================================
Date:         Mon, 15 Mar 1999 09:15:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Bullock <richard.bullock@WRIGHT.EDU>
Organization: Wright State University
Subject:      Re: The Light...
MIME-version: 1.0
Content-type: multipart/mixed; boundary="------------D9DA20C8C99182643D5C80A8"
 
This is a multi-part message in MIME format.
--------------D9DA20C8C99182643D5C80A8
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Hmm. The problem as I see it has less to
do with these interesting positions than
with the practical problem of making
these careful distinctions and
redefinitions of "literature" and what
one does with it clear to first-year
TAs, who come with a well-developed set
of preconceptions about what literature
is and what one does with it.
 
I find (especially after a year away
from the program, during which people
got rather more creative with their
syllabuses than they seemed to when I
was in my office not watching what they
were doing) that TAs want to teach at
least one paper (of 3, in a 10-week
quarter) on a literary topic--an even
briefer dose of lit than a single course
offers. Once they do it, they often
realize that trying to do all that must
be done to help students create a decent
literary interpretation, despite years
of reading and writing about lit in high
school, takes far more than 3 weeks.
Frankly, though, I'd rather just say,
"Don't do it" than spend more time than
I have working through teaching them to
see literature as a different sort of
animal than the one they're comfortable
with.
 
Rich B.
 
David E. Schwalm wrote:
>
> The posts so far raise all kinds of interesting issues and have introduced all
> kinds of things I agree with but can't quite bring together in a practical
> way. The idea of learning how to read all kinds of texts as cultural arguments
> (broad sense of "argument") appeals to me, but I have trouble relating that 1)
> to the intellectual development of students across time, 2) to their
> acquisition of the writing competency needed to manage mundane but often
> complex tasks; 3) to the transition from intuitive reading and writing
> competency to strategic, reflective, and theoretically informed reading and
> writing. How good a practical reader/writer do you have to be before you can
> begin to make sense these more sophisticated literacies? I'm not sure this is
> making sense, but it has something to do with when we do what.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
--------------D9DA20C8C99182643D5C80A8
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Richard  Bullock
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Richard  Bullock
n:              Bullock;Richard
org:            Wright State University
email;internet: richard.bullock@wright.edu
title:          Director of Writing Programs
note:           Snail mail: Dept. of English, 438 Millett Hall, Wright State U., Dayton, OH 45435. Phone: 937-775-2220  Fax: 937-775-2707
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------D9DA20C8C99182643D5C80A8--
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Date:         Mon, 15 Mar 1999 11:13:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Who am I?
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
"E. Martin" wrote:
>
> I'm especially amused at how fast the subject "gets dropped" (or never
> comes up at all) in family gatherings.
 
After being a Ph.D. student in linguistics, I give a little
sigh of relief when the subject gets dropped.  Nobody knows
what linguistics is, though everybody thinks they do, and
the result is you get a lot of ignorant questions like "How
many languages do you speak?"
 
Now, people give you a polite, "Oh, that's interesting," when
I tell them what I do.  I prefer it that way.
 
--
#include <stdio.h>
 
void main()
{
        printf("Linux:\n");
        printf("Live Free or Die!\n");
}
=========================================================================
Date:         Mon, 15 Mar 1999 10:42:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gordon Thomas <thomas@UIDAHO.EDU>
Subject:      Re: Who am I?
In-Reply-To:  <l03110703b312acef5f01@[206.244.105.22]>
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
> From Eric Martin:
 
> I realize that most of my family members will always prefer to discuss
> those trades which they "know" better via media exposure and firsthand
> experience.
 
When I watch shows like _ER_ or _Law and Order_ or _NYPD Blues_, I like to
imagine a new show called, say, _English Department_ or _Composition!_ or
_Writing Teacher_.  Just imagine--there would be a group of colleagues who
don't necessarily get along very well and the various plots would follow
them through the various problems and difficulties in the life of a typical
English department.  But when I try to imagine this new television show set
say in my department, I realize that it would be pretty tough to capture
everything so that an audience could understand it:  the tense committee
meeting, the TA having a crisis, the first-year writing student having a
crisis, a nasty tenure battle, the confrontation with the administration,
the writing director having a run-in with the administration, the writing
director having a crisis, the difficult hiring decision, etc.
 
In spite of having the benefit of television's long-term fascination with
homicide detectives, physicians, and lawyers, I wonder whether I REALLY know
what people in those professions actually do.  But the problem is that I
sort of think that I do, whereas what we do is more esoteric.  Of course
people, including our colleagues in other departments, think they know what
we do as well.
 
 =======================================================================
Gordon Thomas                            |   Phone:  208-885-6384
Director of Writing                      |     Fax:  208-885-8964
Department of English                    |  E-mail:  thomas@uidaho.edu
University of Idaho, Moscow 83844-1102   | http://www.uidaho.edu/~thomas
 =======================================================================
=========================================================================
Date:         Mon, 15 Mar 1999 13:05:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Who am I?
In-Reply-To:  <000501be6f13$a13c54e0$27f2f5c7@GThomas>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
At 10:42 AM 3/15/99 -0800, Gordon Thomas wrote:
>When I watch shows like _ER_ or _Law and Order_ or _NYPD Blues_, I like to
>imagine a new show called, say, _English Department_ or _Composition!_ or
>_Writing Teacher_.  Just imagine--there would be a group of colleagues who
>don't necessarily get along very well and the various plots would follow
>them through the various problems and difficulties in the life of a typical
>English department.
 
You just described why academic novels appeal to the likes of us.  Now
we're back to Russo's _Straight Man_, Smiley's _Moo_, Lodge's _Changing
Places_, etc., and Malamud's _A New Life_, to name a few.
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
=========================================================================
Date:         Mon, 15 Mar 1999 14:56:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Alberti <alberti@NKU.EDU>
Subject:      Computer Literacy
In-Reply-To:  <000501be6f13$a13c54e0$27f2f5c7@GThomas>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Does anyone out there have some sample position statements on computer
literacy and writing instruction that I might crib from?
 
Some background: we have a university-wide committee at my school that is
working on drafting a "computer literacy" requirement for all students.
This has caused some fear and trepidation in my department, especially
after a recent memo from the group pointed to composition classes as one
likely place for such education. Some instructors fear (with some
justification) that such a policy could result in the imposition of one
more burden on the comp program without the necessary resources to carry
out this mandate.
 
Part of the problem has been that the computer literacy committee has
tended to talk about computer literacy in almost solely technical
terms--e.g., how to use an email program, how to use different platforms,
how to use a word processing program, etc. In our department discussions,
I've argued that computer literacy is a legitimate, even necessary goal of
writing programs, if by computer literacy we mean critical education about
writing and technology. My colleague who is most well-versed in
computer-based writing has made the distinction between technical and
conceptual understandings of computer literacy, and that the conceptual
understanding is not based on teaching students how to turn on the machines
but is an extension and adaptation of existing literacy instruction--e.g.,
the critical evaluation of information on the internet; the rhetorical
implications of web site creation, etc.
 
In any case, several of us feel that its better to engage with the
committee in a constructive way (that is, try to influence the course of
the discussion) rather than simply react technophobically, so I have
volunteered to draft a computer literacy statement for the writing program.
If any of you have been down this road before, I'd appreciate examples and
advice. Thanks,
 
 
John Alberti
Interim Director of Writing Instruction
Associate Professor of American Literature
Department of Literature and Language
Northern Kentucky University
Highland Heights KY 41099
606.572.5578
http://www.nku.edu/~alberti
=========================================================================
Date:         Mon, 15 Mar 1999 12:53:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Who am I?
In-Reply-To:  <000501be6f13$a13c54e0$27f2f5c7@GThomas>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Gordon, you will be amused to know that a group of discontented and fired
folk opened a bar near UC Santa Barbara called "The English Department."
It was decorated with a bezillion comp texts and handbooks, staffed by
Ph.D.s and flourished for a while before going out of business.  Gave new
meaning to the phrase, I'm heading off to The English Department.  --Ed
White
 
On Mon, 15 Mar 1999, Gordon Thomas wrote:
 
> > From Eric Martin:
>
> > I realize that most of my family members will always prefer to discuss
> > those trades which they "know" better via media exposure and firsthand
> > experience.
>
> When I watch shows like _ER_ or _Law and Order_ or _NYPD Blues_, I like to
> imagine a new show called, say, _English Department_ or _Composition!_ or
> _Writing Teacher_.  Just imagine--there would be a group of colleagues who
> don't necessarily get along very well and the various plots would follow
> them through the various problems and difficulties in the life of a typical
> English department.  But when I try to imagine this new television show set
> say in my department, I realize that it would be pretty tough to capture
> everything so that an audience could understand it:  the tense committee
> meeting, the TA having a crisis, the first-year writing student having a
> crisis, a nasty tenure battle, the confrontation with the administration,
> the writing director having a run-in with the administration, the writing
> director having a crisis, the difficult hiring decision, etc.
>
> In spite of having the benefit of television's long-term fascination with
> homicide detectives, physicians, and lawyers, I wonder whether I REALLY know
> what people in those professions actually do.  But the problem is that I
> sort of think that I do, whereas what we do is more esoteric.  Of course
> people, including our colleagues in other departments, think they know what
> we do as well.
>
> ========================================================================
> Gordon Thomas                            |   Phone:  208-885-6384
> Director of Writing                      |     Fax:  208-885-8964
> Department of English                    |  E-mail:  thomas@uidaho.edu
> University of Idaho, Moscow 83844-1102   | http://www.uidaho.edu/~thomas
> ========================================================================
>
=========================================================================
Date:         Mon, 15 Mar 1999 16:36:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     RFC822 error: <W> MESSAGE-ID field duplicated. Last occurrence
              was retained.
From:         Donna Reiss <tcreisd@TC.CC.VA.US>
Subject:      Re: on-line writing groups
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi Susan-
 
Using a threaded Web forum, my online students write in groups; those group
writings *are* the class. You are welcome to observe (I have their
permission). Just register as a guest at our Webboard--select Eng112:
http://www.tc.cc.va.us/faculty/tcreisd/info/webboard/
 
My face-to-face students use this same software, sometimes in class and
sometimes between classes because of limited access to computers.
 
Donna
 
Susan Wyche wrote:
 
> I'd be interested in knowing if any writing programs or writing centers
> are experimenting with on-line writing groups--not networked in a
> classroom, but over the web or other virtual platform.
>
> Susan Wyche, Director
> University Writing Program
> CSU Monterey Bay
 
 
--
Donna Reiss <tcreisd@tc.cc.va.us>
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd
Coordinator of Online Learning <onlinelearning@tc.cc.va.us>
http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent, Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0324
=========================================================================
Date:         Mon, 15 Mar 1999 15:48:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      CCCC Convention News: Program Available Online
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              CCCC Announcement List <cccc-announce@serv1.ncte.org>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>,
              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              CEL Talk <cel-talk@serv1.ncte.org>,
              NCTE College Hangout <college-talk@serv1.ncte.org>,
              cwa-l@more.net, College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>,
              History of Rhetoric <H-RHETOR@H-NET.MSU.EDU>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Writing AcrosstheCurriculum <wac-l@POSTOFFICE.CSO.UIUC.EDU>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>
X-cc:         NCTE/CCCC Web Team <webteam@serv1.ncte.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
CCCC aRChive/Convention99
http://www.ncte.org/cccc/99/
----------------------------
 
--> The Program
 
The program for the CCCC convention in Atlanta is now available via the
web. There are links from the convention's front page:
 
  http://www.ncte.org/cccc/99/
 
The files are in PDF format, which means they look just like the
print version, but they do require Adobe Acrobat Reader to view or print.
Acrobat Reader can be gotten at no cost from
 
  http://www.adobe.com/prodindex/acrobat/readstep.html
 
--------------------
 
--> Workshop Enrollment
 
The workshop enrollment was updated late last week and will be updated
again in a day or so.
 
  http://www.ncte.org/cccc/99/workshop-status.html
 
--------------------
 
--Eric Crump, NCTE
  on behalf of the CCCC Web Team
=========================================================================
Date:         Mon, 15 Mar 1999 16:49:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Bernard-Donals <mfbernarddon@FACSTAFF.WISC.EDU>
Organization: English Department, University of Wisconsin
Subject:      writing center query
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
At the U-Wisconsin, our first-year communications requirement is
distributed across several departments:  English teaches English-100,
Communcations Arts teaches CommArts-100, and so on.  There is no
university-wide writing center devoted to students in these classes,
though there is one devoted to the second required communications
course.  What funding we get is for "remedial" students taking the
course in the English department, identified by a campus placement test
(mainly a usage exam):  an advanced graduate student, in consulation
with the first-year writing director, meets with the identified students
on an individual basis, and does outreach to solicit interest from
student who are not identified by placement but who might want
individual help outside the aegis of their class.
 
At the moment, our funding level is quite low, in part because the
university administration doesn't see a role for itself as "remediating"
its students, which it sees as exceptionally strong (and in many if not
most cases they're right), and in part because I think the cutoff score
on the placement test is too low.    This hurts because there are *more*
students making use of the tutorial program in recent years, but they're
not the ones identified as "remedial;" why, the administration asks,
would we want to increase funding for remediation when the students
making use of the service don't require remediation?
 
So here's my query:   does anyone have recent experience with a
situation like ours, where you have been successful in making a case for
increased "remedial" funding?  What about essays or book chapters I
could use to make the case that there can be a demonstrable need in
spite of the "numbers"?
 
I'd welcome responses off-list.  Many thanks.
 
Michael Bernard-Donals
Associate Professor and Director, English 100
=========================================================================
Date:         Mon, 15 Mar 1999 19:09:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      Re: Computer Literacy
In-Reply-To:  <l03130303b3131348d84b@[10.50.1.16]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 02:56 PM 3/15/99 -0500, you wrote:
>Does anyone out there have some sample position statements on computer
>literacy and writing instruction that I might crib from?
 
John, at UW Oshkosh we found ourselves in the midst of a similar
discussion.  My composition colleagues and I argue that the students should
be trained in evaluating the materials that they find on the World Wide Web
and that this is one of the skills that should be integrated into (the
first year course) College English I.  However, we also discovered that
many of the College English I instructors did not know how to find
information on the web or evaluate it themselves, so we are currently
instituting and technology requirement for instructors, which was passed by
department resolution in November 1998.
 
This technology requirement is designed to bring the department faculty to
a level of computer literacy at which they can begin to discuss the value
and authority of particular sources on the World Wide Web, but it does
begin with some basics.  Unfortunately, I don't have the actual wording in
front of me (nor, oddly, is it on the department's home page!), but the
essence is that by May 1999, all faculty will be able to:
 
1. Be able to use a graphically-based word processing program.
2. Be able to use an e-mail program.
3. Be able to find resources on the World Wide Web.
4. Be able to evaluate resources on the World Wide Web.
 
Reading between the lines, of couse, is the recognition that students
either know how to do these things already or will depend on faculty for
advice.
 
Now, to implement the requirement, we planned six months of activities that
we monitor:
 
December 1998
Faculty will learn to input a URL into the location bar of Netscape.
Faculty will also learn to bookmark sites.
 
January 1998
Faculty will learn to search the WWW and explore specialized directories
(such as IPL)
 
February
Faculty will post the URL of a favorite website to our departmental e-mail
bulletin board.
 
March
Faculty will learn about library databases available online through our
library.
 
April
Faculty will evaluate an online article or a website.  We begin by learning
the domain names for various sites.
 
Our hope is that next year all faculty will list the department home page
on their syllabi, so that students can check the home page address for
updates on English-related activities.
 
We also have an online tutorial and technology newsletter (which comes out
in paper, too, for technophobes).  Its address is:
 
Tutorial:
 
http://www.english.uwosh.edu/tutorial/
 
Newsletter:
 
http://www.english.uwosh.edu/newsletter/march1.html
 
All this by way of saying that we recognize the need to work with materials
published online, but that faculty need to take the requirements seriously,
too.
 
Hope this is at least of some help,
 
Marguerite
 
 
 
 
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Composition Program:  http://www.english.uwosh.edu/composition/
English Department: http://www.english.uwosh.edu/
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: RR Doctoral Program update
In-Reply-To:  <199903101737.KAA134568@nestor.NMSU.Edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Stuart, Theresa, Rebecca:  You don't need anyone to make your job more
complicated.  But I can't help but wonder if you could include a small
appendix on specialized MA programs in rhet/comp. I don't mean English MAs
with a course or two, or even a specialization, but MAs that are
designated as rhet/comp.  Just a thought.  --Ed White
 
On Wed, 10 Mar 1999, Stuart C. Brown wrote:
 
> Please be alert for the request for information on updating the 1994
> Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
> 2000 issue of Rhetoric Review.  Letters and forms were mailed this morning.
>
> An electronic "form" can be obtained by emailing your request to Becky Jackson
> who can send a Word97 file attachment.  Her email address is rebjacks@nmsu.edu.
>
> All of us will be at this year's CCCC and available to talk about the
> project.  Please help us in making sure the survey form gets to the
> right people in the department and is returned promptly as we want to
> represent every program fairly.
> >
> Inquiries may be directed to
> >
> >Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
> >Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
> >Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
> >
> >Thanks for your help on this.
> >
> >Stuart
> >
> >
>
>
> "Question Celebrity"
>     * * *
> Stuart C. Brown
> Writing Program Director &
> Associate Department Head
> Department of English, Box 3E
> New Mexico State University
> Las Cruces, NM 88003
> (505) 646-2413
> http://www.nmsu.edu/~english/
>
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For the last decade or so, my answer has been, "I'm a writer."  It's true,
of course, for most of us, and it sure gets a positive response. Actually,
for me, it has been true for the way I think about who I am since high
school. --Ed White
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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John, my talk at CCCC will dwell on setting up Critical Technological
Literacy Programs (N36) if you are going to be there. If not, AFTER I
return from the Cs I can send you a copy of the paper. From it you might be
able to extract some position statement-like material.
 
 
 
>X-Sender: mmcooper@facmailsrvr.hu.mtu.edu
>Mime-Version: 1.0
>Date: Mon, 15 Mar 1999 15:21:20 -0500
>To: cyselfe@mtu.edu, rselfe@mtu.edu
>From: Marilyn Cooper <mmcooper@mtu.edu>
>Subject: Computer Literacy
>
>>Date: Mon, 15 Mar 1999 14:56:23 -0500
>>From: John Alberti <alberti@NKU.EDU>
>>Subject: Computer Literacy
>>Sender: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>>X-Sender: alberti@mail.nku.edu
>>To: WPA-L@ASUVM.INRE.ASU.EDU
>>Reply-to: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>>MIME-version: 1.0
>>
>>Does anyone out there have some sample position statements on computer
>>literacy and writing instruction that I might crib from?
>>
>>Some background: we have a university-wide committee at my school that is
>>working on drafting a "computer literacy" requirement for all students.
>>This has caused some fear and trepidation in my department, especially
>>after a recent memo from the group pointed to composition classes as one
>>likely place for such education. Some instructors fear (with some
>>justification) that such a policy could result in the imposition of one
>>more burden on the comp program without the necessary resources to carry
>>out this mandate.
>>
>>Part of the problem has been that the computer literacy committee has
>>tended to talk about computer literacy in almost solely technical
>>terms--e.g., how to use an email program, how to use different platforms,
>>how to use a word processing program, etc. In our department discussions,
>>I've argued that computer literacy is a legitimate, even necessary goal of
>>writing programs, if by computer literacy we mean critical education about
>>writing and technology. My colleague who is most well-versed in
>>computer-based writing has made the distinction between technical and
>>conceptual understandings of computer literacy, and that the conceptual
>>understanding is not based on teaching students how to turn on the machines
>>but is an extension and adaptation of existing literacy instruction--e.g.,
>>the critical evaluation of information on the internet; the rhetorical
>>implications of web site creation, etc.
>>
>>In any case, several of us feel that its better to engage with the
>>committee in a constructive way (that is, try to influence the course of
>>the discussion) rather than simply react technophobically, so I have
>>volunteered to draft a computer literacy statement for the writing program.
>>If any of you have been down this road before, I'd appreciate examples and
>>advice. Thanks,
>>
>>
>>John Alberti
>>Interim Director of Writing Instruction
>>Associate Professor of American Literature
>>Department of Literature and Language
>>Northern Kentucky University
>>Highland Heights KY 41099
>>606.572.5578
>>http://www.nku.edu/~alberti
>>
>
> Marilyn
>
>
>                  |
>            \     |     /                      Marilyn M. Cooper
>             \    |    /                        Associate Professor of
>Humanities
>    ~         \  x  x /                         Incoming Editor, CCC
>     ~   ~     x      x                         Department of Humanities
> ----------------------------------             Michigan Technological
>University
>  --      ---  ----   ---    --                1400 Townsend Drive
>      ------      --------                     Houghton, MI 49931
>------       --------    -----  --             internet: mmcooper@mtu.edu
>        ---                                    office:906-487-3233
>               LTB                             fax: 906-487-3559
>
 
 
Dickie Selfe <rselfe@mtu.edu>
 
                 (OO)  Director of
    CCCCCCC LLLL iiii  Center for Computer-Assisted Language Instruction
  CCCCCCCCC LLLL iiii  +-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+
CCCC  ccccc LLLL iiii  138 Walker Arts and Humanities Center
CCCC cc     LLLL iiii  Michigan Technological University
CCCC  ccccc LLLL iiii  Houghton, MI  49931   906-487-3225
  CCCCCCCCC LLLLLLLLL
    CCCCCCC LLLLLLLLL  "It's hard work to be a good geek!"
                                                      -- Noel Maddy
 
 
 
 
.
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CALL FOR PAPERS
 
SPECIAL ISSUE of ASSESSING WRITING
ON
RESPONDING TO STUDENT WRITING
Peggy O'Neill, Guest Editor
 
        Assessing Writing, the only journal devoted to issues of writing assessment
K-college, is preparing a special issue on responding to student writing.
The many forms of response that teachers use-such as discursive comments on
a draft, face-to-face conferencing, or grading final drafts-are essential
components in the teaching of writing.  In this issue we are especially
interested in manuscripts that explore more recent response practices and
situates them in current theories of composing and pedagogical practices.
For example, manuscripts could address critical questions surrounding response:
 
                How do portfolios affect response?
                How does electronic technology change or influence teacher response?
                How do reflective teaching practices change or disrupt traditional
approaches to response?
 
        We are also interested in representing a variety of research approaches
including ethnographies, case studies, teacher-research, theoretical
critiques, and longitudinal studies.
 
        Please submit manuscripts between 15-30 double spaced pages APA style,
along with a cover letter with author's name, affiliation, address, and home
and office phone numbers, to
 
                        Assessing Writing,
                        Brian Huot and Kathleen Blake Yancey, Co-Editors
                        Department of English
                        University of Louisville
                        Louisville, KY 40292
 
Send inquiries to
 
                        Peggy O'Neill, Guest Editor
                        Department of Writing and Linguistics
                        PO Box 8026
                        Georgia Southern University
                         Statesboro, GA 30460
 
                        Or: poneill@gasou.edu
 
Peggy O'Neill also welcomes an opportunity to discuss proposals at CCCC:
please contact her directly before arrival, or after, at the Sheraton.
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Is there a deadline on this call?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Mon, 15 Mar 1999, Kathleen Yancey wrote:
 
> CALL FOR PAPERS
>
> SPECIAL ISSUE of ASSESSING WRITING
> ON
> RESPONDING TO STUDENT WRITING
> Peggy O'Neill, Guest Editor
>
>         Assessing Writing, the only journal devoted to issues of writing assessment
> K-college, is preparing a special issue on responding to student writing.
> The many forms of response that teachers use-such as discursive comments on
> a draft, face-to-face conferencing, or grading final drafts-are essential
> components in the teaching of writing.  In this issue we are especially
> interested in manuscripts that explore more recent response practices and
> situates them in current theories of composing and pedagogical practices.
> For example, manuscripts could address critical questions surrounding response:
>
>                 How do portfolios affect response?
>                 How does electronic technology change or influence teacher response?
>                 How do reflective teaching practices change or disrupt traditional
> approaches to response?
>
>         We are also interested in representing a variety of research approaches
> including ethnographies, case studies, teacher-research, theoretical
> critiques, and longitudinal studies.
>
>         Please submit manuscripts between 15-30 double spaced pages APA style,
> along with a cover letter with author's name, affiliation, address, and home
> and office phone numbers, to
>
>                         Assessing Writing,
>                         Brian Huot and Kathleen Blake Yancey, Co-Editors
>                         Department of English
>                         University of Louisville
>                         Louisville, KY 40292
>
> Send inquiries to
>
>                         Peggy O'Neill, Guest Editor
>                         Department of Writing and Linguistics
>                         PO Box 8026
>                         Georgia Southern University
>                          Statesboro, GA 30460
>
>                         Or: poneill@gasou.edu
>
> Peggy O'Neill also welcomes an opportunity to discuss proposals at CCCC:
> please contact her directly before arrival, or after, at the Sheraton.
>
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**alas, as with all publishing ventures, yes. I think Peggy wanted
manuscripts in by September. Is that right, Peggy?
 
ky
 
 
At 08:13 AM 3/16/99 -0500, you wrote:
>Is there a deadline on this call?
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                Si quieres paz, lucha por la justicia.
>
>-------------------------------------------------------------------------------
>
>On Mon, 15 Mar 1999, Kathleen Yancey wrote:
>
>> CALL FOR PAPERS
>>
>> SPECIAL ISSUE of ASSESSING WRITING
>> ON
>> RESPONDING TO STUDENT WRITING
>> Peggy O'Neill, Guest Editor
>>
>>         Assessing Writing, the only journal devoted to issues of writing
assessment
>> K-college, is preparing a special issue on responding to student writing.
>> The many forms of response that teachers use-such as discursive comments on
>> a draft, face-to-face conferencing, or grading final drafts-are essential
>> components in the teaching of writing.  In this issue we are especially
>> interested in manuscripts that explore more recent response practices and
>> situates them in current theories of composing and pedagogical practices.
>> For example, manuscripts could address critical questions surrounding
response:
>>
>>                 How do portfolios affect response?
>>                 How does electronic technology change or influence
teacher response?
>>                 How do reflective teaching practices change or disrupt
traditional
>> approaches to response?
>>
>>         We are also interested in representing a variety of research
approaches
>> including ethnographies, case studies, teacher-research, theoretical
>> critiques, and longitudinal studies.
>>
>>         Please submit manuscripts between 15-30 double spaced pages APA
style,
>> along with a cover letter with author's name, affiliation, address, and home
>> and office phone numbers, to
>>
>>                         Assessing Writing,
>>                         Brian Huot and Kathleen Blake Yancey, Co-Editors
>>                         Department of English
>>                         University of Louisville
>>                         Louisville, KY 40292
>>
>> Send inquiries to
>>
>>                         Peggy O'Neill, Guest Editor
>>                         Department of Writing and Linguistics
>>                         PO Box 8026
>>                         Georgia Southern University
>>                          Statesboro, GA 30460
>>
>>                         Or: poneill@gasou.edu
>>
>> Peggy O'Neill also welcomes an opportunity to discuss proposals at CCCC:
>> please contact her directly before arrival, or after, at the Sheraton.
>>
>
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September 1999, I hope?
 
 
At 09:15 AM 3/16/99 -0500, you wrote:
>**alas, as with all publishing ventures, yes. I think Peggy wanted
>manuscripts in by September. Is that right, Peggy?
>
>ky
>
>
>At 08:13 AM 3/16/99 -0500, you wrote:
>>Is there a deadline on this call?
>>
>>--------------------------------------------------------------------------
-----
>>Dr. Clyde Moneyhun                      Composition Program
>>(330) 742-1649                          English Department
>>camoneyh@cis.ysu.edu                    Youngstown State University
>>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>>
>>                Si quieres paz, lucha por la justicia.
>>
>>--------------------------------------------------------------------------
-----
>>
>>On Mon, 15 Mar 1999, Kathleen Yancey wrote:
>>
>>> CALL FOR PAPERS
>>>
>>> SPECIAL ISSUE of ASSESSING WRITING
>>> ON
>>> RESPONDING TO STUDENT WRITING
>>> Peggy O'Neill, Guest Editor
>>>
>>>         Assessing Writing, the only journal devoted to issues of writing
>assessment
>>> K-college, is preparing a special issue on responding to student writing.
>>> The many forms of response that teachers use-such as discursive
comments on
>>> a draft, face-to-face conferencing, or grading final drafts-are essential
>>> components in the teaching of writing.  In this issue we are especially
>>> interested in manuscripts that explore more recent response practices and
>>> situates them in current theories of composing and pedagogical practices.
>>> For example, manuscripts could address critical questions surrounding
>response:
>>>
>>>                 How do portfolios affect response?
>>>                 How does electronic technology change or influence
>teacher response?
>>>                 How do reflective teaching practices change or disrupt
>traditional
>>> approaches to response?
>>>
>>>         We are also interested in representing a variety of research
>approaches
>>> including ethnographies, case studies, teacher-research, theoretical
>>> critiques, and longitudinal studies.
>>>
>>>         Please submit manuscripts between 15-30 double spaced pages APA
>style,
>>> along with a cover letter with author's name, affiliation, address, and
home
>>> and office phone numbers, to
>>>
>>>                         Assessing Writing,
>>>                         Brian Huot and Kathleen Blake Yancey, Co-Editors
>>>                         Department of English
>>>                         University of Louisville
>>>                         Louisville, KY 40292
>>>
>>> Send inquiries to
>>>
>>>                         Peggy O'Neill, Guest Editor
>>>                         Department of Writing and Linguistics
>>>                         PO Box 8026
>>>                         Georgia Southern University
>>>                          Statesboro, GA 30460
>>>
>>>                         Or: poneill@gasou.edu
>>>
>>> Peggy O'Neill also welcomes an opportunity to discuss proposals at CCCC:
>>> please contact her directly before arrival, or after, at the Sheraton.
>>>
>>
>
>
 
Elizabeth Hodges
Virginia Commonwealth University
Box 842005
Richmond, VA  2328402005
ehodges@vcu.edu
(804) 828-1331
 
"You cannot kill time without injuring eternity."
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**oh gosh, yes. Sorry :(
 
 
 
At 09:06 AM 3/16/99 -0500, you wrote:
>September 1999, I hope?
>
>
>At 09:15 AM 3/16/99 -0500, you wrote:
>>**alas, as with all publishing ventures, yes. I think Peggy wanted
>>manuscripts in by September. Is that right, Peggy?
>>
>>ky
>
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Ed, my individual perspective is that MA programs--the fact that they are
increasing--justifies a survey of their own; perhaps the one that appeared
in RR some years ago can be updated by its authors. Or perhaps Stuart,
Rebecca, and I can consider this for a future project.  The current
survey, however, has already been mailed--and it is twice as lengthy as
the one mailed in 1993.  Stuart and Rebecca, of course, might have other
perspectives.  (I'm already wondering how we're going to even afford the
enormous issue, printing costs I mean.)
 
On Mon, 15 Mar 1999, Edward White wrote:
 
> Stuart, Theresa, Rebecca:  You don't need anyone to make your job more
> complicated.  But I can't help but wonder if you could include a small
> appendix on specialized MA programs in rhet/comp. I don't mean English MAs
> with a course or two, or even a specialization, but MAs that are
> designated as rhet/comp.  Just a thought.  --Ed White
>
> On Wed, 10 Mar 1999, Stuart C. Brown wrote:
>
> > Please be alert for the request for information on updating the 1994
> > Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
> > 2000 issue of Rhetoric Review.  Letters and forms were mailed this morning.
> >
> > An electronic "form" can be obtained by emailing your request to Becky Jackson
> > who can send a Word97 file attachment.  Her email address is rebjacks@nmsu.edu.
> >
> > All of us will be at this year's CCCC and available to talk about the
> > project.  Please help us in making sure the survey form gets to the
> > right people in the department and is returned promptly as we want to
> > represent every program fairly.
> > >
> > Inquiries may be directed to
> > >
> > >Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
> > >Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
> > >Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
> > >
> > >Thanks for your help on this.
> > >
> > >Stuart
> > >
> > >
> >
> >
> > "Question Celebrity"
> >     * * *
> > Stuart C. Brown
> > Writing Program Director &
> > Associate Department Head
> > Department of English, Box 3E
> > New Mexico State University
> > Las Cruces, NM 88003
> > (505) 646-2413
> > http://www.nmsu.edu/~english/
> >
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Ed, are you thinking in terms of just a listing of these MA programs?  Page
space constraints are a concern as it is, but I agree it would be nice to
have some sort of compilation of MA programs; they do not get the
recognition they deserve in providing students to the doc programs which
seem to get all of the attention.
 
I know that at our doc program everyone we have admitted in the last few
years has arrived with an MA in rhet/comp/tech, teaching experience, and in
most cases, pubs and/or conference presentations.  These credentials are
almost necessary to get ADMITTED to our doc program now days.  The bar keeps
getting higher.
 
At 06:31 PM 3/15/1999 -0800, Edward White wrote:
>Stuart, Theresa, Rebecca:  You don't need anyone to make your job more
>complicated.  But I can't help but wonder if you could include a small
>appendix on specialized MA programs in rhet/comp. I don't mean English MAs
>with a course or two, or even a specialization, but MAs that are
>designated as rhet/comp.  Just a thought.  --Ed White
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Now, here's a thought: Maybe this project has gotten to the point that WPA
should have a hand in it as an organization, in some way.  Financial?
Distributive? --Ed
 
On Tue, 16 Mar 1999, Theresa Enos wrote:
 
> Ed, my individual perspective is that MA programs--the fact that they are
> increasing--justifies a survey of their own; perhaps the one that appeared
> in RR some years ago can be updated by its authors. Or perhaps Stuart,
> Rebecca, and I can consider this for a future project.  The current
> survey, however, has already been mailed--and it is twice as lengthy as
> the one mailed in 1993.  Stuart and Rebecca, of course, might have other
> perspectives.  (I'm already wondering how we're going to even afford the
> enormous issue, printing costs I mean.)
>
> On Mon, 15 Mar 1999, Edward White wrote:
>
> > Stuart, Theresa, Rebecca:  You don't need anyone to make your job more
> > complicated.  But I can't help but wonder if you could include a small
> > appendix on specialized MA programs in rhet/comp. I don't mean English MAs
> > with a course or two, or even a specialization, but MAs that are
> > designated as rhet/comp.  Just a thought.  --Ed White
> >
> > On Wed, 10 Mar 1999, Stuart C. Brown wrote:
> >
> > > Please be alert for the request for information on updating the 1994
> > > Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
> > > 2000 issue of Rhetoric Review.  Letters and forms were mailed this morning.
> > >
> > > An electronic "form" can be obtained by emailing your request to Becky Jackson
> > > who can send a Word97 file attachment.  Her email address is rebjacks@nmsu.edu.
> > >
> > > All of us will be at this year's CCCC and available to talk about the
> > > project.  Please help us in making sure the survey form gets to the
> > > right people in the department and is returned promptly as we want to
> > > represent every program fairly.
> > > >
> > > Inquiries may be directed to
> > > >
> > > >Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
> > > >Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
> > > >Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
> > > >
> > > >Thanks for your help on this.
> > > >
> > > >Stuart
> > > >
> > > >
> > >
> > >
> > > "Question Celebrity"
> > >     * * *
> > > Stuart C. Brown
> > > Writing Program Director &
> > > Associate Department Head
> > > Department of English, Box 3E
> > > New Mexico State University
> > > Las Cruces, NM 88003
> > > (505) 646-2413
> > > http://www.nmsu.edu/~english/
> > >
> >
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
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Please pass this information along.  Thanks.  Mindy Wright
 
Senior Lectureship to teach intensive writing in a strongly collaborative
program.  One one-year position with possibility of renewal.  Starting
date:  September 13, 1999.  Responsibilities: Teaching 7 classes per year.
6 are intensive first-year writing courses; the 7th is one of range of
General Education courses.  Some administrative responsibilities,
especially placement and mentoring for beginning teachers.  Salary
competitive.  Qualifications: PhD preferred, relevant MA considered,
English or English Education. Major emphasis in rhetoric or composition.
Experience teaching basic writing and university level courses expected.
OSU is an Affirmative Action/EOE. Women, minorities, Vietnam-era veterans,
disabled veterans and individuals with disabilities are encouraged to
apply.
 
Application deadline: postmarked April 9, 1999.  Submit a letter of
application, curriculum vitae, and letters of reference to: Mindy Wright,
Coordinator, Writing Workshop, 218 Ohio Stadium East, 1961 Tuttle Park
Place, The Ohio State University, Columbus, OH 43210.  If you have
questions, please call 614-292-8134 or contact by e-mail at:
Wright.7@osu.edu
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Maybe a list, with addresses and names of program directors, would be
enough.  If you set the bar for inclusion high enough, say, requiring a
program to do what you list in your second paragraph, for instance, you
might not have all that many programs to deal with.  But I feel awkward
saying this, since it feels like what we used to say in Brooklyn: let's
you and him fight.  You already have a massive job to do.  --Ed
 
On Tue, 16 Mar 1999, Stuart C. Brown wrote:
 
> Ed, are you thinking in terms of just a listing of these MA programs?  Page
> space constraints are a concern as it is, but I agree it would be nice to
> have some sort of compilation of MA programs; they do not get the
> recognition they deserve in providing students to the doc programs which
> seem to get all of the attention.
>
> I know that at our doc program everyone we have admitted in the last few
> years has arrived with an MA in rhet/comp/tech, teaching experience, and in
> most cases, pubs and/or conference presentations.  These credentials are
> almost necessary to get ADMITTED to our doc program now days.  The bar keeps
> getting higher.
>
> At 06:31 PM 3/15/1999 -0800, Edward White wrote:
> >Stuart, Theresa, Rebecca:  You don't need anyone to make your job more
> >complicated.  But I can't help but wonder if you could include a small
> >appendix on specialized MA programs in rhet/comp. I don't mean English MAs
> >with a course or two, or even a specialization, but MAs that are
> >designated as rhet/comp.  Just a thought.  --Ed White
> >
>
>
> "Question Celebrity"
>     * * *
> Stuart C. Brown
> Writing Program Director &
> Associate Department Head
> Department of English, Box 3E
> New Mexico State University
> Las Cruces, NM 88003
> (505) 646-2413
> http://www.nmsu.edu/~english/
>
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NEW TO CCCC??  NEW TO THE CONVENTION??  KNOW A NEW MEMBER??
 
The Conference on College Composition and Communication presents:
 
  ------------------------------------
  CCCC 1999:
  "Visible Students, Visible Teachers"
  in Atlanta, Georgia,
  March 24-27, 1999.
  ------------------------------------
 
In conjuction with the 50th Anniversary of CCCC, a new initiative, Project
Mentor, is being introduced.  The purpose of CCCC Project Mentor is to
"offer all CCCC members the career mentoring resources they need to make
productive change within their own educational environments and to enhance
their growth in the profession."
 
Project Mentor has among its long term goals, providing general
information and guidance on a broad range of employment possibilities for
CCCC members, including:
 
* Two-year colleges, public schools, adjunct and part-time, and
  tenure-track university and four year college teaching positions
 
* Community literacy programs, publishing, business and industry,
  not-for-profit sector, and government agency employment possibilities
 
The CCCC Career Mentoring Service will also focus on providing career
mentoring resources on topics such as:
 
* preparing and submitting CCCC convention proposals
* getting involved in CCCC committees
* writing application letters that work for alternative careers
* knowing what industry employers are looking for
* identifying alternative careers for composition educators
* designing courses and finding classroom resources during your first year
* preparing a teaching portfolio
 
Although Project Mentor is an early stage of development and planning, the
CCCC Executive Committee has planned some small, first steps toward the
above goals, some of which will be available at the CCCC Convention in
Atlanta, GA.
 
The CCCC Executive Committee, CCCC Chair Victor Villanueva, and CCCC
Program Chair Keith Gilyard offer these greetings to new (and returning)
convention goers:
 
"You are invited to attend all of the many events at your convention:
 
*  Concurrent Sessions
*  General Sessions
*  CCCC Annual Business Meeting
*  Special Interest Groups (SIGs)
*  Caucuses
*  Committee Meetings
*  Exhibits
*  Social Events
 
We encourage you to participate in a variety of these occasions to meet
colleagues.
 
We also encourage you to ask local arrangements and executive committee
mebers, identifiable by ribbons on their name tage, if you have questions
about the convention.
 
Visit the convention web site at http://www.ncte.org/cccc/99 for
additional information.
 
Look for green dots on name tags which have been made available to
conference participants who wish to begin new professional partnerships
and introduce yourself.
 
We look forward to meeting you in Atlanta."
 
Executive Committee members will be available immediately following the
Opening General Session on Thursday morning to meet with interested
members (new, old, seeking mentoring, seeking networking, etc.).
 
There are a number of online resources available to provide you with
information about the Convention. The best place to start is
 
  http://www.ncte.org/cccc/99/
 
If you won't be able to make it to Atlanta, don't miss an opportunity to
participate at a distance, with CCCC aRChive (formerly CCCC Online).
During the week of the convention and immediately after we plan to host
discussion forums that allow people to respond to various sessions and
issues. There will be links from the aRChive homepage above to help you
find presentation abstracts and discussions.
 
------------------------------------------
--Eric Crump, NCTE
  on behalf of the CCCC Executive Committee
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I worked as an EMT on a rural ambulance for several years.  Only once a
year or so were our calls interesting enough to make for good viewing.
Usually, we'd have to go pick up an elderly person who had fallen or who
was having trouble breathing.  It's much more "C-Span" than "Fox"!
 
I'd love to see Gordon's show "Composition!"  His list of possible plots
is really exciting and interesting to me.  But, then, I can have a
meaningful 10-minute conversation on semi-colon use.  :)  I think that our
profession just doesn't have enough cachet to capture "the public"'s
attention.  Folks just think that I teach grammar; even my family (who
will discuss what I do!) doesn't see the social and political importance
of my work.
 
There sure are some academic questions/scenarios, like Gordon mentioned,
that would make for good general-interest viewing:  the tenure fight, the
nervous breakdown of the TA--but, as with my ambulance work, the majority
of the work I do is far less dramatic, but just as important.
 
BTW, when folks ask me, I say "teacher."  If they ask where, they're
usually surprised when I say "The College of Southern Idaho."  Don't know
why; in their minds, I guess, "teachers" don't work at colleges.
 
 
Kurt Bouman
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SIGN OFF WPA-L
 
 
Joy Ann Marsella, Ph.D.
Professor, Department of English
University of Hawaii
Honolulu, Hawaii 96822
Fax:    808-956-3083
Tel:    808-956-3076
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Gordon Thomas' list got me thinking.  I'd watch these shows!  What can you
add?
 
 
Miami Vice Provost
LA Lawyer's Briefs
game show:  The Splice is Wrong
Everybody Loves Bahktin
48 Papers
Peers (a show about six hip young urban writing-group members)
The Conjugating Game
Boy Meets Word
All My Profs
 
 
 
Kurt Bouman
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On Tue, 16 Mar 1999, Kurt Bouman wrote:
 
> There sure are some academic questions/scenarios, like Gordon mentioned,
> that would make for good general-interest viewing:  the tenure fight, the
> nervous breakdown of the TA....
 
I can imagine a Writing/Trauma Center: students wheeled in--moaning or
even unconscious--with dangling modifiers and split infinitives, their
texts soaked in the blood of assessment; over here a brave tutor
performing an emergency metonymy on otherwise bloodless prose; over
there another one carefully removing a comma splice from a freshman's
summary; a first-year resident looking up from the table in dismay, "I've
never seen anything like it.  I don't know what to do," and a grizzled
veteran taking over: "200 cc's of Strunk&White, STAT.  And give me the
Lanham.  I'm going to have to cut."
 
Yes, it's spring break out here.
 
raul sanchez
university writing program
+ department of english
university of utah
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My contribution:
 
O Untenured! (Hallmark Hall of Fame production)
 
Megan (Yours are great, Kurt!)
 
 
On Tue, 16 Mar 1999, Kurt Bouman wrote:
 
> Gordon Thomas' list got me thinking.  I'd watch these shows!  What can you
> add?
>
>
> Miami Vice Provost
> LA Lawyer's Briefs
> game show:  The Splice is Wrong
> Everybody Loves Bahktin
> 48 Papers
> Peers (a show about six hip young urban writing-group members)
> The Conjugating Game
> Boy Meets Word
> All My Profs
>
>
>
> Kurt Bouman
>
 
--
*************************************************************************
Megan O'Neill, PhD              Phone: 402-280-2519
Director of Composition         moneill@creighton.edu
Dept of English
Creighton University
Omaha, NE 68178
 
http://mockingbird.creighton.edu/english/oneill/oneill.htm
 
"Usually by this time of night, I'm watching tv in my underwear and
eating fruit." -- Gregory Hines
 
*************************************************************************
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Announcement:  The NCPTW Call for Proposals deadline is now April 14, 1999.
 
 
>Call for Proposals:  The 16th Annual National Conference on Peer Tutoring
>in Writing will be held October 29-31, 1999, at The Pennsylvania State
>University, University Park, PA 16802.  The conference theme is "Unmasking
>Writing:  A Collaborative Process."
>
>Writers and tutors often wear masks.  The mask can be a persona, usually
>knowingly chosen--but not always.  Sometimes we don them unconsciously.
>Masks can also be formulaic thinking, such as a five-paragraph essay or a
>preconceived tutoring agenda.
>
>"Unmasking" can mean exploring, questioning, explaining, probing, finding,
>or negotiating meanings that don't at first declare themselves.
>"Unmasking" can signify, then, discovering with writers their achievements
>that may have been obscured from the writer by the linguistice and cultural
>"masks" they wear.  "Unmasking" can also be helping the writer to see what
>is not yet achieved and , until the tutor and writer have talked about it,
>not seen or known.
>
>We invite you to propose presentations for the 16th Annual Conference on
>Peer Tutoring in Writing.  We emphasize tutor-led, active workshops,
>roundtables, and discussion panels.  The conference seeks to explore issues
>of collaboration and trust in our writing centers, as well as to
>investigate any dimension of peer tutoring.
>
>Please include the following with your proposal:  name and position of
>contact person; address, phone number and e-mail address; time required:
>15,25, 50, 75 minutes; intended audience; format:  workshop, discussion
>group, demonstration, paper, etc.; participants and their positions;
>description in 150-250 words; abstract of 50 words with title (for the
>program); equipment needed; any additional needs or concerns.
>
>Please send to:  Julie Story, Conference Director, Center for Excellence in
>Writing, 206 Boucke Building, University Park, PA  16802, phone: (814)
>865-0259, fax: (814) 863-7285, or e-mail jas12@psu.edu.  For online
>information, visit http://www.chss.iup.edu/wc/ncptw.
>
>Deadline:  April 14, 1999
>Notification: May 10, 1999
>
>Ms. Julie A. Story
>Lecturer, English Department
>Assistant Director, The Writing Center
>Center for Excellence in Writing
>206 Boucke Bldg.
>Penn State University
>University Park, PA  16802
>Phone: (814) 865-0259
>Fax:  (814) 863-7285
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ATTN: University, College, Two-Year College Professors & Graduate Students=
!
 
         Exploring Creative Tensions in Graduate Education.
 
Conceived at the annual meeting of The Consortium of Doctoral Programs in
Rhetoric and Composition and proposed by Louise W. Phelps, =93Exploring
Creative Tensions in Graduate Education=94 is an all-day preconvention wor=
kshop
which will address the current state of graduate education in Rhetoric &
Composition.  Among the discussion topics slated are =93Doctoral Program
Designs,=94 =93Tensions in Multiple Sites of Graduate Teaching,=94 =93The =
Market in
Rhetoric and Composition,=94 and =93Professional and Student Issues.=94  S=
peakers
and facilitators include Pat Sullivan, Gail Hawisher, Billie Wahlstrom, Na=
ncy
Thompson, Roxanne Mountford, Barbara Gleason, Chris Farris, Stuart Brown,
Louise W. Phelps, Gail Stygall and more.
 
We=92ve designed the workshop to alternate between large and small group (=
or
table) discussions so that we can exchange information, increase
understanding, and develop strategies.  We believe that the greater the di=
versity
of participants, the more we all will learn.  Please join us Wednesday, Ma=
rch
24, 9:00 a.m. to 4:30 p.m. in the Fayette Room of the Atlanta Hilton.
 
Please note that registration for workshops is required; provided there ar=
e still
openings, you may register upon arrival at the Conference.
 
Immediately following the Workshop, the Consortium will hold its annual
meeting.
 
 
Lisa J. McClure
 
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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*********************
Sue Ellen Henry
Visiting Assistant Professor
Department of Education
Bucknell University
Lewisburg, PA  17837
570-577-3463
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I've sometimes been tempted to open a class by welcoming my students to another episode of the "The
Damned and the Doomed," but I have never actually done it.  Somehow I suspect they would not
appreciate the joke.  And like all good entertainers, we have to play to the room.
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The deadline for proposals for the 1999 WPA Summer Conference at Purdue is
March 20 (postmark date).  I'll announce the draft program by April 20.
 
I know this is a really splendid time of year for writing proposals, what
with 4C's next week.  I've received several proposals already, and based on
them, I can tell you that we're going to have a great gathering!
 
I am willing to give a conditional extension to would-be proposers who
contact me by March 20 (mail or email), provide a tentative title and brief
description,  promise an official proposal by March 30, and deliver that
proposal by March 30.  But that's the best I can do.
 
The WPA Summer Conference is the model of collegiality.  It fosters
friendly and energetic exchanges between people who share professional
interests that they likely cannot share with colleagues at their home
institutions.  It's the kind of meeting where one can realistically have
the chance to talk with everyone else--even dance with them.  This year's
conference, like recent ones, will provide time for a lot of discussing and
doing.  Bud and Shirley have arranged a splendid setting for the conference
and a good mix of social events.
 
More information about the Workshop and Conference, including a call for
papers, can be found at
 
http://www.cas.ilstu.edu/English/Hesse/annwkshp.htm
 
 
Doug
 
 
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Colleagues and Friends:
 
Cindy Selfe, here, asking for your help in posting the following message on
e-lists that might reach teachers of composition, language arts, literacy,
and English at the university, college, two-year college, secondary, and
elemntary levels.  It describes Michigan Tech's summer institute for
teachers who want to integrate computers into their writing-intensive
classrooms.  We think this institute provides a rich educational experience
for all teachers who attend it.
 
Please cross post this message as appropriate.
 
In advance, I thank you for your time and help!
 
Cindy
 
 
 
*************************************************************************
>>Two-Week Summer Institute
>>
COMPUTERS IN WRITING-INTENSIVE CLASSROOMS SUMMER INSTITUTE
 
Instructors: Gail E. Hawisher and Cynthia L. Selfe
June 14-25, 1999
 
This two-week summer workshop is designed for teachers of English who want
to integrate computers into their writing-intensive classrooms. The
workshop takes place at Michigan Technological University, an institution
that has a national reputation for scholarship and teaching in the field
of computers and composition. Dr. Cynthia Selfe is the workshop
coordinator.
 
Participants need have no previous computer knowledge; individualized
instruction will be provided. At the same time, participants who do have
extensive experience with computers will find plenty of challenge and room
to explore within the framework of the workshop. Participants from all
educational levels are encouraged to attend.
 
The workshop will be held in a fully equipped, networked, state-of-the-art
computer lab/classroom designed especially for teachers of English as a
writer's environment. The workshop also provides hints about how to
transfer teaching strategies to other computer-supported environments
(non-networked labs, one-computer classrooms, etc.)
 
In addition to regularly scheduled sessions, the computer lab will be open
and staffed during the evenings. All participants will receive one-on-one
help in learning and developing curricula using computer applications
suited to their own classrooms and programs.
 
The workshop itself will consist of ten, six-hour work days. In addition
to attending regularly scheduled sessions, participants will have 24-hour
access to the lab/classroom for additional explorations and practice.
Cynthia Selfe and a team of knowledgeable student consultants will provide
one-on-one instruction-on both Macintosh and IBM platforms-in developing
and using applications suited for their own classrooms and English
programs.
 
Among topics to be covered are the following: the WorldWide Web, networks,
hypertext, electronic conferencing, purchase of hardware and software,
lab/classroom design and operation, staffing, budgets, and managing
administrations. All participants may request three (3) quarter-hours of
graduate credit for the workshop.
 
More information is available on the CIWIC web site:
<http://www.hu.mtu.edu/ciwic>.>>
 
If you would like to receive a brochure about this workshop and a
registration form to ensure a place in this year's gathering, call, write,
or fax:
 
Gretchen Janssen,
Office of Conferences and Institutes
Michigan Technological University
1400 Townsend Drive
Houghton, MI 49931-1295
phone: 906-487-2263
FAX: 906-487-3101
e-mail: ci@mtu.edu
 
If you'd like additional information about workshop content, call, write,
or fax:
 
Danielle DeVoss
Department of Humanities
Michigan Technological Unviversity
1400 Townsend Drive
Houghton, MI 49931-1295
phone: 906-487-3276 or 906-487-2582
FAX: 906-487-3559
e-mail: dndevoss@mtu.edu
 
>>***** Faculty *****
>>
>>Dr. Cynthia Selfe--Prof. of Rhetoric and Composition at
>>MTU, co-editor or _Computers and Composition_, EDUCOM Medal Award
>>winner,  past chair of NCTE Committee on Instructional Technology,
>>Program Chair of the Conference on College
>>Composition and Communication, has published extensively
>>on use of computers in the teaching of English and composition.
>>
>>
>>Dr. Gail Hawisher--Director of the Center for Writing
>>Studies at the University of Illinois, Urbana-Champaign
>>and co-editor of _Computers and Composition._ , has published
>>widely in computers and composition studies, is co-
>>founder of Computers and Composition Press, and past
>>chair of NCTE Committee on Instructional Technology.
>>
>>***** Prerequisites *****
>>
>>No previous computer knowledge is needed, but a willingness
>>to learn about technology is required.  Participants
>>will learn about a range of ways to incorporate computers
>>into writing-intensive classrooms.  This Institute is
>>open to educators at all levels.
>>
>>***** Registration *****
>>
>>Enrollment is limited.  Return the form at the end of
>>this message for more information or to reserve your
>>seat in the institute.  To reserve a seat, you must send
>>$100 with your registration.
>>
>>Refund Policy:  Ninety percent of any payment will be
>>refunded if cancellation is made before May 2, 1999.  A
>>fifty percent refund will be made for cancellations
>>prior to May 21, 1999.  No refund will be made after May
>>21, 1999.  The entire institute fee  of $1,000.00 is due by
>>May 31, 1999.
>>
>>***** Cost *****
>>
>>The institute fee of $1,000.00 includes all instructional
>>costs as well as several receptions and social
>>activities during the two weeks. Room and board are
>>available in university housing for an additional fee. CEUs
>>are available.  In addition, a limited number of tuition
>>waivers for three hours of graduate credit (on the quarter
>>system) are available on a first-come, first-served basis.
>>Payment may be made by check or money order, payable to
>>MTU-D93130 or by purchase order to Michigan
>>Technological University.
>>
>>***** Transportation *****
>>
>>Michigan Tech is served daily by Northwest Airlink fromm
>>Detroit and Minneapolis through the Houghton county
>>Memorial Airport (airport code CMX) in Hancock,
>>Michigan.  The nationwide reservations number for
>>Northwest is 800/225-2525.  Certain airline discounts may be
>>available for institute participants. Conference personnel
>>will meet all flights at the Houghton County Airport on
>>Saturday and and Sunday, June 12 and 13, 1999.  Contact
>>Danielle DeVoss (see below) to make special arrangements.
>> Limousine service is also available from  the airport
>>to campus for approximately $8.00; contact: Neil's Taxi,
>>906/482-5515).
>>
>>***** Request for Info./Registration *****
>>
>>Name _____________________________________
>>
>>U.S. SSN _________________________________
>>
>>Affiliation ______________________________
>>
>>__________________________________________
>>
>>Subject area(s) you teach ________________
>>
>>__________________________________________
>>
>>Department________________________________
>>
>>Address (work?/home?)_____________________
>>
>>__________________________________________
>>
>>City _____________________________________
>>
>>State _________________ ZIP ______________
>>
>>Country __________________________________
>>
>>Telephone (day) (   ) ____________________
>>
>>          (evening) (   ) ________________
>>
>>Fax ______________  E-mail _______________
>>
>>
>>__ Please reserve a seat for me at this institute.  I
>>have enclosed my $100 deposit to hold my seat.  I
>>understand that full payment is expected by May 31, 1998
>>unless other arrangements are made.  Make checks payable
>>to MTU-D93130.
>>
>>To return this form and make further inquiries about Institute
>>arrangements, please contact:
>>
>>CIWIC
>>Division of Conderences & Institutes
>>Michigan Technological University
>>1400 Townsend Dr.
>>Houghton, MI  49931-1295    (906) 487-2263
>>Fax: 906/487-3559
>>E-mail:  ci@mtu.edu
>>
>>
>>For further information about the Institute's subject matter,
>>please contact:
>>
>>Danielle DeVoss
>>Department of Humanities
>>Michigan Technological University
>>1400 Townsend Dr.
>>Houghton, MI  49931-1295
>>906/487-2582
>>Fax:  906/487-3559
>>E-mail:  dndevoss@mtu.edu
>>
>>****************************************************************
 
 
  Cynthia L. Selfe
  Humanities Department
  Michigan Technological University
  1400 Townsend Dr.
  Houghton, MI  49931
 
    Internet:  cyselfe@mtu.edu
    Telephone: (906) 487-2447
    Fax:       (906) 487-3559
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Hello all,
 
We use a diagnostic placement exam to place incoming freshman into our first
year writing program.  The writing sample students usually produce is a 500 word
response to a writing prompt.  Currently, we pay several evaluators (members of
our teaching staff) a nominal fee for each exam they evaluate.
 
I was wondering what the current going rate per exam might be at your
institutions if your program does something similar  (I know that regions vary).
I'm trying to justify a rate increase for these individuals as well as a rate
increase for our general operating budget.
 
Thanks for the help.
 
Joseph Price
Coordinator of Administration
English Dept.
University of Nebraska at Omaha
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<fontfamily><param>Palatino</param><bigger>The University of Utah
Writing Program encourages potential applicants to apply to its Ph.D.
program in Rhetoric, Literacy, and Culture. Please let others know
about this announcement and write or call if you have questions.
 
 
Ph.D. and BA to Ph.D. in Rhetoric, Literacy, and Culture
 
University Writing Program
 
University of Utah, Salt Lake City
 
 
Innovative interdisciplinary Ph.D.
 
through nationally recognized departments of
 
English, Communication, or Educational Studies
 
 
Students are admitted to a home department and work with jointly
appointed Writing Program faculty members. This structure provides the
following advantages:
 
 
o       Student peers and faculty advisors in Program and in home
departments
 
o       Fellowships available; tuition + teaching stipends; available support
for conference travel
 
o       Diverse teaching in Writing courses and in departments;
 
o       Administrative experience as peer counselor and in curriculum
development;
 
o       Diverse computer and Internet pedagogies;
 
o       Frequent faculty-student collaboration
 
 
The Program emphasizes applications of cultural studies and
disciplinary rhetoric in  writing classes and the study of theories
that support critical pedagogy and diversity teaching. Coursework is
available in composition theory, historical rhetoric, critical
discourse analysis, research methods, literacy studies and pedagogy.
 
 
Faculty & Special Interests:
 
        Applied Linguistics, Discourse Analysis, Technical /Professional
Writing (Tom Huckin, Ph.D. U Washington);
 
        Cultural Studies, Research Methods, (Maureen Mathison, Ph.D. CMU);
 
        Gender/Class, History of Rhetoric and Writing Practices (Susan Miller,
Ph.D. UNC-CH); Composition Theory, Ethnicity, Post-Colonial Studies
(Raul Sanchez, Ph.D. USF)
 
 
Current Student Research: Evaluation as a Disciplinary Artifact;
Nineteenth-Century American Pedagogy; Early Twentieth Century Literary
Criticism and Rhetoric; Enlightenment Subjects and the Teaching of
Writing; Academic Writing Practices.
 
 
We encourage women and under-represented groups to apply. Summer
preview study is available for selected minority applicants.
 
 
Individual faculty members will be glad to talk to applicants by phone
or in person during the application process. If possible, arrange to
meet with Program faculty members at conferences and elsewhere before
applying.
 
 
For application and information: University Writing Program, 255 South
Central Campus Drive, Room 3700, University of Utah, Salt Lake City, UT
84112-0495; 801-581-7090
 
E-mail:  susan.miller@m.cc.utah.edu; Web Page:
http://www.hum.utah.edu/uwp
 
</bigger></fontfamily>
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Content-type: text/plain; charset=us-ascii
 
This announcment is primarily for writing teachers.  This is just to announce a
last call for the breakfast at the 4 C's in Atlanta.
At this point, you probably shouldn't send checks to me, but if you plan on
going and haven't gotten around to mailing a check, let me know that you'll be
there & I'l reserve spaces--this will help me to keep a count of how many we
should expect.
 
The breakfast announcement is below:
Irv Peckham
-----------------
WPA Breakfast at the Marriott: Atlanta, Georgia
 
You are invited to the
 
1999 WPA Breakfast
at CCCC in Atlanta
 
Thursday, March 25, 7-8:30 a.m.
 
Where: The Marriott Marquis
265 Peachtree Center Ave.
404-586-6242
 
Walk directly across Courtland Street from the Hilton. Go up the elevator or
escalator one level from the exhibit level to the Marquis 4 Ballroom, right next
to the catering office.
 
Regular breakfast:  includes a full-plated southern breakfast with fancy
scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
 
Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
fruits plus the same breads, coffee, juice offered with the full plate above.
 
 Please join us for the meal, the good company, presentations of awards,
miscellaneous announcements, and Schusterian (or otherwise) humor.
 
___Cost for Faculty:                                 $20.
 
___ Cost for Students:                               $10.
 
___  Extra contribution to support the lower cost
     for students:                                   ___
 
___  Regular
 
___  Fruit Option
 
Please make your check out to WPA,  complete the form, and return by March 21,
to
 
WPA Breakfast
Irvin Peckham
English Dept.
University of Nebraska at Omaha
Omaha NE 68108
 
****
Please check one:
 
____ Faculty
 
____ Student
 
Surface Mail address:
 
 
 
 
Email address:
 
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Date:         Wed, 17 Mar 1999 10:52:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: national averages for essay evaluators
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
We pay readers of diagnostic essays $20 an hour.
=========================================================================
Date:         Wed, 17 Mar 1999 11:19:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      breakfast help
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
I could use some volunteers to help with the breakfast on Thursday morning.  I
suspect this will mean getting there by 6:30.
We will need four or five people to check others in;
someone to be in charge of the checking in & getting some signs made pointing
people to the right alphabetical spot for a quick check in.
at least one person to take money from people who will be paying at the door.
 
Six people should about do the trick.  Please send me your name if you'll help.
Thanks
Irv
 
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Re: national averages for essay evaluators
MIME-Version: 1.0
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We pay per session.  Sessions run about 2 hours of not-very-hard work, and we get
$90 per session.  You sign up for the sessions you want to work, and you take your
chances--sometimes there are a lot of papers, and sometimes there aren't.
 
Karin
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
 
 
Joseph W. Price wrote:
 
> Hello all,
>
> We use a diagnostic placement exam to place incoming freshman into our first
> year writing program.  The writing sample students usually produce is a 500 word
> response to a writing prompt.  Currently, we pay several evaluators (members of
> our teaching staff) a nominal fee for each exam they evaluate.
>
> I was wondering what the current going rate per exam might be at your
> institutions if your program does something similar  (I know that regions vary).
> I'm trying to justify a rate increase for these individuals as well as a rate
> increase for our general operating budget.
>
> Thanks for the help.
>
> Joseph Price
> Coordinator of Administration
> English Dept.
> University of Nebraska at Omaha
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Date:         Wed, 17 Mar 1999 11:51:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <TownsendM@MISSOURI.EDU>
Subject:      Re: breakfast help
In-Reply-To:  <86256737.005F2C2E.00@unomail.unomaha.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Irv,
 
I probably shouldn't be on your WPA emailing list since I'm officially just
off the Board.  But I did get your call for help and would be willing to do
so if you'd like me to.  Just say.
 
Marty
=========================================================================
Date:         Wed, 17 Mar 1999 10:09:48 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: breakfast help
In-Reply-To:  <86256737.005F2C2E.00@unomail.unomaha.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Irv--
I'd be glad to help.
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Associate Professor, English Language and Literature
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Date:         Wed, 17 Mar 1999 12:30:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: breakfast help
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
thanks. gail
I have you down & I'll appreciate the help
irv
 
 
 
 
 
 
 
Gail Stygall <stygall@U.WASHINGTON.EDU> on 03/17/99 12:09:48 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: breakfast help
 
 
 
 
 
 
 
 
 
Irv--
I'd be glad to help.
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Associate Professor, English Language and Literature
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Date:         Wed, 17 Mar 1999 12:43:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: breakfast help
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Marty:
i sent that out to the whole list, not just the board.
i have you down for help--i could use your experience.
thanks
irv
 
 
 
 
 
 
 
"Martha A. Townsend" <TownsendM@MISSOURI.EDU> on 03/17/99 11:51:12 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: breakfast help
 
 
 
 
 
 
 
 
 
Irv,
 
I probably shouldn't be on your WPA emailing list since I'm officially just
off the Board.  But I did get your call for help and would be willing to do
so if you'd like me to.  Just say.
 
Marty
=========================================================================
Date:         Wed, 17 Mar 1999 12:46:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: national averages for essay evaluators
In-Reply-To:  <36EFEBBD.B15D3320@elmhurst.edu>
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DePaul pays $35 an hour.
 
David Jolliffe
=========================================================================
Date:         Wed, 17 Mar 1999 12:55:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      breakfast help
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
That was quick--I sent out the call for help in in a cyberblink, i had seven
volunteers.  I think that's all will need--so thanks for the cooperative spirit
everyone.
Irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Date:         Wed, 17 Mar 1999 13:25:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: breakfast help
In-Reply-To:  <86256737.0067EE67.00@unomail.unomaha.edu>
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Content-Type: text/plain; charset="us-ascii"
 
Why am I not surprised that WPAs come through in such a flash?
 
Along those lines:  the WPA officers are exploring ways we can better
coordinate members' ingenuities and energies toward several common goals.
I hope those of you at the breakfast will share your ideas with us.
 
And. . .
 
If you haven't yet signed up for the breakfast, let Irv know in advance
that you'd like to attend, and bring your money to the door!  There's still
space, but we must let the caterers know a final count very soon--and
before we get to Atlanta.
 
Doug
 
At 12:55 PM -0600 3/17/99, Irvin Peckham wrote:
>That was quick--I sent out the call for help in in a cyberblink, i had seven
>volunteers.  I think that's all will need--so thanks for the cooperative
>spirit
>everyone.
>Irv
 
 
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      for anyone on writing center list
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Could one of you who is on the writing center listserv forward the message below
to them?
Thanks.
Irv
-----------------
 
This announcment is primarily for writing teachers.  This is just to
>announce a
>last call for the breakfast at the 4 C's in Atlanta.
>At this point, you probably shouldn't send checks to me, but if you plan on
>going and haven't gotten around to mailing a check, let me know that you'll be
>there & I'l reserve spaces--this will help me to keep a count of how many we
>should expect.
>
>The breakfast announcement is below:
>Irv Peckham
>-----------------
>WPA Breakfast at the Marriott: Atlanta, Georgia
>
>You are invited to the
>
>1999 WPA Breakfast
>at CCCC in Atlanta
>
>Thursday, March 25, 7-8:30 a.m.
>
>Where: The Marriott Marquis
>265 Peachtree Center Ave.
>404-586-6242
>
>Walk directly across Courtland Street from the Hilton. Go up the elevator or
>escalator one level from the exhibit level to the Marquis 4 Ballroom,
>right next
>to the catering office.
>
>Regular breakfast:  includes a full-plated southern breakfast with fancy
>scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
>sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
>
>Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
>fruits plus the same breads, coffee, juice offered with the full plate above.
>
> Please join us for the meal, the good company, presentations of awards,
>miscellaneous announcements, and Schusterian (or otherwise) humor.
>
>___Cost for Faculty:                                 $20.
>
>___ Cost for Students:                               $10.
>
>___  Extra contribution to support the lower cost
>     for students:                                   ___
>
>___  Regular
>
>___  Fruit Option
>
>Please make your check out to WPA,  complete the form, and return by March 21,
>to
>
>WPA Breakfast
>Irvin Peckham
>English Dept.
>University of Nebraska at Omaha
>Omaha NE 68108
>
>****
>Please check one:
>
>____ Faculty
>
>____ Student
>
>Surface Mail address:
>
>
>
>
>Email address:
>
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Date:         Wed, 17 Mar 1999 13:53:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marilyn Cooper <mmcooper@MTU.EDU>
Subject:      CIWIC Summer Institute
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>>Two-Week Summer Institute
>>
COMPUTERS IN WRITING-INTENSIVE CLASSROOMS SUMMER INSTITUTE
 
Instructors: Gail E. Hawisher and Cynthia L. Selfe
June 14-25, 1999
 
This two-week summer workshop is designed for teachers of English who want
to integrate computers into their writing-intensive classrooms. The
workshop takes place at Michigan Technological University, an institution
that has a national reputation for scholarship and teaching in the field
of computers and composition. Dr. Cynthia Selfe is the workshop
coordinator.
 
Participants need have no previous computer knowledge; individualized
instruction will be provided. At the same time, participants who do have
extensive experience with computers will find plenty of challenge and room
to explore within the framework of the workshop. Participants from all
educational levels are encouraged to attend.
 
The workshop will be held in a fully equipped, networked, state-of-the-art
computer lab/classroom designed especially for teachers of English as a
writer's environment. The workshop also provides hints about how to
transfer teaching strategies to other computer-supported environments
(non-networked labs, one-computer classrooms, etc.)
 
In addition to regularly scheduled sessions, the computer lab will be open
and staffed during the evenings. All participants will receive one-on-one
help in learning and developing curricula using computer applications
suited to their own classrooms and programs.
 
The workshop itself will consist of ten, six-hour work days. In addition
to attending regularly scheduled sessions, participants will have 24-hour
access to the lab/classroom for additional explorations and practice.
Cynthia Selfe and a team of knowledgeable student consultants will provide
one-on-one instruction-on both Macintosh and IBM platforms-in developing
and using applications suited for their own classrooms and English
programs.
 
Among topics to be covered are the following: the WorldWide Web, networks,
hypertext, electronic conferencing, purchase of hardware and software,
lab/classroom design and operation, staffing, budgets, and managing
administrations. All participants may request three (3) quarter-hours of
graduate credit for the workshop.
 
More information is available on the CIWIC web site:
<http://www.hu.mtu.edu/ciwic>.>>
 
If you would like to receive a brochure about this workshop and a
registration form to ensure a place in this year's gathering, call, write,
or fax:
 
Gretchen Janssen,
Office of Conferences and Institutes
Michigan Technological University
1400 Townsend Drive
Houghton, MI 49931-1295
phone: 906-487-2263
FAX: 906-487-3101
e-mail: ci@mtu.edu
 
If you'd like additional information about workshop content, call, write,
or fax:
 
Danielle DeVoss
Department of Humanities
Michigan Technological Unviversity
1400 Townsend Drive
Houghton, MI 49931-1295
phone: 906-487-3276 or 906-487-2582
FAX: 906-487-3559
e-mail: dndevoss@mtu.edu
 
>>***** Faculty *****
>>
>>Dr. Cynthia Selfe--Prof. of Rhetoric and Composition at
>>MTU, co-editor or _Computers and Composition_, EDUCOM Medal Award
>>winner,  past chair of NCTE Committee on Instructional Technology,
>>Program Chair of the Conference on College
>>Composition and Communication, has published extensively
>>on use of computers in the teaching of English and composition.
>>
>>
>>Dr. Gail Hawisher--Director of the Center for Writing
>>Studies at the University of Illinois, Urbana-Champaign
>>and co-editor of _Computers and Composition._ , has published
>>widely in computers and composition studies, is co-
>>founder of Computers and Composition Press, and past
>>chair of NCTE Committee on Instructional Technology.
>>
>>***** Prerequisites *****
>>
>>No previous computer knowledge is needed, but a willingness
>>to learn about technology is required.  Participants
>>will learn about a range of ways to incorporate computers
>>into writing-intensive classrooms.  This Institute is
>>open to educators at all levels.
>>
>>***** Registration *****
>>
>>Enrollment is limited.  Return the form at the end of
>>this message for more information or to reserve your
>>seat in the institute.  To reserve a seat, you must send
>>$100 with your registration.
>>
>>Refund Policy:  Ninety percent of any payment will be
>>refunded if cancellation is made before May 2, 1999.  A
>>fifty percent refund will be made for cancellations
>>prior to May 21, 1999.  No refund will be made after May
>>21, 1999.  The entire institute fee  of $1,000.00 is due by
>>May 31, 1999.
>>
>>***** Cost *****
>>
>>The institute fee of $1,000.00 includes all instructional
>>costs as well as several receptions and social
>>activities during the two weeks. Room and board are
>>available in university housing for an additional fee. CEUs
>>are available.  In addition, a limited number of tuition
>>waivers for three hours of graduate credit (on the quarter
>>system) are available on a first-come, first-served basis.
>>Payment may be made by check or money order, payable to
>>MTU-D93130 or by purchase order to Michigan
>>Technological University.
>>
>>***** Transportation *****
>>
>>Michigan Tech is served daily by Northwest Airlink fromm
>>Detroit and Minneapolis through the Houghton county
>>Memorial Airport (airport code CMX) in Hancock,
>>Michigan.  The nationwide reservations number for
>>Northwest is 800/225-2525.  Certain airline discounts may be
>>available for institute participants. Conference personnel
>>will meet all flights at the Houghton County Airport on
>>Saturday and and Sunday, June 12 and 13, 1999.  Contact
>>Danielle DeVoss (see below) to make special arrangements.
>> Limousine service is also available from  the airport
>>to campus for approximately $8.00; contact: Neil's Taxi,
>>906/482-5515).
>>
>>***** Request for Info./Registration *****
>>
>>Name _____________________________________
>>
>>U.S. SSN _________________________________
>>
>>Affiliation ______________________________
>>
>>__________________________________________
>>
>>Subject area(s) you teach ________________
>>
>>__________________________________________
>>
>>Department________________________________
>>
>>Address (work?/home?)_____________________
>>
>>__________________________________________
>>
>>City _____________________________________
>>
>>State _________________ ZIP ______________
>>
>>Country __________________________________
>>
>>Telephone (day) (   ) ____________________
>>
>>          (evening) (   ) ________________
>>
>>Fax ______________  E-mail _______________
>>
>>
>>__ Please reserve a seat for me at this institute.  I
>>have enclosed my $100 deposit to hold my seat.  I
>>understand that full payment is expected by May 31, 1998
>>unless other arrangements are made.  Make checks payable
>>to MTU-D93130.
>>
>>To return this form and make further inquiries about Institute
>>arrangements, please contact:
>>
>>CIWIC
>>Division of Conderences & Institutes
>>Michigan Technological University
>>1400 Townsend Dr.
>>Houghton, MI  49931-1295    (906) 487-2263
>>Fax: 906/487-3559
>>E-mail:  ci@mtu.edu
>>
>>
>>For further information about the Institute's subject matter,
>>please contact:
>>
>>Danielle DeVoss
>>Department of Humanities
>>Michigan Technological University
>>1400 Townsend Dr.
>>Houghton, MI  49931-1295
>>906/487-2582
>>Fax:  906/487-3559
>>E-mail:  dndevoss@mtu.edu
>>
>>****************************************************************
 
 Marilyn
 
 
                  |
            \     |     /                       Marilyn M. Cooper
             \    |    /                 Associate Professor of Humanities
    ~         \  x  x /                  Incoming Editor, CCC
     ~   ~     x      x                  Department of Humanities
 ----------------------------------      Michigan Technological University
  --      ---  ----   ---    --                 1400 Townsend Drive
      ------      --------                      Houghton, MI 49931
------       --------    -----  --              internet: mmcooper@mtu.edu
        ---                                     office:906-487-3233
               LTB                              fax: 906-487-3559
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Date:         Wed, 17 Mar 1999 14:34:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: national averages for essay evaluators
In-Reply-To:  <86256737.0058D35E.00@unomail.unomaha.edu>
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You might contact ETS and ask what their reader rate is.  They don't
calculate per essay I don't believe, but UC lecturers gather every spring
and read for 3 days (8hr/day) for $450 each.
 
At 10:10 AM 3/17/99 -0600, you wrote:
>Hello all,
>
>We use a diagnostic placement exam to place incoming freshman into our first
>year writing program.  The writing sample students usually produce is a
500 word
>response to a writing prompt.  Currently, we pay several evaluators
(members of
>our teaching staff) a nominal fee for each exam they evaluate.
>
>I was wondering what the current going rate per exam might be at your
>institutions if your program does something similar  (I know that regions
vary).
>I'm trying to justify a rate increase for these individuals as well as a rate
>increase for our general operating budget.
>
>Thanks for the help.
>
>Joseph Price
>Coordinator of Administration
>English Dept.
>University of Nebraska at Omaha
>
>
Judy
=========================================================================
Date:         Wed, 17 Mar 1999 18:24:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "M. Todd Harper" <tharper@KSUMAIL.KENNESAW.EDU>
Subject:      Re: breakfast help
In-Reply-To:  <86256737.005F2C2E.00@unomail.unomaha.edu>
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IRV or anyone else associated with WPA,
 
Will there be a place at the conference to sign up with WPA? And can
someone who is not a member yet attend the breakfast?
 
todd
 
 
On Wed, 17 Mar 1999, Irvin Peckham wrote:
 
> I could use some volunteers to help with the breakfast on Thursday morning.  I
> suspect this will mean getting there by 6:30.
> We will need four or five people to check others in;
> someone to be in charge of the checking in & getting some signs made pointing
> people to the right alphabetical spot for a quick check in.
> at least one person to take money from people who will be paying at the door.
>
> Six people should about do the trick.  Please send me your name if you'll help.
> Thanks
> Irv
>
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: breakfast help
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Todd:
yes to both questions.
do you want me to sign you up for breakfast?  you can pay at the door.
we'll have a wpa booth with signups.
i'm in a rush, but tomorrow i'll send you a way to sign up online.
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <TownsendM@MISSOURI.EDU>
Subject:      Re: breakfast help
In-Reply-To:  <Pine.GSO.3.95.990317182325.14501A-100000@KsuMail.Kennesaw.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Todd,
 
Yes, and yes.  WPA has a booth in the Exhibition Hall, along with all the
publishers.  Look for us.  A friendly and helpful person will sign you up!
Nonmembers are most definately welcome at the breakfast.  See you there.
 
Marty Townsend
 
>IRV or anyone else associated with WPA,
>
>Will there be a place at the conference to sign up with WPA? And can
>someone who is not a member yet attend the breakfast?
>
>todd
>
>
>On Wed, 17 Mar 1999, Irvin Peckham wrote:
>
>> I could use some volunteers to help with the breakfast on Thursday
>>morning.  I
>> suspect this will mean getting there by 6:30.
>> We will need four or five people to check others in;
>> someone to be in charge of the checking in & getting some signs made
>>pointing
>> people to the right alphabetical spot for a quick check in.
>> at least one person to take money from people who will be paying at the
>>door.
>>
>> Six people should about do the trick.  Please send me your name if
>>you'll help.
>> Thanks
>> Irv
>>
>>
>>
>>***************************************************************************** >>
>>Irvin Peckham
>> Graduate Program Coordinator
>> Dept. of English
>>
>> University of Nebraska at Omaha
>>
>> http://cid.unomaha.edu/~peckham
>>
>>  *******Please note email change****************************************
>> irvin_peckham@unomaha.edu
>>
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Apologies for any cross-posting
Position Description
Director, Program and Center in Communicating and Active Learning
Ripon College, Ripon, WI
 
Ripon College seeks applications for the newly created position of
Director of the Communicating PLUS (PLUS is an acronym standing for
Problem-Solving, Learning Actively; Using information, and Skill
development) Program and Center.  This is a 12-month administrative
position with faculty status, commencing no later than July 1, 1999.
The successful candidate will develop a new curricular and pedagogical
focus building on a highly successful Writing Across the Curriculum
Program and emphasizing oral and written communication along with active
learning. The program also will include an outreach program component
aimed to a broad constituency including the business community, high
school students, and educators.  Candidates should be able to work with
faculty in a wide range of disciplines to develop expertise in the
teaching of written and oral communication and active learning across
the curriculum and to advise departments on developing programs for
teaching those skills.
 
In addition, the successful candidate will serve as director of a new
campus Center for Communicating PLUS and will advise the administration
on the design and siting for the Center.  The Director will report to
the Vice President and Dean of Faculty.
 
Candidates should have familiarity with technologies and pedagogies
related to teaching oral and written communication and active learning
skills, experience and interest in establishing a peer tutoring program,
and an understanding of the liberal arts college environment.  Ph.D. in
Rhetoric or related field required.
 
Ripon College is a highly selective, private liberal arts college of
approximately 700 students and 225 employees, located in East Central
Wisconsin, near the resort community of Green Lake.  Ripon College,
founded in 1851, is an independent, residential liberal arts college
with students from 40 states and 19 foreign countries.  Ripon is
nationally recognized for its quality undergraduate education.
 
Resumes, including the names and contact information for three
references, should be sent to Ellen Sorensen, Administrative Assistant
to the Dean of Faculty, Ripon College, P.O. Box 248, Ripon, WI. 54971.
Credential review will begin immediately and continue until the position
is filled.  AA/EEO.
 
__________________
David Graham
grahamd@mail.ripon.edu
__________________
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      safety at CCCC convention (fwd)
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              CCCC Announcement List <cccc-announce@serv1.ncte.org>,
              Conference on Basic Writing <cbw-l@tc.umn.edu>,
              NCTE College Hangout <college-talk@serv1.ncte.org>,
              cwa-l@more.net, College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
fyi
--Eric
 
---------- Forwarded message ----------
Date: Thu, 18 Mar 1999 10:50:51 -0600
From: "Myers, Leah" <LMyers@ncte.org>
 
The convention bureau in Atlanta has agreed to dispatched their Goodwill
Ambassador volunteers onto the streets of Atlanta during the CCCC
Convention.  The volunteers will be on the streets to answer questions, give
directions, and (hopefully) enhance everyone's sense of safety.  This is a
practice that began with the Olympics, to address similar concerns.  (The
volunteers will be wearing white pithe helmets and aqua/teal colored
shirts.)
 
Despite some concerns, all of the convention hotels are in the downtown area
and should not require a long bus, train, or cab ride to move between the
hotels.  They're all within walking distance of the Hilton (of course,
walking distance is different for different people).  Cabs within the
downtown area will run $5 a person.  The MARTA is $1.25 and we are told that
it is pretty safe and clean.
 
Enjoy your convention!
 
 
 
++++++++++++++++++++++++
Leah J. Myers
CCCC Administrative Assistant
 
lmyers@ncte.org
1 (800) 369-6283, ext. 3602
++++++++++++++++++++++++
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                  COLLEGE ENGLISH WORKS:
    WORK, CULTURE, AND CLASS IN POST-SECONDARY ENGLISH
 
                 ****CALL FOR PAPERS****
 
                  College English Works:
    Work, Culture, and Class in Post-Secondary English.
 
                   Fall 1999 Conference
          MICHIGAN COLLEGE ENGLISH ASSOCIATION
                  September 24-25, 1999
                  Mott Community College
                     Flint, Michigan
 
The Michigan College English Association is seeking papers for the MCEA
Fall  1999 Conference.  The conference speaker will be Ira Shor, author of
EMPOWERING EDUCATION, CRITICAL TEACHING AND EVERYDAY LIFE and FREIRE FOR
THE CLASSROOM.  The conference theme "College English Works" will focus on
issues of work, culture and class in post-secondary English instruction.
 
Possible paper topics include working class issues, cultural studies,
composition, basic writing, critical pedagogy, multicultural literature,
progressive education, and more.  The conference will be held on the campus
of Mott Community College in Flint, MI.
 
 Proposals are due on June 15, 1999.
 
 Send proposals to:
 
      Steve Robinson, MCEA Program Coordinator
      Mott Community College
      1401 East Court Street
      Flint, MI  48503
 
      robinson@edtech.mcc.edu
      http://www.mccea.org/mcea99/
      (810) 762-0483
 
 
 *************************************************************
 *  Steve Robinson, President         http://www.mccea.org/  *
 *  Mott Community College EA         office (810) 762-0343  *
 *  MEA Board Member, HE/Region 10    home   (810) 658-1557  *
 *************************************************************
 But where are the men to be found who will dare to speak out?
                                         --Voltaire
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      signing up
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Todd & others
I am sure that we will have signups for wpa membership at the breakfast (who
will volunteer to bring the forms?)
You can also sign up on the web:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: signing up
In-Reply-To:  <86256738.00651AAA.00@unomail.unomaha.edu>
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At 12:24 PM -0600 3/18/99, Irvin Peckham wrote:
>Todd & others
>I am sure that we will have signups for wpa membership at the breakfast (who
>will volunteer to bring the forms?)
 
 
Either Bob Johnson or I will bring forms and help people join WPA, at dawn
in Atlanta.
 
 
Doug Hesse
ddhesse@ilstu.edu
=========================================================================
Date:         Thu, 18 Mar 1999 13:00:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      apologies
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Folks--
 
Sorry for accidently reforwarding Eric's forward.  We all mess up I guess.
 
Barry Maid
bmmaid@ualr.edu
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Subject:      Engineers, Writing & Ed. Reform
Mime-Version: 1.0
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The SIG at 4Cs for Engineering and Communication is scheduled for Friday
evening, 6-7, Cherokee Room,
Second Floor. Steven Youra, Sharon Quiroz, Jon Leyden and Linda Bergmann
will be the discussion leaders.
 
This is the initial meeting of the SIG, so we decided to concentrate on
getting to know each other.  A group discussion appears to foster that agenda.
 
Since the new ABET requirements are on everyone's mind, we propose to
discuss the implications of this initiative.  "ABET" means the
Accreditation Board for Engineering and Technology, which has taken a
radical stand on educational reform: it is driven entirely by outcomes
assessment. Among engineers there is a great deal of resistance.  I do not
know whether other groups in the country have attempted such a sweeping
reform.
 
Given all that, we propose to center on the following questions at the SIG.
 We send them along to prime the pump.
 
 
1. What does ABET mean by "communication"?  What do engineers mean by that?
 
2. How do institutional differences affect our perceptions of ABET?
 
3. What do we in WAC bring to the table?
 
 
My concern is prompted by a sense that WAC folks have a very unrealistic
notion of how ABET supports our WAC efforts, or at least how engineers are
likely to perceive that relationship. I hear engineers expressing the idea
that what we teach in "humanities" or "English"
is "teamwork and communication." Maybe they are right, in a sense that
troubles me. Following Ong I'm thinking that some time back one learned
Latin for just that purpose.  Later we took up
national histories and literatures: educated folks know what E.D. Hirsch says
they are supposed to know.  But "teamwork and communication" may have
become social science now, or business management. Example: A manager from
Lucent technologies, leading a group discussion on communication in
industry, was completely
mystified by my suggestion that students should have communication
portfolios.  The written word was not on his radar.
 
Us comp types do teamwork and computers, but that's a long way from
teaching public speaking and creative problem solving.  We do it, but I
wonder if the writing center of the future will have to have a speech team
and a project management expert.
Sharon Quiroz, Ph.D.
Director, College Writing Program and
        the Academic Resource Center
Asst. Prof. of Humanities
218 Siegel Hall
Illinois Institute of Technology
Chicago, IL 60616
 
Ph: 312 567 3566
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I thought subscribers on this list should be aware of pending legislatoin
regarding the internet.
Linda Shamoon
********************************
Subject: FW: Internet Access Fee --
 ITS WRONG!
Date: Wed, 17 Mar 1999 13:46:16 -0500
X-Priority: 3
MIME-Version: 1.0
X-Mailer: Internet Mail Service (5.0.1457.3)
Content-Type: text/plain
Subject:        Fw: Internet Access Fee -- ITS WRONG!
 > >From:        Ed Wallach <ed@wallach.org>
 
                > >Dear Friends,
                > >
                > >Congress will be voting for the INTERNET ACCESS FEE
in less than two
                > >weeks.
                > >CNN stated that the new Congress is scheduled, in two
weeks time,
                > >to decide whether to allow or not allow your
telephone company to levy a
                > >charge on your phone bill equal to a Long Distance
call EACH time you
                > >access
                > >the Internet.
                > >
                > >The address is http://www.house.gov/writerep
                > >
                > >Visit the address above and fill out the necessary
form! Tell your
                > >Congressman to vote against Internet Access Fees! If
EACH one of
                > >us forwards this message on to others, we may be able
to prevent this
                > >injustice from happening! We all need to respond to
this-we don't want
 
        > to
                > >lose
                > >another one of our "freedoms." This is one more way
the phone company
        > can
                > >get to our money-a lot of people may be forced to
stop using the
        > internet
                > >if
                > >Congress passes this bill.
                > >
                > >Please forward this to your associates, friends and
family for their
                > >information and freedom of choice.
                > >ing legislation about the internet.
******************
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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thanks, doug
irv
 
 
 
 
 
 
 
Doug Hesse <ddhesse@ILSTU.EDU> on 03/18/99 12:34:29 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: signing up
 
 
 
 
 
 
 
 
 
At 12:24 PM -0600 3/18/99, Irvin Peckham wrote:
>Todd & others
>I am sure that we will have signups for wpa membership at the breakfast (who
>will volunteer to bring the forms?)
 
 
Either Bob Johnson or I will bring forms and help people join WPA, at dawn
in Atlanta.
 
 
Doug Hesse
ddhesse@ilstu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barbara Little Liu <liub@ECSU.CTSTATEU.EDU>
Subject:      a (very) small epiphany
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I just recognized the greatest piece of evidence that first-year students
have no concept of audience awareness: the fact that if they are going to
miss a class, they come up to me and say, "Are we going to do anything
IMPORTANT next time?"
 
Argh.
 
Barb
*******************************************************
               Dr. Barbara Little Liu
           Assistant Professor of English
        Eastern Connecticut State University
                    (860)465-4576
*******************************************************
http://nutmeg.ctstateu.edu/personal/faculty/liub/index.html
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Comments:     Authenticated sender is <kh22@email.byu.edu>
From:         Kristine Hansen <kh22@EMAIL.BYU.EDU>
Subject:      Re: WPA Conference Proposals
In-Reply-To:  <v0311070fb31511781025@[138.87.106.47]>
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Doug,
 
Four of us--Joe Janangelo, Tim Barnett, Beth Hedengren, and me--are
planning a proposal for a panel at WPA in July.  The title is
something like "The Interests of the WPA in a Time of Transition."
(I can verify that.)  I don't know all the individual titles, but
eveyone's proposal is done or nearly done.  The entire proposal will
be postmarked on March 22.  I hope you will still consider it.
 
If you need more information, let me know.
 
Kristine
 
 
_______________
Kristine Hansen
Associate Dean of General Education and Honors
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
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I wish I could remember where it was, but on some campus visit I found a
poster on a comp teacher's door with a vivid portrayal of the circles of
Dante's Inferno, with one change.  There in the very pit of hell, deepest
of all, was a student saying what Barbara quotes below.  Anyone know
where the original poster could be found?  --Ed White
 
On Thu, 18 Mar 1999, Barbara Little Liu wrote:
 
> I just recognized the greatest piece of evidence that first-year students
> have no concept of audience awareness: the fact that if they are going to
> miss a class, they come up to me and say, "Are we going to do anything
> IMPORTANT next time?"
>
> Argh.
>
> Barb
> *******************************************************
>                Dr. Barbara Little Liu
>            Assistant Professor of English
>         Eastern Connecticut State University
>                     (860)465-4576
> *******************************************************
> http://nutmeg.ctstateu.edu/personal/faculty/liub/index.html
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      CCCC/99 News: Presentation Contribution form available
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              CCCC Announcement List <cccc-announce@serv1.ncte.org>,
              Conference on Basic Writing <cbw-l@tc.umn.edu>,
              NCTE College Hangout <college-talk@serv1.ncte.org>,
              cwa-l@more.net, College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>,
              History of Rhetoric <H-RHETOR@H-NET.MSU.EDU>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Writing AcrosstheCurriculum <wac-l@POSTOFFICE.CSO.UIUC.EDU>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
CCCC/99 aRChive
http://www.ncte.org/cccc/99/
----------------------------
 
  * Time to build proceedings
  * Proposal Party forum available
  * Workshop enrollment update
 
-----------------------------------
PRESENTERS! PLEASE SHARE YOUR STUFF!
-----------------------------------
 
Are you satisfied with the little blip about your presentation in the
program book? Is that an adequate way to immortalize your ideas &
knowledge & practice? No! You deserve to get more room to play and we want
the chance to see more of what you do. And since relatively few of us can
actually attend the session itself, because of time and space
limitations...
 
We now have a form available that presenters can use to share information
about their presentations via the web.
 
  http://www.ncte.org/cccc/99/proceedings.html
 
The purpose of this place might best be captured by a Sony ad that
appeared in Wired magazine:
 
   "Ideas are like children; they can always use a bigger playground."
 
Think of this form as a bigger playground for your CCCC presentation.
You can use it his form is to add information about your session to
the online proceedings. You can decide own how much or little
information to provide. Abstracts or summaries or notes are fine. Full
conference papers are fine. If information is available on the web,
feel free to provide URL(s).
 
This is a way of collectively building a convention proceedings
publication, a way to portray the event more fully than the program book
ever can, and a way to provide access to the event to our colleagues who
for various reasons are unable to travel to Atlanta.
 
When you complete the form, the information you provide will automatically
be published in the CCCC/99 aRChive (formerly CCCC Online). You can type
into the form or cut & paste from a word processor file. (The only wrinkle
is that you do have to add a <p> tag to separate paragraphs, but that
should take only a couple of minutes).
 
We also offer the option of requesting a web discussion forum be created
to allow folks to ask you questions or offer their comments about your
work.
 
And this year we've added a new feature. When you finish filling out the
form you'll have a chance to look at a draft and make any editing changes
you'd like. You can submit and edit as many times as you want, and when
you're satisfied with the result, hit the OK button to actually create the
webpage.
 
We waited until later than usual this year to unveil this part of CCCC
aRChive, hoping that since most people are either finishing up their
presentations or getting close to it, we'd get good participation.
 
If you have any questions or run into any problems, holler:
 
  eric@serv1.ncte.org
or
  ecrump@ncte.org
 
--------------------
  PROPOSAL PARTY
--------------------
 
Every year we provide a web discussion forum for people to use as they
explore session ideas for the next CCCC convention. It's usually a lot of
fun, and as usual when folks get together kick ideas around, unforeseen
combinations develop.
 
  http://www.ncte.org/HyperNews/get/forums/plotting2000.html
 
Includes links to the CFP and proposal form.
 
--------------------
  WORKSHOP UPDATE
--------------------
 
The workshop enrollment figures were refreshed this morning. If you're
presenting a workshop or thinking about signing up for one, check out
 
  http://www.ncte.org/cccc/99/workshop-status.html
 
--------------------
--Eric Crump, NCTE
  on behalf of the CCCC Web Team
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Doug:
I'd like to make a proposal on the WPA and writing assessment.  I've been
working on three aspects of writing assessment in the past two years and
would like to analyze how the WPA is positioned in relation to each type
of assessment: high school to college, second language, and senior level
outcomes assessment.  I can do a full proposal over the weekend and I
need to check with one of my grad students to see if he'd like to do it
with me.
 
And I'm looking forward to seeing everyone at the breakfast.
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Associate Professor, English Language and Literature
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Sorry for my very delayed response, but I'd be interested in talking
further at the Cs.  I'll be at the Hilton from Wed. 3/23 on.
 
 
At 05:40 PM 3/9/99 -0500, you wrote:
>Dear Colleagues,
>
>Below you will find a call for proposals for a volume dealing with
>freestanding writing departments/programs/centers.  I would be grateful if
>you distributed this "call" to all who might be interested.  Please let us
>know if you want to get together at 4 C's to discuss this idea in more
detail.
>
>Thanks,
>
>Larry W. Burton, Chair
>Department of Writing and Linguistics
>P.O. Box 8026
>Georgia Southern University
>Statesboro, GA  30460
>912-681-0739
>
>CALL FOR PROPOSALS
>
>
>We seek proposals for an edited collection entitled What's in a Name: The
>Formation of Independent Writing Departments.  This text will address the
>varied and contradictory positions related to the formation of independent
>writing units whether as departments, programs or centers.  We look to
>situate this recent and not so recent phenomenon through a variety of
>perspectives including institutional, departmental, personal, and
>disciplinary.  By looking at particular cases of how writing programs have
>been created, their function, and their form, we can get a sense of the
>composition's past, present and future.  These localized experiences will
>be situated within broader conversations about the disciplinarity of
>composition, the relationship between composition and literature, and the
>location of composition in the academy. The volume will explore the
>implications of the creation of independent writing units, especially at
>the departmental level, for composition professionals, literacy studies,
>computers and writing, WAC programs, writing centers, English education
>programs, traditional English departments, and graduate and undergraduate
>education. =20
>
>We seek essays that relate to both successful and unsuccessful attempts to
>create legitimate, sanctioned spaces for composition in college and
>universities. We invite personal experience and institutional narratives as
>well as disciplinary and historical examinations. We hope to represent a
>variety of voices including graduate students, adjuncts, established
>compositionists, members of traditional literature dominated departments,
>and independent writing programs.=20
>
>Proposals should be 250 words submitted either in hardcopy or disk. =20
>
>Submit abstracts to=20
>
>Angela Crow <acrow@gsvms2.cc.gasou.edu>,
>Larry Burton<lburton@gsvms2.cc.gasou.edu>=20
>Peggy O'Neill <poneill@gsvms2.cc.gasou.edu>
>Georgia Southern University,=20
>Department of Writing and Linguistics,=20
>PO Box 8026,=20
>Statesboro, GA 30460.=20
>Phone: (912) 681-0739 Fax: (912) 681-0783. =20
>
>The editors welcome inquiries and questions on e-mail or phone.
>
>DEADLINE: Proposals=96June 1.       =20
>
>
Judy Kirscht
Acting Director, Writing Program
University of California, Santa Barbara
Santa Barbara, CA, 93106
(805) 893-4808, jkirscht@humanitas.ucsb.edu
=========================================================================
Date:         Thu, 18 Mar 1999 17:06:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: a (very) small epiphany
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
Content-transfer-encoding: 7bit
 
>I wish I could remember where it was, but on some campus visit I found a
>poster on a comp teacher's door with a vivid portrayal of the circles of
>Dante's Inferno, with one change.  There in the very pit of hell, deepest
>of all, was a student saying what Barbara quotes below.  Anyone know
>where the original poster could be found?  --Ed White
>
>On Thu, 18 Mar 1999, Barbara Little Liu wrote:
>
>> I just recognized the greatest piece of evidence that first-year students
>> have no concept of audience awareness: the fact that if they are going to
>> miss a class, they come up to me and say, "Are we going to do anything
>> IMPORTANT next time?"
 
 
Okay, we've all experienced it.  Let's get beyond it.
 
I read wpa constantly and find almost nothing new ever expressed among its
participants.  I find a constant call for more information, more
information, as if information itself leads to leadership or decision.
 
I am impressed by the big names on this list.  I am equally impressed by how
little real decision happens among these big names.  We zap Stanley, but we
don't do much better.
 
WPA-L is a guilty pleasure of mine.  I read it and don't want to upset any
of the big published names because some day I may want them to approve a
book of mine or an article or any of that usual stuff that kills real
innovation in our system, and then I get guilty and lord knows what happens.
I feel like Bogart in the _African Queen_.
 
Do you guys on this list do innovative things?  Or do you simply ask over
and over for surveys and recalibrations of everything that everybody has
done over and over and over until Ed has to come in and remind us of what
the proper reponse actually is?
 
Fred Kemp
f.kemp@ttu.edu
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Irv, Count me in.  Faculty. Regular breakfast. I'll pay you my cost and some
extra when I get there.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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My congressman, Nick Lampson, has the following posted on his web site:
 
>>E-Mail Rumor Regarding
Internet Access Charges is FALSE
 
 
I have received several calls and letters from constituents inquiring
about a bill before Congress which would add a charge to your phone bill
equal to a long distance call each time you access the Internet. You
will be pleased to know that this rumor is false.
 
The manner in which consumers pay for Internet access is not currently
before Congress or the Federal Communications Commission (FCC). The FCC
has repeatedly stated that it is not preparing to change the manner in
which consumers obtain and pay for Internet access.
 
In December 1996, the FCC reviewed issues relating to the charges that
Internet Service Providers (ISPs) pay to local phone companies. On May
7, 1997, the FCC decided to leave the existing rate structure in place
and prohibit local phone companies from imposing per-minute access
charges on ISPs.
 
On February 25, 1999, the FCC handed down an unrelated decision
affecting the way phone companies pay each other for traffic that is
passed over phone lines before reaching the Internet. FCC Chairman
William Kennard stated, "For consumers, dialing up the Internet is just
like a local call. It always has been and as far as I'm concerned it
always will be."
 
I hope this information has been helpful. Please feel free to contact me
regarding this, or any other issue of interest to you.
 
Sincerely,
 
NICK LAMPSON
Member of Congress <<
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Gee Fred.  That'll silence the list for a while.  This isn't really designed to
be the cutting edge innovation list.  This is the program administrator dealing
with the bureaucratic powers list.  It's really pretty good as lists go, in my
view.
 
John Edlund
 
Fred Kemp wrote:
 
> >I wish I could remember where it was, but on some campus visit I found a
> >poster on a comp teacher's door with a vivid portrayal of the circles of
> >Dante's Inferno, with one change.  There in the very pit of hell, deepest
> >of all, was a student saying what Barbara quotes below.  Anyone know
> >where the original poster could be found?  --Ed White
> >
> >On Thu, 18 Mar 1999, Barbara Little Liu wrote:
> >
> >> I just recognized the greatest piece of evidence that first-year students
> >> have no concept of audience awareness: the fact that if they are going to
> >> miss a class, they come up to me and say, "Are we going to do anything
> >> IMPORTANT next time?"
>
> Okay, we've all experienced it.  Let's get beyond it.
>
> I read wpa constantly and find almost nothing new ever expressed among its
> participants.  I find a constant call for more information, more
> information, as if information itself leads to leadership or decision.
>
> I am impressed by the big names on this list.  I am equally impressed by how
> little real decision happens among these big names.  We zap Stanley, but we
> don't do much better.
>
> WPA-L is a guilty pleasure of mine.  I read it and don't want to upset any
> of the big published names because some day I may want them to approve a
> book of mine or an article or any of that usual stuff that kills real
> innovation in our system, and then I get guilty and lord knows what happens.
> I feel like Bogart in the _African Queen_.
>
> Do you guys on this list do innovative things?  Or do you simply ask over
> and over for surveys and recalibrations of everything that everybody has
> done over and over and over until Ed has to come in and remind us of what
> the proper reponse actually is?
>
> Fred Kemp
> f.kemp@ttu.edu
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>
>
>
> > Okay, we've all experienced it.  Let's get beyond it.
> >
> > I read wpa constantly and find almost nothing new ever expressed among its
> > participants.  I find a constant call for more information, more
> > information, as if information itself leads to leadership or decision.
> >
> > I am impressed by the big names on this list.  I am equally impressed by how
> > little real decision happens among these big names.  We zap Stanley, but we
> > don't do much better.
> >
> > WPA-L is a guilty pleasure of mine.  I read it and don't want to upset any
> > of the big published names because some day I may want them to approve a
> > book of mine or an article or any of that usual stuff that kills real
> > innovation in our system, and then I get guilty and lord knows what happens.
> > I feel like Bogart in the _African Queen_.
> >
> > Do you guys on this list do innovative things?  Or do you simply ask over
> > and over for surveys and recalibrations of everything that everybody has
> > done over and over and over until Ed has to come in and remind us of what
> > the proper reponse actually is?
> >
> > Fred Kemp
> > f.kemp@ttu.edu
>
 
I suppose that like most lists, WPA-L sometimes has threads that
eventually stray a bit from the main topic for which the list was
created.  Like many academic lists, WPA-L contains discussions of
topics, findings, and theory that have been discussed before.
 
But I'd like to say, as a usually-lurking member of this list,
that I have read some very eloquent and thought-provoking posts
here.  Sometimes I agree with them, sometimes not, and sometimes
very honestly they are over my head.  But permeating the
discourse that I find here is an admirable sense of dedication to
the betterment of writing programs and all that is related to
writing programs -- including pedagogy, resources, student
support, and faculty support.
 
Just some thoughts from a Computer Science geek who is really an
English major at heart.  Now back to our regularly-scheduled
list, joined in progress.  :)
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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The url for this call is http://english.cortland.edu/CNYCLLcall99.html
 
PLEASE POST -
 
CALL FOR PAPERS
 9TH ANNUAL CENTRAL NEW YORK CONFERENCE  ON LANGUAGE AND LITERATURE
CORTLAND COLLEGE OF THE STATE UNIVERSITY OF NEW YORK
3-5 OCTOBER 1999
 
 WRITING
 
COMPOSITION AND RHETORIC
Chair:  Alona A. Smolova
607 Ingles St., Radford, VA  24141
e-mail:  asmolova@juno.com
Deadline:  7/15/99
 
MULTICULTURAL AND GLOBAL APPROACHES TO TEACHING WRITING
Chair:  Joseph Schneider
18 Turning Mill Lane
Randolph, MA  02368
Deadline:  7/15/99
 
GENDER AND WRITING
Chair:  Mary Lynch Kennedy
English Dept.
State University of New York College at Cortland
PO Box 2000
Cortland, NY  13045
-mail:  kennedym@snycorva.cortland.edu
Deadline:  7/9/99
 
COMPOSING ONLINE
Chair:  Alice L. Trupe
Box 117, Bridgewater, VA  22812
Deadline:  7/15/99
 
LITERACY AND TECHNOLOGY.
Teaching with Technology:
Re-defining the Student-Teacher Dialogue in Computer Environments of Word,
Image, and Sound
Chair:  Thomas P. Mackey
Dept. of English
State University of New York at Albany
1400 Washington Ave.
Albany, NY  12222
e-mail:  tmo900@csc.albany.edu
Deadline:  completed papers only by 6/15/99
 
TEACHING THE TEACHERS: METHODS OF INSTRUCTING COMPOSITION.  Teaching
Writing:  Pedagogies of Composition
Chair:  Victoria Boynton
English Dept.
State University of New York College at Cortland
PO Box 2000
Cortland, NY  13045
e-mail:  boyntonv@snycorva.cortland.edu
Deadline:  7/1/99
 
RETURN TO THE ONE-ROOM SCHOOLHOUSE?:  ISSUES IN PLACEMENT, INSTRUCTION, AND
ASSESSMENT IN THE FIRST-YEAR COMPOSITION CLASSROOM
Chair:  Kathleen Mackin
950 Delaware Ave., #1,
Buffalo, NY 14209
Deadline:  7/1/99
 
 
 
Mary Lynch Kennedy
Professor of English
Director of Campus Writing Program & Composition
State University of New York College at Cortland
Cortland, NY 13045
voicemail: 607-753-2086
fax: 607-753-5978
email:kennedym@snycorva.cortland.edu
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Fred: I've been wrestling with which response makes the most sense:
 
a. "Go out for a beer, Fred, and send me the bill. I bet it's been a long
week, eh?"
 
b. "If this is your idea of a guilty PLEASURE, what do you do for, um,
pain?"
 
c. "I won't speak for anyone else, Fred, but honest: I'll try to do
better."
 
d. "So you checked out a list-serv and it was boring. So what? It happens.
Get past it. Don't you ever post anything new?"
 
For the record, I'm leaning toward (a). Bottoms up!  :)
 
Steve North
=========================================================================
Date:         Fri, 19 Mar 1999 08:12:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      Re: internet access bill
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
Well, it is kind of  a half-hoax.
 
Communications, tax, and copyright are constantly excessively lobbied by monied,
powerful interests.  Among the things which some of those groups have been pushing
for many years now is getting more money from end users - consumers - of the
internet.  States and the federal government are always seeking to tax it; the baby
and teenage Bells are seeking to get a cut; universal access folk (like me, only
with influence and power) are seeking ways to expand access to the internet to
reduce the digital divide; and  on and on.
 
The 1996 act came within a hair's breadth of taxing/user feeing (?) the internet.
 
As lines become disentangled from service, as lines between TV, radio, telephony,
data-com, cable, etc., continue to blur (remember when banks did banking and stock
brokers did investing?) the entire pricing structure will continue to evolve.
 
So this concern is real.  And is constant.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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Fred,
 
OK.  I admit that my post was a bit of venting not worthy of my students or
my committment to them.  I'd had a very rough week that probably impinged
on my own sense of audience awareness and professionalism.
 
However, I must say that I disagree with your characterization of this
list.  You said,
 
>Do you guys on this list do innovative things?  Or do you simply ask over
>and over for surveys and recalibrations of everything that everybody has
>done over and over and over until Ed has to come in and remind us of what
>the proper reponse actually is?
 
I don't think it is possible to do innovative things ON a list.  The list
is a place for brainstorming, picking the brains of one's peers (is that
redundant?), and commiserating with colleagues.  It is the place where
WPAs, many of whom are the lone writing specialists at our institutions, go
to remind ourselves that we are not alone.
 
Then, once we are buoyed by the commaraderie we share here, we try to
innovate, often only to have our efforts squelched or sabotaged by
administrators who just don't GET us.  So, we return to the list once more.
 
Also, I think our discussions here can have an impact and are worth having.
 The discussion earlier this month about doctoral exam procedures, for
example, may have planted seeds of reform in several programs.  But reform
takes time and must happen in a way that makes sense at each individual
institution; therefore, what we see of it on this list will be somewhat
limited.
 
At any rate, this whole post is probably superfluous, since John Edlund
already said it so succintly:
 
>This isn't really designed to
>be the cutting edge innovation list.  This is the program administrator
dealing
>with the bureaucratic powers list.
 
And I have to agree with him.  I've often said that WPA-L is the best list
of the many to which I subscribe.  And I have a feeling a part of you must
feel so too.  Otherwise, you would simply unsubscribe.
 
Barbara
*******************************************************
               Dr. Barbara Little Liu
           Assistant Professor of English
        Eastern Connecticut State University
                    (860)465-4576
*******************************************************
http://nutmeg.ctstateu.edu/personal/faculty/liub/index.html
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Any list is about 90% spam--comes with the territory.  Lists are chatty,
sometimes a bit aimless, repetitive--like face-to-face conversation.  I
find more good information on this particular list than on many others I
know.  I've been able to get astonishing help from this list--esp. instant
24-hour answers to queries and stuff like that.  And about every 50th
message or so is spectacularly insightful and inspirational.  That's good
enough for me.  If you don't find the list useful, there's an easy
solution.  Rather than insult the hundreds of people who take time out of
their day to help each other, just quit.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Clyde,
      I'm not sure that "If you don't the list, then get out" is the right
message for what Fred said.
 
      I've cyber-known Fred a couple of years and am sure that what he was
saying and how people are taking him are two different things (but, of
course, on whose shoulders does 'clarity' rest?).  It's more to the point
that the WPA organization has a very definite, though not always
explicitly declared, mission.  The WPA list is a very visible organ of the
WPA organization and does not always show the same obvious raison d'etre
to the world.  That's all.
      Fred, as a former list-owner, understands the subtleties of
asynchronous conversation.  He's probably also noticed that on the
doorstep of 4C's week, there has been a discernible absence of chatter
about such an important meeting for WPA's.  Just routine shop talk like
nothing else was happening.  Barbara's post may have unintentionally
amplified that fact.   Could the list be progressing into the comfort
of old age?
 
      That is to say, you are not wrong in your conception of the list,
and neither is Barbara.  But then, neither is Fred.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Fri, 19 Mar 1999, Dr. Clyde Moneyhun wrote:
>
> Any list is about 90% spam--comes with the territory.  Lists are chatty,
> sometimes a bit aimless, repetitive--like face-to-face conversation.  I
> find more good information on this particular list than on many others I
> know.  I've been able to get astonishing help from this list--esp. instant
> 24-hour answers to queries and stuff like that.  And about every 50th
> message or so is spectacularly insightful and inspirational.  That's good
> enough for me.  If you don't find the list useful, there's an easy
> solution.  Rather than insult the hundreds of people who take time out of
> their day to help each other, just quit.
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Re: the issues that Fred Kemp raises:
 
Fred--I confess that when the discussion on this list turns to things like
"where are we going to eat breakfast in Atlanta" I scroll rapidly through
the text or even trash it.  But overriding those minor irritations is a
wonderful gift that the WPA list holds out to me and this is the gift of
COMMUNITY.
 
I work in an alienating situation where I am the only Rhet/Comp person on
campus, if not in town.  I have learned a lot from discussions on this
list. I have also been encouraged by colleagues' responses to confront and
challenge the people whose behaviors and attitudes are obstructing growth
here.  My hunch is that the kind of "innovative things" you refer to are
happening off list.  At least that is how it works for me:  I mull over
some idea or thought from the list, or feel encouraged by someone's
response to my own query and that gives me the courage and resolve to
initiate change in my own situation.
 
When I read the WPA list I feel connected to my profession in ways that are
deeply meaningful and grounding for me.  I have fun in my mind trying to
invent the personas behind the dialogue.  (Imagine, for instance, Ed White
in boxer shorts.)  I look forward to meeting the voices on this list some
day.
 
And speaking of Ed White, while I grant that his voice on this list is a
significant, if not charming one, I disagree with your representation of
him as the Big Daddy Chief Referee.  As I experience this list, he is just
one of the many spokes radiating out from the hub of the conversation,
which is exactly why I feel so at home here, why I find the WPA-L both
enlightening and entertaining.
 
I'm sorry that you don't feel comfortable right now challenging some of the
"big published names" on this list that you refer to.  I encourage you to
do it.  Stick your oar in.  Gosh, it's fun!
 
I would just like to end by saying that our talk here on this list is not
cheap.  For me it provides momentum and a vehicle to innovate change in the
real and rhetorical situations that I face each time I "quit" my computer
screen.
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart, Ph.D.
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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A couple of clarifications. First, WPA-L is not officially an organ of the WPA
organization. That is to say, it was not started and is not "managed" by the
organization. This is largely a technical matter, like if we get sued or
something, since there is significant overlap between the membership of the
list and the membership of the organization. Second, WPA-L exists because
Fred's list (MBU-L or "Megabyte University") existed. It was the first list I
was on, and it was a dandy. While it was initially for people especially
interested in computers and composition, it rapidly became the premiere list
forthe discussion of issues in rhetoric and composition as well as for
theoretical exploration of the online communication. While MBU is gone, there
were a whole bunch of lists that grew out of it, established by people who
discovered the value of lists on MBU.
 
We can use a wake up call. It worries me to think of WPA-L as a list for
bureaucrats trying to keep ahead of other bureaucrats. That's one important
function of the list. But we can--and sometimes do--do better. (do-do better?
Hmm. That too, I suppose). But, damn, it's hard to make things happen in
universities these days. A lot of us are at a stand still, terrified by the
University of Phoenix, Calibre, distance ed, state legislatures, pick you
favorite villain. How do we get off the mark?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Re: a (very) small epiphany
MIME-version: 1.0
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I think I said something a while back to the effect that I trust people
with questions more than I trust people with answers.  In response to
fred's small "explosion" of  late, I'd like to remind those of like mind
that the beauty of this list is its role as a forum where an open
dialogue maintains the conversation of our work.  Heck Fred, no one has
the answers, man, but I'm sure all of us have walked away from a
professional discussion or a barroom debate inspired by what might seem
to others as inconsequential.   Myself, I just keep listening until
someting clicks.
 
Dennis Ciesielski
UW-Platteville
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Why I value this list
X-To:         Juanita Smart <jsmart@SAUNIX.SAU.EDU>
In-Reply-To:  <l03130302b3177260cad9@[198.49.168.188]>
MIME-Version: 1.0
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> On Thu, 18 Mar 1999, Juanita Smart wrote:
>
> I have fun in my mind trying to invent the personas behind the dialogue.
> (Imagine, for instance, Ed White in boxer shorts.)
--------------------------------------------------------------------------
Juanita,
 
        Thank God!   We though you were imagining Ed in a thong.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Mime-Version: 1.0
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Dear All,
 
With respect to the fine minds and reputations of this list's members,
Fred Kemp writes better list messages than anyone on this list.  He has
provoked me to think more in his list posts (MBU and ACW in particular)
than most people I read in my list life, and his repsonses to ideas are
real and exciting, unlike the lack of response I sometimes sense on this
list.  We aren't protecting turf or defending against a dean criticizing
our programs when Fred Kemp challenges us, we are learning to advance.  I
don't think Fred needs a drink or should "lighten up" so much as it we who
should show up.
 
As a Writing Program Director at the University of Southern Colorado,
I've been lead and pushed by Fred Kemp's ideas for almost 10 years.  What
do I have to show for that? A program with innnovative pedgagoy,
technology and creativity.  Putting down his challenges from my humble
point of view is wrong.  Learning to understand Fred's thinking and tap
his enthusiasm for helping others is something this list needs.
 
It's
possible that some folks who have been on WPA for a long time feel it's
"their list" or that some of the better known names on the list feel
threatened by Fred's sharp rhetoric, but I think I'm a reader and writer
and Fred's words are too valuable not to seek out and listen to...and yes,
to act on!
 
will hochman
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I've known Fred virtually and in the flesh for a decade, and I was a
regular on his old MBU list.  I've learned always to listen to him
carefully--not that we've always agreed, but that even in argument or
passion he was saying things that I paid attention to.  At first I thought
his latest post was just a "got up on the wrong side of the bed, did we?"
post.  Been there.  And though to some degree it is just a little
bad-tempered, Fred's also onto something we might want to think about.
Does anyone else see the signal-to-noise ratio on the list shifting a
little over the past year?  Maybe that old Dylan line about "those not busy
being born are busy dying" is something we should pay attention to.
Listservs have lives, as MBU did, and they can die of various kinds of
hardening of the socioepistemological arteries.  I've seen lists die of too
much humor, too little general response to serious questions that would
require time and effort to answer, too much dependence on a few voices, too
much ideological purity testing, flame wars, and general lackadaisical
willingness to accept entertainment rather than dialogue as the status quo.
 
This is not, I think, about Fred demanding that WPA "push the envelope"
with research or theory.  That's never been what we're about.  And God
knows I don't think he's asking for an iota less of the friendly and
supportive and experienced atmosphere that is WPA's greatest strength.  I
think he just wants us to be as good at this as he knows we can be.  Fred,
I've learned a lot from you, and though I'll chip in for the beer Steve's
buying you in Atlanta, I'll also try a little harder in my posts for signal
rather than noise.
 
Bob
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Bob Connors wrote:
 
>Does anyone else see the signal-to-noise ratio on the list shifting a
>little over the past year?  Maybe that old Dylan line about "those not busy
>being born are busy dying" is something we should pay attention to.
>Listservs have lives, as MBU did, and they can die of various kinds of
>hardening of the socioepistemological arteries.
 
Listservs can die, but lots of people on this list are, in various ways,
"busy trying not to die."  Because of listservs like this one, composition
programs at a number of schools around the country are probably in much
better shape.  What I've found so impressive on this list is the willingness
of people to answer someone's query about, to take a recent example, how
much money other schools pay people to score placement exams so that they
can argue a case to administrators; or, to take another example, how people
chime in about a job ad at a large university and help make a case to get
that ad changed.
 
These aren't earth-shattering, theoretical exchanges (which, as Bob suggests
below, may not be what Fred is after), but they certainly help make life
better for real people working in the field.  If *I* ever need some fast
information, I know I can count on the people on this list to help.  It's
too bad that too many of our jobs require we worry too much about these
day-to-day details
 
>This is not, I think, about Fred demanding that WPA "push the envelope"
>with research or theory.  That's never been what we're about.  And God
>knows I don't think he's asking for an iota less of the friendly and
>supportive and experienced atmosphere that is WPA's greatest strength.
 
 
Don Bushman
UNC-Wilmington
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Why I value this list
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My role on this list gets more complicated every day.  After puzzling over
Fred's grumpy post, I couldn't decide if I was a Good Guy or a Bad Guy, or
even if I was a Big Name.  How can two monosyllables be a big name?  I
think I'll happily settle for being a sexy fantasy and let everything else
go.  I really enjoy this community.  --Ed White
 
On Fri, 19 Mar 1999, Chet Pryor of Montgomery College-Germantown wrote:
 
> > On Thu, 18 Mar 1999, Juanita Smart wrote:
> >
> > I have fun in my mind trying to invent the personas behind the dialogue.
> > (Imagine, for instance, Ed White in boxer shorts.)
> --------------------------------------------------------------------------
> Juanita,
>
>         Thank God!   We though you were imagining Ed in a thong.  :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
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I think it worth noting that WPA-L was created by an individual; it was
not created as the "official" listserv for the national Council of Writing
Program Administrators.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Okay, I'll bite. My earlier post regarding Fred's comments
notwithstanding, I confess I never thought about what constituted
"obligation" with regard to this context. I don't mean I didn't observe
any--I did, and do--but as the discussion seems to be suggesting, it might
be worth my considering--or us discussing, as a more theoretical
issue--what sorts of obligations accrue to participation in a context like
this.
 
And I'll add this: I reserve my most serious keyboarding energies, still,
for work on projects that no one will see much of until publication. I
wonder if that focus distinguishes my perspective from the one Fred is
representing. I like this discussion best, too, when the material is
engaging in certain ways I like, but I don't really think of my
participation as imposing an obligation on anybody else to go there. If
I'm that interested, I'll write about it for print.
 
Steve North
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Jones <KJones@CHUCK.STCHAS.EDU>
Organization: ST. CHARLES COUNTY COMMUNITY COLLEG
Subject:      Re: Why I value this list
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MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
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Ed,
Many of us who lurk unseen on this list are even now visualizing
you in that thong underwear:).  Sexy, indeed.
Karen
Karen J. Jones, English Department Chair
St. Charles County Community College
4601 Mid Rivers Drive
St. Peters, MO 63376
Phone: 314 922--8000 x4258
Fax: 314 922-8386
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It seems to me that one of the questions embedded in this thread revolves
around list-members' purposes for being on the list in the first place.
For me, the various threads (and tones of voice) that constitute the WPA-L
discussion are interesting no matter what scholarly, administrative, or
entertainment angle they (re)present.  I'm a PhD student whose first view
of administrative politics was very sour--the director of First-Year
Writing at my MA institution got the shaft in her tenure review,
apparently because the univ. didn't value her administrative work (as if
administering a hundred-plus TAs almost single-handedly for years wasn't
worth anything).  One of the reasons I turned to this list, then, was to
(hopefully) regenerate a sense of optimism in the face of that kind of
political silliness.
 
Whether or not, however, I find grounds to be optimistic about the
possibilities for being excited about future administrative
duties/opportunities (sometimes the mood is better, sometimes worse), what
I do find interesting about being on the list is the opportunity to see
the people whose books/articles I read, write and teach from thinking and
talking without the formality and delay that publication entails--whatever
it is that people happen to be talking about.  That's why I don't much
like Bob Connors' "signal-to-noise" metaphor.   Sound is sound.  It's
just as interesting to me, as a neophyte composition scholar, to see what
issues get picked up and what issues fall flat.
 
From the outside peeking in,
 
Seth Kahn-Egan, Syracuse U.
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
103 Trinity Pl. Second Floor
Syracuse, NY 13210
315-423-8042 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
"What we have here is a failure to communicate."--"Cool Hand Luke"
"Nothing could be plainer than the things that have been done, and there
        can be no mystery in what is yet to come."--nomeansno
"Don't know what I want but I know how to get it..."--Sex Pistols
"Daddy's little girl ain't a girl no more."--Nirvana
"I'm livin' on a Chinese rock.  All my best things are in hock."--The
        Heartbreakers
"I was talking, when I should have been listening."--Husker Du
"If the Falcons are going to win this game, they're going to have to score
        some points."--John Madden
"No one else will do it for us.  We'll just have to fix ourselves.
        Honesty ain't all that hard; just put Rambo back inside your pants."--
        Dead Kennedys
"I fell into the arms of Venus de Milo."--Television
"If you hate something, don't you do it too."--Pearl Jam
"I believe there's a light that I can't see; it's your saving grace but
        it's not saving me."--Velvet Crush
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MIME-version: 1.0
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This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------_=_NextPart_001_01BE7233.2C230546
Content-Type: text/plain
 
        Here's a call for papers that might be of interest. We're hoping to
get more proposals from people doing work in comp. and rhetoric, so feel
free to interpret the conference theme broadly.
 
        Kelly Belanger
        University of Wyoming
> ----
>
> CALL FOR PAPERS
>
> The Wyoming Conference on English aims to bring
> rhetoricians, composition scholars, critics,
> creative writers and theorists into energetic
> discussion.  Please join us in June 1999.
>
> We are still accepting proposals for
> "Remembered Lives," any and all takes on
> the identity issues that drive work in English.
> Every student essay is an autobiographical act.
> Every faculty response constructs a biography.
> Etc. etc. etc.
>
> Email or fax proposals care of Shelley Straley
> Straley@uwyo.edu
> (307) 766-6486
>
> Proposals that arrive by April 1 will go through
> our regular channels.  If you need more time,
> please call Shelley ASAP.
>
> ----
>
> Conference special events this year:
>
> -Seminars by Keith Gilyard, Nancy K. Miller, Tom Andrews
> -Special performance by Deb Filler, internationally
> renowned Holocaust comedian:  Punch me in the Autobiography.
> -Autobiographical Orgy
> -Memoir Workshop
> -American Studies Panel on Biography
> -Summer Campus for High School English Teachers
> -Wyoming High School English Scholars competiton
> and conference session
> -numerous picnics and receptions
> etc.
>
> ----
>
> Caroline McCracken-Flesher
> Associate Professor
> Director, Wyoming Conference on English
> Department of English
> University of Wyoming
> Laramie WY 82071-3353
>
> call:  (307) 766-5113
> email: CMF@uwyo.edu
>
>
 
------_=_NextPart_001_01BE7233.2C230546
Content-Type: text/html
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Dus-ascii">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.2232.0">
<TITLE>FW: Wyoming Conference</TITLE>
</HEAD>
<BODY>
 
<P><FONT COLOR=3D"#0000FF" SIZE=3D2 =
FACE=3D"Arial">&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Here's a call =
for papers that might be of interest. We're hoping to get more =
proposals from people doing work in comp. and rhetoric, so feel free to =
interpret the conference theme broadly.</FONT></P>
 
<P>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; <FONT COLOR=3D"#0000FF" =
SIZE=3D2 FACE=3D"Arial">Kelly Belanger</FONT>
<BR>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; <FONT COLOR=3D"#0000FF" =
SIZE=3D2 FACE=3D"Arial">University of Wyoming</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">----</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">CALL FOR PAPERS</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">The Wyoming Conference on English aims =
to bring</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">rhetoricians, composition scholars, =
critics,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">creative writers and theorists into =
energetic</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">discussion.&nbsp; Please join us in =
June 1999.</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">We are still accepting proposals =
for</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">&quot;Remembered Lives,&quot; any and =
all takes on</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">the identity issues that drive work =
in English.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Every student essay is an =
autobiographical act.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Every faculty response constructs a =
biography.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Etc. etc. etc.</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Email or fax proposals care of Shelley =
Straley</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Straley@uwyo.edu</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">(307) 766-6486</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Proposals that arrive by April 1 will =
go through</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">our regular channels.&nbsp; If you =
need more time,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">please call Shelley ASAP.</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">----</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Conference special events this =
year:</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">-Seminars by Keith Gilyard, Nancy K. =
Miller, Tom Andrews</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-Special performance by Deb Filler, =
internationally</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">renowned Holocaust comedian:&nbsp; =
Punch me in the Autobiography.</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-Autobiographical Orgy</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-Memoir Workshop</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-American Studies Panel on =
Biography</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-Summer Campus for High School =
English Teachers</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-Wyoming High School English Scholars =
competiton</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">and conference session</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">-numerous picnics and =
receptions</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">etc.</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">----</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Caroline McCracken-Flesher</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Associate Professor</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Director, Wyoming Conference on =
English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Department of English</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">University of Wyoming</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">Laramie WY 82071-3353</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">call:&nbsp; (307) 766-5113</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">email: CMF@uwyo.edu</FONT>
</P>
<BR>
 
</BODY>
</HTML>
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Theresa,
        David made much the same point earlier to my spurious reference
for which I apologize.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Fri, 19 Mar 1999, Theresa Enos wrote:
>
> I think it worth noting that WPA-L was created by an individual; it was
> not created as the "official" listserv for the national Council of
> Writing Program Administrators.
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
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We have seen several recent posts for wac administrators who are
positioned off the tenure track, and I just corresponded with a colleague
who was happy to take such a position.  I am ambivalent about this because
it is the shape of things to come.
 
As Crowley has discussed, we have to accept responsibility for managing
the temp pools that make up many comp programs, and now we are seeing the
temping of our managerial function.  Like many who occupy
a not insignificant position in this process, I am torn between the
pragmatism that makes me a good administrator, and the reflectiveness that
we value in our other scholarly work.  As a pragmatist, I recognize
that the historical evolution of higher education is spawning
all sorts of nontenure positions to support interdisciplinary initiatives
that recognize that student learning is not confined to the classroom, and
that many students do not want to grow up to major in a discipline.  As
a historian, I am troubled by my expanding awareness that we ourselves
are at the forefront of eradicating tenure, not just in the programs we
manage but through the expansion of our managerial functions "across the
disciplines."
 
Like many other comp directors, I can see how incompetently higher
education is managed, and as a scholar I can see that I am facilitating
processes that are working against many of the values I identify with.
 
No news here, sorry. It's the end of spring break, and I didn't get one.
 
 
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Content-Type: text/plain; charset="ISO-8859-1"
 
Tom,
 
Your recent post struck me as coming at a good time, with the perception
that the corporatization of the university is proceeding apace, whether or
not we assist in the process. A recent book that addresses this is Cary
Nelson and Stephen Watt's Academic Keywords: A Devil's Dictionary for Higher
Education, just recently out from Routledge. You might want to take a look
at it. Their introduction, "Between Meltdown and Community: Crisis and
Opportunity in Higher Education," presents  a similarly grim picture of the
future of higher ed. Included are scenarios for the future, like "Mobile Oil
Brings You Masterpiece Classroom Theatre: The Corporate University's
Principles for Governance" (6). Nelson and Watt's closing advice enjoins us
to resist the corporatization of the university. Some of the projects they
suggest:
 
1. Recover our own repressed institutional history, including the full human
cost of the exploitive, unreflective graduate programs we have run for three
decades.
2. Restore fairness to the campus wage and benefit system, making sure that
all employees earn a living wage and have the same health care benefits. . .
.
3. Devote substantial energy to multiple forms of public outreach from
lobbying legislators to explaining our work to general audiences.
Professional organizations should train faculty members as lobbyists at
their national meetings.
I skipped 4--Initiate stringent campus-based budget reviews. . . .We operate
on stringent enough budgets as it is.
5. Promote campus-wide democratic debates about the aims, practices, and
future of higher education.
6. Resist on multiple fronts the corporatization of the university. (13)
 
These combined issues and suggested actions are something that I believe WPA
should take up as an organization, including the notion of training
professionals to be lobbyists to counteract the monopolistic dialogue that
the upper administrations of universities often have with legislatures.
 
Academic Keywords-- a good book. Check it out.
 
Gerri McNenny
California State University, Fullerton
 
 
 
> -----Original Message-----
> From: Thomas P Miller [SMTP:tpm@U.ARIZONA.EDU]
> Sent: Friday, March 19, 1999 11:09 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      wpas as temps
>
> We have seen several recent posts for wac administrators who are
> positioned off the tenure track, and I just corresponded with a colleague
> who was happy to take such a position.  I am ambivalent about this because
> it is the shape of things to come.
>
> As Crowley has discussed, we have to accept responsibility for managing
> the temp pools that make up many comp programs, and now we are seeing the
> temping of our managerial function.  Like many who occupy
> a not insignificant position in this process, I am torn between the
> pragmatism that makes me a good administrator, and the reflectiveness that
> we value in our other scholarly work.  As a pragmatist, I recognize
> that the historical evolution of higher education is spawning
> all sorts of nontenure positions to support interdisciplinary initiatives
> that recognize that student learning is not confined to the classroom, and
> that many students do not want to grow up to major in a discipline.  As
> a historian, I am troubled by my expanding awareness that we ourselves
> are at the forefront of eradicating tenure, not just in the programs we
> manage but through the expansion of our managerial functions "across the
> disciplines."
>
> Like many other comp directors, I can see how incompetently higher
> education is managed, and as a scholar I can see that I am facilitating
> processes that are working against many of the values I identify with.
>
> No news here, sorry. It's the end of spring break, and I didn't get one.
>
>
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
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From:         Jack Selzer <jls25@PSU.EDU>
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>Like many other comp directors, I can see how incompetently higher
>education is managed, and as a scholar I can see that I am facilitating
>processes that are working against many of the values I identify with.
>
>No news here, sorry. It's the end of spring break, and I didn't get one.
 
I feel your pain on both counts, Tom.  1.  The tenure-line professoriate
shrinks daily so that we are moving to an obvious two-tier system
consisting of a. tenured elites; b. nontenured porly paid workers.  There
are tons of "administrators" in the university who work without tenure, so
it doesn't surprise me that those who administer composition can be seen
(by somebody) as non-tenure-line appointments too.  (Of course, you get
what you pay for too.)
 
2.  You missed spring break--what we here up in the north call "spring"
"break." Hey, at least you get the spring part down there in the sunbelt!
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Off Topic
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
        This is completely off topic; you need not read this.
 
        If you have computer with a sound card and a CPU speed 100 mHz or
higher, visit http://www.hamstersdance.com and let me know what you see
(and hear). This is more or less a call for reality check. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Date:         Fri, 19 Mar 1999 14:08:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: Off Topic
In-Reply-To:  <Pine.GSO.3.96.990319153545.4188A-100000@dgs.dgsys.com>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Chet, tried it twice and was unable to locate server...but my 1400c
powerbook with its G3 accelerator is only going at 67mhz...will
 
On Fri, 19 Mar 1999, Chet Pryor of Montgomery College-Germantown wrote:
 
>         This is completely off topic; you need not read this.
>
>         If you have computer with a sound card and a CPU speed 100 mHz or
> higher, visit http://www.hamstersdance.com and let me know what you see
> (and hear). This is more or less a call for reality check. :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
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Date:         Fri, 19 Mar 1999 13:45:09 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Merry Farrington <merry@MAIL.WSU.EDU>
Subject:      Re: Off Topic
In-Reply-To:  <Pine.OSF.3.95.990319140530.31287H-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I accessed it and it's a hoot. A bunch of cute little critters in rows
dancing and singing (sounds sort of like the old Alan Sherman chipmunks).
Merry
 
 
On Fri, 19 Mar 1999, WILL HOCHMAN wrote:
 
> Chet, tried it twice and was unable to locate server...but my 1400c
> powerbook with its G3 accelerator is only going at 67mhz...will
>
> On Fri, 19 Mar 1999, Chet Pryor of Montgomery College-Germantown wrote:
>
> >         This is completely off topic; you need not read this.
> >
> >         If you have computer with a sound card and a CPU speed 100 mHz or
> > higher, visit http://www.hamstersdance.com and let me know what you see
> > (and hear). This is more or less a call for reality check. :-)
> >
> >     Chet Pryor__Professor & Testing Coordinator__Montgomery College
> >     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> >
>
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Date:         Fri, 19 Mar 1999 16:37:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Scott Hendrix <skat@FALCON.CC.UKANS.EDU>
Subject:      Full-time, non-tenure positions
MIME-version: 1.0
Content-type: text/plain; charset="iso-8859-1"
Content-transfer-encoding: quoted-printable
 
Hi all, one quick question on a new topic... =20
 
What do you all see as the best way to gauge how many full-time,=
 non-tenure
line positions (esp. in English and Comp) are in place or being created=
 at
colleges across the country--and which schools?  I know that JIL=
 and other
sources will give me an idea of the number of jobs advertised for=
 this
year, but I'm also curious of a GRAND total.  I've noted a few recent
discussions of some positions from this list as well, and have added=
 these
to my notes. I've also looked through recent MLA publications, but=
 didn't
find any overall numbers that were helpful.=20
 
I assure you all that I have no insidious intent for this info--rather=
 I'm
participating in a CCCC workshop on academic labor issues (esp. writing
teachers), and some of the other folks in the workshop want to talk=
 about
this trend--and how it seems to be a rising trend.=20
 
Thanks for any input--see many of you soon in Atlanta--
 
Scott Hendrix=20
University of Kansas
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From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: a (very) small epiphany
In-Reply-To:  <WPA-L%99031908504837@ASUVM.INRE.ASU.EDU>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
There's only one way to get off the mark, folks: make sure your own life
is lived well.
 
As the great doctor once said, "First, do no harm."
 
Then as the great orator said, as did millions of other folks, "Know thy
audience," and to do that you must know yourself.
 
On Fri, 19 Mar 1999, David E. Schwalm wrote:
 
> A couple of clarifications. First, WPA-L is not officially an organ of the WPA
> organization. That is to say, it was not started and is not "managed" by the
> organization. This is largely a technical matter, like if we get sued or
> something, since there is significant overlap between the membership of the
> list and the membership of the organization. Second, WPA-L exists because
> Fred's list (MBU-L or "Megabyte University") existed. It was the first list I
> was on, and it was a dandy. While it was initially for people especially
> interested in computers and composition, it rapidly became the premiere list
> forthe discussion of issues in rhetoric and composition as well as for
> theoretical exploration of the online communication. While MBU is gone, there
> were a whole bunch of lists that grew out of it, established by people who
> discovered the value of lists on MBU.
>
> We can use a wake up call. It worries me to think of WPA-L as a list for
> bureaucrats trying to keep ahead of other bureaucrats. That's one important
> function of the list. But we can--and sometimes do--do better. (do-do better?
> Hmm. That too, I suppose). But, damn, it's hard to make things happen in
> universities these days. A lot of us are at a stand still, terrified by the
> University of Phoenix, Calibre, distance ed, state legislatures, pick you
> favorite villain. How do we get off the mark?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Off Topic
X-To:         WILL HOCHMAN <hochman@USCOLO.EDU>
In-Reply-To:  <Pine.OSF.3.95.990319140530.31287H-100000@meteor.uscolo.edu>
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Will,
     That's interesting.  On my office Pentium with Netscape 4.51 it loads
perfectly. On my home-office PS/1 with Internet Explorer 4.01 the sound
won't load.  I do know that with a slow CPU, the hamster's strut turns
into a sarabande. :-)  C.P.
 
-----------------------------------------------------------------------------
> On Fri, 19 Mar 1999, WILL HOCHMAN wrote:
>
> Chet, tried it twice and was unable to locate server...but my 1400c
> powerbook with its G3 accelerator is only going at 67mhz...will
-----------------------------------------------------------------------------
> > On Fri, 19 Mar 1999, Chet Pryor wrote:
> >
> >         This is completely off topic; you need not read this.
> >
> >         If you have computer with a sound card and a CPU speed 100 mHz or
> > higher, visit http://www.hamstersdance.com and let me know what you see
> > (and hear). This is more or less a call for reality check. :-)
=========================================================================
Date:         Fri, 19 Mar 1999 16:09:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: wpas as temps
In-Reply-To:  <Pine.HPX.4.10.9903191132000.27707-100000@orion.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I know how all of you must be troubled as Tom is about "the shape of
things to come," and certainly, the writing on the wall is not so good,
but I believe education is at another crossroads (when is life not at a
crossroads?) and some schools will go one way, some another, and some
won't go anywhere (most). What's that the French say?  The more things
change, the more they remain the same"--?
 
 Chill. Fight the fight you have a chance of winning;  save up for the one
you MUST fight one way or the other, and forget the ones you won't ever be
able to engage in.  The trick is to know the difference.....
 
On Fri, 19 Mar 1999, Thomas P Miller wrote:
 
> We have seen several recent posts for wac administrators who are
> positioned off the tenure track, and I just corresponded with a colleague
> who was happy to take such a position.  I am ambivalent about this because
> it is the shape of things to come.
>
> As Crowley has discussed, we have to accept responsibility for managing
> the temp pools that make up many comp programs, and now we are seeing the
> temping of our managerial function.  Like many who occupy
> a not insignificant position in this process, I am torn between the
> pragmatism that makes me a good administrator, and the reflectiveness that
> we value in our other scholarly work.  As a pragmatist, I recognize
> that the historical evolution of higher education is spawning
> all sorts of nontenure positions to support interdisciplinary initiatives
> that recognize that student learning is not confined to the classroom, and
> that many students do not want to grow up to major in a discipline.  As
> a historian, I am troubled by my expanding awareness that we ourselves
> are at the forefront of eradicating tenure, not just in the programs we
> manage but through the expansion of our managerial functions "across the
> disciplines."
>
> Like many other comp directors, I can see how incompetently higher
> education is managed, and as a scholar I can see that I am facilitating
> processes that are working against many of the values I identify with.
>
> No news here, sorry. It's the end of spring break, and I didn't get one.
>
>
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Re: wpas as temps
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One of the things that is happening to us--especially at largish public
universities--is that we are finally being forced to confront changes in
higher ed that we have assiduously tried to ignore for about 50 years through
an elaborate game of pretend. The need for mass higher education means that
more and more of the students we serve are not like us and more and more of us
are not like us. We plug along pretending that our students are all highly
motivated intellectuals, focusing on the few who really are, and pretending
that the rest don't really exist or are intruders. We continue to enforce a
model of academic success that never fit us very well to begin with, has made
a mockery of scholarship, and doesn't work well in institutions that need
faculty who do lots of different things. We continue to insist that people who
want what we have have to take it in the way we want to offer it, utterly
diluting traditional degrees to the point of meaninglessness. And we've been
so successful ourselves in attaching value to these few hierarchically
arranged degrees that the folks we serve ask for degrees even if that is not
what they want. Whatever we think we're doing, students have been using us for
their own purposes and to work out their own agendas for decades. We pretend
that we are simple educational institutions when we have, in fact and while we
were not looking, become enormously complex social institutions that tend to
be totally un-self-aware.
 
One of the attractive features of rhetoric and composition is that we have
been operating on the edge of academic legitimacy--which is actually the
unacknowledged center of the typical contemporary university. We were among
the first to recognize that we actually had to teach students stuff rather
than take credit for their learning it on their own. We were among the first
to move students to the center of our endeavors and to try to figure out how
they learn and what we could do to help them. We have cobbled together faculty
who can carry out this agenda with a sense of mission and community that many
of our colleagues do not enjoy. Now, as we strive for academic legitimacy, it
seems to me that we should be leading our colleagues to a new model of higher
education rather falling back into the old one. We were on the right track. We
were.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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"On the Edge of Academic Legitimacy"---ooh, what a GREAT title.  Quick,
David, write the book!  You've got your start right here.
        Donna D-O
 
David Schwalm wrote:
The need for mass higher education means that
>more and more of the students we serve are not like us and more and more of us
>are not like us.
>
>One of the attractive features of rhetoric and composition is that we have
>been operating on the edge of academic legitimacy--which is actually the
>unacknowledged center of the typical contemporary university.
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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One of my students showed me this site last month.  The class was preparing to write a rhetorical analysis of a web site, and they were to locate a site they thought was good and one they didn't like.  The hamsters page was this student's example of a bad page--she thought it was useless.  I kind of liked it myself.  Of course by "like" I mean I'm glad it's there.  I don't really want to look at it again.  :)
 
Bruce
 
Bruce Leland
Western Illinois University
 
_______________________ Reply Separator _______________________
 
Subject: Off Topic
Author:  Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU> at Internet
Date:    3/19/99 3:43 PM
 
        This is completely off topic; you need not read this.
 
        If you have computer with a sound card and a CPU speed 100 mHz or
higher, visit http://www.hamstersdance.com and let me know what you see
(and hear). This is more or less a call for reality check. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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David,
 
Bravo!
 
Greg Glau
 
-----Original Message-----
From: David E. Schwalm
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 3/19/99 5:10 PM
Subject: Re: wpas as temps
 
One of the things that is happening to us--especially at largish public
universities--is that we are finally being forced to confront changes in
higher ed that we have assiduously tried to ignore for about 50 years
through
an elaborate game of pretend. The need for mass higher education means
that
more and more of the students we serve are not like us and more and more
of us
are not like us. We plug along pretending that our students are all
highly
motivated intellectuals, focusing on the few who really are, and
pretending
that the rest don't really exist or are intruders. We continue to
enforce a
model of academic success that never fit us very well to begin with, has
made
a mockery of scholarship, and doesn't work well in institutions that
need
faculty who do lots of different things. We continue to insist that
people who
want what we have have to take it in the way we want to offer it,
utterly
diluting traditional degrees to the point of meaninglessness. And we've
been
so successful ourselves in attaching value to these few hierarchically
arranged degrees that the folks we serve ask for degrees even if that is
not
what they want. Whatever we think we're doing, students have been using
us for
their own purposes and to work out their own agendas for decades. We
pretend
that we are simple educational institutions when we have, in fact and
while we
were not looking, become enormously complex social institutions that
tend to
be totally un-self-aware.
 
One of the attractive features of rhetoric and composition is that we
have
been operating on the edge of academic legitimacy--which is actually the
unacknowledged center of the typical contemporary university. We were
among
the first to recognize that we actually had to teach students stuff
rather
than take credit for their learning it on their own. We were among the
first
to move students to the center of our endeavors and to try to figure out
how
they learn and what we could do to help them. We have cobbled together
faculty
who can carry out this agenda with a sense of mission and community that
many
of our colleagues do not enjoy. Now, as we strive for academic
legitimacy, it
seems to me that we should be leading our colleagues to a new model of
higher
education rather falling back into the old one. We were on the right
track. We
were.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Bruce,
      I had my office door open, and the sound card brought in a couple of
students from the hallway.  Their comment: "Is this what professors do
when they have their doors _closed_?"  Nevertheless, I wish I had my
camera to capture the expressions on their faces.
 
      And, would you believe I got this reference from CLASSM-L, the
classical music list?  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Fri, 19 Mar 1999, Bruce Leland wrote:
>
> One of my students showed me this site last month.  The class was
> preparing to write a rhetorical analysis of a web site, and they were to
> locate a site they thought was good and one they didn't like.  The
> hamsters page was this student's example of a bad page--she thought it
> was useless.  I kind of liked it myself.  Of course by "like" I mean I'm
> glad it's there.  I don't really want to look at it again.  :)
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Fred's right, I guess. The list has been a bit off lately. It's become
bigger, more mainstream, more prominently filled with "big names" and big
agendas. It's lost that lean and hungry look. About four years ago, it was
pretty obvious that nearly everyone read nearly all the posts, and with
roughly equal attention. Now it seems as if most people don't read most of
the posts, at least judging by the "echo effect" (stuff being said that's
already been said not too long ago). It's gone from being a smaller, more
egalitarian, more focused discussion where the likes of Joan
Livingston-Webber regularly delighted us (you'd have loved her, Fred) to
one that's clearly more dispersed and more hierarchical, more simply an
epiphenomenon of the discussions going on among more famed names in our
journals and conferences.
 
But that seems like a side effect of some rather good things, things this
list had a hand in creating. While the future of the University looks grim,
the present of writing administrators seems visibly more vigorous than it
was even a short time ago. The exchange here of insights, mundane facts,
and opportunities for collaboration has helped to grow this enterprise of
writing administration into a force out of which we now expect more - and
most likely need to expect more. The famed names are here because it's a
happening place. The list has probably moved past its simple "lifeline"
role, helping isolated comp/rhet folks at outposts like mine get the word
(and, yes, often enough from Ed White's store of well-chosen commonplaces).
It most likely still hasn't found its higher calling. But I'll take its
chances to do just that over any other list I've ever seen.
 
After all, you gotta love a list that reacts to Fred's typically useful
baiting with measured tones, self-examination, and the sexual harrassment
of Ed White.
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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Scott:
 
At Stony Brook, we currently have 10 full-time, non tenure track instructors
in the Writing Program on 3-year renewable contracts.
 
I hear (since I'm not longer in the Writing Program) that they're hiring five
more for next year.  We were once a program whose staff was mainly graduate
students; it is now a program where the teachers are mainly these lecturers.
I have quite mixed feelings about this.  One of the outcomes is a lessening of
interest in composition and rhetoric as an area of study among our graduate
students.  And, for the most part, the lecturers do not see much benefit to
them in connecting practice to theory--so the level of engagement as dropped
precipitously.
 
Pat Belanoff
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Becky comes up to my office and says, "Hey, you can flame ACW, but not my
WPA!" (I slink back into my office, a John Lithgow contrition on my face.)
 
But why not?  If one's willing to risk a little ostracism, lobbing a rock
into the soup may have its systemic benefits.  I might get a free beer or
two at CCCCs, anyway.
 
It's true such messages don't fit the clubby, genteel character of the list,
but they do tend to bring up a few radars.  WPAs are in a unique position to
influence, perhaps big-time, the actual learning situations that students
encounter.  The day-to-day stuff that I think is dulling too many young
brains.  Our individual moral responsibility therefore extends to possibly
thousands of students, most often students who are probably in the most
vulnerable position (the freshman year) they will experience in their
professional education.  We are not so high up the chain as to be mired down
in campus and state politics, yet so far down the chain as to be invisible.
We are, as a group -- as we have no trouble congratulating ourselves
repeatedly --, intelligent, thoughtful, well read, and just.
 
But America has suddenly, once again, had education slam-dunked into its
consciousness, and the overriding question is how people learn and how can
institutions affect that.  How do  _these_  students,  _these_  days, learn,
and how can large, formal systems support that learning?  Almost every
popular publication and media presentation is rocking and rolling to that
question, and the disappoint in formal education is more socially palpable
than I've ever experienced it.  It's dangerously palpable.  The occasional
book that appears responding to writing program administration can having
nothing of the deliberative and distributive power of WPA's themselves
negotiating the heart and soul of institutional learning on this list.  Not
our job?  Then what the heck is our job?
 
Labor issues (protecting jobs), professional issues (getting tenure, getting
published, getting a better salary, a better school, keeping up with
Stanley), questionnaire issues (I wonder what my people are thinking
tonight), ideological issues (let's establish that fair society), are indeed
valuable concerns for educators, and that is definitely us.
 
But the central issue is one we don't get around to much, which is what are
we doing with that kid, in that class, in this system, to make that student
engage the brain in ways we think useful to student and society.  I think
the reason we don't get to that issue, in spite of our direct responsibility
and the frightening authority we have in the matter (to do good or to do
nothing), is that it's the toughest issue of all.  Maybe, as some have said,
this isn't supposed to be a cutting edge list, that like good administrators
themselves, the list is chiefly intended to keep the machinery working
smoothly, keep the data flowing from top to bottom and bottom to top, not
question core assumptions and well established behaviors.  (With the talent
on this list?)
 
But I've always assumed that my job as a writing program administrator is
based on one overwhelming requirement, to find out and implement a better
way -- systemically -- of firing up that all-too-passive, all-too-underread,
all-too-cynical student and provide him or her a more personally productive
place in the system, for the system is what I have to work with.  Dammit,
Jim, the processes of old are failing.  Core assumptions must be challenged
and either defended or jetisoned.   Now, THIS mission is not the same as
providing our own classroom students with better learning, which is how most
pedagogy theory and praxis books approach the subject, for we all have the
talent to do that; we're all individually good, perhaps inspirational
teachers.  But can we channel good learning through groups of other people,
many of whom are not good teachers, many of whom don't feel the fire in the
belly or the sympathies with freshmen that we do?  Can we turn our
individual good teaching into a system of good teaching?  If so, how?  If
not, then let's declare victory (the new abolitionism) and go home to our
own classrooms and let the programs shrink into collections of
idiosynchracies (rather than waiting for the natural personal evolution in
exhaustion and burnout).
 
The criticisms of my message were valid, and Steve is right, there was
definitely a "here it comes, ready or not" character to its generation, one
of the failings and charms of email lists.  And I was surprised, as someone
mentioned, at the equinimity of the responses.  I don't think I saw an
explanation mark in the whole pack, although the "love it or leave it
sentiment" did spark a cockle of the heart, as I fondly recalled the old
testament days of MBU when every other participant was something of a John
the Baptist (I know, I know, not everyone's cup of tea).
 
Perhaps, like the Blues Brothers, I do feel a little too much like on a
mission from God.  But I see, for a marvelous tool like WPA-L,  a
continually missed opportunity to respond to an overwhelming social concern
with collective boldness.  Should we keep the classrooms going the way
they're going now?  Are we impotent in the face of our teachers' cultural
resistence to change?  Maxine's article about the winds of change was
something like that hard-working butterfly in Brazil, but the resulting
hurricane never arose.  Have we therefore settled down to an assumption that
business must always be as usual and our principal role is to negotiate our
own positions within the bureaucracy?
 
Ed, you're a good guy.  Didn't mean to pick on you.  Yours was just the
message I was reading when the dam burst.  There's lots of wisdom in this
list, and I mean that sincerely.  As several people on the list have said,
not unkindly, it's just me.
 
Fred Kemp
f.kemp@ttu.edu
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Fred,
 
I assumed the grumpy posts were stragetically planned to get you lots of
free beers offers at CCCC! I'll be bartending at the MTU party, so I'll be
offering you a cold one there.
 
Cheers!
 
Patty Ericsson
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Keith,
 
Well said!  There are still some of us who both need and value what you
describe as the "'lifeline' role, helping isolated comp/rhet folks at
outposts like mine get the word." I am the only rhet/comp faculty on
campus and find a home in WPA-L in all its aspects--pragmatic,
theoretic, and characteristic.
 
In appreciation,
 
Mary
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>
 
The inevitable result of Fred's post is a long pointless discussion about Fred's post.
 
 
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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Steve,
 
Get over it.  Fred is being Fred.  Nothing we talk about is pointless
(inluding, happily, your posts).  Let's be self-reflective now and again,
which is what Fred reminded us of, after all.
 
Or do you have a problem with Ed as a sex object?
 
Cheers,
 
Greg Glau
ASU
-----Original Message-----
From: Steve Jamar
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 3/20/99 2:57 PM
Subject: irony
 
>
 
The inevitable result of Fred's post is a long pointless discussion
about Fred's post.
 
 
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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Dagnabit, Fred, after yelling at you about being such a grump, now I'm
forced to agree with pretty much everything you say in your most recent
(long) posting--esp. the part about how my job as a WPA seems constructed
to prevent me from paying attention to the most important thing of all:
the experience of first-year students in real classrooms.  I write
schedules, I manage computer labs, I hassle with the bookstore, etc. etc.
etc.--and IF there's time (there rarely is) I get together with others to
talk about the curriculum and the pedagogy of the program.  Thanks for
restating your points.  Keep fighting.  Clyde
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Irwin,
 
I plan to attend the breakfast, but I am just now figuring out the details.  Thanks
for posting this reminder.
 
Truly,
Gail Corso
 
Irvin Peckham wrote:
 
> This announcment is primarily for writing teachers.  This is just to announce a
> last call for the breakfast at the 4 C's in Atlanta.
> At this point, you probably shouldn't send checks to me, but if you plan on
> going and haven't gotten around to mailing a check, let me know that you'll be
> there & I'l reserve spaces--this will help me to keep a count of how many we
> should expect.
>
> The breakfast announcement is below:
> Irv Peckham
> -----------------
> WPA Breakfast at the Marriott: Atlanta, Georgia
>
> You are invited to the
>
> 1999 WPA Breakfast
> at CCCC in Atlanta
>
> Thursday, March 25, 7-8:30 a.m.
>
> Where: The Marriott Marquis
> 265 Peachtree Center Ave.
> 404-586-6242
>
> Walk directly across Courtland Street from the Hilton. Go up the elevator or
> escalator one level from the exhibit level to the Marquis 4 Ballroom, right next
> to the catering office.
>
> Regular breakfast:  includes a full-plated southern breakfast with fancy
> scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
> sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
>
> Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
> fruits plus the same breads, coffee, juice offered with the full plate above.
>
>  Please join us for the meal, the good company, presentations of awards,
> miscellaneous announcements, and Schusterian (or otherwise) humor.
>
> ___Cost for Faculty:                                 $20.
>
> ___ Cost for Students:                               $10.
>
> ___  Extra contribution to support the lower cost
>      for students:                                   ___
>
> ___  Regular
>
> ___  Fruit Option
>
> Please make your check out to WPA,  complete the form, and return by March 21,
> to
>
> WPA Breakfast
> Irvin Peckham
> English Dept.
> University of Nebraska at Omaha
> Omaha NE 68108
>
> ****
> Please check one:
>
> ____ Faculty
>
> ____ Student
>
> Surface Mail address:
>
> Email address:
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
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Fred grumps. We grump about Fred grumping. Steve grumps about us grumping
about Fred grumping. Greg grumps about Steve grumping about us grumping
about Fred grumping. (And I guess this is a meta-grump on grumping.) Time
to break the cycle.
 
How about proposing something, Fred? What do you think we should do? My
take has been that we need radical, public action that breaks with the idea
of Composition as a grammar-based course. I've tried multiple takes on
this: an "immodest proposal," rejected by all the finest journals, that
composition administrators and teachers declare an end to grammar as any of
our concern; proposals here, mostly booed, that we make comp an elective
course taught exclusively by full-time faculty - NOT to pull up the ladder
to the ivory tower but to force recognition of the value people would start
missing; a paper at last WPA getting into how we could benefit by tossing
literature to the wolves and "marketing" composition as the 21st Century
Gen Ed wholesaler. I'm not sure whether any of them have any real legs.
Maybe I'm focused on the wrong cause. I'm willing to think along with you,
as I think most readers here are. But I need some substance if I'm going to
get out of grumping mode. What have you got?
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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Fred says:
 
"Maxine's article about the winds of change was
something like that hard-working butterfly in Brazil, but the resulting
hurricane never arose.  Have we therefore settled down to an assumption that
business must always be as usual and our principal role is to negotiate our
own positions within the bureaucracy?"
 
. . . to which I respond with a smile of familiarity (re: chaos/complexity
theory), and I offer a limited "yes." The hurricane may not have manifested
in ways we would all find pleasing (when is such dramatic change really
easy?) But I would argue that we're rather "in it" currently, and that we
can be sure of one thing: new structures of meaning have already and
continue now to emerge in terms of how we teach writing in  comp/rhet
programs (Fred surely recognizes this). Seeing that our input (thought,
writing, dialogue, publications, etc) may create bifurcations whereby new
orders of meaning may initiate, he asks that we focus on students in our FYC
classrooms, reasonably, rather than on the academic hegemonies that reward
us. I find Fred's suggestions admirable and necessary. But the tensions
produced by what Fred recongizes as palpable "winds of change" seem to
motivate many of us to become stragetically invested in the construction of
defensive postures, also understandable.
 
For me, it's a time to be brutally honest with myself in terms of how I
approach teaching, students, the profession . . . *and* how I struggle to
sense some measure of security within academic hierarchies. These tensions
have led me to some serious self-reflection, and so I appreciate Fred's call
in this regard. That I should be able to be reflective, in dialogue with
this group, is really, really helpful.
 
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Fred Kemp [mailto:f.kemp@TTACS.TTU.EDU]
Sent: Saturday, March 20, 1999 9:37 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: The Grumpy Post
 
 
Becky comes up to my office and says, "Hey, you can flame ACW, but not my
WPA!" (I slink back into my office, a John Lithgow contrition on my face.)
 
But why not?  If one's willing to risk a little ostracism, lobbing a rock
into the soup may have its systemic benefits.  I might get a free beer or
two at CCCCs, anyway.
 
It's true such messages don't fit the clubby, genteel character of the list,
but they do tend to bring up a few radars.  WPAs are in a unique position to
influence, perhaps big-time, the actual learning situations that students
encounter.  The day-to-day stuff that I think is dulling too many young
brains.  Our individual moral responsibility therefore extends to possibly
thousands of students, most often students who are probably in the most
vulnerable position (the freshman year) they will experience in their
professional education.  We are not so high up the chain as to be mired down
in campus and state politics, yet so far down the chain as to be invisible.
We are, as a group -- as we have no trouble congratulating ourselves
repeatedly --, intelligent, thoughtful, well read, and just.
 
But America has suddenly, once again, had education slam-dunked into its
consciousness, and the overriding question is how people learn and how can
institutions affect that.  How do  _these_  students,  _these_  days, learn,
and how can large, formal systems support that learning?  Almost every
popular publication and media presentation is rocking and rolling to that
question, and the disappoint in formal education is more socially palpable
than I've ever experienced it.  It's dangerously palpable.  The occasional
book that appears responding to writing program administration can having
nothing of the deliberative and distributive power of WPA's themselves
negotiating the heart and soul of institutional learning on this list.  Not
our job?  Then what the heck is our job?
 
Labor issues (protecting jobs), professional issues (getting tenure, getting
published, getting a better salary, a better school, keeping up with
Stanley), questionnaire issues (I wonder what my people are thinking
tonight), ideological issues (let's establish that fair society), are indeed
valuable concerns for educators, and that is definitely us.
 
But the central issue is one we don't get around to much, which is what are
we doing with that kid, in that class, in this system, to make that student
engage the brain in ways we think useful to student and society.  I think
the reason we don't get to that issue, in spite of our direct responsibility
and the frightening authority we have in the matter (to do good or to do
nothing), is that it's the toughest issue of all.  Maybe, as some have said,
this isn't supposed to be a cutting edge list, that like good administrators
themselves, the list is chiefly intended to keep the machinery working
smoothly, keep the data flowing from top to bottom and bottom to top, not
question core assumptions and well established behaviors.  (With the talent
on this list?)
 
But I've always assumed that my job as a writing program administrator is
based on one overwhelming requirement, to find out and implement a better
way -- systemically -- of firing up that all-too-passive, all-too-underread,
all-too-cynical student and provide him or her a more personally productive
place in the system, for the system is what I have to work with.  Dammit,
Jim, the processes of old are failing.  Core assumptions must be challenged
and either defended or jetisoned.   Now, THIS mission is not the same as
providing our own classroom students with better learning, which is how most
pedagogy theory and praxis books approach the subject, for we all have the
talent to do that; we're all individually good, perhaps inspirational
teachers.  But can we channel good learning through groups of other people,
many of whom are not good teachers, many of whom don't feel the fire in the
belly or the sympathies with freshmen that we do?  Can we turn our
individual good teaching into a system of good teaching?  If so, how?  If
not, then let's declare victory (the new abolitionism) and go home to our
own classrooms and let the programs shrink into collections of
idiosynchracies (rather than waiting for the natural personal evolution in
exhaustion and burnout).
 
The criticisms of my message were valid, and Steve is right, there was
definitely a "here it comes, ready or not" character to its generation, one
of the failings and charms of email lists.  And I was surprised, as someone
mentioned, at the equinimity of the responses.  I don't think I saw an
explanation mark in the whole pack, although the "love it or leave it
sentiment" did spark a cockle of the heart, as I fondly recalled the old
testament days of MBU when every other participant was something of a John
the Baptist (I know, I know, not everyone's cup of tea).
 
Perhaps, like the Blues Brothers, I do feel a little too much like on a
mission from God.  But I see, for a marvelous tool like WPA-L,  a
continually missed opportunity to respond to an overwhelming social concern
with collective boldness.  Should we keep the classrooms going the way
they're going now?  Are we impotent in the face of our teachers' cultural
resistence to change?  Maxine's article about the winds of change was
something like that hard-working butterfly in Brazil, but the resulting
hurricane never arose.  Have we therefore settled down to an assumption that
business must always be as usual and our principal role is to negotiate our
own positions within the bureaucracy?
 
Ed, you're a good guy.  Didn't mean to pick on you.  Yours was just the
message I was reading when the dam burst.  There's lots of wisdom in this
list, and I mean that sincerely.  As several people on the list have said,
not unkindly, it's just me.
 
Fred Kemp
f.kemp@ttu.edu
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I'd like to respond to Keith's post calling for an end to "grammar-based"
composition instruction and indeed to grammar as any of a composition
teacher's concern.
 
I don't accept the either/or proposition implicit here that either we teach
*very* old-fashioned grammar-as-composition classes or we abandon grammar
altogether. In my experience with faculty across the disciplines, I most
often hear calls for thoughtful, well-researched, well-organized, smooth,
grammatically-correct writing. For my part, I have no problem accepting all
of these areas as my "concern" in the writing classroom.
 
This doesn't mean that I become a grammar teacher. I encourage my students
to develop editing skills and strategies, but I don't spend much more than
an hour or two per semester actually "teaching" grammar--and this is really
a rhetorical gesture on my part to emphasize its importance in each
student's developing writing process. Even with my recognition of editing as
only a *part* of the writing process, students in my classes--and in our
composition program--do have to edit their writing. To reject this as part
of my job, or as part of our program, would be irresponsible and, given most
everybody's common-sense understanding of editing as a part of
writing--highly ineffective as a way of building the credibility of our
program around campus.
 
Building credibility--this is something that all writing programs need to
do. The way to do this is to accept responsibility for student learning and
be willing to demonstrate results. Of course we have to have a hand in
defining what learning our students can and should do, but much of our
scholarship seems to want to deny any possibility of learning and to reject
any attempts to measure results.
 
If we want people to value what we do, we should not childishly refuse to do
what we do (by rejecting grammar as our "concern" or by voluntarily
abolishing the universal writing requirement). We should set clear,
common-sensical curricular goals and then demonstrate how our students
achieve them.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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     Okay.  This is the place those schools trying to mainstream
large international student populations break out in a sweat.
 
     For instance, we are getting more and more bright international
mainstreams from our ESL program who know English grammar cold--in most
cases much better than native borns--but who haven't even the slightest
clue how to format multiple paragraphs together into an essay, why
narrative is wrong when exposition is requested, how to determine
point-of-view, or why audience could be someone other than the professor.
 
     I suspect we're going to have 'shift paradigm' to cover
internationals who know grammar but can't compose or format, and natives
who have learned how to compose but who don't know enough grammar to
follow close-editing suggestions.
 
     You see, we have the baby and we have the bathwater here.  Should we
throw out the baby, or the bathwater, or both, or neither?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Sun, 21 Mar 1999, Roger Gilles wrote:
>
> This doesn't mean that I become a grammar teacher. I encourage my
> students to develop editing skills and strategies, but I don't spend
> much more than an hour or two per semester actually "teaching"
> grammar--and this is really a rhetorical gesture on my part to emphasize
> its importance in each student's developing writing process. Even with
> my recognition of editing as only a *part* of the writing process,
> students in my classes--and in our composition program--do have to edit
> their writing. To reject this as part of my job, or as part of our
> program, would be irresponsible and, given most everybody's common-sense
> understanding of editing as a part of writing--highly ineffective as a
> way of building the credibility of our program around campus.
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Before we get lost in whether we teach grammar or not, require our courses or
not, we've got to look at the larger picture. All of higher education has to
do what used to be our stock in trade: concentrate on helping students learn.
And this means not reveling in the achievements of our top students so much as
working to improve the achievements of our student who have, heretofore, not
been splendid academic performers. These are the students we complain about,
sometimes laugh at, sometimes wonder at when they ask if anything important
is going to happen in class. For many of them, nothing important ever has.
Basically we have to wake up to who our student are and help THEM, not some
idealized projection of ourselves, to learn. And we need to stop idealizing
ourselves. We are a much more diverse group of people than "faculty" were 50
years ago. And we have to build a profession that accommodates professional
diversity. Bonnie, for example, is really caught in the tension between
pathetically narrow standards for measuring professional accomplishment and
her sense of what needs to be done. These two changes--broadening our concept
of "student" and our concept of "faculty" are intimately related.
 
Here's what concerns me these days. A really good provost told me once that
he would be glad to consider tenure for lecturers hired to teach composition
if he could be sure that they would not immediately demand a two course a year
teaching load and the graduate seminar in Shakespeare. I have maintained that
he should look at who has been hired in such jobs recently: comp people for
whom teaching students how to write is at the very core of their professional
interest. Is this true?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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THANKS, Roger, for putting into words what I wanted to say.  On top of
of whathe said below about writing expectations across various disciplines,
I'd also like to remind folks that although we as English teachers like to
focus on
the process of writing to show students how to build a writing project
from the beginning, out there in the workplace, it's a good product that
professionals want to read.  We're robbing our students when we de-emphasize
the finals steps of that process and approach writing with the attitude that if
we show students how to organize their thoughts into an essay that the rest
(including sentence-level issues) will fall into place.   Think also about how
long
we labor over our own publications, choosing precise language and constructing
the most effective sentences (as our editors demand--how many folks writing out
in
the world have the benefit of editors for every writing task?  Don't we owe
them
some strategies for doing it themselves?).
 
Like Roger, I believe in an "integrated" grammar approach--working from
each student's own errors, rather than prescribed skills & drills for all.  Not
 
easy when you've got a billion students, but still necessary to prepare them
for higher ed and a professional writing life.
 
-Diane
 
Roger Gilles wrote:
 
> I'd like to respond to Keith's post calling for an end to "grammar-based"
> composition instruction and indeed to grammar as any of a composition
> teacher's concern.
>
> I don't accept the either/or proposition implicit here that either we teach
> *very* old-fashioned grammar-as-composition classes or we abandon grammar
> altogether. In my experience with faculty across the disciplines, I most
> often hear calls for thoughtful, well-researched, well-organized, smooth,
> grammatically-correct writing. For my part, I have no problem accepting all
> of these areas as my "concern" in the writing classroom.
>
> This doesn't mean that I become a grammar teacher. I encourage my students
> to develop editing skills and strategies, but I don't spend much more than
> an hour or two per semester actually "teaching" grammar--and this is really
> a rhetorical gesture on my part to emphasize its importance in each
> student's developing writing process. Even with my recognition of editing as
> only a *part* of the writing process, students in my classes--and in our
> composition program--do have to edit their writing. To reject this as part
> of my job, or as part of our program, would be irresponsible and, given most
> everybody's common-sense understanding of editing as a part of
> writing--highly ineffective as a way of building the credibility of our
> program around campus.
>
> Building credibility--this is something that all writing programs need to
> do. The way to do this is to accept responsibility for student learning and
> be willing to demonstrate results. Of course we have to have a hand in
> defining what learning our students can and should do, but much of our
> scholarship seems to want to deny any possibility of learning and to reject
> any attempts to measure results.
>
> If we want people to value what we do, we should not childishly refuse to do
> what we do (by rejecting grammar as our "concern" or by voluntarily
> abolishing the universal writing requirement). We should set clear,
> common-sensical curricular goals and then demonstrate how our students
> achieve them.
>
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: www.gvsu.edu/~gillesr
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<br>writing--highly ineffective as a way of building the credibility of
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got you down, gail
thanks
irv
 
 
 
 
 
 
 
gcor <gcor@JERSEY.NET> on 03/21/99 08:39:42 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Writiing Program Administrators Breakfast in
          Atlanta
 
 
 
 
 
 
 
 
 
Irwin,
 
I plan to attend the breakfast, but I am just now figuring out the details.
Thanks
for posting this reminder.
 
Truly,
Gail Corso
 
Irvin Peckham wrote:
 
> This announcment is primarily for writing teachers.  This is just to announce
a
> last call for the breakfast at the 4 C's in Atlanta.
> At this point, you probably shouldn't send checks to me, but if you plan on
> going and haven't gotten around to mailing a check, let me know that you'll be
> there & I'l reserve spaces--this will help me to keep a count of how many we
> should expect.
>
> The breakfast announcement is below:
> Irv Peckham
> -----------------
> WPA Breakfast at the Marriott: Atlanta, Georgia
>
> You are invited to the
>
> 1999 WPA Breakfast
> at CCCC in Atlanta
>
> Thursday, March 25, 7-8:30 a.m.
>
> Where: The Marriott Marquis
> 265 Peachtree Center Ave.
> 404-586-6242
>
> Walk directly across Courtland Street from the Hilton. Go up the elevator or
> escalator one level from the exhibit level to the Marquis 4 Ballroom, right
next
> to the catering office.
>
> Regular breakfast:  includes a full-plated southern breakfast with fancy
> scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
> sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
>
> Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
> fruits plus the same breads, coffee, juice offered with the full plate above.
>
>  Please join us for the meal, the good company, presentations of awards,
> miscellaneous announcements, and Schusterian (or otherwise) humor.
>
> ___Cost for Faculty:                                 $20.
>
> ___ Cost for Students:                               $10.
>
> ___  Extra contribution to support the lower cost
>      for students:                                   ___
>
> ___  Regular
>
> ___  Fruit Option
>
> Please make your check out to WPA,  complete the form, and return by March 21,
> to
>
> WPA Breakfast
> Irvin Peckham
> English Dept.
> University of Nebraska at Omaha
> Omaha NE 68108
>
> ****
> Please check one:
>
> ____ Faculty
>
> ____ Student
>
> Surface Mail address:
>
> Email address:
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
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I missed fred's grumpy remarks in which i am afraid as I saw my note to gail
reappear on the wpa list that i may have played a small part.  i saw something
from fred or the slew of comments to fred about people talking about
breakfast--and then realized that my quick notes back to people who had said
they would be paying at the door were appearing on the list.
 
apologies.  i meant to return notes to individuals alone & i have been going
happily along asuming that my reply were going to them--but in cases such as the
one below, they went back to the list.  I have a couple of excuses, but they
don't have very much to do with good teaching, so I'll delay them.
 
Fred:  getting the gist of your grumpy complaints--let's just assume that we are
the dupes of a system that is largely in place to maintain systems of privilege.
A little good teaching sneaks in through the back door.
 
irv
 
 
 
 
 
 
 
 
 
Irvin Peckham <"Irvin_Peckham/CAS/UNO/UNEBR"@UNOMAIL.UNOMAHA.EDU> on 03/21/99
06:33:08 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Writiing Program Administrators Breakfast in
          Atlanta
 
 
 
 
 
 
 
 
 
got you down, gail
thanks
irv
 
 
 
 
 
 
 
gcor <gcor@JERSEY.NET> on 03/21/99 08:39:42 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Writiing Program Administrators Breakfast in
          Atlanta
 
 
 
 
 
 
 
 
 
Irwin,
 
I plan to attend the breakfast, but I am just now figuring out the details.
Thanks
for posting this reminder.
 
Truly,
Gail Corso
 
Irvin Peckham wrote:
 
> This announcment is primarily for writing teachers.  This is just to announce
a
> last call for the breakfast at the 4 C's in Atlanta.
> At this point, you probably shouldn't send checks to me, but if you plan on
> going and haven't gotten around to mailing a check, let me know that you'll be
> there & I'l reserve spaces--this will help me to keep a count of how many we
> should expect.
>
> The breakfast announcement is below:
> Irv Peckham
> -----------------
> WPA Breakfast at the Marriott: Atlanta, Georgia
>
> You are invited to the
>
> 1999 WPA Breakfast
> at CCCC in Atlanta
>
> Thursday, March 25, 7-8:30 a.m.
>
> Where: The Marriott Marquis
> 265 Peachtree Center Ave.
> 404-586-6242
>
> Walk directly across Courtland Street from the Hilton. Go up the elevator or
> escalator one level from the exhibit level to the Marquis 4 Ballroom, right
next
> to the catering office.
>
> Regular breakfast:  includes a full-plated southern breakfast with fancy
> scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
> sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
>
> Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
> fruits plus the same breads, coffee, juice offered with the full plate above.
>
>  Please join us for the meal, the good company, presentations of awards,
> miscellaneous announcements, and Schusterian (or otherwise) humor.
>
> ___Cost for Faculty:                                 $20.
>
> ___ Cost for Students:                               $10.
>
> ___  Extra contribution to support the lower cost
>      for students:                                   ___
>
> ___  Regular
>
> ___  Fruit Option
>
> Please make your check out to WPA,  complete the form, and return by March 21,
> to
>
> WPA Breakfast
> Irvin Peckham
> English Dept.
> University of Nebraska at Omaha
> Omaha NE 68108
>
> ****
> Please check one:
>
> ____ Faculty
>
> ____ Student
>
> Surface Mail address:
>
> Email address:
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
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Scott:
 
  At UC Riverside, we currently have in place the equivalent of 27 full-time
non-tenure lectureships, with three or four being added every year.
Unfortunately, only half of these positions are in relatively secure,
multi-year appointments. The rest are fragmented into many part-time
positions.  The Department is keen on making as many of these positions
full-time and multi-year as possible; but administrators above us are very
reluctant to give us the lines, even though the need is clear and
well-documented.
 
     Conversion of our current Lecturer appointments to ladder positions
(with the lower loads that go with those positions) would increase the
number of our English ladder faculty by 250%, and the cost of teaching
composition by 300%.
 
 
John Briggs
Director, Basic Writing
Director, Inland Area Writing Project
Department of English
UC Riverside
Riverside, CA  92521
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John Briggs' post puts the issue in focus. Is there any reason why every
faculty member with a ladder position has to have the same teaching load? Who
says? It becomes painfully clear--even to our constituents--that teaching is
viewed as the lowest form of activity for (ironically) teachers when less of
it is the consistent reward for a "higher" position. How do we get beyond
this? One of our good deans has established the policy that all of the tenured
faculty in his college must have "full time jobs" that contribute to the
mission of the department/college/university. A faculty member with a
"research" teaching load but no research to show for it will be urged to find
where he or she ccan contribute best and pursue excellence in that area and be
honored for it. THis policy has been enormously liberating for some really
good people who have been straining against the single faculty career path
that values only research. What the good dean has not yet figured out is how
the deal with the awarding of tenure itself on this principle. There is still
that sense that every faculty member must satisfy the research faculty
criteria first. Then we can free them to do what they do best. There has got
to be a better way. Will we ever talk about a "teaching" research load?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'm so profoundly tired of this discussion of composition and grammar, but
its importance rallies me to slug down another cup of coffee and come back
at it again.
 
So long as the main public perception of college composition is that it is
by rights mainly a grammar course (and that is the main public perception,
even at frighteningly close range) we'll never get a chance to do the full
range of a good that composition could do. It will be underfunded. It will
be undervalued. It will be caught up in administrivia. It is not that
grammar is evil - heck, I love the stuff; it is that really gross
misunderstandings, like that better writing results from more grammar
study, can rarely be attacked incrementally.
 
Those who think things in the world of writing education are largely going
well certainly will not be interested in dramatic moves whose resolution
will only be good in the long-term - moves like elective comp or strongly,
provocatively highlighting all we do that is NOT most essentially
grammatical. I don't think things are going well. My own lack of optimism
may result from local conditions. I'll see what a change in scenery will do
shortly.
 
But I've also tired greatly of claims that there is such a thing as "good
grammar teaching." Prove it. Prove it with the same combination of
research, investigation into cognitive underpinnings of language use and
sophisticated theory that buttresses the claim that grammatical work is
over-rated at best, possibly counterproductive. As that body of work
suggests, I get more usage-improving mileage out of work on processes,
larger rhetorical issues, low-grammar versions of sentence combining and
just getting my students to write at great volume. I tire most
overwhelmingly of the implicit argument that if you do not teach grammar
you do not care about student success in the "real world." I'd suggest that
in the hand of most teachers - perhaps not those who are on this list, but
most of those who we hope to influence - a focus on grammar has much more
to do with a sort of hot-house English class unreality than with any real
world.
 
The issue is not that we teach grammar; it is that students write
effectively. There is certainly a fair argument that to eschew grammar
teaching is not correspondingly to forgo efective writing; and yet somehow
it is damned near impossible to suggest devaluing grammar without being
roundly assumed to have abandoned effective pulic writing (admittedly, this
near-impossibility is made all the worse because even some of the advocates
of abandoning grammar seem to celebrate a supposed freedom from making
public meaning).
 
Abandoning successful effective writing is not the point. The point is
aiming for a powerful transformation of the meaning-making ability of our
students, something much of our theorizing and discussion indicates we are
prepared to do, given the chance. I say part of why we do not get the
chance is that powerful associations of "composition" with "grammar"
obscure even the very concept of such a chance, and that we'd sacrifice
little for much if we would temporarily work very hard to unglue those
associations.
 
A big factor in my willingness to take such a gamble is is how little we
would sacrifice. The usual sources for arguments "for" grammar are Noguchi,
Hunter and Wallace, and Weaver. Noguchi carefully conditions the entire
argument on an unproven and unlikely assumption; Hunter and Wallace mostly
present explorations of what else grammar study might be good for other
than improving usage; Weaver's actual analysis of the value of
grammar-based teaching is much more supportive of my position here than her
titles would indicate. So please, don't give me the usual reading list.
Been there, done that, more than once. We want good usage. I do. We all do.
A course culturally determined to be a grammar course will not provide that
result, nor most of the other good results we also value and can more
reliably and importantly deliver. We've proven that about as well as we've
proven anything about this business.
 
I submit that this cultural determination linking grammar and composition
is a real danger to everything we would like to deliver, including
especially the success of those who come to us with very poor usage. I
submit it provisionally, aware that there may be better solutions. I'm
waiting. I'd love to be comforted by a really good defense of the status
quo - and not the status of composition teaching among those on this list,
but of such teaching in the large majority of places for the large majority
of students. That's where arguments for radical rhetorical stands are
aimed, after all. Taking it personally misses the point.
 
As far as I can tell, if this analysis is childish, as has been intimated,
heavens forbid I should ever grow up.
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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If we are to give this topic its annual beating, I would like to see one
innovation in the dicussion: everyone posting must, on pain of a severe
parsing, make clear just how you DEFINE key terms before arguing for or
against such matters as "grammar" or "grammar teaching."  --Ed White
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This message is being posted to several lists; please forward it on to other
interested parties.
=========================
 
If you'll still be in Atlanta Saturday afternoon, consider joining the CCCC
Committee on Computers in Composition and Communication (or 7C's) for
discussion of professional and pedagogical issues.
 
The 7C's meeting will be Saturday, March 27, 2:00 to 5:00 PM, in the
Directors Room on the Fourth Floor of the Hilton.  The meeting is open to
all who are interested in computers in composition and communication.
 
Agenda items include discussion of the Computers and Writing Conference,
guidelines for promotion, tenure, retention, and hiring of professional who
work with computer technologies, standards for literacy initiatives, privacy
and archival access in computer classrooms, and access for visually- and
aurally-impaired teacher and students.
 
After the meeting, we'll post details on our current projects and tell you
how you can be involved.
 
Traci
 
 
------------------------------------------------------------------
 
 
------------------------------------------------------------------
Traci Gardner.............. Director, Instructional Services
The Daedalus Group, Inc.... http://www.daedalus.com/
------------------------------------------------------------------
product info.............. e-mail info@daedalus.com
.......................... phone 1-800-879-2144, Option 1
training info............. e-mail services@daedalus.com
.......................... phone 1-800-879-2144, Option 3
customer services......... e-mail help@daedalus.com
.......................... phone 1-512-459-0272
------------------------------------------------------------------
fax....................... 1-512-452-5206
postal mail............... 1106 Clayton Lane, Suite 510 West
.......................... Austin, TX  78723
=========================================================================
Date:         Mon, 22 Mar 1999 07:34:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roger Gilles <gillesr@RIVER.IT.GVSU.EDU>
Subject:      Re: Composition and Grammar
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
First Keith called on WPAs to "declare an end to grammar as any of our
concern," which to me sounded like he meant to ignore grammar and usage
completely. It still sounds like that to me, but now he's clarified his
stance: He says he gets "more usage-improving mileage out of work on
processes, larger rhetorical issues, low-grammar versions of sentence
combining and just getting my students to write at great volume" than out of
"grammar teaching" per se.
 
As long as we agree that "usage-improving" is part of our *concern* as
college writing teachers, then we're simply debating pedagogical methods
that we use to attain that end. I agree with Keith that "grammar teaching"
per se is largely ineffective, and I too favor the approaches he and Diane
Putnam mention. Most or all of the studies Keith mentions criticize
traditional grammar instruction as a method of improving student "writing"
and usage (as if these things are radically separate). It's one thing to
accept their conclusions and look for other ways to improve student writing
and usage, but it's another thing altogether to reject the very goal of
improving student usage. This is what I thought Keith was doing in his
original post.
 
Unlike Keith, I do think things are going well. Thanks to the increasing
attention on the language arts in school curricula, students are writing
quite a bit in grade school and high school. Most college writing teachers I
know focus their classrooms on helping students develop personally workable
writing processes. When I come across a teacher who is lecturing frequently
on grammar and usage, I'm surprised--and we usually find a way to keep that
teacher out of our writing classes. Many programs have goal statements
similar to the WPA's outcomes statement, so teachers and students alike
understand that their work on developing processes and improving "writing
and usage" has some end in sight. In many programs, students have to
demonstrate, usually through some kind of portfolio, that their writing has
indeed met the published standards of success. The increased focus in FYC
programs on processes and portfolios has filtered positively to faculty all
around campus. In most WAC workshops, we no longer begin by *introducing*
process-based writing instruction; the teachers already know about it. When
WAC faculty see finished FYC portfolios, they are impressed--and many have
adopted portfolios in their own classrooms. And finally, writing programs
across the country have launched campaigns of independence, indicating that
the field is striving for a new kind of legitimacy--and in many cases
achieving it.
 
Perhaps, as Keith suggests, he and I are simply living under different local
conditions. In that case, I'll just consider myself lucky. Please don't
mistake me on this, however: we should continue *expanding* people's
conception of what writing is--to include more, for example, than just
correctness--rather than reducing it by lopping off such "concerns" as
grammar and usage.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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We're not very good at making "adjustments." When someone proposes teaching a
course through technology, others are there to extrapolate that to the total
demise of live on-campus higher education as we know it. This engenders a kind
of visceral response from those highly invested in on-campus education,
especially when it some kind of demand that the status quo prove its
superiority or effectiveness. Something like this happens whenever we talk
about de-emphasizing "teaching grammar" in writing courses. There is a
tendency to take this immediately to its extreme--to an unsophisticated 70's
version of "students' right to their own language," a neglect of all standards
of usage, and a real disservice to students who would not be prepared to meet
the rather intolerant writing standards of the "real world." There are
people--and this clearly does not inlcude anyone in this discussion--who, if
grammar/usage were deemphasized, would have nothing to teach. There are
teachers who are not themselves very good writers, who do not understand the
complexities of writing or learning to write, and who fall back on the safe
and mechanical teaching of handbook grammar and usage.
 
If there is any disagreement at all in the current discussion, it seems to me
to be, as Roger suggests, about teaching methods, not about outcomes. If we
can agree at the outset that we have left the 70's behind us, that (theory
notwithstanding) we can communicate pretty effectively through writing if we
observe certain conventions, and that we want to help students develop
sophisticated communicative competency, then the discussion of how we do this
can go forward. (This discussion seems to have almost stopped in recent
years.) If we disagree wildly about outcomes, then we have a problem.
 
I'm not sure whether an explicit public decoupling of teaching writing and
teaqching grammar/usage will do us much good, mainly because of the tendency
noted above of folks to mistake adjustments for apocalyptic change. Perhaps it
is better to promote a rich concept of literacy publically, and keep the
discussion of methods largely internal. Or we may see the phonics phemomenon
cropping up in composition.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David's post gives us one good way to look at this matter of comp and
grammar. Another issue, and this I suspect is what Roger has in mind,
involves the matter of to whom or what group is our fyc program
accountable. Roger views the first-year writing program as, in large
part, a service to the local university community. I do too. For this
reason we cannot ignore the value judgments others around campus make
about student writing and the language they use to talk about it. As a
community of writing teachers, we need to respond to the requirements of
the larger communities on our campus, translating their sometimes
outmoded language about writing into realistic, productive outcomes that
we can all agree about. Even these days--though David says we have left
the 70s behind--I still hear talk about subverting the university
through the fyc course. And I do see many of us still bristle at the
notion of fyc as a "service" course, and that alone is perhaps an
indication that we have not come to terms with the larger campus
community that we work with.
 
So I'm not so sure that Roger is interested in an annual beating of the
comp/grammar horse, as thinking about what role correctness, usage, etc.
has in terms of the local communities we work in.
 
Dan Royer
 
Grand Valley State University
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How oddly ironic that John Briggs would just have reported the "equivalent
of" 27 full-time non-tenured positions.  I didn't know exactly how to count
ours at Bowling Green (Ohio) University, but counting John's way--guess
what?--I come up with 27.  Our "lecturer" pool, the only group with any
long-term security, is set in stone at 25% of our tenured and probationary
faculty in dept.  Counting every ladder faculty who even putatively is a
member of the dept. (boodles of them are directing programs outside the
dept., etc.), we "get" 8 indefinitely renewable lecturers.  Aside from 40%
teaching by GAs, then, our fycomp classes are staffed by these lecturers
(about 75% of whose teaching is directed at general lit. and other
non-fycomp English courses), one or two 5-year _terminal_ instructors, a
fluctuating group of part-timers (limited to 3 sections per term, or less),
and a heavily fluctuating group of one-year-at-a-time full-timers--who can
accumulate a total of only 5 years full-time before being banished forever
to part-time.
 
In the milieu of greatly expanding enrollment that we're currently facing,
upper (and middle) administration's reluctance to allow us to hire
full-time non-tenurable staff seems ingenuous at best.  That is, our number
of full-time "faculty" is controlled by our number of tenure lines to
protect the professoriate, yet it's been decades since a member of the
professoriate taught a fycomp class here.  Facing a major
instructor-deficit for our first-year writing program this fall, our
administrators' solutions are to somehow increase the numbers of GAs who
teach for us and/or (somehow) and/or increase our part-time pool by 40-60%.
Sheer inability to find enough remotely qualified teachers may yet force
our administators' hands, forcing them to provide us sufficient full-time
hires (albeit one-year positions) to staff our fycomp classes.  But down
the road?  Full-time hires made for one year at a time and capped at five
such years tends to "burn out" a qualified pool of teachers, and what if
that pool proves not to be a cornucopia (infinitely self-renewing)?
 
For us, rising enrollments seem to be fanning a long-standing skirmish
condition up to full-flamed conflict.  And here's another irony: our
administration doesn't want to position any more full-time "Administrative
Staff" in our writing program either, creating another stalemate, because
we've labeled the idea of our training twice as many part-timers and GAs
(without additional program staff) unconscionable and impossible.  As a
group of highly trained, heavily invested professionals, participants on
this list should, I believe, begin to push for reformation of irrationally
conflicted "rules" such as our faculty senate rule limiting full-time
non-tenurable teaching staff without providing any viable alternative.  In
our geographic area, something has occurred which apparently never crossed
the minds of our professoriate: within the last year, the demand for fycomp
classes has significantly exceeded the number of local people qualified for
and willing to teach fycomp as an adjunct.  The unthinkable has occurred,
in fact, and now it may be the time for re-thinking (perish the thought!).
 
                                With apologies for the long post,
                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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At Camden County College we have one section of a developmental writing
course doing peer review with a section at La Salle University using La
Salle's server.
Elisabeth Bass, chair
Reading/Writing Department
Camden County College
 
Susan Wyche wrote:
 
> I'd be interested in knowing if any writing programs or writing centers
> are experimenting with on-line writing groups--not networked in a
> classroom, but over the web or other virtual platform.
>
> Susan Wyche, Director
> University Writing Program
> CSU Monterey Bay
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Dear Irv,
 
I'd like to attend the WPA Breakfast as well.
 
Thanks,
 
Cindy
Cinthia Gannett
Director of Writing Across the Curriculum
University Writing Center
University of New Hampshire
Durham, NH 03824
(603) 862-3272 (UWC)
(603) 862-2524 (fax)
cgannett@christa.unh.edu
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Irv
 
Add my name to the breakfast list as well
 
Anne Malone
Director of First Year Writing Programs
SUNY Potsdam
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> Fred grumps. We grump about Fred grumping. Steve grumps about us grumping
> about Fred grumping. Greg grumps about Steve grumping about us grumping
> about Fred grumping. (And I guess this is a meta-grump on grumping.) Time
> to break the cycle.
>
 
Nah.  I wasn't grumping.  Or maybe I was, but that was not my inner experience.  So how do we
judge grumping?  (That is intended to be rhetorical.)
 
 I was only pointing out the universal ironic result from meta comments to a list  - more and
more postings about posting as opposed to about something.  I actually find this phenomenon
curiously entertaining - something of the cyberspace analog of that group dynamic of everyone
jumping to soothe hurt feelings of a group member who has been attacked.
 
BTW, I think the next two html functions ought to be <rant> . . .  </rant> and <flame> . ..
</flame>.  Perhaps a third should be <grenade> . . .  </grenade>.
 
Cheers,
Steve
 
 
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Learning without thinking is labor lost.
Thinking without learning is perilous."
 
Confucius
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I have been lurking on the list, but the recent discussion about non-tenured
temps has flushed me out.
 
I have been recently hired in a continuing position as Writing Coordinator for
Illinois Wesleyan University, a small (2000) liberal arts Methodist-affiliated
midwestern institution. This is a non-tenured position. My academic affiliation
is actually with Computer Science, although my Ph.D. is in English, from Iowa. I
have respectable publications.
 
Sorry about the autobiography, but I doubt I am totally atypical. There are many
people who have been successful teachers, successful researchers, but who for
whatever reason could not get tenure-line jobs. In my case, it was not for want
of effort. Rather, I made a decision to actually have some kind of family life.
I realized about 4 years ago that it was unlikely I would ever have a tenure
position in English, so I "rehabilitated" (love the connotations of that word)
myself into Computer Science. By a curious contorted path, I ended up teaching
CS at Wesleyan, and after six short months that morphed into the Writing
Coordinator position.
 
And yes, I am grateful for the position. It has stability, and it's within  two
miles of the institution where my wife teaches. I am worried about my
relationship with the faculty, because I do not have a tenure-line position, but
I believe they, and I, will cope with it. Frankly, the position (formerly held
by an English professor) was a lot for someone with tenured responsibilities to
handle.
 
Actually, I think the institution is getting a very good deal for their money.
That sounds immodest, but I think most people who know the situation would
agree.
 
My point is that it is dangerous to generalize about a trend where more and more
WPAs are non-tenured. In principle, I would tend to agree that this might not be
a good thing. But I also wonder if it shouldn't be seen in its largest context
(e.g., the overproduction of Ph.D.s in a very tight market and a slew of other
factors) as well as in a personal, individual context--that is, case by case. I
don't expect to be intellectually starved--I intend to continue publishing and
presenting conference papers. I consider that part of the job, and I've received
a lot of support for that activity. The path of scholarly inquiry does not
necessarily follow a straight tenure-track.
 
Joel Haefner
Illinois Wesleyan University
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In response to Keith's question (copied below), I think Kurt Spellmeyer, in
"Marginal Prospects" (WPA Journal, 1998) has made a start in giving us some
ideas on what comp people in general, and WPAs in particluar, can do to
make a difference in the ways Fred suggested. Basically, Spellmeyer argues
that our marginal position situates us to create our discipline in very
ways very different than traditional disciplines.  He also suggests that we
are positioned to affect students in powerful ways that can make a
difference.  My question is, how can we make Spellmeyers ideas more concrete?
 
Peggy O'Neill
 
 
 
From: Keith Rhodes <krhodes@ASDE.COM>
Subject: Grumpy Posts
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Fred grumps. We grump about Fred grumping. Steve grumps about us grumping
about Fred grumping. Greg grumps about Steve grumping about us grumping
about Fred grumping. (And I guess this is a meta-grump on grumping.) Time
to break the cycle.
 
How about proposing something, Fred? What do you think we should do? My
take has been that we need radical, public action that breaks with the idea
of Composition as a grammar-based course. I've tried multiple takes on
this: an "immodest proposal," rejected by all the finest journals, that
composition administrators and teachers declare an end to grammar as any of
our concern; proposals here, mostly booed, that we make comp an elective
course taught exclusively by full-time faculty - NOT to pull up the ladder
to the ivory tower but to force recognition of the value people would start
missing; a paper at last WPA getting into how we could benefit by tossing
literature to the wolves and "marketing" composition as the 21st Century
Gen Ed wholesaler. I'm not sure whether any of them have any real legs.
Maybe I'm focused on the wrong cause. I'm willing to think along with you,
as I think most readers here are. But I need some substance if I'm going to
get out of grumping mode. What have you got?
 
**********************************************************************
Peggy O'Neill
Department of Writing and Linguistics
P.O. Box 8026
Georgia Southern University
Statesboro, GA 30460
(912) 681-0234
poneill@gasou.edu
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Are there any WPAs on this list who aren't yet on our list for WPAs-SJ, so
to speak?  In case you're here, but not there, this is just a quick note to
let you know
(a) that we have that other list for occasion discussion of items of
particular interest at SJ schools,
(b) that we're planning a small conference in Milwaukee next fall, Oct.
10-11, to which you're invited--more official invites will be forthcoming,
(c) that we're going to try to connect with each other at the WPA breakfast
for more extensive introductions and planning for additional conversation.
 
Please look for me, Jeanne Gunner, Joyce Simutis, and Megan O'Neill.  We'll
also have a note on the message board of a later time once we figure it out.
 
If you'd like to subscribe to the SJWPA-L, please email Megan at Creighton:
        <moneill@creighton.edu>.
Sorry to add that extra layer, but I can't remember the procedure!
 
We're definitely hoping to expand our ranks.
 
Peace,
Virginia Chappell
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI  53201-1881
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I love those little rodents!  And, they remind me that I'm an English
teacher:
(1) two URLs will take poor spellers there:  hamsterdance and
hampsterdance.  Wonder if MLA takes a position on that one.
(2) The music was familiar to some of my students (one of the fun uses of
a computer classroom).  Their children know it from the animated Robin
Hood movie (I think that's it--I haven't seen it).  Yet nary a citation.
Good music, just not theirs.  Object lesson in plagiarism?
 
Kurt Bouman
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Folks--
 
Just a reminder that everyone who is a member of an independent writing
unit or interested in the nature and status of these units (that's all of
you) is invited to attend the Independent Writing Unit SIG this Thursday
evening at C's. We'll be in the Crystal Room D, First Floor at 6:45 pm on
March 25.
 
I hope to see many of you there,
 
Barry Maid
bmmaid@ualr.edu
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On Sat, 20 Mar 1999, Fred Kemp wrote:
(snip)
> Perhaps, like the Blues Brothers, I do feel a little too much like on a
> mission from God.  But I see, for a marvelous tool like WPA-L,  a
> continually missed opportunity to respond to an overwhelming social concern
> with collective boldness.  Should we keep the classrooms going the way
> they're going now?  Are we impotent in the face of our teachers' cultural
> resistence to change?  Maxine's article about the winds of change was
> something like that hard-working butterfly in Brazil, but the resulting
> hurricane never arose.  Have we therefore settled down to an assumption that
> business must always be as usual and our principal role is to negotiate our
> own positions within the bureaucracy?
(snip)
 
Fred, I guess I *do* feel impotent on some levels.  Granted, my not being
an administrator means that I get even less of a chance to engage in any
conversation that might affect the direction of our school, but, as
David's post suggested, the tide is pulling strongly toward
corporatization.  Here, for instance, faculty cannot access the college's
web server off-site because of licensing agreements with Micron (there's
some joint project going on, something like they give us equipment and we
train their workers, or something like that--I got that third-hand).
Heck, we in the English department are going to have to justify all the
courses we want admitted to our General Education requirements, justify
this to people who originally wanted all Gen Ed courses to have a clear
quantitative component.  Our chair spend three hours lobbying a committee
to put a "/or" by the "and" in the requirements about what Gen Ed courses
need to do.  Given this environment, I am cynical of the possibility of
ever implementing systemic change.  Instead, we'll have to work in
super-slo-mo, acting out of a long-term vision and being willing to wait
years for the possibility that parts of the vision will be realized.
 
And I'm sure that's how it works at most schools.  I just don't see many
comp/rhet folks, including our WPAs, in powerful-enough positions to
implement substantial visionary changes.  So, for me, WPA is a place to
explore ideas on an "academic" level, rather than on a "practical" level.
A disturbing schism.
 
Would some of you please speak up and point out my blindness with success
stories?
 
Kurt Bouman
=========================================================================
Date:         Mon, 22 Mar 1999 16:35:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Romano <sromano@LONESTAR.JPL.UTSA.EDU>
Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
In-Reply-To:  <WPA-L%99032207321623@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Irv,
Add  Susan Romano and Virginia Anderson to the breakfast list.  Thanks.
 
Susan
=========================================================================
Date:         Mon, 22 Mar 1999 16:04:34 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Fontaine, Sheryl" <sfontaine@EXCHANGE.FULLERTON.EDU>
Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
MIME-Version: 1.0
Content-Type: text/plain
 
could you print the location and directions again, please??
 
> -----Original Message-----
> From: Irvin Peckham [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> Sent: Sunday, March 21, 1999 4:33 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
>
> got you down, gail
> thanks
> irv
>
>
>
>
>
>
>
> gcor <gcor@JERSEY.NET> on 03/21/99 08:39:42 AM
>
> Please respond to Writing Program Administration
> <WPA-L@ASUVM.INRE.ASU.EDU>
>
>
>
>
>
>
>
>
>  To:      WPA-L@ASUVM.INRE.ASU.EDU
>
>  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>
>
>
>  Subject: Re: Writiing Program Administrators Breakfast in
>           Atlanta
>
>
>
>
>
>
>
>
>
> Irwin,
>
> I plan to attend the breakfast, but I am just now figuring out the
> details.
> Thanks
> for posting this reminder.
>
> Truly,
> Gail Corso
>
> Irvin Peckham wrote:
>
> > This announcment is primarily for writing teachers.  This is just to
> announce
> a
> > last call for the breakfast at the 4 C's in Atlanta.
> > At this point, you probably shouldn't send checks to me, but if you plan
> on
> > going and haven't gotten around to mailing a check, let me know that
> you'll be
> > there & I'l reserve spaces--this will help me to keep a count of how
> many we
> > should expect.
> >
> > The breakfast announcement is below:
> > Irv Peckham
> > -----------------
> > WPA Breakfast at the Marriott: Atlanta, Georgia
> >
> > You are invited to the
> >
> > 1999 WPA Breakfast
> > at CCCC in Atlanta
> >
> > Thursday, March 25, 7-8:30 a.m.
> >
> > Where: The Marriott Marquis
> > 265 Peachtree Center Ave.
> > 404-586-6242
> >
> > Walk directly across Courtland Street from the Hilton. Go up the
> elevator or
> > escalator one level from the exhibit level to the Marquis 4 Ballroom,
> right
> next
> > to the catering office.
> >
> > Regular breakfast:  includes a full-plated southern breakfast with fancy
> > scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon
> and
> > sausage, grits, assorted breads, fresh squeezed orange juice, coffee and
> tea.
> >
> > Fruit Option:  You may choose a fruit plate option of a full plate of
> seasonal
> > fruits plus the same breads, coffee, juice offered with the full plate
> above.
> >
> >  Please join us for the meal, the good company, presentations of awards,
> > miscellaneous announcements, and Schusterian (or otherwise) humor.
> >
> > ___Cost for Faculty:                                 $20.
> >
> > ___ Cost for Students:                               $10.
> >
> > ___  Extra contribution to support the lower cost
> >      for students:                                   ___
> >
> > ___  Regular
> >
> > ___  Fruit Option
> >
> > Please make your check out to WPA,  complete the form, and return by
> March 21,
> > to
> >
> > WPA Breakfast
> > Irvin Peckham
> > English Dept.
> > University of Nebraska at Omaha
> > Omaha NE 68108
> >
> > ****
> > Please check one:
> >
> > ____ Faculty
> >
> > ____ Student
> >
> > Surface Mail address:
> >
> > Email address:
> >
> >
> **************************************************************************
> ***
> > Irvin Peckham
> > Graduate Program Coordinator
> > Dept. of English
> >
> > University of Nebraska at Omaha
> >
> > http://cid.unomaha.edu/~peckham
> >
> >  *******Please note email change****************************************
> > irvin_peckham@unomaha.edu
=========================================================================
Date:         Mon, 22 Mar 1999 17:24:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Norgaard Rolf <norgaard@SPOT.COLORADO.EDU>
Subject:      Atlanta Ground Transportation
In-Reply-To:  <Pine.SOL.3.91.990322163429.12256A-100000@lonestar.jpl.utsa.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Folks--
 
Any words of advice as we all navigate our way from the Atlanta airport to
the Hilton (or other hotels in the downtown area)?  Might someone on the
list offer a range of options for ground transportation, with approximate
price, time, etc.  (Sorry to be so mundane, we'll all be more profound in
our C's presentations!)
 
Bon voyage to all.
Rolf
 
Dr. Rolf Norgaard                       University Writing Program CB359
University of Colorado at Boulder       Boulder, CO 80309-0359
 
VOX (303) 492-3605      FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
                "Everything that is excellent
                is as difficult as it is rare."
                                --Spinoza
=========================================================================
Date:         Mon, 22 Mar 1999 23:06:07 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      Re: Atlanta Ground Transportation
In-Reply-To:  <Pine.GSO.3.96.990322171810.15252A-100000@spot.Colorado.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My sister sent me the following info re: getting from the Atlanta
airport to the Hilton (she lives in the Atlanta area):
 
 
On Wed, 17 Mar 1999, sbrown1@ksumail.kennesaw.edu wrote:
 
>Follow the signs at the airport to the ground transportation area.  There
>are several shuttles.  The cost should be around $15-20, but it
>varies--they can really hustle you, so take the time to shop around.
>MARTA does go very close to the Hilton, but if you have any luggage it
>is a real pain.  Invest in the shuttle.
 
I intend to go for the shuttle.  Hope this helps.
 
 
On Mon, 22 Mar 1999, Norgaard Rolf wrote:
 
> Folks--
>
> Any words of advice as we all navigate our way from the Atlanta airport to
> the Hilton (or other hotels in the downtown area)?  Might someone on the
> list offer a range of options for ground transportation, with approximate
> price, time, etc.  (Sorry to be so mundane, we'll all be more profound in
> our C's presentations!)
>
> Bon voyage to all.
> Rolf
>
> Dr. Rolf Norgaard                       University Writing Program CB359
> University of Colorado at Boulder       Boulder, CO 80309-0359
>
> VOX (303) 492-3605      FAX (303) 492-7877
> E-mail: Rolf.Norgaard@Colorado.edu
>
>                 "Everything that is excellent
>                 is as difficult as it is rare."
>                                 --Spinoza
>
 
******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                (813) 974-2421
Tampa, FL  33620                           (813) 974-2270 (Fax)
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
=========================================================================
Date:         Mon, 22 Mar 1999 19:16:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
In-Reply-To:  <FB7CDF7E68C9D111B5D90060B06BFE201983A7@EXCH2.Fullerton.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 4:04 PM -0800 3/22/99, Fontaine, Sheryl wrote:
>could you print the location and directions again, please??
 
Breakfast directions
 
Marriot Marquis Hotel
Marquis 4 Ballroom
265 Peachtree Center Avenue
 
Walk directly across Courtland Street from the Hilton.  Go up the elevator
or escalator one level from the exhibit level to the Marquis 4 Ballroom,
right next to the catering office.
 
7:00 to 8:30 a.m. Thursday, March 25
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Date:         Mon, 22 Mar 1999 19:16:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
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sorry to clutter the list with breakfast stuff (fred: close your eyes), but i
thought others besides sheryl might like these directions again for the
breakfast.
Irv
 
The Mariott Marquis is directly across Courtland St. from the Hilton.
 Folks will go up elevator or escalator one level from Courtland (which is
on the exhibit level) to the Marquis 4 Ballroom, right next to the catering
office. The exact address:
 
265 Peachtree Center Ave, Atlanta 30303
404-586-6242
 
 
 
 
 
 
 
"Fontaine, Sheryl" <sfontaine@EXCHANGE.FULLERTON.EDU> on 03/22/99 06:04:34 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Writiing Program Administrators Breakfast in
          Atlanta
 
 
 
 
 
 
 
 
 
could you print the location and directions again, please??
 
> -----Original Message-----
> From: Irvin Peckham [SMTP:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
> Sent: Sunday, March 21, 1999 4:33 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
>
> got you down, gail
> thanks
> irv
>
>
>
>
>
>
>
> gcor <gcor@JERSEY.NET> on 03/21/99 08:39:42 AM
>
> Please respond to Writing Program Administration
> <WPA-L@ASUVM.INRE.ASU.EDU>
>
>
>
>
>
>
>
>
>  To:      WPA-L@ASUVM.INRE.ASU.EDU
>
>  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>
>
>
>  Subject: Re: Writiing Program Administrators Breakfast in
>           Atlanta
>
>
>
>
>
>
>
>
>
> Irwin,
>
> I plan to attend the breakfast, but I am just now figuring out the
> details.
> Thanks
> for posting this reminder.
>
> Truly,
> Gail Corso
>
> Irvin Peckham wrote:
>
> > This announcment is primarily for writing teachers.  This is just to
> announce
> a
> > last call for the breakfast at the 4 C's in Atlanta.
> > At this point, you probably shouldn't send checks to me, but if you plan
> on
> > going and haven't gotten around to mailing a check, let me know that
> you'll be
> > there & I'l reserve spaces--this will help me to keep a count of how
> many we
> > should expect.
> >
> > The breakfast announcement is below:
> > Irv Peckham
> > -----------------
> > WPA Breakfast at the Marriott: Atlanta, Georgia
> >
> > You are invited to the
> >
> > 1999 WPA Breakfast
> > at CCCC in Atlanta
> >
> > Thursday, March 25, 7-8:30 a.m.
> >
> > Where: The Marriott Marquis
> > 265 Peachtree Center Ave.
> > 404-586-6242
> >
> > Walk directly across Courtland Street from the Hilton. Go up the
> elevator or
> > escalator one level from the exhibit level to the Marquis 4 Ballroom,
> right
> next
> > to the catering office.
> >
> > Regular breakfast:  includes a full-plated southern breakfast with fancy
> > scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon
> and
> > sausage, grits, assorted breads, fresh squeezed orange juice, coffee and
> tea.
> >
> > Fruit Option:  You may choose a fruit plate option of a full plate of
> seasonal
> > fruits plus the same breads, coffee, juice offered with the full plate
> above.
> >
> >  Please join us for the meal, the good company, presentations of awards,
> > miscellaneous announcements, and Schusterian (or otherwise) humor.
> >
> > ___Cost for Faculty:                                 $20.
> >
> > ___ Cost for Students:                               $10.
> >
> > ___  Extra contribution to support the lower cost
> >      for students:                                   ___
> >
> > ___  Regular
> >
> > ___  Fruit Option
> >
> > Please make your check out to WPA,  complete the form, and return by
> March 21,
> > to
> >
> > WPA Breakfast
> > Irvin Peckham
> > English Dept.
> > University of Nebraska at Omaha
> > Omaha NE 68108
> >
> > ****
> > Please check one:
> >
> > ____ Faculty
> >
> > ____ Student
> >
> > Surface Mail address:
> >
> > Email address:
> >
> >
> **************************************************************************
> ***
> > Irvin Peckham
> > Graduate Program Coordinator
> > Dept. of English
> >
> > University of Nebraska at Omaha
> >
> > http://cid.unomaha.edu/~peckham
> >
> >  *******Please note email change****************************************
> > irvin_peckham@unomaha.edu
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Date:         Mon, 22 Mar 1999 19:19:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Traci Gardner <traci@DAEDALUS.COM>
Subject:      5th C SIG at Atlanta CCCC
X-To:         acw-l@ttacs6.ttu.edu, wcenter@ttacs6.ttu.edu, teach@daedalus.com,
              ace-l@SERV1.NCTE.ORG, ncte-talk@serv1.ncte.org
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Please join us Thursday evening, March 25, 6:45 to 7:45, Atlanta
Hilton/George Washington Room, 3rd Floor for the Fifth C: Computers,
Special Interest
Group 1.6.
 
The Fifth C SIG discussions, sponsored by the CCCC Committee on Computers
and Composition (or 7C's), provide a public forum for conversations related
to issues and agenda items before the committee.  Discussion notes from
previous sessions are  vailable at http://www.daedalus.com/5thC.html
 
This year's conference takes the theme "Visible Students, Visible
Teachers." Keith Gilyard writes in his greeting message, "As we convene on
the eve of the millennium, my driving concern is to get us to clarify and
affirm our position on important issues in the field.  Stressing
'visibility' has been one way to address my concern...."  As educators
working with computer technologies, we know all too well the difficulties
of making ourselves visible-and we know first-hand the difficulties that
face us when our work, our classrooms, and our students are literally
invisible in the traditional terms used in academic circles.
 
At this year's session, we're focusing on how the methods and products of
computer-based pedagogies can be made more visible to our colleagues.
Specifically, we'll examine the evaluation of teaching with computers-in
virtual settings and in on-campus settings.  One of the difficulties in
peer review and classroom evaluation of teaching with computers is the
differences between the traditional, multi-rowed lecture or small-group
model that is used in non-computer classrooms and the variety of methods
used in computer and virtual classrooms.  We'll work briefly this evening
to find analogies and explanations that will bring our work into focus for
our colleagues-to construct a pedagogical Rosetta Stone, if you will.
 
During the SIG, we'll divide into groups and brainstorm for 20 to 30
minutes on the issues raised in this passage.  After discussing in small
groups, we'll come back together to present our ideas and have a few
concluding remarks.  The notes
from the session will be available online later this week.
 
To enter the discussion online now, go to the discussion forum related to
our SIG meeting at http://www.ncte.org/HyperNews/get/forums/cccc99/Gardner.html.
 
We look forward to seeing you there!
 
The SIG Facilitators -- Eric Crump, Traci Gardner, Cynthia Haynes, and Judi
Kirkpatrick
 
 
 
------------------------------------------------------------------
Traci Gardner.............. Director, Instructional Services
........................... Editor, Labyrinth Publications
The Daedalus Group, Inc.... http://www.daedalus.com/
------------------------------------------------------------------
product info.............. e-mail info@daedalus.com
.......................... phone 1-800-879-2144, Option 1
training info............. e-mail services@daedalus.com
.......................... phone 1-800-879-2144, Option 3
customer services......... e-mail help@daedalus.com
.......................... phone 1-512-459-0272
------------------------------------------------------------------
fax....................... 1-512-452-5206
postal mail............... 1106 Clayton Lane, Suite 510 West
.......................... Austin, TX  78723
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: Writiing Program Administrators Breakfast in Atlanta
Mime-Version: 1.0
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susan:
done
irv
 
 
 
 
 
 
 
Susan Romano <sromano@LONESTAR.JPL.UTSA.EDU> on 03/22/99 04:35:43 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Writiing Program Administrators Breakfast in
          Atlanta
 
 
 
 
 
 
 
 
 
Irv,
Add  Susan Romano and Virginia Anderson to the breakfast list.  Thanks.
 
Susan
=========================================================================
Date:         Mon, 22 Mar 1999 20:59:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      breakfast---volunteers
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We need two more volunteers.  Anyone?
thanks
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
=========================================================================
Date:         Tue, 23 Mar 1999 04:45:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      writing tasks in our school sites
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At UNO, we would like to do the following:
 
1. get representative writing assignments from as many disciplines (and
professors) as possible.
2. get descriptions for each assignment of what the professor thinks would
characterize a good response.
3. get samples of good student responses for each assignment
 
post all of these on a webpage that students can connect to through our library
webpage
 
we realize we'll get a mishmash--but we have an ideal and we know we can work
towards it.   At the very least, we can get professors here to save writing
assignmens, write up criteria, and save good student essays.
 
The question is: has anyone done anything like this?
 
I would like to see examples.
 
thanks
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Subject:      Re: writing tasks in our school sites
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
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I hope Roger responds to this. In fact, he did this project you describe
as part of his sabbatical research last semester. He had someone put it
on our web site, but we are not very happy with the organization and
navigation of that web site. Nevertheless, the material is there and
we'll get it organized a little better in the future. In the meantime,
take a look at
 
www.gvsu.edu/english/   and click "university writing," which leads to
the set of links that you describe. The link "English writing" will link
you just to the fyc pages and our professional and creative writing
pages.
 
Dan Royer
Grand Valley State University
 
 
----- Original Message -----
From: Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
To: <WPA-L@ASUVM.INRE.ASU.EDU>
Sent: Tuesday, March 23, 1999 5:45 AM
Subject: writing tasks in our school sites
 
 
> At UNO, we would like to do the following:
>
> 1. get representative writing assignments from as many disciplines
(and
> professors) as possible.
> 2. get descriptions for each assignment of what the professor thinks
would
> characterize a good response.
> 3. get samples of good student responses for each assignment
>
> post all of these on a webpage that students can connect to through
our library
> webpage
>
> we realize we'll get a mishmash--but we have an ideal and we know we
can work
> towards it.   At the very least, we can get professors here to save
writing
> assignmens, write up criteria, and save good student essays.
>
> The question is: has anyone done anything like this?
>
> I would like to see examples.
>
> thanks
> irv
>
>
************************************************************************
*****
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email
change****************************************
> irvin_peckham@unomaha.edu
>
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thanks, dan. i'll look at it after atlanta--leaving in a couple of hours
irv
 
 
 
 
 
 
 
Dan Royer <royerd@RIVER.IT.GVSU.EDU> on 03/23/99 06:20:58 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: writing tasks in our school sites
 
 
 
 
 
 
 
 
 
I hope Roger responds to this. In fact, he did this project you describe
as part of his sabbatical research last semester. He had someone put it
on our web site, but we are not very happy with the organization and
navigation of that web site. Nevertheless, the material is there and
we'll get it organized a little better in the future. In the meantime,
take a look at
 
www.gvsu.edu/english/   and click "university writing," which leads to
the set of links that you describe. The link "English writing" will link
you just to the fyc pages and our professional and creative writing
pages.
 
Dan Royer
Grand Valley State University
 
 
----- Original Message -----
From: Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
To: <WPA-L@ASUVM.INRE.ASU.EDU>
Sent: Tuesday, March 23, 1999 5:45 AM
Subject: writing tasks in our school sites
 
 
> At UNO, we would like to do the following:
>
> 1. get representative writing assignments from as many disciplines
(and
> professors) as possible.
> 2. get descriptions for each assignment of what the professor thinks
would
> characterize a good response.
> 3. get samples of good student responses for each assignment
>
> post all of these on a webpage that students can connect to through
our library
> webpage
>
> we realize we'll get a mishmash--but we have an ideal and we know we
can work
> towards it.   At the very least, we can get professors here to save
writing
> assignmens, write up criteria, and save good student essays.
>
> The question is: has anyone done anything like this?
>
> I would like to see examples.
>
> thanks
> irv
>
>
************************************************************************
*****
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email
change****************************************
> irvin_peckham@unomaha.edu
>
=========================================================================
Date:         Tue, 23 Mar 1999 07:20:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      WPAs as temps
In-Reply-To:  <199903230703.AAA18766@odo.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I understand that a nontenure track WAC or WPA directorship can be a good
job, that such jobs are a "natural" part of the current job market, and
that good work can be done by people in such positions.
 
The issue for me is the political economy that is enabled by doing the
work this way.  A concrete example: an English department that is able
to get by temping WAC or WPA can maintain its established value system and
the institutional practices predicated upon it.  The faculty can continue
doing research on lit, teaching lit as the classics of the educated
culture, and treating anyone who does anything else as temps who do
marginal service work.
 
Do we enable this political economy to perpetuate itself by managing to
get the work done despite our marginal status?  As a result, the
pressures for change are contained and marginalized, with English
departments rolling right along doing the same old work that they have
always done.  This is just one concrete example of how we manage to keep
the system running by working as hard as we can to do the right thing.
It is a challenge not to become an enabler by doing so.
 
I agree with David: that challenge is met by working to locate student
learning at the center of higher education, a position as radical as it is
commonsensical.  And I also agree with those who have noted that we need
David to write a book on this.  His wisdom circulates within this group,
and within his own institution, but he, like the rest of us,
needs to be writing for other audiences.  WPAs have the broad vision and
institutional positions to be able to write for varied audiences, and we
need to be doing more of that, while we also challenge ourselves to keep a
a critical accounting of the institutional work that we do.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Tue, 23 Mar 1999 09:51:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: WPAs as temps
In-Reply-To:  <Pine.HPX.4.10.9903230703180.9380-100000@orion.U.Arizona.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Tom: Eloquently put. Bad for my blood pressure, and right on the money
(pun intended).
 
Steve North
SUNY Albany
 
On Tue, 23 Mar 1999, Thomas P Miller wrote:
 
> I understand that a nontenure track WAC or WPA directorship can be a good
> job, that such jobs are a "natural" part of the current job market, and
> that good work can be done by people in such positions.
>
> The issue for me is the political economy that is enabled by doing the
> work this way.  A concrete example: an English department that is able
> to get by temping WAC or WPA can maintain its established value system and
> the institutional practices predicated upon it.  The faculty can continue
> doing research on lit, teaching lit as the classics of the educated
> culture, and treating anyone who does anything else as temps who do
> marginal service work.
>
> Do we enable this political economy to perpetuate itself by managing to
> get the work done despite our marginal status?  As a result, the
> pressures for change are contained and marginalized, with English
> departments rolling right along doing the same old work that they have
> always done.  This is just one concrete example of how we manage to keep
> the system running by working as hard as we can to do the right thing.
> It is a challenge not to become an enabler by doing so.
>
> I agree with David: that challenge is met by working to locate student
> learning at the center of higher education, a position as radical as it is
> commonsensical.  And I also agree with those who have noted that we need
> David to write a book on this.  His wisdom circulates within this group,
> and within his own institution, but he, like the rest of us,
> needs to be writing for other audiences.  WPAs have the broad vision and
> institutional positions to be able to write for varied audiences, and we
> need to be doing more of that, while we also challenge ourselves to keep a
> a critical accounting of the institutional work that we do.
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
=========================================================================
Date:         Tue, 23 Mar 1999 09:34:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cindy Walker <cwalker@FAULKNER.EDU>
Organization: Faulkner University
Subject:      Re: breakfast---volunteers
In-Reply-To:  <20E4070001433900@smtp.faulkner.edu>
MIME-Version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit
 
===== Original Message from WPA-L @ SMTP (Writing Program Administration)
{WPA-L@ASUVM.INRE.ASU.EDU} at 3/22/99 8:59 pm
>We need two more volunteers.  Anyone?
>thanks
>irv
>
>*****************************************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>
>University of Nebraska at Omaha
>
>http://cid.unomaha.edu/~peckham
>
> *******Please note email change****************************************
>irvin_peckham@unomaha.edu
===== Comments by CWALKER@FAULKNER (Cindy Walker) at 3/23/99 9:33 am
I'll be glad to.
 
 
 
Cindy Walker, Director
Freshman Composition
Assistant Professor
Faulkner University
5345 Atlanta Hwy.
Montgomery, AL  36109
(334)260-6305
=========================================================================
Date:         Tue, 23 Mar 1999 09:47:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      breakfast (fred--close your eyes)
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
thanks everyone.  no more volunteers needed.
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
=========================================================================
Date:         Tue, 23 Mar 1999 11:00:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      citations
MIME-Version: 1.0
Content-Type: text/plain
 
Dear list-ones:
 
In January, there was a thread on the list for a few days in response to
someone's query about "only one article" in comp that some novice grad
student comp teachers might read to "ground" them in the field.  That
query had numerous responses, which formed a nice sort of "bibliography"
for would-be novice comp teachers.  Smart me made a compilation from all
those responses, but did not save the original emails from individual
respondents.
 
Now I'm trying to compile some sources for a faculty development
workshop this summer and I'm using that list of responses.  Trouble is,
I don't have full citations for some of what was mentioned during that
discussion.  So . . . can anyone help me out with this?
 
It's 3 citations I esepecially need: David Bartholomae's "Inventing the
University," Anne Berthoff's "The Intelligent Eye and the Thinking
Hand," and Patricia Bizzell's "Composing Processes: An Overview."  Where
were those originally published or where may they be found reprinted.
Thanks for any help.  You may reply off-list.
 
Joel Wingard
English Dept.
Moravian College
 
mejdw01@moravian.edu
=========================================================================
Date:         Tue, 23 Mar 1999 11:15:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         R Yagelski <rpy95@CSC.ALBANY.EDU>
Subject:      Re: WPAs as temps
In-Reply-To:  <Pine.PMDF.3.96.990323095057.539193952A-100000@cnsvax.albany.edu>
              from "Steve North, SUNY Albany" at Mar 23, 99 09:51:44 am
Content-Type: text
 
I second Steve North's endorsement of Tom's post.  And I especially
support your argument, Tom, that we need to be writing for other
audiences in trying to make the case you so effectively state here.
The practical side of me wonders how, though.
 
If by other audiences you are referring to a broader, non-specialized
public, the task takes on a daunting character.  A few years ago I was
privileged to have an opportunity to talk at length with Richard
Ohmann about this very matter.  This was during the Bush
administration in the late 1980's, at a time when the administration
had laid out its very corporate vision for education reform (remember
Education 2000, or some such name, which was later slightly changed by
the Clinton people?).  The national debate seemed to have been shaped
by conservative voices like William Bennett, while rhet/comp and
English studies people were talking to each other at conferences (like
the one where I met Ohmann).  I asked Ohmann about this, about why his
voice (for one) was not being heard in the national discussions as an
alternative to people like Bennett.  Ohmann laughed and said something
to this effect: "If you know how I can get onto the McNeil-Lehrer News
Hour to state my case, tell me!"  Obviously, there are other ways to
reach other audiences, but Ohmann's take on this issue pointed up for
me the difficulties one can encounter in trying to reach those
audiences and the insularity of our own professional discourse.
 
Incidentally, Stanley Fish *was* on that TV show (a few times, I
believe) some years back, though I imagine not everyone on this list
would select him as a spokesperson for the stance that Tom lays out in
his post.
 
Bob Yagelski
Dept. of English
SUNY-Albany
rpy95@cnsunix.albany.edu
 
 
 
> Tom: Eloquently put. Bad for my blood pressure, and right on the money
> (pun intended).
>
> Steve North
> SUNY Albany
>
> On Tue, 23 Mar 1999, Thomas P Miller wrote:
>
> > I understand that a nontenure track WAC or WPA directorship can be a good
> > job, that such jobs are a "natural" part of the current job market, and
> > that good work can be done by people in such positions.
> >
> > The issue for me is the political economy that is enabled by doing the
> > work this way.  A concrete example: an English department that is able
> > to get by temping WAC or WPA can maintain its established value system and
> > the institutional practices predicated upon it.  The faculty can continue
> > doing research on lit, teaching lit as the classics of the educated
> > culture, and treating anyone who does anything else as temps who do
> > marginal service work.
> >
> > Do we enable this political economy to perpetuate itself by managing to
> > get the work done despite our marginal status?  As a result, the
> > pressures for change are contained and marginalized, with English
> > departments rolling right along doing the same old work that they have
> > always done.  This is just one concrete example of how we manage to keep
> > the system running by working as hard as we can to do the right thing.
> > It is a challenge not to become an enabler by doing so.
> >
> > I agree with David: that challenge is met by working to locate student
> > learning at the center of higher education, a position as radical as it is
> > commonsensical.  And I also agree with those who have noted that we need
> > David to write a book on this.  His wisdom circulates within this group,
> > and within his own institution, but he, like the rest of us,
> > needs to be writing for other audiences.  WPAs have the broad vision and
> > institutional positions to be able to write for varied audiences, and we
> > need to be doing more of that, while we also challenge ourselves to keep a
> > a critical accounting of the institutional work that we do.
> >
> > ----------------------
> > Thomas P Miller
> > tpm@U.Arizona.EDU
> >
>
=========================================================================
Date:         Tue, 23 Mar 1999 10:04:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: citations
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
 
Hi Joel,
 
Could you post the list to this list, or send to me privately?
 
Thanks,
Bonnie Kyburz
Lecturer, rhet/comp
asu
 
                -----Original Message-----
                From:   Wingard, Joel D [mailto:mejdw01@MORAVIAN.EDU]
                Sent:   Tuesday, March 23, 1999 9:01 AM
                To:     WPA-L@ASUVM.INRE.ASU.EDU
                Subject:        citations
 
                Dear list-ones:
 
                In January, there was a thread on the list for a few days in
response to
                someone's query about "only one article" in comp that some
novice grad
                student comp teachers might read to "ground" them in the
field.  That
                query had numerous responses, which formed a nice sort of
"bibliography"
                for would-be novice comp teachers.  Smart me made a
compilation from all
                those responses, but did not save the original emails from
individual
                respondents.
 
                Now I'm trying to compile some sources for a faculty
development
                workshop this summer and I'm using that list of responses.
Trouble is,
                I don't have full citations for some of what was mentioned
during that
                discussion.  So . . . can anyone help me out with this?
 
                It's 3 citations I esepecially need: David Bartholomae's
"Inventing the
                University," Anne Berthoff's "The Intelligent Eye and the
Thinking
                Hand," and Patricia Bizzell's "Composing Processes: An
Overview."  Where
                were those originally published or where may they be found
reprinted.
                Thanks for any help.  You may reply off-list.
 
                Joel Wingard
                English Dept.
                Moravian College
 
                mejdw01@moravian.edu
=========================================================================
Date:         Tue, 23 Mar 1999 11:54:38 EST5EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         COLEMAN- ROBERT- 2-8703 <coleman@FAS-ENGLISH.RUTGERS.EDU>
Organization: Rutgers University English Dept.
Subject:      Pay & Course load for non-tenure track Instrtuctors
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
My name is Bob Coleman. I am Assistant Director of the Writing
Program at Rutgers University, New Brunswick. I am writing on behalf
of Kurt Spellmeyer, the Director of the
Writing Program at Rutgers. Kurt is seeking to raise the
pay of full-time, non-tenure track Instructors in the Writing
Program. Currently, our Instructors are paid approximately $26,000
and have a 4/3 teaching load. An Instructor's contract at Rutgers runs for 4
years. We would like our Instructors' pay and course load to be on
par with pay and teaching load at other Institutions. If your program
employs non-tenure track full-time Instructors, could you please
email me and let me know the salary and course load? We need this
information to make our case with the Dean that our Instructors
deserve a salary increase.
 
Sincerely,
 
Bob Coleman
Assistant Director
The Writing Program
Rutgers University,
New Brunswick
(732) 932-7702
increase.
=========================================================================
Date:         Tue, 23 Mar 1999 12:20:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: WPAs as temps
In-Reply-To:  <Pine.HPX.4.10.9903230703180.9380-100000@orion.U.Arizona.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Tom, this is so smart. Yes, changing how business as usual is done is the
long range goal. Esp business in English depts. Beth
 
>I understand that a nontenure track WAC or WPA directorship can be a good
>job, that such jobs are a "natural" part of the current job market, and
>that good work can be done by people in such positions.
>
>The issue for me is the political economy that is enabled by doing the
>work this way.  A concrete example: an English department that is able
>to get by temping WAC or WPA can maintain its established value system and
>the institutional practices predicated upon it.  The faculty can continue
>doing research on lit, teaching lit as the classics of the educated
>culture, and treating anyone who does anything else as temps who do
>marginal service work.
>
>Do we enable this political economy to perpetuate itself by managing to
>get the work done despite our marginal status?  As a result, the
>pressures for change are contained and marginalized, with English
>departments rolling right along doing the same old work that they have
>always done.  This is just one concrete example of how we manage to keep
>the system running by working as hard as we can to do the right thing.
>It is a challenge not to become an enabler by doing so.
>
>I agree with David: that challenge is met by working to locate student
>learning at the center of higher education, a position as radical as it is
>commonsensical.  And I also agree with those who have noted that we need
>David to write a book on this.  His wisdom circulates within this group,
>and within his own institution, but he, like the rest of us,
>needs to be writing for other audiences.  WPAs have the broad vision and
>institutional positions to be able to write for varied audiences, and we
>need to be doing more of that, while we also challenge ourselves to keep a
>a critical accounting of the institutional work that we do.
>
>----------------------
>Thomas P Miller
>tpm@U.Arizona.EDU
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Tue, 23 Mar 1999 11:40:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: breakfast---volunteers
In-Reply-To:  <8625673D.00106CF9.00@unomail.unomaha.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'll take a turn if you need me.  Linda Bergmann
 
At 08:59 PM 3/22/99 -0600, you wrote:
>We need two more volunteers.  Anyone?
>thanks
>irv
>
>*****************************************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>
>University of Nebraska at Omaha
>
>http://cid.unomaha.edu/~peckham
>
> *******Please note email change****************************************
>irvin_peckham@unomaha.edu
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Tue, 23 Mar 1999 11:43:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: writing tasks in our school sites
In-Reply-To:  <8625673D.003B23D2.00@unomail.unomaha.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
This is a great idea, Irv.  We keep files like this at the Writing
Center--for all Writing Emphasized courses, and anything else we get wind
of, and some of our faculty keep assignments on their web pages.  If I
could only find a consistent, competent student to work on our web page,
I'd do this as well.  Linda
 
At 04:45 AM 3/23/99 -0600, you wrote:
>At UNO, we would like to do the following:
>
>1. get representative writing assignments from as many disciplines (and
>professors) as possible.
>2. get descriptions for each assignment of what the professor thinks would
>characterize a good response.
>3. get samples of good student responses for each assignment
>
>post all of these on a webpage that students can connect to through our
library
>webpage
>
>we realize we'll get a mishmash--but we have an ideal and we know we can work
>towards it.   At the very least, we can get professors here to save writing
>assignmens, write up criteria, and save good student essays.
>
>The question is: has anyone done anything like this?
>
>I would like to see examples.
>
>thanks
>irv
>
>*****************************************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>
>University of Nebraska at Omaha
>
>http://cid.unomaha.edu/~peckham
>
> *******Please note email change****************************************
>irvin_peckham@unomaha.edu
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Tue, 23 Mar 1999 14:17:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Audrey Wick <amwick@UTARLG.UTA.EDU>
Subject:      Re: citations
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541003CE8DBF@mainex2.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Joel, I'd like to see the list as well so maybe posting it to the list
wouldn't be a bad idea?  Audrey Wick
 
On Tue, 23 Mar 1999, Bonnie Kyburz wrote:
 
> Hi Joel,
>
> Could you post the list to this list, or send to me privately?
>
> Thanks,
> Bonnie Kyburz
> Lecturer, rhet/comp
> asu
>
>                 -----Original Message-----
>                 From:   Wingard, Joel D [mailto:mejdw01@MORAVIAN.EDU]
>                 Sent:   Tuesday, March 23, 1999 9:01 AM
>                 To:     WPA-L@ASUVM.INRE.ASU.EDU
>                 Subject:        citations
>
>                 Dear list-ones:
>
>                 In January, there was a thread on the list for a few days in
> response to
>                 someone's query about "only one article" in comp that some
> novice grad
>                 student comp teachers might read to "ground" them in the
> field.  That
>                 query had numerous responses, which formed a nice sort of
> "bibliography"
>                 for would-be novice comp teachers.  Smart me made a
> compilation from all
>                 those responses, but did not save the original emails from
> individual
>                 respondents.
>
>                 Now I'm trying to compile some sources for a faculty
> development
>                 workshop this summer and I'm using that list of responses.
> Trouble is,
>                 I don't have full citations for some of what was mentioned
> during that
>                 discussion.  So . . . can anyone help me out with this?
>
>                 It's 3 citations I esepecially need: David Bartholomae's
> "Inventing the
>                 University," Anne Berthoff's "The Intelligent Eye and the
> Thinking
>                 Hand," and Patricia Bizzell's "Composing Processes: An
> Overview."  Where
>                 were those originally published or where may they be found
> reprinted.
>                 Thanks for any help.  You may reply off-list.
>
>                 Joel Wingard
>                 English Dept.
>                 Moravian College
>
>                 mejdw01@moravian.edu
>
=========================================================================
Date:         Tue, 23 Mar 1999 13:19:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: Composition and Grammar
In-Reply-To:  <WPA-L%99032114525207@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Well, David has done it again -- given us good sense and reminded us of
essential things.  (How can this guy be an administrator!?)
 
Those students who have not been "splendid academic performers" MUST be
our primary audience if we're dedicated to teaching. Teaching potential
Phi Beta Kappa's is easy; in fact, they've learned how to learn and can do
just fine without us.  (The best compliment a teacher can receive is, "I
don't need you any more.")  But most students, and certainly most entering
first-year students have not.
 
David's remarks remind me of other recent strands.  FYC is a service
course, and we should be proud of it; assuredly it can be more, but it
must be at least this.  For that reason, it should not be compromised by
"literature" -- UNLESS we use fiction, poetry, and drama to improve
students' writing.  However, when it becomes a way of avoiding the
teaching of writing, "an outlet" for T.A.'s who would rather be teaching
literature, a recruiting ground of English majors, etc., then we don't
deserve to be teaching composition.
 
AND as a service course, we must coach students toward using language
effectively--which means learning the conventions of grammar, spelling,
and punctuation AND the myriad of other considerations that go into
writing well in biology, history, marketing, what have you.
 
As to whether or not "comp people" will continue teaching writing or
demand a seminar in Shakespeare, I hope we/they will stick to comp, but I
fear the pressures of "professionalism" have already set in motion
attitudes that will put premiums on upper-division and grad courses -- if
not in Shakespeare, then in "advanced" composition, rhetoric, etc.  Just
as lit professors seek to escape Introductory and General Education
students, so may compositionists come to avoid FYC.
 
Part of me feels that's a sad thing.  Another part says fine, get those of
shallow commitment out of classrooms in which good, genuinely committed
teachers are so badly needed.   ??????
 
Ed Kearns
University of Northern Colorado
 
On Sun, 21 Mar 1999, David E. Schwalm wrote:
 
> Before we get lost in whether we teach grammar or not, require our courses or
> not, we've got to look at the larger picture. All of higher education has to
> do what used to be our stock in trade: concentrate on helping students learn.
> And this means not reveling in the achievements of our top students so much as
> working to improve the achievements of our student who have, heretofore, not
> been splendid academic performers. These are the students we complain about,
> sometimes laugh at, sometimes wonder at when they ask if anything important
> is going to happen in class. For many of them, nothing important ever has.
> Basically we have to wake up to who our student are and help THEM, not some
> idealized projection of ourselves, to learn. And we need to stop idealizing
> ourselves. We are a much more diverse group of people than "faculty" were 50
> years ago. And we have to build a profession that accommodates professional
> diversity. Bonnie, for example, is really caught in the tension between
> pathetically narrow standards for measuring professional accomplishment and
> her sense of what needs to be done. These two changes--broadening our concept
> of "student" and our concept of "faculty" are intimately related.
>
> Here's what concerns me these days. A really good provost told me once that
> he would be glad to consider tenure for lecturers hired to teach composition
> if he could be sure that they would not immediately demand a two course a year
> teaching load and the graduate seminar in Shakespeare. I have maintained that
> he should look at who has been hired in such jobs recently: comp people for
> whom teaching students how to write is at the very core of their professional
> interest. Is this true?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Joel, all is preserved on the web archive (gcinfo.gc.maricopa.edu/~wpa/) and
should be easy to find if you know the approximate dates and the general
subject line. There is also a search capability.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Thanks to all who replied to my request for the following citations.
Attribution to those who supplied them to me is also provided, with my
thanks.  Some folks had asked that I post the results to the list, so
here they are.
 
Joel Wingard
 
 
Bartholomae, David.  "Inventing the University."  In _When a Writer
Can't
Write:  Studies in Writer's Block and Other Composing Processes."  Ed.
Mike Rose.  New York:  Guilford Press.  1985.
 
Bizzell, Patricia.  "Composing Processes:  An Overview."  In _The
Teaching
of Writing,_ ed. Anthony Petrosky and David Bartholomae.  Chicago:  U of
Chicago Press.  1986.
 
I know that's the original publication of "Inventing," but I don't think
that's the original publication of "Composing."
 
Seth Kahn-Egan, Syracuse U.
 
 
 "The Intelligent Eye..." is in
_The Making of Meaning:  Metaphors, Models, and Maxims for Writing
Teachers_.
Ann E. Berthoff, Portsmouth, NH:  Boynton/Cook Heineman, 1981, 61-67.
 
Carol Rutz
Director of Writing Programs
Carleton College
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Bob,
 
At Wright State in the less-expensive midwest, our instructors and lecturers
(the former on 6-year term contracts, the latter on 3-year, infinitely renewable
ones) make $27-28K, with full benefits and a full vote in department and
university affairs. (Our new union won't represent them, but that's another
irritating story.) We found that in making a case to raise their salaries to
that level from the $20-21K they'd been making, we got a good response when we
pointed out that public school teachers with MAs and equivalent experience were
making around $27K; while arguing that instructors' pay should somehow equal
assistant professors' (or be pegged to it) didn't fly, he was more receptive to
the idea that these people should be paid as much as their K-12 equivalents.
(And, in terms of teaching load and responsibilities, degree, and preparation,
there's a case to be made that instructors might look to teachers as peers,
rather than to professors. I don't know how strongly I'd want to make that case,
but it got our people $6000 more each year.)
 
Good luck.
 
Rich Bullock
 
COLEMAN- ROBERT- 2-8703 wrote:
 
> My name is Bob Coleman. I am Assistant Director of the Writing
> Program at Rutgers University, New Brunswick. I am writing on behalf
> of Kurt Spellmeyer, the Director of the
> Writing Program at Rutgers. Kurt is seeking to raise the
> pay of full-time, non-tenure track Instructors in the Writing
> Program. Currently, our Instructors are paid approximately $26,000
> and have a 4/3 teaching load. An Instructor's contract at Rutgers runs for 4
> years. We would like our Instructors' pay and course load to be on
> par with pay and teaching load at other Institutions. If your program
> employs non-tenure track full-time Instructors, could you please
> email me and let me know the salary and course load? We need this
> information to make our case with the Dean that our Instructors
> deserve a salary increase.
>
> Sincerely,
>
> Bob Coleman
> Assistant Director
> The Writing Program
> Rutgers University,
> New Brunswick
> (732) 932-7702
> increase.
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The move to corporate structure arises, I think, from two motivations:
one, a conservative bias toward a business structure in management rather
than a bureau structure, and two, from a similar conservative motive
toward accountability in the production of "products."  Unfortunately, the
latter motive appeals strongly to a wide sector of public opinion, and we
seem to have abdicated the point where these public discussions are
deciding the issue.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Irvin, I am arriving Wed night now and can do the breakfast volunteering.
Please send me time and place. I didn't pay any attention since I wasn't sure I
could be there on Wed.
 
Heide Weidner
TTU Cookeville TN
 
 
> We need two more volunteers.  Anyone?
> thanks
> irv
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
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Bob:
 
We pay full-time non-tenure-track composition teachers $29,000 per year to
teach three sections per term. Over the course of the year, one of the six
sections is usually a non-composition class like creative writing,
general-ed literature, or a literature survey class. The comp classes
include both first-year composition and junior-level writing in the
disciplines classes. These faculty get full medical coverage but no
retirement.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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I apologize for this request.  How do I sign off?  I deleted the message.
 
s.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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to LISTSERV@ASUVM.INRE.ASU.EDU
send "SIGNOFF WPA-L"
 
hope this helps, will hochman
 
On Tue, 23 Mar 1999, SUSAN TAYLOR wrote:
 
> I apologize for this request.  How do I sign off?  I deleted the message.
>
> s.
>
> _____________________________________________________________________________
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Writing Program Administrator           4505 Maryland Parkway
> Phone: (702) 895-4186                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
=========================================================================
Date:         Wed, 24 Mar 1999 05:59:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Pay & Course load for non-tenure track Instrtuctors
In-Reply-To:  <1484618F79DB@fas-english.rutgers.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 23 Mar 1999, COLEMAN- ROBERT- 2-8703 wrote:
 
> pay of full-time, non-tenure track Instructors in the Writing
> Program. Currently, our Instructors are paid approximately $26,000
> and have a 4/3 teaching load. An Instructor's contract at Rutgers runs for 4
> years. We would like our Instructors' pay and course load to be on
> par with pay and teaching load at other Institutions. If your program
> employs non-tenure track full-time Instructors, could you please
> email me and let me know the salary and course load? We need this
> information to make our case with the Dean that our Instructors
> deserve a salary increase.
 
The School employs 33 faculty lecturers, whose average salary
is $45,508; starting salary, as well as raises, depends on
the department, experience, etc.  The minimum lecturer salary
is $31,000; $63,000 is the maxiumum (currently).
 
All lecturers receive full benefits (insurance, TIAA-CREF, etc.),
and begin with a two-year contract.  When renewed, it is a
three-year contract, and it increases with each renewal.  Lecturers
do not have full voting privs, but must submit yearly professional
development reports just as tenured faculty must.
 
This does not include visiting positions, btw--I can't get
the stats for them.  Their pay is comparable and they receive
full benefits, but after their three-year contract is up, they
cannot be renewed.  There are another 21 visiting lecturers
that I know of, but there may well be more.
 
Teaching load depends on department, but Business Communication
lecturers teach 3 sections per semester (overload classes are
an additional 10% of base salary, just as for tenured faculty).
The default appt for lecturers and tenured faculty is 10 months;
summer classes, therefore, are additional income.  The 26% cap
on additional income does not apply during the summer.
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For those of you who are interested in what's happening at the CCCC
convention in Atlanta but are unable to make the journey, the first taste
of the event is now available.
 
A few presenters have kindly provided texts from their presentations (some
abstracts, some papers) and several asked that we create discussion forums
so folks could respond to their ideas. You don't have to be in Atlanta to
get a taste of these sessions or to make comments about them. In fact,
given the nature of most convention session Q&A, I reckon you all can have
more of a say than people who are here & out of reach of their computers.
 
So far we have the following discussion forums available:
 
The Vilifying Rhetoric of The Usual Suspects (David Blakesley)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Blakesley.html
 
Web Based Instruction for the Writing Classroom (Marshall Kitchens)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Kitchens.html
 
Technology, Literacy, and CCCC: Past, Present, and Future (Traci Gardner)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Gardner.html
 
The Need for Making Rhetoric Visible as an Evaluative Standard for
Internet Information (Nick Carbone)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Carbone.html
 
The Spook Who Sits by the Door; or, The Invisibility of the Female Civil
Rights Activist in Composition Anthologies (Samantha Blackmon)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Blackmon.html
 
Expanding Vision: How Service Learning Projects with the Elderly Foster a
Social Imagination (Linda Anstendig)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Anstendig.html
 
Establishing Composition Grading Standards in the Department and Beyond
(Ruth Benander)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Benander.html
 
The Fifth C: Computers (Traci Gardner)
  http://www.ncte.org/HyperNews/get/forums/cccc99/Gardner2.html
 
 
More to come, I hope!
 
To see the full collection of  presentation texts so far, visit
 
  http://www.ncte.org/cccc/99/proceedings/
 
------------
--Eric Crump
  on behalf of the CCCC Web Team
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Roger Gilles wrote
 
>First Keith called on WPAs to "declare an end to grammar as any of our
>concern," which to me sounded like he meant to ignore grammar and usage
>completely.
 
Remember, I said I made that call in an "immodest proposal" - meaning to do
a riff on Swift. The gambit is to declare an end to "grammar" as a way to
get people to listen to what you really intend to do instead. The gambit is
also to highlight the fairly thoughtless way in which people outside our
discussions will demand "grammar teaching" with little notion of what they
are really demanding.
 
I still think calling for "An End to Grammar" should be a nice
argumentative trick, but as is again obvious, I certainly haven't solved
the rhetoric of pulling it off.
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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David E. Schwalm wrote:
 
>Perhaps it is better to promote a rich concept of literacy publically, and
>keep thediscussion of methods largely internal. Or we may see the phonics
>phemomenon cropping up in composition.
 
Sure, that would be the better discussion; I just despair of having it. I'm
just lately having the experience of telling a number of friends,
acquaintances, etc., that I am going to be moving to a new school to take
on a role more focused on developmental writing. To a woman, man, and
child, those who have any thoughts about it at all think it will mean
mostly grammar-cramming. How do you start talking about "a rich concept of
literacy" in that rhetorical context?
 
 
===================================
Keith Rhodes
krhodes@asde.com (h)
krhodes@mail.nwmissouri.edu (w)
816-324-3759
http://www.nwmissouri.edu/~krhodes
===================================
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Eh, no matter.  Me and my leather-jacketed thugs will crash the jernt.
Listen for the sound of Harleys outside the dining room.
 
Fred Kemp
f.kemp@ttu.edu
 
-----Original Message-----
From: Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Tuesday, March 23, 1999 9:55 AM
Subject: breakfast (fred--close your eyes)
 
 
>thanks everyone.  no more volunteers needed.
>irv
>
>***************************************************************************
**
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>
>University of Nebraska at Omaha
>
>http://cid.unomaha.edu/~peckham
>
> *******Please note email change****************************************
>irvin_peckham@unomaha.edu
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Keith:
 
Obviously I hadn't fully made the "immodest proposal" connection--sorry
about that. I think now I better understand your intention. Thanks.
 
Roger
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Ed Kearns says
 
>Those students who have not been "splendid academic performers" MUST be
>our primary audience if we're dedicated to teaching.
 
Which is why first-year composition is the most fascinating game in the
English department.  It combines not only a REAL need for teaching (as Ed
points out) but, at the larger schools, a real demand for organization and
administration.  So we not only have a heightened need for effective
learning spaces and situations, but a heightened need for encouraging these
spaces and situations throughout a diverse cadre of teachers.  The nexus of
these often competing forces, to me, resembles the border between order and
chaos that chaos theory says is the only place where learning and growth
occurs.  The real challenge is not whether I myself can teach composition
effectively -- indications are I do fine, and I suspect that's the case with
most of those on this list (simply belonging to a professional development
list like this creates a self-selecting situation).
 
But the real trick is to port out that good teaching to the vastly more
complex world of a sizeable composition program.  In terms of Keith's
question about the place of grammar in composition, I have no problem in my
own classes.  I handle the balance with little problem and, I think, a
proper sense of emphasis.  But when I'm among the administrators for 55
teachers, suddenly my consituency is no longer just my students.  It now
includes the teachers, my colleagues in the program, the rest of the
faculty, my colleagues on campus, and so forth.  I now not only have to make
my peace with my own understanding of the role of grammar, but I have to
incorporate the understandings of a lot of other people, as the recent
comments on WPA-L have shown regarding the grammar issue.  Now a vast
complex of compromises suddenly appears.  Grammar must have some kind of
prominence or half my teachers will assume I'm a spineless wimp in the face
of a declining western civilization, hunker down, close the door, and turn
up the drill and kill regardless.  If I don't work cooperatively and
commonsensically in terms of all these constituents, than my efforts will be
largely negated just through organizational friction.
 
And THAT's the real challenge.  Any discussion of good pedagogy, for me, is
rather flat unless that good pedagogy is discussed in terms of distributing
it effectively across technical communicators, creative writers, literature
majors, and the occasional very strange person.  And soon, perhaps, lots of
other majors.  The idea of my proclaiming an abandonment of "grammar," no
matter how much I would love to defang a prescriptivist tendency in novice
teachers and pull us out of the reductivist mire that Keith describes, would
be administrative suicide.  But if I get too cute in slipping a
non-prescriptivist grammar into the curriculum, I'm flirting with charges of
obscurity or "theory-mongering."  There's a "choke-coil" effect to being too
pedagogically manipulative, but on the other hand the "everybody knows how
to do it" commonsense approach usually devolves to ugly teaching.
 
Whatever the problems of first-year composition, and because of them, this
is a great place to be at this time.  The possibilities for interesting
development are spectacular.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Fred says:
 
                ""Which is why first-year composition is the most
fascinating game in the English department.  It combines not only a REAL
need for teaching (as Ed points out) but, at the larger schools, a real
demand for organization and administration.  So we not only have a
heightened need for effective learning spaces and situations, but a
heightened need for encouraging these spaces and situations throughout a
diverse cadre of teachers.  The nexus of these often competing forces, to
me, resembles the border between order and chaos that chaos theory says is
the only place where learning and growth occurs."
 
Nicely said, Fred.
 
I want to add commentary to what Fred says about that border region between
order and chaos because I believe that the metaphor of chaos is powerfully
capable of communicating the complexity of our work. So, while chaos theory
doesn't *exactly* say that the "border region" is where "learning and growth
occurs," I can see how Fred comes to suggest it. What chaos theory does
suggest, according to a major finding by Mitchell Feigenbaum, is that there
is "universality in the transition" to chaos (in the border region), that
there are "recurring symmetries" in these spaces (thus, the suggestion that
there is order *in* chaos). These recurring symmetries involve the
universally similar geometries of chaotic systems, those that describe and
"generate" fractal images with which many of us are familiar (orderly
structures that are self-organizing and self-replicating across scales). I
have come to imagine these "recurring symmetries" in many ways, including
but not limited to a consideration of those prominent theories and practices
that we've come to recognize and promote in recurring ways-over time-(i.e.,
process/post-process, collaborative learning, small-group work,
multiple-drafting, dissensus/consensus, dialogism, critical concsiousness,
etc.) I have also come to imagine that the balance to which Fred
refers--between kill-and-drill orientations and more comprehensive ways of
teaching/learning-is necessary, that is, in order for the recurring
symmetries to manifest, we must work between these apparently bipolar
pedagogical orientations.
 
I don't add all this to trump Fred's insightful suggestion :-)
 Rather, I just wanted to complexify the conversation and to suggest and
clarify potential meanings of chaos theory for our work.
 
bonnie kyburz
lecturer, comp/rhet
asu
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Would you please post a reminder that pre-registration for the April 10th
NEWCA conference closes March 31st.  Registration forms may be downloaded
from the conference home page  http://www.mcp.edu/as/wc/newca.htm
=========================================================================
Date:         Thu, 25 Mar 1999 07:12:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Richardson <m_richsn@GSVMS2.CC.GASOU.EDU>
Subject:      FYC expectations
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In response to two recent threads:
 
As someone who mostly listens in on these discussions, I've found this
list, in particular, to be an invaluable resource, and not just of ideas
about composition and approaches to its pedagogy. The extent to which these
discussions forge a wider community of concerns and possible solutions to
our common problems is especially vital to those of us teaching in states
or even regions where curricula and pedagogy have been dominated by large
and distant bureauocracies whose inertia is like the ocean tides--difficult
to sway or resist. I certainly hope the list keeps going--even its more
mundane concerns are like windows opening onto different landscapes.
 
And this: reading recent posts, I'm struck by how many implicit assumptions
are out there for what FYC is supposed to accomplish with students. It's
only two courses, taken for the most part by first-year students, whose
brains (let alone minds) haven't even finished developing (according to
some neurophysiologists, anyhow). And yet it seems that everyone from the
academy to the professions to the business world to even ourselves,
sometimes, expect these students to master (or even control, in the
language of the WPA outcomes statement) a wide range of linguistic and
cognitive abilities. College is still four years, isn't it?
 
I know that WAC programs exist, but they're not as widespread as they
should be, perhaps because we are not as insistent as we could be about
what FYC _can't_ do.
Mark Richardson
Department of Writing and Linguistics
Georgia Southern University
Statesboro, Georgia 30460
(912) 871-1512
m_richsn@gsvms2.cc.gasou.edu
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Quiet list today.  Atlanta must be fun!  Wish I were there, too.
 
My department is meeting in a few hours to discuss possible prompts for
our Outcomes Assessment essay (an exit essay) for English 101.  Our goal
is to design a prompt that discourages students from plagiarizing essays
from the internet.  Our dilemma is two-fold:  first, students write these
essays on their own, outside of class, and their instructor does not read
the essays (they're read by two other instructors).  Because of this, it
can be easy for students to plagiarize an essay and slip it through
(because folks who know their writing never read it).  Nothing we can do
about that system right now.  Problem two:  our department is split in
terms of how we teach FYC.  Some of us teach a five-paragraph essay
structure that lends itself to facile topics of no real import (in my
mind), and others of us ask students to critically engage with texts that
address social, political, public issues.  No one prompt will build on
what all of us do--at least, no prompt that we've been able to find.
Some of us are considering asking students to write on a text-based
prompt, but that disadvantages those students whose instructors didn't ask
them to do a lot of text-based work in 101.  Others prefer prompts that
invite personal reflection (what role does technology play in your life,
for instance).
 
As I said, we meet in a few hours for the first round.  Can anyone point
me to websites that list "successful" prompts, or can anyone offer input
or advice on our dilemma?  A mundane, practical request.  I'd love to have
a big departmental meeting about how the OA essay fits into what we do,
and into what our goals as educators are, but that's not what will happen
here.  The department is committed to all of us, and to allowing all of us
to work in the ways we feel are best and most effective.
 
Thanks for any help or wishes forthcoming!
 
Kurt Bouman
 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Kurt Bouman
Department of English
College of Southern Idaho
email:  boum9534@uidaho.edu
homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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Dear Kurt,
        Don't guess there will be many replies today except from those
with laptops at CCCCs.  It seems to me that if you encompass both the 5
paragraph essay and a more synthesis/analysis approach, you might think
about an abstract.  This type of format combines the five paragraph essay
with a more research-based assignment.  It would be quick to read and
would outline research, thesis, argument, and development patterns. Hope
your meeting goes well.
 
        Jan McIntire-Strasburg
        St. Louis University
 
On Thu, 25 Mar 1999, Kurt Bouman wrote:
 
> Quiet list today.  Atlanta must be fun!  Wish I were there, too.
>
> My department is meeting in a few hours to discuss possible prompts for
> our Outcomes Assessment essay (an exit essay) for English 101.  Our goal
> is to design a prompt that discourages students from plagiarizing essays
> from the internet.  Our dilemma is two-fold:  first, students write these
> essays on their own, outside of class, and their instructor does not read
> the essays (they're read by two other instructors).  Because of this, it
> can be easy for students to plagiarize an essay and slip it through
> (because folks who know their writing never read it).  Nothing we can do
> about that system right now.  Problem two:  our department is split in
> terms of how we teach FYC.  Some of us teach a five-paragraph essay
> structure that lends itself to facile topics of no real import (in my
> mind), and others of us ask students to critically engage with texts that
> address social, political, public issues.  No one prompt will build on
> what all of us do--at least, no prompt that we've been able to find.
> Some of us are considering asking students to write on a text-based
> prompt, but that disadvantages those students whose instructors didn't ask
> them to do a lot of text-based work in 101.  Others prefer prompts that
> invite personal reflection (what role does technology play in your life,
> for instance).
>
> As I said, we meet in a few hours for the first round.  Can anyone point
> me to websites that list "successful" prompts, or can anyone offer input
> or advice on our dilemma?  A mundane, practical request.  I'd love to have
> a big departmental meeting about how the OA essay fits into what we do,
> and into what our goals as educators are, but that's not what will happen
> here.  The department is committed to all of us, and to allowing all of us
> to work in the ways we feel are best and most effective.
>
> Thanks for any help or wishes forthcoming!
>
> Kurt Bouman
>
> - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
> Kurt Bouman
> Department of English
> College of Southern Idaho
> email:  boum9534@uidaho.edu
> homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
> _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
>
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Kurt, you have a big problem: designing an outcomes assessment when you have
not agreed on what the outcomes of your courase should be. Contolling the 5
par. essay form with non-signiicant content is a much different outcome from
"text-based" writing. It will be hard to devise a single prompt that will be
appropriate. You probably know this, so this isn't much help. I think you
might have to give students a choice of prompts, one that is text based and
one that is not, and let them self select. The results might be a basis for a
future discussion of course objectives (and for an interesting study or two of
other sorts). Will this work?
 
Atlanta is rainy, but the conference is fun--except everyone I know looks kind
of old.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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boy has Mark got this right..
 
 
On Thu, 25 Mar 1999, Mark Richardson wrote:
 
> In response to two recent threads:
>
> As someone who mostly listens in on these discussions, I've found this
> list, in particular, to be an invaluable resource, and not just of ideas
> about composition and approaches to its pedagogy. The extent to which these
> discussions forge a wider community of concerns and possible solutions to
> our common problems is especially vital to those of us teaching in states
> or even regions where curricula and pedagogy have been dominated by large
> and distant bureauocracies whose inertia is like the ocean tides--difficult
> to sway or resist. I certainly hope the list keeps going--even its more
> mundane concerns are like windows opening onto different landscapes.
>
> And this: reading recent posts, I'm struck by how many implicit assumptions
> are out there for what FYC is supposed to accomplish with students. It's
> only two courses, taken for the most part by first-year students, whose
> brains (let alone minds) haven't even finished developing (according to
> some neurophysiologists, anyhow). And yet it seems that everyone from the
> academy to the professions to the business world to even ourselves,
> sometimes, expect these students to master (or even control, in the
> language of the WPA outcomes statement) a wide range of linguistic and
> cognitive abilities. College is still four years, isn't it?
>
> I know that WAC programs exist, but they're not as widespread as they
> should be, perhaps because we are not as insistent as we could be about
> what FYC _can't_ do.
> Mark Richardson
> Department of Writing and Linguistics
> Georgia Southern University
> Statesboro, Georgia 30460
> (912) 871-1512
> m_richsn@gsvms2.cc.gasou.edu
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Kurt, one possible answer is a prompt that asks students to describe
themselves as writers and to challnege them to  argue that they have
enough acumen based on their actual portfolios--not only will you have a
writing sample but one that refers the writer specifically.
 
I know this is probably too simple but at the U of Southern Colorado
we find such writing useful since we work hard to ensure support for all
writing and learning challenges.  We learn a lot about our student writers
when they are given the chance to say directly what they can do or need.
 
Will Hochman
Director of Writing
University of Southern Colorado
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Kurt,
      Thanks, Buddy, for waiting for us to all come to Atlanta before
springing this on the list.
 
     For the life of me, I can't tell what outcomes you're trying to test
since you admit "no one prompt can build on what all of us _do_", so you
are not necessarily testing process.  Are you testing a standard?
 
     BTW, our college is held together by a standardized syllabus which
pretty much dictates what we can teach.  In addition, articulation
agreements with our transfer partners and the State pretty much dictate
the standards we teach by.  So, our outcomes are _known_.   Since they are
known, we can test them.
 
     Now, what you seem to be proposing seems closer to a department-wide
final examination essay than outcomes assessment.  Exactly what outcomes
are y'all trying to assess?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Dear Kurt,
 
I'm afraid this reply is too late for your meeting, but I have to second
David Schwalm's post.  We, too, have competing demands: faculty freedom
of approach and style, administrative call for assessment,and the like.
One of the advantages to offering a choice of reflective or text-based
prompts is that it does accommodate the difference in instruction.  We
have, however, addressed the issue of authenticity by administering the
prompts in a two hour in-class setting, and we have gone to a random
sampling to conserve faculty resources (we are a small college).
 
Wish I were in Atlanta!
 
Mary
 
Kurt Bouman wrote:
>
> Quiet list today.  Atlanta must be fun!  Wish I were there, too.
>
> My department is meeting in a few hours to discuss possible prompts for
> our Outcomes Assessment essay (an exit essay) for English 101.  Our goal
> is to design a prompt that discourages students from plagiarizing essays
> from the internet.  Our dilemma is two-fold:  first, students write these
> essays on their own, outside of class, and their instructor does not read
> the essays (they're read by two other instructors).  Because of this, it
> can be easy for students to plagiarize an essay and slip it through
> (because folks who know their writing never read it).  Nothing we can do
> about that system right now.  Problem two:  our department is split in
> terms of how we teach FYC.  Some of us teach a five-paragraph essay
> structure that lends itself to facile topics of no real import (in my
> mind), and others of us ask students to critically engage with texts that
> address social, political, public issues.  No one prompt will build on
> what all of us do--at least, no prompt that we've been able to find.
> Some of us are considering asking students to write on a text-based
> prompt, but that disadvantages those students whose instructors didn't ask
> them to do a lot of text-based work in 101.  Others prefer prompts that
> invite personal reflection (what role does technology play in your life,
> for instance).
>
> As I said, we meet in a few hours for the first round.  Can anyone point
> me to websites that list "successful" prompts, or can anyone offer input
> or advice on our dilemma?  A mundane, practical request.  I'd love to have
> a big departmental meeting about how the OA essay fits into what we do,
> and into what our goals as educators are, but that's not what will happen
> here.  The department is committed to all of us, and to allowing all of us
> to work in the ways we feel are best and most effective.
>
> Thanks for any help or wishes forthcoming!
>
> Kurt Bouman
>
> - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
> Kurt Bouman
> Department of English
> College of Southern Idaho
> email:  boum9534@uidaho.edu
> homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
> _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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Friends,
 
I am working on a conference paper called "Why WAC Can Fail."  It is
designed mostly around the idea that WAC is a great concept but if it is
not fully supported, it can go sour in a serious way (and, for this
reason, you want to have a lot of support from everyone involved before
you try to do it).
 
I am trying to illustrate my general points with concrete examples.  I
would be grateful to anyone who could either post or e-mail me accounts
of situations they know of where a WAC class or WAC program has failed
in some way, either not doing as well as the people invovled had hoped
it would do or even crashing completely.  What were people trying to
accomplish, what kind of resources did they use, what went wrong, and
why do you think things went wrong?  Feel free to tell me the real
horror stories--knowing how bad things can get and why they got so bad
is one way to keep those mistakes from happening again in the future.
Thanks.
 
Mark
mgellis@kettering.edu
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Many thanks to all of you who quickly responded to me request for help on
Outcomes Assessment essay prompts.  Alas, to no avail; immediately after I
posted the request, our server crashed, and didn't rise again until after
the committee meeting, where we decided to ask our English 101 students to
write on the following:
"What does it mean to you to be a man or to be a woman?"
We're not giving the students a reading with the prompt, for a variety of
reasons (mostly inane, I think; eg, some students complained that in the
past, the reading contained some of the answers that they wanted to raise,
and the students felt that they'd be seen as unoriginal at best (as
plagiarists at worst) for raising the same ideas as the reading--a
sentiment supported, evidently, by some of my colleagues).  And, my
colleagues decided that we should explicitly bar students from doing
"research" to address the question; that is, that stds' support for their
arguments should be drawn exclusively from students' own experiences and
observations (and, perhaps, from their reasoning, but none of our
students will be able to engage in formal logical proofs), but not at all
from any reading that they have done or might do in response to the
prompt.
 
Several list members (specifically, Dave Schwalm and Chet Pryor) noted
that my original post suggested that we as a department did not appear to
*have* a common set of outcomes expectations for our writing courses.
Indeed, I think we do not.  Well:  "writing proficiency," whatever that is
(and, that's different for each of us).  Accordingly, the OA essay is, in
fact, much closer to a department-wide final examination than anything
else.  The responses my query received will help me at our next
departmental meeting, when we will discuss the Outcomes Assessment process
in more depth.  However, I don't foresee anything changing; those who have
been around a while say that we've had the conversation before, and are
still no closer to agreement on specifically what skills we hope to help
our students develop in our classes.  Lots of academic freedom here, :),
but no consensus on our approaches to teaching (or, apparently, our goals
for) our FYC courses.
 
Thanks to Janice McIntire, Dave Schwalm, John Bean, Will Hochman, Chet
Pryor, Mary Segall, and Juanita Smart for helpful ideas and questions
and interesting, focused, high-quality promts.  I'll invite you all
to our next department meeting!
 
Kurt Bouman
 
 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Kurt Bouman
Department of English
College of Southern Idaho
email:  boum9534@uidaho.edu
homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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Hello All--
I'm faced with reworking my statement of teaching
philosophy, and I am finding the project unusually
de-contextualized.  (Ummm, excuse the coining here.)
These statements seem to assume that "teaching" is somehow a
universal and that my pedagogy and philosophy
can also be universally applied in any context.
But, as we all know, teaching _is_ a contextualized
activity, often requiring specific knowledge of
the school, its goals, its community, one's own strengths, and, most
importantly, the students.  Does anyone know if
anyone has researched these "statements," especially
the implicit assumption that teaching can be practiced
in nearly the same way and based on the same pedagogy,
despite the different contexts for one's teaching?
Also, can anyone recommend a site that includes
models for successful statements of teaching
philosophy?
 
Many thanks,
Deb Combs
 
 
Dr. Debra Combs
Southern Methodist University
dcombs@post.cis.smu.edu
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At 09:22 AM 3/27/99 -0800, you wrote:
 Lots of academic freedom here, :),
>but no consensus on our approaches to teaching (or, apparently, our goals
>for) our FYC courses.
>- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
>Kurt Bouman
 
 
Kurt,
 
Although I understand our advice may not have been useful for the past
meeting, my empathetic response to your situation forces me to reply.  The
statement you made about consensus vs. freedom really caught my attention.
Is it possible to convince your faculty that articulating common GOALS need
not prevent freedom and diversity of APPROACHES?  I would like to believe
that even faculty who are averse to text-based writing are not averse to
developing critical thinking or increasing awareness of how rhetorical
contexts influence reading and writing.  I wonder if moving your faculty
toward agreement--at least to the point where they can take meaningful
action--may require something more along the lines of conflict negotation
rather than consensus building.  I would hate to see your department miss
out on the opportunity to become more effective simply because everyone
feels the arguments have all been heard before.  I hope there's some way
you can convince them that it is worth the effort and that there may be new
ways of looking at the same old problem.
 
Margaret Tomlinson Rustick
Department of English
Washington State University
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The morning session on directed self-placement sounds great, Greg. We'd be
honored to have such a chance to talk about it.
 
This is, I assume, a part of 4C's--that is, in Minneapolis, on the Wednesday
before the conference?
 
Do you need us to do anything as far as proposals go?
 
Thanks. And I'm sorry to have missed the RR party. I'm glad I had the chance
to talk with you and Marvin on Thursday morning--and Duane, Stuart, DR,
JaneE, Tom, and everyone else at other times at the conference. I always
learn a lot.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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  I am going to post this message daily. Please read it and keep it for future
 reference.
 
 On April 3rd, 1999 this Listserv list will move to another server.  In
 order to move the list, it will be shutdown temporarily from 12:00 noon
 April 3rd to 5:00 p.m April 4th.  You will not be able to subscribe,
 unsubscribe, change preferences, post to the list, or receive mail from the
 list during that period.
 
 After April 4th, you will need to use the address WPA-L@asu.edu in
 order to post messages to the list.  You will also need to use the address
 listserv@asu.edu to send any commands to Listserv.
 
 I'm hoping it will really be this simple.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 29 Mar 1999 09:12:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Haas, Mark" <haasm@PLUTO.DSU.EDU>
Subject:      Re: PRE-REGISTRATION NEWCA CONFERENCE
MIME-Version: 1.0
Content-Type: text/plain
 
I've added a link to the main page for ACE.
 
thank you for the information.
 
Mark Haas
 
> -----Original Message-----
> From: Donna Cole [SMTP:dcole@LESLEY.EDU]
> Sent: Wednesday, March 24, 1999 2:07 PM
> To:   haasm@pluto.dsu.edu
> Subject:      PRE-REGISTRATION NEWCA CONFERENCE
>
> Would you please post a reminder that pre-registration for the April 10th
> NEWCA conference closes March 31st.  Registration forms may be downloaded
> from the conference home page  http://www.mcp.edu/as/wc/newca.htm
=========================================================================
Date:         Mon, 29 Mar 1999 10:47:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Steven Marx <mmarx@SCOTT.SKIDMORE.EDU>
Subject:      WPAs, College Reconfiguration, and Release Time--HELP
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'm hoping that I can draw upon the support and experience of my fellow
WPAs to help us with a particularly unpleasant issue we are confronting
here at Skidmore College, a small (2000) private liberal arts college.
The college administration is in the process of trying to develop a
reconfiguration plan so that the faculty teaching load goes from 3-3 to 3-2
and student schedules go from 5 courses a term to 4.   I am on sabbatical
this term, so I have been freed of the details of the debate, but needless
to say, it is a complex matter.
 
One of the details that has arisen is that under the new reconfiguration
plan, release times for faculty administrative work--in the case of three
of us here, our WPA work--will be abolished.   It seems highly unethical to
me for the college to expect the WPAs to continue to do the work we have
been doing  with no release time and teaching the same as faculty with no
administrative duties.  Currently  we each receive one course release a
year.   I sense that the administration's logic is attempting to equate
program directing with college committee service.   Our current Department
Chair seems sympathetic to the need for release times to sustain a quality
writing program, but lacks sufficient information to make a powerful argument.
 
Have any of your schools gone through reconfiguration recently?  How did
you handle release time in such circumstances?   For those of you in
smaller colleges, what is the standard teaching load and how much course
release do the WPAs receive?
 
Thank you very much in advance for the information and support!
 
Michael Marx
=========================================================================
Date:         Mon, 29 Mar 1999 11:45:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sarah Dangelantonio <DANGELST@FPC.EDU>
Subject:      Re: WPAs, College Reconfiguration, and Release Time--HELP
MIME-Version: 1.0
Content-Type: multipart/alternative; boundary="----
              =_NextPart_001_01BE7A03.9451FAE6"
 
This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------ =_NextPart_001_01BE7A03.9451FAE6
Content-Type: text/plain;
        charset="iso-8859-1"
 
Michael,
You probably won't want to pass this information along to the
administration, I'm sure.  It's not a situation I'm pleased with, but
I'm not sure how soon any change can occur.  We are liberal arts,
4-year, no religious affiliation, 1485 students, non-selective.  As WPA
I receive a small stipend (less than $2500/year) and no release time for
administering a program that runs 20+ sections a term.  The regular
teaching load is 4/4.  While there's hope that the stipend will be
increased, economics here will not permit release time.
 
Sarah
 
 
Sarah Bearinger Dangelantonio
Associate Professor of English
Coordinator, Individual and Community Integrated Curriculum
Coordinator, College Writing, WAC, Writing Center
 
Franklin Pierce College
Rindge, NH
603-899-4295
 
 
        -----Original Message-----
        From:   Michael Steven Marx [SMTP:mmarx@SCOTT.SKIDMORE.EDU]
        Sent:   Monday, March 29, 1999 10:48 AM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        WPAs, College Reconfiguration, and Release
Time--HELP
 
        I'm hoping that I can draw upon the support and experience of my
fellow
        WPAs to help us with a particularly unpleasant issue we are
confronting
        here at Skidmore College, a small (2000) private liberal arts
college.
        The college administration is in the process of trying to
develop a
        reconfiguration plan so that the faculty teaching load goes from
3-3 to 3-2
        and student schedules go from 5 courses a term to 4.   I am on
sabbatical
        this term, so I have been freed of the details of the debate,
but needless
        to say, it is a complex matter.
 
        One of the details that has arisen is that under the new
reconfiguration
        plan, release times for faculty administrative work--in the case
of three
        of us here, our WPA work--will be abolished.   It seems highly
unethical to
        me for the college to expect the WPAs to continue to do the work
we have
        been doing  with no release time and teaching the same as
faculty with no
        administrative duties.  Currently  we each receive one course
release a
        year.   I sense that the administration's logic is attempting to
equate
        program directing with college committee service.   Our current
Department
        Chair seems sympathetic to the need for release times to sustain
a quality
        writing program, but lacks sufficient information to make a
powerful argument.
 
        Have any of your schools gone through reconfiguration recently?
How did
        you handle release time in such circumstances?   For those of
you in
        smaller colleges, what is the standard teaching load and how
much course
        release do the WPAs receive?
 
        Thank you very much in advance for the information and support!
 
        Michael Marx
 
------ =_NextPart_001_01BE7A03.9451FAE6
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.1960.3">
<TITLE>RE: WPAs, College Reconfiguration, and Release =
Time--HELP</TITLE>
</HEAD>
<BODY>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Michael,</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Arial">You probably won't want to pass this =
information along to the administration, I'm sure.&nbsp; It's not a =
situation I'm pleased with, but I'm not sure how soon any change can =
occur.&nbsp; We are liberal arts, 4-year, no religious affiliation, =
1485 students, non-selective.&nbsp; As WPA I receive a small stipend =
(less than $2500/year) and no release time for administering a program =
that runs 20+ sections a term.&nbsp; The regular teaching load is =
4/4.&nbsp; While there's hope that the stipend will be increased, =
economics here will not permit release time.&nbsp; </FONT></P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Sarah</FONT>
</P>
<BR>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Sarah Bearinger =
Dangelantonio</FONT>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Associate Professor of =
English</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, Individual =
and Community Integrated Curriculum</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, College =
Writing, WAC, Writing Center</FONT></I>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Franklin Pierce College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Rindge, NH&nbsp; </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">603-899-4295</FONT>
</P>
<BR>
<UL>
<P><A NAME=3D"_MailData"><FONT SIZE=3D2 FACE=3D"Arial">-----Original =
Message-----</FONT></A>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">From:&nbsp;&nbsp; Michael Steven =
Marx [SMTP:mmarx@SCOTT.SKIDMORE.EDU]</FONT></B>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D2 FACE=3D"Arial">Monday, March 29, 1999 10:48 AM</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D2 =
FACE=3D"Arial">WPA-L@ASUVM.INRE.ASU.EDU</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D2 FACE=3D"Arial">WPAs, College Reconfiguration, and =
Release Time--HELP</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">I'm hoping that I =
can draw upon the support and experience of my fellow</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">WPAs to help us =
with a particularly unpleasant issue we are confronting</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">here at Skidmore =
College, a small (2000) private liberal arts college.</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">The college =
administration is in the process of trying to develop a</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">reconfiguration =
plan so that the faculty teaching load goes from 3-3 to 3-2</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">and student =
schedules go from 5 courses a term to 4.&nbsp;&nbsp; I am on =
sabbatical</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">this term, so I =
have been freed of the details of the debate, but needless</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">to say, it is a =
complex matter.</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">One of the details =
that has arisen is that under the new reconfiguration</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">plan, release times =
for faculty administrative work--in the case of three</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">of us here, our WPA =
work--will be abolished.&nbsp;&nbsp; It seems highly unethical =
to</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">me for the college =
to expect the WPAs to continue to do the work we have</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">been doing&nbsp; =
with no release time and teaching the same as faculty with no</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">administrative =
duties.&nbsp; Currently&nbsp; we each receive one course release =
a</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">year.&nbsp;&nbsp; I =
sense that the administration's logic is attempting to equate</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">program directing =
with college committee service.&nbsp;&nbsp; Our current =
Department</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Chair seems =
sympathetic to the need for release times to sustain a quality</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">writing program, =
but lacks sufficient information to make a powerful argument.</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Have any of your =
schools gone through reconfiguration recently?&nbsp; How did</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">you handle release =
time in such circumstances?&nbsp;&nbsp; For those of you in</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">smaller colleges, =
what is the standard teaching load and how much course</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">release do the WPAs =
receive?</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Thank you very much =
in advance for the information and support!</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Michael Marx</FONT>
</P>
</UL>
</BODY>
</HTML>
------ =_NextPart_001_01BE7A03.9451FAE6--
=========================================================================
Date:         Mon, 29 Mar 1999 11:06:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: breakfast---volunteers
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
hi, heide
sorry i didn't get this in time.  thanks for volunteering & sorry we didn't get
a chance to do more than say hello--ships passing in the storm :-)
 
irv
 
 
 
 
 
 
 
Heidemarie Z Weidner <HWEIDNER@TNTECH.EDU> on 03/23/99 04:22:16 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: breakfast---volunteers
 
 
 
 
 
 
 
 
 
Irvin, I am arriving Wed night now and can do the breakfast volunteering.
Please send me time and place. I didn't pay any attention since I wasn't sure I
could be there on Wed.
 
Heide Weidner
TTU Cookeville TN
 
 
> We need two more volunteers.  Anyone?
> thanks
> irv
>
> *****************************************************************************
> Irvin Peckham
> Graduate Program Coordinator
> Dept. of English
>
> University of Nebraska at Omaha
>
> http://cid.unomaha.edu/~peckham
>
>  *******Please note email change****************************************
> irvin_peckham@unomaha.edu
=========================================================================
Date:         Mon, 29 Mar 1999 11:09:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: breakfast---volunteers
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
hi, linda
i was gone by the time you sent this.
happy outcoming!!!
irv
 
 
 
 
 
 
 
Linda Bergmann <bergmann@UMR.EDU> on 03/23/99 11:40:36 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: breakfast---volunteers
 
 
 
 
 
 
 
 
 
I'll take a turn if you need me.  Linda Bergmann
 
At 08:59 PM 3/22/99 -0600, you wrote:
>We need two more volunteers.  Anyone?
>thanks
>irv
>
>*****************************************************************************
>Irvin Peckham
>Graduate Program Coordinator
>Dept. of English
>
>University of Nebraska at Omaha
>
>http://cid.unomaha.edu/~peckham
>
> *******Please note email change****************************************
>irvin_peckham@unomaha.edu
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Mon, 29 Mar 1999 10:02:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shane Yahlu Dixon <syd@EMAIL.BYU.EDU>
Subject:      Re: WPA-L Digest - 25 Mar 1999 to 26 Mar 1999
 
To everyone:
I am writing a thesis on language-related difficulties of international students
on college campuses--specifically BYU.  I would like information related to how
other campuses are approaching this problem.  I am specifically interested in
programs or personnel who have designed curriculums or programs focusing on
international students.  Can anyone direct me to the right place/people?  Please
respond to syd@email.byu.edu!
Thanks.
Shane Dixon
=========================================================================
Date:         Mon, 29 Mar 1999 11:13:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      damn
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
sorry everyone.  i sent replies to individuals & forgot to check where they were
going.  apologies for adding to your mail burden after the fine days in georgia
irv
 
*****************************************************************************
Irvin Peckham
Graduate Program Coordinator
Dept. of English
 
University of Nebraska at Omaha
 
http://cid.unomaha.edu/~peckham
 
 *******Please note email change****************************************
irvin_peckham@unomaha.edu
=========================================================================
Date:         Mon, 29 Mar 1999 12:28:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: WPAs, College Reconfiguration, and Release Time--HELP
 
Michael Marx:
 
 
At Rivier:
 
4/3 teaching load.
 
Release time for WPA: one course per term. What we call the Undergraduate
Writing Core will involve two courses starting next year, with about 15 sections
each term of various courses/sections.
 
I hope this helps.
 
Brad
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
=========================================================================
Date:         Mon, 29 Mar 1999 10:14:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Pay & Course load for non-tenure track Instrtuctors
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Bob,
Here in the MUCH less expensive West, I have been able to raise our
non-tenure-track instructors' salaries to $28K and get them onto the salary
schedule for merit raises, so that their salaries can grow.  When I was at
Michigan, we hired new lecturers (same thing) with a salary of at least
$32K, often higher (as much as $36K).  Lecturers, too, had access to merit
increases.
 
Good luck!
Bill
 
Bill Condon
Director, WSU Writing Programs
=========================================================================
Date:         Mon, 29 Mar 1999 10:38:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Quick Help with Exit Essay Prompts?
In-Reply-To:  <Pine.GHP.4.05.9903250839160.23462-100000@raven.csrv.uidaho.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Kurt, yes, Atlanta was terrific.  But to your query.  Nobody can give you
an outcomes assessment essay topic because nobody but you and your
colleagues know what you have been teaching and hence what you expect your
outcomes to be.  But if you provide a text and a question focused closely
on reading and responding to aspects of that text, students can't find
such work on the Internet.  If you feel it to be a big problem, you could
assign the text in advance and ask students to write (again to a precise
question that gets at your outcomes) in class or in a testing situation.
Your main problem is that you have no agreement on WHAT the course is out
to achieve, yet you are seeking a test to see if your students have
achieved it.  Some illogic there.  And you're right: if you give a general
personal experience topic, many of your students will surely take the easy
way out.  So don't do that.  --Ed White
 
On Thu, 25 Mar 1999, Kurt Bouman wrote:
 
> Quiet list today.  Atlanta must be fun!  Wish I were there, too.
>
> My department is meeting in a few hours to discuss possible prompts for
> our Outcomes Assessment essay (an exit essay) for English 101.  Our goal
> is to design a prompt that discourages students from plagiarizing essays
> from the internet.  Our dilemma is two-fold:  first, students write these
> essays on their own, outside of class, and their instructor does not read
> the essays (they're read by two other instructors).  Because of this, it
> can be easy for students to plagiarize an essay and slip it through
> (because folks who know their writing never read it).  Nothing we can do
> about that system right now.  Problem two:  our department is split in
> terms of how we teach FYC.  Some of us teach a five-paragraph essay
> structure that lends itself to facile topics of no real import (in my
> mind), and others of us ask students to critically engage with texts that
> address social, political, public issues.  No one prompt will build on
> what all of us do--at least, no prompt that we've been able to find.
> Some of us are considering asking students to write on a text-based
> prompt, but that disadvantages those students whose instructors didn't ask
> them to do a lot of text-based work in 101.  Others prefer prompts that
> invite personal reflection (what role does technology play in your life,
> for instance).
>
> As I said, we meet in a few hours for the first round.  Can anyone point
> me to websites that list "successful" prompts, or can anyone offer input
> or advice on our dilemma?  A mundane, practical request.  I'd love to have
> a big departmental meeting about how the OA essay fits into what we do,
> and into what our goals as educators are, but that's not what will happen
> here.  The department is committed to all of us, and to allowing all of us
> to work in the ways we feel are best and most effective.
>
> Thanks for any help or wishes forthcoming!
>
> Kurt Bouman
>
> - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
> Kurt Bouman
> Department of English
> College of Southern Idaho
> email:  boum9534@uidaho.edu
> homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
> _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
>
=========================================================================
Date:         Mon, 29 Mar 1999 12:24:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Follow-Up:  Exit Essay Prompts
In-Reply-To:  <3.0.6.32.19990327125016.007c2580@mail.wsu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I really like what Margaret says here.  I may have been too sharp in my
response, since situations like the one you describe do irritate me: they
demonstrate ignorance of composition studies and then call it academic
freedom.  Grrr.  But Margaret's point is more humane: maybe you can seize
the opportunity of the assessment to get more consensus (or conflict
resolution) in the department.  I won't comment on that woeful topic and
its context, but I will suggest a topic for your colleagues:  What does it
mean to be a member of an English department?  --Ed White
 
On Sat, 27 Mar 1999, Margaret wrote:
 
> At 09:22 AM 3/27/99 -0800, you wrote:
>  Lots of academic freedom here, :),
> >but no consensus on our approaches to teaching (or, apparently, our goals
> >for) our FYC courses.
> >- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
> >Kurt Bouman
>
>
> Kurt,
>
> Although I understand our advice may not have been useful for the past
> meeting, my empathetic response to your situation forces me to reply.  The
> statement you made about consensus vs. freedom really caught my attention.
> Is it possible to convince your faculty that articulating common GOALS need
> not prevent freedom and diversity of APPROACHES?  I would like to believe
> that even faculty who are averse to text-based writing are not averse to
> developing critical thinking or increasing awareness of how rhetorical
> contexts influence reading and writing.  I wonder if moving your faculty
> toward agreement--at least to the point where they can take meaningful
> action--may require something more along the lines of conflict negotation
> rather than consensus building.  I would hate to see your department miss
> out on the opportunity to become more effective simply because everyone
> feels the arguments have all been heard before.  I hope there's some way
> you can convince them that it is worth the effort and that there may be new
> ways of looking at the same old problem.
>
> Margaret Tomlinson Rustick
> Department of English
> Washington State University
>
=========================================================================
Date:         Mon, 29 Mar 1999 04:41:15 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <msegall@SNET.NET>
Organization: Department of English, Quinnipiac College, Hamden, CT 06518
Subject:      Re: WPAs, College Reconfiguration, and Release Time--HELP
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Michael,
 
At Quinnipiac, FT faculty load is 4/4 with release time for research and
administrative positions.  Here, a wpa teaches 3/2 and chairs teach 2/2.
Full-time students carry five courses per semester, and each course is 3
credits, which stretches our students to the limit, especially those in
the sciences.
 
Mary
 
 
 
Michael Steven Marx wrote:
>
> I'm hoping that I can draw upon the support and experience of my fellow
> WPAs to help us with a particularly unpleasant issue we are confronting
> here at Skidmore College, a small (2000) private liberal arts college.
> The college administration is in the process of trying to develop a
> reconfiguration plan so that the faculty teaching load goes from 3-3 to 3-2
> and student schedules go from 5 courses a term to 4.   I am on sabbatical
> this term, so I have been freed of the details of the debate, but needless
> to say, it is a complex matter.
>
> One of the details that has arisen is that under the new reconfiguration
> plan, release times for faculty administrative work--in the case of three
> of us here, our WPA work--will be abolished.   It seems highly unethical to
> me for the college to expect the WPAs to continue to do the work we have
> been doing  with no release time and teaching the same as faculty with no
> administrative duties.  Currently  we each receive one course release a
> year.   I sense that the administration's logic is attempting to equate
> program directing with college committee service.   Our current Department
> Chair seems sympathetic to the need for release times to sustain a quality
> writing program, but lacks sufficient information to make a powerful argument.
>
> Have any of your schools gone through reconfiguration recently?  How did
> you handle release time in such circumstances?   For those of you in
> smaller colleges, what is the standard teaching load and how much course
> release do the WPAs receive?
>
> Thank you very much in advance for the information and support!
>
> Michael Marx
=========================================================================
Date:         Mon, 29 Mar 1999 18:03:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Writing Center Director
Subject:      ACE Call for Manuscripts
X-To:         Assembly on Computers and English <ace-l@serv1.ncte.org>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              NCTE Talk Owner <ncte-talk@serv1.ncte.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
                            Call for Manuscripts
 
    The ACE Journal is a juried (print) publication of the NCTE Assembly
    on Computers in English published three times each year. The editor
    seeks articles that relate to teaching English at all levels
    (primary through graduate school) with the aid of computers. All
    areas of English studies and language arts are of interest.
    Individual editions of the journal focus on themes that the Assembly
    has identified as important to the profession.  Themes for the
    second and third issues of volume two are described below.
    Deadlines and publications dates are best guesses and contingent
    upon sufficient numbers of articles accepted for publication.
 
    Volume 2 Issue 2 (published September 1999)
    * New rhetorics and strategies for computer-mediated communication.
      Issues related to this focus include (but are not limited to) the
      following:
      - How well do these strategies translate across grade and ability
        levels?
      - What do feminist approaches to rhetoric tell us about the
        effects on young girls' participation in computer-dominated
        classrooms?
      - How are students' learning styles enhanced or inhibited by the
        design of the computer's interface?
      - What is the "next wave" of interactive software (after MOOs
        and MUDs)?
      Deadline for submissions for the volume 2 issue 2 is 15 July
      1999.
 
    Volume 2 Issue 3 (published December 1999)
    * Voice, Intent, and Understanding in Electronic Communication.
      Issues related to this focus include (but are not limited to) the
      following:
      - How do online discussions compare to face-to-face discussions
        with regard to sexist or racist language?
      - How do issues of authorial intent affect the way we interpret
        electronic mail from people we know only from online encounters?
      - How does the awareness of authorial voice in electronic
        communication compare to the awareness of voice in other types
        of communication?
      - How does the apparent intimacy of electronic discussion affect
        the reader's sense of the authorial personae?
      Deadline for submissions for the volume 2 issue 3 is 15 October
      1999.
 
    The journal publishes research reports, scholarly essays,
    action-research reports, and reviews of software and books.
    Submissions should not currently be under review by other
    publications; length is generally from 2500-5000 words;
    documentation conforms to the Modern Language Association
    guidelines; documents should also conform to the NCTE guidelines for
    non-sexist language.  Submissions are read "blind" by members of the
    review board.  Manuscripts are accepted on disk and through the
    Internet at r.royar@morehead-st.edu. Any machine readable or on-line
    submissions should be Rich Text Format (RTF). Please contact the
    editor (UPO 635, Morehead State University, Morehead, KY 40351-1689)
    if you have questions or comments about the journal.
 
---------------------------------------------------------------------------
 This page created Mon, 29 Mar 1999 by Robert D. Royar
 For comments send mail to r.royar@msuacad.morehead-st.edu.
---------------------------------------------------------------------------
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Date:         Mon, 29 Mar 1999 19:05:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Subject:      finding the parent of an orphaned quotation
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
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A colleague of mine wants to use this marvelous bit of creative writing as an
introduction to a section of her book.  However, I have discarded the wpa
message that it came in and so cannot track down who wrote it.  She would like
to get persmission (and won't use it without permission, of course) from the
author and I am asking the culprit to please step forward.  The author is
Terri LeClercq of the University of Texas School of Law and the book is Guide
to Legal Writing Style, 2d edition.
 
Thanks.
 
Steve
 
 
>      I imagine a Writing Trauma Center:  students wheeled in-moaning or
>      even unconscious-with dangling modifiers and split infinitives, their
>      texts soaked in the blood of their last assessment;   over here a
>      brave tutor performing an emergency metonymy on otherwise bloodless
>      prose;  over there one carefully removing a comma splice from a
>      freshman's summary;  a first-year resident looking up from the table
>      in dismay, saying, "I've never seen anything like it.  I don't know
>      what to do."  And a grizzled veteran taking over:  "200 cc's of Strunk
>      'n White, STAT.  And give me Lanham.  I'm going to have to cut."
>
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"It is liberty alone that fits men
for liberty."
 
William Gladstone, 1809-1898
=========================================================================
Date:         Tue, 30 Mar 1999 08:04:01 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      IMPORTANT-READ AND KEEP
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
 
*** Resending note of 03/28/99 21:19
To: WPAL    --CMSNAMES
 
From: David E. Schwalm
  I am going to post this message daily. Please read it and keep it for future
 reference.
 
 On April 3rd, 1999 this Listserv list will move to another server.  In
 order to move the list, it will be shutdown temporarily from 12:00 noon
 April 3rd to 5:00 p.m April 4th.  You will not be able to subscribe,
 unsubscribe, change preferences, post to the list, or receive mail from the
 list during that period.
 
 After April 4th, you will need to use the address WPA-L@asu.edu in
 order to post messages to the list.  You will also need to use the address
 listserv@asu.edu to send any commands to Listserv.
 
 I'm hoping it will really be this simple.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 30 Mar 1999 10:57:25 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Essays--Chronicle of Higher Ed 4/2
MIME-Version: 1.0
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Content-Transfer-Encoding: 7BIT
 
Dear Colleagues,
If you can spare a copy of the article in the April 2 Chronicle of
Higher Ed on The Essay Canon (pp 20-21) I would be most grateful if
you could send it/them to me.  Anticipatory thanks,
Lynn Bloom
English Department
U of Connecticut
Storrs, CT 06269-1025.
(I refrain from mentioning the NCAA upset!)
=========================================================================
Date:         Tue, 30 Mar 1999 09:20:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cheryl Glenn <cjg6@PSU.EDU>
Subject:      Re: Essays--Chronicle of Higher Ed 4/2
In-Reply-To:  <990330.105945.EST.LBLOOM@UConnVM.UConn.Edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
terrific piece of work, Lynn.  Thank you for doing it.
 
We'll all snip and send, Cheryl
 
At 10:57 AM 3/30/99 EST, you wrote:
>Dear Colleagues,
>If you can spare a copy of the article in the April 2 Chronicle of
>Higher Ed on The Essay Canon (pp 20-21) I would be most grateful if
>you could send it/them to me.  Anticipatory thanks,
>Lynn Bloom
>English Department
>U of Connecticut
>Storrs, CT 06269-1025.
>(I refrain from mentioning the NCAA upset!)
>
>
Cheryl Glenn
Associate Professor of English
The Pennsylvania State University
142 South Burrowes Building
University Park, PA 16802-6200
 
Office:  814-863-0271
Home:    814-237-5665
Fax:     814-863-7285
Email:   cjg6@psu.edu
=========================================================================
Date:         Tue, 30 Mar 1999 10:49:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bonnie Kyburz <kyburz@ASU.EDU>
Subject:      Re: finding the parent of an orphaned quotation
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
 
Steve--I think that my good friend and colleague Raul Sanchez sent that.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Steven D. Jamar [mailto:sjamar@LAW.HOWARD.EDU]
Sent: Monday, March 29, 1999 5:06 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: finding the parent of an orphaned quotation
 
 
A colleague of mine wants to use this marvelous bit of creative writing as
an
introduction to a section of her book.  However, I have discarded the wpa
message that it came in and so cannot track down who wrote it.  She would
like
to get persmission (and won't use it without permission, of course) from the
author and I am asking the culprit to please step forward.  The author is
Terri LeClercq of the University of Texas School of Law and the book is
Guide
to Legal Writing Style, 2d edition.
 
Thanks.
 
Steve
 
 
>      I imagine a Writing Trauma Center:  students wheeled in-moaning or
>      even unconscious-with dangling modifiers and split infinitives, their
>      texts soaked in the blood of their last assessment;   over here a
>      brave tutor performing an emergency metonymy on otherwise bloodless
>      prose;  over there one carefully removing a comma splice from a
>      freshman's summary;  a first-year resident looking up from the table
>      in dismay, saying, "I've never seen anything like it.  I don't know
>      what to do."  And a grizzled veteran taking over:  "200 cc's of
Strunk
>      'n White, STAT.  And give me Lanham.  I'm going to have to cut."
>
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"It is liberty alone that fits men
for liberty."
 
William Gladstone, 1809-1898
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Date:         Tue, 30 Mar 1999 11:10:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Essays--Chronicle of Higher Ed 4/2
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 03/30/99 08:59
 
Lynn, you can print many many copies from the CHE webpage--in big type that we
can all read. Neat article in CE, by the way!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 30 Mar 1999 21:31:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Airfares to CCCC/2000 Minneapolis
X-To:         NCTE College Talk <college-talk@serv1.ncte.org>,
              Basic Writing Pedagogy/13-14 <cbw-l@tc.umn.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
        I was just on a few web sites trying to plot fares on the major
air carriers for next year's 4C's convention site--Minneapolis.  I was
disheartened to find that from the Washington DC metropolitan area,
_restricted economy coach fares_ range from $918 (United) to $1032 (Delta)
to $1110 (Northwest).
        Having just last week made two complete round-trips from
Washington-Dulles to Atlanta for $332, and in 1997, having flown
round-trip to the 4C's in Phoenix from Washington-National for $267, I
find these Minnesota airfares more than a little bizarre.
        Is there an explanation for why airfares through Minneapolis are
so high?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Tue, 30 Mar 1999 21:36:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Hogue <bob@CIS.YSU.EDU>
Subject:      Re: Airfares to CCCC/2000 Minneapolis
In-Reply-To:  <Pine.GSO.3.96.990330210931.19472A-100000@dgs.dgsys.com> from
              "Chet Pryor of Montgomery College-Germantown" at Mar 30,
              99 09:31:32 pm
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
>
>         I was just on a few web sites trying to plot fares on the major
> air carriers for next year's 4C's convention site--Minneapolis.  I was
> disheartened to find that from the Washington DC metropolitan area,
> _restricted economy coach fares_ range from $918 (United) to $1032 (Delta)
> to $1110 (Northwest).
>         Having just last week made two complete round-trips from
> Washington-Dulles to Atlanta for $332, and in 1997, having flown
> round-trip to the 4C's in Phoenix from Washington-National for $267, I
> find these Minnesota airfares more than a little bizarre.
>         Is there an explanation for why airfares through Minneapolis are
> so high?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
 
Chet... since next year's gatherin is in April (12-15?), my guess
is that the web sites are showing you fares for *this* April
12-15, and since it's less than two weeks away, you're getting
the high fares.  At least the site I normally use (www.itn.net)
cannot book more than 12 months in advance.
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
=========================================================================
Date:         Tue, 30 Mar 1999 20:55:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: Airfares to CCCC/2000 Minneapolis
 
Chet,
 
Northwest just about owns the Minneapolis airport (they command over 80% of the
gates). There's been discussion here about how to increase competition to
decrease prices.  I think, though, that you're getting the "too far ahead"
syndrome.  Airlines just don't do price structuring a year ahead, so they
"default" to a safe fare, which no one buys. A fictitious flight from Washington
Dulles to Minneapolis, with a Saturday stay, is listing at $278 round trip for
an advance purchase anytime in the next couple of months.  It's very likely that
the fares will be the same next year.  I got a round-trip fare to Atlanta for
$124 on Northwest.  True, Delta competes for that route; but fares to other
places are still reasonable ($200-350). I'd start checking in January of 2000
(if Y2K doesn't destroy all the airlines first).
 
In message <Pine.GSO.3.96.990330210931.19472A-100000@dgs.dgsys.com> Chet Pryor
of Montgomery College-Germantown writes:
>         I was just on a few web sites trying to plot fares on the major
> air carriers for next year's 4C's convention site--Minneapolis.  I was
> disheartened to find that from the Washington DC metropolitan area,
> _restricted economy coach fares_ range from $918 (United) to $1032 (Delta)
> to $1110 (Northwest).
>         Having just last week made two complete round-trips from
> Washington-Dulles to Atlanta for $332, and in 1997, having flown
> round-trip to the 4C's in Phoenix from Washington-National for $267, I
> find these Minnesota airfares more than a little bizarre.
>         Is there an explanation for why airfares through Minneapolis are
> so high?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Tue, 30 Mar 1999 22:26:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Airfares to CCCC/2000 Minneapolis
X-To:         Bob Hogue <bob@CIS.YSU.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Bob,
    Your response to my post is very logical.  Trying April 1999 never
occurred to me.  I did try different date selections in June 1999,
September 1999, October 1999 and December 1999.  I got essentially the
same information for all these dates -- at least between my location
and Minneapolis.
 
     Chet Pryor / Montgomery College / Germantown, Maryland
 -------------------------------------------------------------------------
From: Bob Hogue
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Airfares to CCCC/2000 Minneapolis
Date: Tuesday, March 30, 1999 9:36PM
 
>
>         I was just on a few web sites trying to plot fares on the major
> air carriers for next year's 4C's convention site--Minneapolis.  I was
> disheartened to find that from the Washington DC metropolitan area,
> _restricted economy coach fares_ range from $918 (United) to $1032 (Delta)
> to $1110 (Northwest).
>         Having just last week made two complete round-trips from
> Washington-Dulles to Atlanta for $332, and in 1997, having flown
> round-trip to the 4C's in Phoenix from Washington-National for $267, I
> find these Minnesota airfares more than a little bizarre.
>         Is there an explanation for why airfares through Minneapolis are
> so high?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
 
Chet... since next year's gatherin is in April (12-15?), my guess
is that the web sites are showing you fares for *this* April
12-15, and since it's less than two weeks away, you're getting
the high fares.  At least the site I normally use (www.itn.net)
cannot book more than 12 months in advance.
 
 -----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
=========================================================================
Date:         Tue, 30 Mar 1999 22:40:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Airfares to CCCC/2000 Minneapolis
X-To:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Chris,
      What you say seems to make sense.  However, as a Northwest
Worldperks client, I was taken aback when on the same day the airline
offered me a fare to Jacksonville Florida via Detroit for $184 and
to Minneapolis for over a thousand dollars.  Jacksonville through
Detroit is, of course, a greater distance.
      The $278 fare you mention doesn't seem to be available for travel
_originating_ in the Washington DC area.  But following your advice, I'll
certainly keep watch on developments.
 
        Chet Pryor / Montgomery College / Germantown, Maryland
 
----------------------------------------------------------------------------
From: Chris M. Anson
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Airfares to CCCC/2000 Minneapolis
Date: Tuesday, March 30, 1999 9:55PM
 
Chet,
 
Northwest just about owns the Minneapolis airport (they command over 80% of
the
gates). There's been discussion here about how to increase competition to
decrease prices.  I think, though, that you're getting the "too far ahead"
syndrome.  Airlines just don't do price structuring a year ahead, so they
"default" to a safe fare, which no one buys. A fictitious flight from
Washington
Dulles to Minneapolis, with a Saturday stay, is listing at $278 round trip
for
an advance purchase anytime in the next couple of months.  It's very likely
that
the fares will be the same next year.  I got a round-trip fare to Atlanta
for
$124 on Northwest.  True, Delta competes for that route; but fares to other
places are still reasonable ($200-350). I'd start checking in January of
2000
(if Y2K doesn't destroy all the airlines first).
 
In message <Pine.GSO.3.96.990330210931.19472A-100000@dgs.dgsys.com> Chet
Pryor
of Montgomery College-Germantown writes:
>         I was just on a few web sites trying to plot fares on the major
> air carriers for next year's 4C's convention site--Minneapolis.  I was
> disheartened to find that from the Washington DC metropolitan area,
> _restricted economy coach fares_ range from $918 (United) to $1032 (Delta)
> to $1110 (Northwest).
>         Having just last week made two complete round-trips from
> Washington-Dulles to Atlanta for $332, and in 1997, having flown
> round-trip to the 4C's in Phoenix from Washington-National for $267, I
> find these Minnesota airfares more than a little bizarre.
>         Is there an explanation for why airfares through Minneapolis are
> so high?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Tue, 30 Mar 1999 22:47:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      IMPORTANT-READ AND KEEP
 
*** Resending note of 03/30/99 08:04
 
 
 
 
 
 
 
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
To:           WPA-L@ASUVM.INRE.ASU.EDU
 
*** Resending note of 03/28/99 21:19
To: WPAL    --CMSNAMES
 
From: David E. Schwalm
  I am going to post this message daily. Please read it and keep it for future
 reference.
 
 On April 3rd, 1999 this Listserv list will move to another server.  In
 order to move the list, it will be shutdown temporarily from 12:00 noon
 April 3rd to 5:00 p.m April 4th.  You will not be able to subscribe,
 unsubscribe, change preferences, post to the list, or receive mail from the
 list during that period.
 
 After April 4th, you will need to use the address WPA-L@asu.edu in
 order to post messages to the list.  You will also need to use the address
 listserv@asu.edu to send any commands to Listserv.
 
 I'm hoping it will really be this simple.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 31 Mar 1999 08:02:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Airfares to CCCC/2000 Minneapolis
In-Reply-To:  <WPA-L%99033020470083@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Chet, my son flies out of BWI (Baltimore) when he comes home to Minn. on
leave from the Naval Academy.  Fares have run from $250-350, depending on
whether I can catch sales, etc.  With 21-day advance and Sat. overnight,
I've never paid more than $375 on Northwest.
 
Good luck,
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Golly, I can barely address the ten thousand things I need to do next week.
I wish folks with the time to fret about a year from now would loan me some
of it  : )
 
Doug
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MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I can't resist passing on a delightful news item I found this morning in
the San Antonio paper.  It seems two students at University of Texas at
San Antonnio found an envelope on the floor of the building that houses
the art department.  The envelope was stuffed with $20 and $100 bills
($3,400 worth, it turned out).  What I find amusing was their immediate
reaction.  One thought, "Wait a minute, is this art? The art department
is in this building."  The other thought it might be part of an
experiment run by the psychology department.
 
Good thing they overcame these academic constructions, picked up the
money, and turned it in.  It belonged to a student who had just cashed a
check to meet some of the expenses of getting a college education.
 
Rich Haswell
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Can you say "monopoly"?
 
Actually, I think the more typical fare booked a couple of months in advance will
be around $300.00 - or such has been experience returning home occassionally over
the past several years.
 
>
>         Is there an explanation for why airfares through Minneapolis are
> so high?
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"It is liberty alone that fits men
for liberty."
 
William Gladstone, 1809-1898
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Carol,
      One of my colleagues here has just shown me has she flies from BWI
(Baltimore) to Midway (Chicago) on Southwest Airlines and then changes to
Vanguard Airlines for the final leg from Midway to Minneapolis.  For her
trouble, she is paying $99 each way.
 
      This is turning into a very useful dialogue.   :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Wed, 31 Mar 1999, Carol Rutz wrote:
>
> Chet, my son flies out of BWI (Baltimore) when he comes home to Minn. on
> leave from the Naval Academy.  Fares have run from $250-350, depending on
> whether I can catch sales, etc.  With 21-day advance and Sat. overnight,
> I've never paid more than $375 on Northwest.
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> On Wed, 31 Mar 1999, Doug Hesse wrote:
>
> Golly, I can barely address the ten thousand things I need to do next
> week.  I wish folks with the time to fret about a year from now would
> loan me some of it  : )
-------------------------------------------------------------------------
Doug,
     You're right, of course.  But I am learning all kinds of neat stuff
that I can share with my Washington metro colleagues.
 
     For instance, a nice lady just called the Dean's office from Sun
Country Airlines, which apparently is based in Minneapolis, to remind us
that they're now making one round-trip a day from Washington-Dulles to
Minneapolis at very competitive fares.
 
     The power of this list is sometimes astonishing.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Amen!  AMEN, I say . . . (Eric, where are you? And how did the motorcycle
bandit party go?)
 
At 08:33 AM 3/31/99 -0600, you wrote:
>Golly, I can barely address the ten thousand things I need to do next week.
>I wish folks with the time to fret about a year from now would loan me some
>of it  : )
>
>Doug
>
>
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From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
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Steve,
      I may have inadvertently given the impression that I have (or
Montgomery College has) a problem with the site selection for CCCC/2000.
Nothing could be further from the truth.  Nonetheless, it is nice to know
how deep the Dean's pockets will need to be in order to keep all his
campers happy in the next fiscal year.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Wed, 31 Mar 1999, Steven D. Jamar wrote:
>
> Can you say "monopoly"?
>
> Actually, I think the more typical fare booked a couple of months in
> advance will be around $300.00 - or such has been experience returning
> home occassionally over the past several years.
---------------------------------------------------------------------------
> >
> > <<Is there an explanation for why airfares through Minneapolis are
> >    so high?>>
> >
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Dear colleagues,
 
Jessica Yood and I are proposing a panel or round table (depending on how
many co-presenters we find) on post-disciplinary approaches to
writing-center work.  Our panel might also explore how WC work develops
extra-disciplinary approaches to the various concerns of writing programs,
such as assessment, teacher training, literacy research, etc.
 
If you think you have parallel ideas/practices and want to talk about
joining us, please contact me off line as soon as possible.
 
Please find below a preliminary panel description, which of course we will
rewrite as we gather co-presenters.  By the way, presenters don't have to be
WC directors or WPAs.
 
Working Title:
Moving Beyond the Idea of a Writing Center:  Post-Disciplinary Possibilities
for Teaching and Research
 
 
In a time when many writing centers face increasing pressure to help enforce
current-traditional standards for good writing and remediate "bad" writers,
traditional stand-alone centers that appear to be "the" campus experts on
writing may actually discourage faculty, administrators and even students
from sharing responsibility for literacy education.  Our panel proposes
post-disciplinary approaches to enriching these impoverished conceptions of
literacy and writing-center work.
 
Questions that we will pose and ponder include  1) What networking can we do
with various groups of students, faculty and administrators that will
encourage them to make literacy education a collaborative project crossing
disciplinary boundaries, rather than the sole responsibility of individual
students?  2)  How can research conducted in, around, and through writing
centers shape and inform writing program curricula, rhetorical theory,
assessment programs, WAC programs, and composition pedagogy?
 
My proposal in a nutshell:
Since I'm in the process of designing a new writing center on our campus,
I'd like to ponder ways to design the site so that it is less specialized
and therefore more open to non-traditional collaborative attempts to improve
student literacy. I'll talk about ways to use a WC to improve the campus
climate for literacy.
 
Jessica's proposal in a nutshell:
Jessica Yood (SUNY-Stony Brook) will discuss her study of writing-center
group tutorials to understand how literacy works within and beyond
disciplinary constructions of knowledge.   From transcripts of these
tutorials, she creates texts for WAC courses.
 
 
 
 
 
 
 
D'Ann George
Assistant Professor of English
Bridgewater State College
Bridgewater MA 02186
(508) 697-1200
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Does anyone know of anything written on writers who are visually
impaired--what are the difficulties they may encounter?  I've run into a
partially--almost totally--blind student who is trying to complete our
writing requirements (believe it or not, this is the first such encounter
I've had) and need to know how to start thinking about what kind of
accommodations we can provide.  This is a pretty general question, but I'm
just sort of curious about what kind of work has been done on this subject.
 Feel free to reply to me off-list.
 
Thanks
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
Phone 860/465-4573, Fax 860/465-4580
<http://nutmeg.ctstateu.edu/depts/english/write/index.htm>
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Subject:      WPA-LPA
 
I ran into an interesting issue today. My university is losing a good young
faculty member. He was hired on the tenure track to run the lower division
language program (100 sections per semester of Spanish, French, etc), but he
quickly saw that he was not going to be able to run the program well and do
what he had to do to get tenure. He took a new job with a liberal arts college
and will become, in his words, "just a plain faculty member." I am going to
share our intellectual work document with the chair of languages. We had
something of the same problem last year with the young woman who fixed lower
division math. She stayed but she got out of the job that she had done so
well. Do you have folks in these positions on your campus? Shouldn't we be
forming some alliances here? Proper treatment of a lower division language
program coordinator could move language instruction at our campuses ahead
dramatically. I do not recall our having talked about this issue at all.
Pretty amazing after all these years.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I just received my first request for such an accommodation, so I hope
people will respond on the list--or copy me, too.
 
Cheers,
Amy Devitt
 
At 06:47 PM 3/31/99 -0600, you wrote:
>Does anyone know of anything written on writers who are visually
>impaired--what are the difficulties they may encounter?  I've run into a
>partially--almost totally--blind student who is trying to complete our
>writing requirements (believe it or not, this is the first such encounter
>I've had) and need to know how to start thinking about what kind of
>accommodations we can provide.  This is a pretty general question, but I'm
>just sort of curious about what kind of work has been done on this subject.
> Feel free to reply to me off-list.
>
>Thanks
>Rita
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>Phone 860/465-4573, Fax 860/465-4580
><http://nutmeg.ctstateu.edu/depts/english/write/index.htm>
>
>
Amy J. Devitt
devitt@ukans.edu
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Colleagues,
 
If you have teaching awards for graduate teaching assistants at your
school, we at Marquette would very much like to hear about your selection
process.  We've (belatedly) decided to institute a couple of awards, one at
the MA level and one at the PhD, and want to institute a process that is
fair and efficient, and that signals how important we consider good
teaching in composition to be.
 
What's your process for getting nominees?  For choosing finalists among
them?  And then?
 
We want to avoid a sense of "taking turns" and of political intrigue, so
we're thinking of asking GTAs to apply for the initial round of
consideration.  Make sense?  Anybody have experience with this?
 
We will already have classroom observation letters from the WPA and from
faculty, plus numerical ratings from computerized student commentary forms
that we all hate.  I have the idea that we should  look at some teaching
materials, the kind of thing we encourage GTAs to put in teaching portfolios.
 
If you use input from students other than official forms, how do you get it?
 
I'll be grateful for your insights.
 
Best,
Virginia
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI  53201-1881
=========================================================================
Date:         Wed, 31 Mar 1999 18:35:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Heidemarie Z Weidner <HWEIDNER@TNTECH.EDU>
Subject:      Re: Teaching Awards
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
We are just examining our awards. Our MA program has only 8 TAs. So we have
asked for applications. These include a teaching philosophy statement (tailored
to the teaching of writing),a  teaching portfolio and evaluations (students,
mentors).
 
Our problem is that few or no people apply. After discussing the issue, we will
go to nominations next year. We award $50 dollars and have an award for TAs as
well as an award for adjunct faculty.
 
A committee makes the selection.
 
Heide Weidner
Coordinator of Composition
TNTechnological U.
 
 
> Colleagues,
>
> If you have teaching awards for graduate teaching assistants at your
> school, we at Marquette would very much like to hear about your selection
> process.
>
> ------------
> Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
> Director of First-Year English                  Office phone: 414.288.6859
> Marquette University--Box 1881
> Milwaukee, WI  53201-1881
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Virginia A. Chappell wrote:
 
>
> If you use input from students other than official forms, how do you get it?
 
Virginia, we don't have teaching awards (yet, though I like the idea so long as
it doesn't just become a turn-taker, as you warn against), but we do have the
following criteria for their portfolios when they want to be rehired. These might
help you.
 
Teaching Portfolio
Part-time faculty members  teaching portfolios must contain the following items:
 
1. An updated resume;
2. A brief (one-page) narrative describing yourself as a teacher;
3. A recent syllabus from a writing course;
4. A successful classroom activity;
5. A favorite writing assignment;
6. Three graded student papers that illustrate the best, the average, and the
least successful papers written for the same assignment. These papers should
include your comments. Please include the assignment.
 
A part-time faculty member may include other materials that illustrate evidence
of professional growth.
 
Evaluation Criteria:
The Department Chair will apply the following criteria to evaluate teaching
effectiveness:
 
1. Ability to set clear, realistic goals for the course as a whole and individual
class meetings, and to communicate effectively with students to help them achieve
these goals;
2. Ability to design materials and classroom activities appropriate for our
diverse student population that promote the process of writing and learning;
3. Ability to grade and comment on student papers and activities in a
constructive, thoughtful, and realistic manner.
 
Alison
 
--
Alison Warriner
Coordinator of Composition
California State University, Hayward
510-885-3217 work
fax 510-885-4797
510-338-0331 home
awarrine@csuhayward.edu
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Virginia,=20
 
 
We instituted three graduate teaching awards last year.  I'm reprinting
in the body of this message our call for nominations, which though
sparse indicates our procedures.  Decisions are made by a committee the
graduate director and the WPA appoints (its makeup is described), and
decisions are based on teaching portfolios.  We look at some amazing
portfolios, replete not only with examples of syllabi, philosophies,
and student evaluations, but also letters from peers and students, etc.
 Our winners are entered in a university competition.  Last year
writing GTA's won two university-wide categories.  Students who are
nominated, even if they don't win, have a very good set of materials
when it comes time for job searching.
 
 
Hope this helps.
 
 
 
<fontfamily><param>Geneva</param><bigger><bigger><bigger>1999
Outstanding English Graduate Student=20
 
Teaching Awards
 
</bigger></bigger></bigger></fontfamily><bigger><bigger><bigger><fontfamily>=
<param>Times</param>Illinois
State University
 
 
</fontfamily></bigger><fontfamily><param>Times</param>The Graduate
Committee invites applications and nominations for Outstanding Graduate
Student Teachers.  Up to three awards will be made: 1) Taimi Ranta
Award for Outstanding Teaching by a Ph.D. Candidate; 2)  Glenn Grever
Award for OutstandingTeaching by a Master's Candidate; 3)  Master's
Level Teaching Initiative Award. Each of the three winners will receive
a cash award and a certificate, will be recognized at the department
banquet, and will be entered in a University competition. In addition,
the Selection Committee may recognize runners-up.
 
 
The Ranta and Grever awards will be given to teachers who have sole
responsibility for instruction in a course.  The Master's Level
Teaching Initiative Award will be given to a teacher who directs
discussion groups, tutors, responds to student writing, etc., in a
course taught by another teacher.  (GTAs assisting in English 101.10,
for example, should apply in this category.)
 
 
 
<bold>Nomination Procedures
 
 
</bold>All Graduate Teaching Assistants are invited to nominate
themselves for an award.  Additionally, nominations may come from peers
or from faculty members.  Complete application materials are due to
Doug Hesse, Director of Graduate Studies, by February 1, 1999.
 
 
<bold>Application Materials
 
 
</bold>1.  A letter of nomination.
 
2.  A letter of reference from a faculty member, preferably a teaching
supervisor, in a good position to describe the nominee's teaching
assignment and assess her or his strengths.  Note that this letter may
also serve as a letter of nomination.
 
3.  A teaching portfolio
 
 
<bold>Selection Process
 
 
</bold>A committee comprising representatives from the Graduate and
Writing Committees, with at least one graduate student member, will
make decisions based on the application materials. Winners will be
announced by February 15, 1999.
 
 
 
<bold>Send completed application materials by February 1, 1999, to=20
 
Doug Hesse
 
Director of Graduate Studies in English
 
4240 English
 
ddhesse@ilstu.edu
 
 
 
</bold></fontfamily></bigger></bigger>At 6:14 PM -0600 3/31/99,
Virginia A. Chappell wrote:
 
>Colleagues,
 
>
 
>If you have teaching awards for graduate teaching assistants at your
 
>school, we at Marquette would very much like to hear about your
selection
 
>process.  We've (belatedly) decided to institute a couple of awards,
one at
 
>the MA level and one at the PhD, and want to institute a process that
is
 
>fair and efficient, and that signals how important we consider good
 
>teaching in composition to be.
 
>
 
 
Doug Hesse=20
 
President, Council of Writing Program Administrators (WPA)
 
 
Professor of English          /     Director of Graduate Studies  =20
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html=20
 
 
ISU Grad Program page:                                               =20
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html=20
 
WPA page:=20
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Gee, Virginia, do you really want to do this? The goal is a good, but there's
got to be a better way than competitive awards. At a former institution, we
had such awards. Students nominated their instructors (in some cases clearly
with some encouragement from the instructor), and we visited classes. For a
couple of years, I was reluctant to give the award because the classes I
visited hardly rose to mediocre. The whole process rapidly became
non-participatory and highly suspect. Very ugly. Some questions:
 
1. Can we recognize and reward good teaching without making it a competition?
 
2. Or if we have to have a competition, could it be different each year to
avoid staleness? For example, you could have a "good assignment" competition,
or a "best way of not teaching grammar and usage," or "niftiest wy of getting
students to understand X."
 
3. How about an award for team course design?
 
You get my drift. Entropy sets in on teaching competitions REALLY fast, and,
since TAs are seismometer sensitive to any quiver of inequity, these
competitions tend to cause more grief than happiness and do not further the
cause of teaching. Heck, let's make it like the real world. Have a competition
for best teacher but give the big cash prize to the best researcher.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Georgina Kleege is not only a writer but a teacher of writing.  Her new
_Sight Unseen_ has just been released from Yale UP.  She's terrific--and
made her way through Yale.  She is the real thing, and we all have much to
learn from her.  Cheryl Glenn
 
At 06:09 PM 3/31/99 -0600, you wrote:
>I just received my first request for such an accommodation, so I hope
>people will respond on the list--or copy me, too.
>
>Cheers,
>Amy Devitt
>
>At 06:47 PM 3/31/99 -0600, you wrote:
>>Does anyone know of anything written on writers who are visually
>>impaired--what are the difficulties they may encounter?  I've run into a
>>partially--almost totally--blind student who is trying to complete our
>>writing requirements (believe it or not, this is the first such encounter
>>I've had) and need to know how to start thinking about what kind of
>>accommodations we can provide.  This is a pretty general question, but I'm
>>just sort of curious about what kind of work has been done on this subject.
>> Feel free to reply to me off-list.
>>
>>Thanks
>>Rita
>>
>>Rita Malenczyk
>>Director, University Writing Program
>>English Department
>>Eastern Connecticut State University
>>Willimantic, CT 06226
>>Phone 860/465-4573, Fax 860/465-4580
>><http://nutmeg.ctstateu.edu/depts/english/write/index.htm>
>>
>>
>Amy J. Devitt
>devitt@ukans.edu
>
>
Cheryl Glenn
Associate Professor of English
The Pennsylvania State University
142 South Burrowes Building
University Park, PA 16802-6200
 
Office:  814-863-0271
Home:    814-237-5665
Fax:     814-863-7285
Email:   cjg6@psu.edu
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Rita,
 
We had a graduate student who was both deaf and visually impaired.  We taught
her to use a computer.  There is software that will increase the size of the
screen and then alllow the user to pan across and up and down.  Your computer
tech people and your office for students with disabilities should be aware of
it. This allowed the student to write with a wordprocessor, use e-mail etc.
She even learned to create web pages, and she has her own site where she
publishes her poetry and fiction.
 
Blind students can also use dictation software.  Also, ordinary SoundBlaster
cards come with software that will read text in a variety of computer generated
vocies.  This sort of technology is no longer expensive.
 
Hope this helps,
 
John Edlund
CSULA
 
Rita Malenczyk wrote:
 
> Does anyone know of anything written on writers who are visually
> impaired--what are the difficulties they may encounter?  I've run into a
> partially--almost totally--blind student who is trying to complete our
> writing requirements (believe it or not, this is the first such encounter
> I've had) and need to know how to start thinking about what kind of
> accommodations we can provide.  This is a pretty general question, but I'm
> just sort of curious about what kind of work has been done on this subject.
>  Feel free to reply to me off-list.
>
> Thanks
> Rita
>
> Rita Malenczyk
> Director, University Writing Program
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> Phone 860/465-4573, Fax 860/465-4580
> <http://nutmeg.ctstateu.edu/depts/english/write/index.htm>
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<html>
Virginia,<br>
<br>
At SIU Carbondale we have an annual Outstanding Graduate Teaching
Assistant Award.&nbsp; GTAs (MA or PhD) are nominated by their peers
following a process determined by the graduate student
organization.&nbsp; Nominees are invited to submit teaching portfolios,
following guidelines also devised by the graduate students, who recommend
that portfolios may but are not required to include the following:<br>
<br>
<font face=3D"Times New Roman, Times">1) </font>Curriculum Vitae; <br>
<font face=3D"Times New Roman, Times">2) </font>1 or 2 Sequenced
Assignments with supporting material, including the relevant course
description and syllabus; <br>
<font face=3D"Times New Roman, Times">3) </font>A Statement of Teaching
Philosophy; <br>
<font face=3D"Times New Roman, Times">4) </font>Peer Reviews of Teaching;
<br>
<font face=3D"Times New Roman, Times">5) </font>Faculty and/or Mentor
Reviews of Teaching;<br>
<font face=3D"Times New Roman, Times">6) </font>Letters of Support from
Students; and<br>
<font face=3D"Times New Roman, Times">7) </font>Student Evaluations for the
course(s) in which the sequenced assignment was given.<br>
<br>
<font size=3D3>Our Writing Studies Committee (consisting of one GTA plus
faculty and directors) decides who's most deserving.&nbsp; The winner
receives a cash award and some books from SIUP.&nbsp; All nominees and
the winner are publicly recognized on &quot;English Day.&quot;<br>
<br>
I don't think the award was necessarily intended to foster excellent
teaching, but to reward and acknowledge it.&nbsp; We need to resort to
other means to do the former (and, of course, find additional means of
rewarding and acknowledging excellent teaching).&nbsp; We haven't
experienced the &quot;taking turns&quot; phenomenon or the political
intrigue, partly I think because much of the process is determined by the
GTAs themselves.<br>
<br>
Dave Blakesley<br>
<br>
<br>
<br>
At 06:14 PM 3/31/99 -0600, you wrote:<br>
&gt;Colleagues,<br>
&gt;<br>
&gt;If you have teaching awards for graduate teaching assistants at
your<br>
&gt;school, we at Marquette would very much like to hear about your
selection<br>
&gt;process.=A0 We've (belatedly) decided to institute a couple of awards,
one at<br>
&gt;the MA level and one at the PhD, and want to institute a process that
is<br>
&gt;fair and efficient, and that signals how important we consider
good<br>
&gt;teaching in composition to be.<br>
&gt;<br>
&gt;What's your process for getting nominees?=A0 For choosing finalists
among<br>
&gt;them?=A0 And then?<br>
&gt;<br>
&gt;We want to avoid a sense of &quot;taking turns&quot; and of political
intrigue, so<br>
&gt;we're thinking of asking GTAs to apply for the initial round of<br>
&gt;consideration.=A0 Make sense?=A0 Anybody have experience with this?<br>
</font>
<BR>
<div>************************************************</div>
<div>David Blakesley</div>
<div>Director of Writing Studies</div>
<div>Southern Illinois University Carbondale</div>
<br>
<div>Burke-L: </div>
<div>
<a=
 href=3D"http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/ind=
ex.html"=
 EUDORA=3DAUTOURL>http://www.siu.edu/departments/english/acadareas/rhetcomp/=
burke/index.html</a></div>
<br>
************************************************
</html>
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This is not a new issue.  When I was a grad student at Harvard in the
1950s, one of our group was totally blind.  Nonetheless he took his Ph.D.
in comparative lit, no less, and moved right into a tenured position at
Notre Dame.  I can't remember quite how he managed--some combination of
braille and readers, I think--but he stoutly maintained that blindness was
a relatively minor handicap compared with, say, deafness.  --Ed White
 
At 06:09 PM 3/31/99 -0600, you wrote:
>I just received my first request for such an accommodation, so I hope
>people will respond on the list--or copy me, too.
>
>Cheers,
>Amy Devitt
>
>At 06:47 PM 3/31/99 -0600, you wrote:
>>Does anyone know of anything written on writers who are visually
>>impaired--what are the difficulties they may encounter?  I've run into a
>>partially--almost totally--blind student who is trying to complete our
>>writing requirements (believe it or not, this is the first such encounter
>>I've had) and need to know how to start thinking about what kind of
>>accommodations we can provide.  This is a pretty general question, but I'm
>>just sort of curious about what kind of work has been done on this subject.
>> Feel free to reply to me off-list.
>>
>>Thanks
>>Rita
>>
>>Rita Malenczyk
>>Director, University Writing Program
>>English Department
>>Eastern Connecticut State University
>>Willimantic, CT 06226
>>Phone 860/465-4573, Fax 860/465-4580
>><http://nutmeg.ctstateu.edu/depts/english/write/index.htm>
>>
>>
>Amy J. Devitt
>devitt@ukans.edu
>
>
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David says
 
>She stayed but she got out of the job that she had done so
>well. Do you have folks in these positions on your campus? Shouldn't we be
>forming some alliances here? Proper treatment of a lower division language
>program coordinator could move language instruction at our campuses ahead
>dramatically. I do not recall our having talked about this issue at all.
>Pretty amazing after all these years.
 
 
As per earlier messages on WPA-L, I don't think we engage in the toughies,
but too easily opt out for the easy issues of counting noses and asking for
book references.
 
Good people are getting battered because WPAs tend not to take stands.  One
of the reasons we don't take stands, as numerous people at CCCC came up to
tell me -- in more or less general sympathy with my flames on WPA-L (maybe
they were just being polite) -- is that few have the tenure protection to
openly duke out the issues.  One case in particular was reverberating
throughout the conference, the case of a very innovative and highly
respected rhetorician who had been torpedoed by his/her own online
instructional efforts: some traditionalist jerk translated a bunch of
student email as a reflection of grammatically incorrect student writing and
presented the email portfolio to a T&P committee.
 
I'm not big on wrestling out labor issues on email lists.  We tend to get
pumped up on a bunch of stuff we can't do anything about.  But we can think
about the deep structure issues of writing programs, in all manifestations.
We can talk about creating a basic framework for what we're supposed to be
doing.  Who are we supposed to be helping, and in what way?  Are the guys
that David is talking about within our purview?
 
I sense within WPA a conflict of interest.  On the one hand, we've all
reached a level of achievement that tends to keep us calm and within the
overall administrative framework.  We've made it, at least in the frankly
pitiful sense of academia.  On the other hand, most of the people on this
list have made it because of early revolutionary work.  They made it because
at one time they were different.  Are they (we) still different?
 
Steve North didn't buy me that beer at CCCC, though we talked briefly at the
rock 'n roll party (screamed briefly, actually).  I'll be looking for him at
the National Writing Centers Association meeting.  I don't take the offer of
a beer lightly.
 
Fred
f.kemp@ttu.edu
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Some years ago, I began an award program for TAs at Minnesota. Mindful of the
politics of selection, we included information about the award in a one-page
statement (on policies, support services, etc.) that students in all comp.
courses received from their teachers on the first day of class.  The statement
asked students to singly or collectively write a brief note or letter to the
program director nominating their teacher for the award if they felt the
teacher's instruction was especially meritorious.  When all the nominations had
come in (by the end of the winter quarter--we included spring in the following
year's process), we wrote to the nominees and asked them to put together a
portfolio that reflected their teaching and included various standard documents
such as syllabi, evaluations, and the like.  We attached a letter to each
portfolio indicating that the person had been nominated, and included the
nominating letter(s) from the students.  All the portfolios were then sent to
the Student Board in the College of Liberal Arts, which formed a committee to
review the portfolios.  Based on their review, the Student Board then made a
recommendation back to the Composition Program and explained their choice.  The
selected TA was presented the award at a Student Board celebration held at the
end of the year; the comp. director attended and presented the award.  It worked
well because the process involved undergraduates who nominated responsibly and
reviewed responsibly, and there was never any suspicion of favoritism.
 
 
 
Responding to the message of <3.0.1.32.19990331181428.00b39ec8@vms.csd.mu.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Colleagues,
>
> If you have teaching awards for graduate teaching assistants at your
> school, we at Marquette would very much like to hear about your selection
> process.  We've (belatedly) decided to institute a couple of awards, one at
> the MA level and one at the PhD, and want to institute a process that is
> fair and efficient, and that signals how important we consider good
> teaching in composition to be.
>
> What's your process for getting nominees?  For choosing finalists among
> them?  And then?
>
> We want to avoid a sense of "taking turns" and of political intrigue, so
> we're thinking of asking GTAs to apply for the initial round of
> consideration.  Make sense?  Anybody have experience with this?
>
> We will already have classroom observation letters from the WPA and from
> faculty, plus numerical ratings from computerized student commentary forms
> that we all hate.  I have the idea that we should  look at some teaching
> materials, the kind of thing we encourage GTAs to put in teaching portfolios.
>
> If you use input from students other than official forms, how do you get it?
>
> I'll be grateful for your insights.
>
> Best,
> Virginia
>
> ------------
> Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
> Director of First-Year English                  Office phone: 414.288.6859
> Marquette University--Box 1881
> Milwaukee, WI  53201-1881
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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*** Resending note of 03/30/99 22:44
To: WPAL    --CMSNAMES
 
From: David E. Schwalm
 
 
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
 
To:           WPA-L@ASUVM.INRE.ASU.EDU
 
 
To: WPAL    --CMSNAMES
 
From: David E. Schwalm
  I am going to post this message daily. Please read it and keep it for future
 reference.
 
 On April 3rd, 1999 this Listserv list will move to another server.  In
 order to move the list, it will be shutdown temporarily from 12:00 noon
 April 3rd to 5:00 p.m April 4th.  You will not be able to subscribe,
 unsubscribe, change preferences, post to the list, or receive mail from the
 list during that period.
 
 After April 4th, you will need to use the address WPA-L@asu.edu in
 order to post messages to the list.  You will also need to use the address
 listserv@asu.edu to send any commands to Listserv.
 
 I'm hoping it will really be this simple.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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There have been several postings with "Important--Keep." Or something like
that.
 
They make me very
nervous because they remind me of the way the latest virus is supposed to
appear. If these messages have nothing to do with the virus, perhaps the sender
might change the subject heading. I delete them w/o reading.
 
Heide Weidner
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Fred says:
 
>David says
>
>>She stayed but she got out of the job that she had done so
>>well. Do you have folks in these positions on your campus? Shouldn't we be
>>forming some alliances here? Proper treatment of a lower division language
>>program coordinator could move language instruction at our campuses ahead
>>dramatically. I do not recall our having talked about this issue at all.
>>Pretty amazing after all these years.
>
>
>As per earlier messages on WPA-L, I don't think we engage in the toughies,
>but too easily opt out for the easy issues of counting noses and asking for
>book references.
>
>Good people are getting battered because WPAs tend not to take stands.
 
Bullshit, Fred.  I take stands all the time.  Even in a place where writing
gets a lot of support and attention, little would get done if I were not
inclined to take stands.  Important stands, too--ones that affect people's
working conditions, salaries, etc; ones that affect the ways students
learn, too.  Ones that affect the resources my institution devotes to
writing instruction.
 
Surely, Fred, you take such stands too.  Your Topic project wouldn't be
happening if you hadn't.  You wouldn't have welcomed several new and
exciting colleagues if you hadn't.  So come off this red herring about WPAs
needing more backbone.  Instead, let's focus on real issues.
 
Frankly, I thought David's suggestion that we share our resolutions about
the intellectual work of WPAs to be a good one.  We (WPAs--imagine!) *have*
taken a stand there, and now it looks as if our stand might be useful
beyond our own little bailiwick.  Great!  Can't see anything to complain
about there.
 
>I'm not big on wrestling out labor issues on email lists.  We tend to get
>pumped up on a bunch of stuff we can't do anything about.  But we can think
>about the deep structure issues of writing programs, in all manifestations.
>We can talk about creating a basic framework for what we're supposed to be
>doing.  Who are we supposed to be helping, and in what way?  Are the guys
>that David is talking about within our purview?
 
Now I'm confused.  Aren't we supposed to be taking stands?  Is injustice
anywhere a threat to justice everywhere?  Is there any doubt that if
administrations find a quicker, dirtier, cheaper way to do it with foreign
languages or math, that writing programs will be right behind (the 8-ball)?
So let's not be insular.  If we can help someone else save his/her bacon,
we'll have an ally.
 
>I sense within WPA a conflict of interest.  On the one hand, we've all
>reached a level of achievement that tends to keep us calm and within the
>overall administrative framework.  We've made it, at least in the frankly
>pitiful sense of academia.  On the other hand, most of the people on this
>list have made it because of early revolutionary work.  They made it because
>at one time they were different.  Are they (we) still different?
 
Are you?  Have *you* stopped pushing the envelope?  Have you found a way to
do the work of a WPA without constantly finding new stratagems, new allies,
new ideas?  If so, share!  I'm sure that'd be a stand we'd all appreciate.
 
Bill
 
Bill Condon, Director
Campus Writing Programs
Washington State University
Phone:  509-335-2268
Fax:  509-335-3212
